
Lesson 7: A Final Separation

Unit 7 American 
Revolution:

The Road to Independence



MATERIALS NEEDED
➢ The Road to Independence Reader
➢ Unit 7 Activity Book
➢ Establish small reading groups
➢ Notebook or paper
➢ Assign roles for Vignette II and allow time to prepare
➢ Collect 6.3, 6.4, and 6.6 to review and grade
➢ Provide additional sources on the causes of the American 

Revolution, print sentence frames on slide 29 (optional)



TODAY’S FOCUS

K-We will KNOW the events that led the colonists to declare independence
from Great Britain
U- We will UNDERSTAND the big decision colonists made as a result of 
shots fired in Massachusetts and speeches delivered in Pennsylvania  
 B- We BE ABLE TO evaluate the political choices available to the colonial 
leaders as they faced war with Great Britain by discussing the question, 
"Which was more essential- actions or words- in the colonists' decision to 
go to war with Great Britain?" with a partner. 

Writing: I can use paragraph-writing skills to explain colonists’ concerns 
about the Intolerable Acts, referencing lesson text, additional sources, and
a graphic organizer.
[RI.4.9, W.4.2]



What are the shots referred to in the chapter title?
Shots Ǖired at the Battle of Bunker Hill

What are the speeches referred to in the chapter title?
Members of the Second Continental Congress, debating 

war
What big decision did the colonists make as a result of shots Ǖired 
in Massachusetts and speeches delivered in Pennsylvania?

They decided to Ǖight for independence.

Reading:   I can use close reading strategies to evaluate the political choices 
available to the colonial leaders as they faced a tumultuous war with Great 
Britain.

Review Chapter 4 (5 min.)



We will do a close reading of Chapter 4, “Shots and Speeches,” so
you can focus more attention on the details.

BrieǕly review the vocabulary
words.



Turn to the Ǖirst page of the Chapter. 
I will call on a student to read The Big Question.

We will read to gain a better understanding of the events that 
led the colonists to declare independence from Great Britain.



Establish Small Groups
I will be reading with a small group of students. The other 
students will be reading independently or with partners.
If you are not in my group and you Ǖinish reading early, complete
Activity Page 7.1.

Slides for Teacher
group



Read the Ǖirst paragraph on page 30
silently.

In the previous chapter, the text says 
that 73 British soldiers had been 
killed and 174 wounded by the 
colonial militia during a day of 
Ǖighting outside Boston. In this 
paragraph, what vocabulary word is 
used when talking about both dead 
and the wounded soldiers?      
casualties

Close Reading “Shots and Speeches”    (30 min.)



Listen as I read the remainder of page 30 and page 32 aloud.
   Score is another word for the number 20, so scores of troops 
means multiples of 20, such as 2 x 20, 3 x 20, or 4 x 20; in other 
words, large numbers of men fell to the ground. A score is an old 
word for a scratch that, in this meaning, was made to record a 
count of 20. 



Listen as I read page 33 aloud.
The Ǖinal paragraph on page 32 transitions the reader from one 
topic to another, from the Battle of Bunker Hill to the Second 
Continental Congress. What clue does the heading at the top of 
page 33 give about the work of the Second Continental Congress?

It suggested they worked to form a new government and lets 
the reader know this is the main idea of the next few paragraphs.



In what ways did the Second Continental Congress begin to alter 
their behavior, acting independently from Great Britain?

They began to function as their own government, asserting 
their rights to make their own decisions by creating their own 
money and forming their own army and postal service. They were 
part of a representative government, forming their own rules 
rather than following the rules of a foreign government in which 
they had no representation.
Record the answer to 
question 1 on Activity Page 7.1.



Listen as I read the Ǖirst three paragraphs on page 34 aloud.
What type of government did Thomas Paine think should replace 
the monarchy?

A republic; a government made up of elected representatives
Record the answer to question 
2 on Activity Page 7.1.

Listen as I read page 35 aloud.
Who wrote the Declaration of Independence, and who reviewed his
draft?
Thomas JeǕferson was the main author. Benjamin Franklin and 
John Adams reviewed his draft.



Listen as I read page 36 aloud.
JeǕferson noted three inalienable rights of the people; life, liberty 
(freedom), and the pursuit (search) of happiness. Which of these 
rights had Great Britain taken away? Provide examples from your 
reading.

Answers may vary, but students may identify the right to 
liberty (i.e., freedoms taken away from the colonists, including the 
Intolerable Acts). They may also identify the right to life, 
considering the colonists killed in the Boston Massacre, Bunker Hill, 
etc.



Listen as I read the Ǖirst paragraph on page 38 aloud.
Do you agree with JeǕferson’s conclusion that King George left the 
colonists no other option but to declare independence from Great 
Britain?

Answers may vary, but should be supported by the text.



I will call on a student to read the text box “Happy Birthday to 
Us!” on page 38 aloud.
Why is July 4 called Independence Day?

It is the day on which members of the Second Continental 
Congress voted whether to accept JeǕferson’s Declaration of 
Independence from Great Britain. So, ever since then, this is the 
date that Americans celebrate their independence , or freedom, 
from British control.



Listen as I read page 39 aloud.
Look at the heading on page 39, “No Simple Solution.” What does 
the heading mean, and does it accurately represent what the 
paragraph is about? Support your answer with evidence from the 
text.

The problem the colonists faced-to remain under British rule or
to declare independence-was not an easy one to solve. This 
paragraph discusses the colonists’ conǕlicted feelings, as 
evidenced by the length of time it took to actually declare 
independence after the Declaration of Independence was written.
Record the answer to question 
3 on Activity Page 7.1.



We will complete the 
second half of Activity 
Page 7.1 together.

retreat
ambassadors

fortified

casualties

ammunition

declaration

abstain



Students will now come back together for the lesson closure.

levy

scores

implications



Think-Pair-Share: Have you ever heard the idiom Actions speak 
louder than words? It means that what you do is more 
important than what you say. In this chapter, you read about 
the actions (shots) of the militia and words (speeches) of the 
members of the Second Continental Congress. Which was more 
essential- actions or words- in the colonists’ decision to go to 
war with Great Britain? 

Discuss the Chapter and  Wrap-Up  (5 min.)

Actions were more 
important because 
colonists were dying 
from the shots.

Words were more 
important because
the speeches represented
a majority opinion from 
all 13 colonies. 



You have one minute to complete either A or B. Write in your 
notebook.

A. Describe the most meaningful thing you’ve learned from 
this  chapter.

B. Write what most confuses you from this chapter (or previous
chapters).

I will circulate to see what you are writing.

Check for Understanding



In the chapter you read, “The implications of what had happened 
at Lexington and Concord were far from clear in the days following
the battles.”
Say the word implication with me: implication

Implication means a possible eǕfect or result that may take place in
the future as in:

An implication of eating too much cake is that you may feel 
sick afterward.
What are some other examples of implications, or future results?
What part of speech is the word implication?      
noun

Word Work: Implication  (5 min.)



I am going to ask a question beginning with “What is an 
implication of ___? You will respond with a sentence beginning 
with “An implication of _____ is _____”
Remember, an implication is a possible eǕfect or result that may 
take place in the future.

I did not do my homework, so I might have to stay in from recess. 
What is an implication of not doing my homework?
An implication of _____ is _____

My mother said she might not make macaroni and cheese for 
dinner if we drink all the milk.
 What is an implication of drinking all the milk?
An implication of _____ is _____



Sometimes when I stay up late on weekends, I cannot wake up on 
time on Monday.
What is an implication of staying up late on weekends?
An implication of _____ is _____

My coach told us that if we did not practice enough, we may not 
win the game. 
 What is an implication of not practicing enough?
An implication of _____ is _____



Brain Break



Writing
We will KNOW how to draft a cause and eǕfect essay.

We will UNDERSTAND how to draft a cause and eǕfect essay with events that 
lead up to the American Revolution.

We will  BE ABLE TO use paragraph-writing skills to explain colonists’ concerns 
about the Intolerable Acts, referencing lesson text, additional sources, and a 
graphic organizer.



Remember we are writing an essay about the causes and eǕfects 
leading up to the American Revolution and you have already 
drafted the introductory paragraph and 
planned the Ǖirst of the three body 
paragraphs detailing additional causes of 
the Revolutionary War.

Today you will plan the second body 
paragraph.

Introduce Body Paragraph Writing (5 min.)

Writing: I can use paragraph-writing skills to explain colonists’ concerns about 
the Intolerable Acts, referencing lesson text, additional sources, and a graphic 
organizer.



Remember the content for the three body paragraphs will come 
directly from Chapters 2 and 3 of The Road to Independence, but 
you may use additional sources if your teacher advises.  

In preparation for planning the second body paragraph, we will 
review the content by performing a vignette. This vignette 
corresponds to the events from Chapter 3 of the Reader.
After you perform the vignette, you will record key information 
from the vignette in a graphic organizer and respond to a writing 
prompt.



Turn to Activity Page 7.2. I will 
assign roles and we will enact 
the vignette.

Enact Vignette (5 
min.)



Turn to Activity  Page 
7.3 and we will 
complete the graphic 
organizer together.

Complete Graphic Organizer  (5 min.)



Turn to the writing prompt 
on Activity Page 7.3.  I will 
review the directions and 
you will complete the 
activity. Remember to quote 
text (using quotations with 
commas) from Activity Page 
7.2  or another source (if 
provided by teacher) to 
support your response. 
(sentence frames on next 
slide if needed)  

Respond to Prompt    (25 
min.)

Choose 5 or 6 words from the work bank 
in your response.



Sentence Frames- Body Paragraph 2

The _____________________ reaction to the Boston ____ Party united all the 
__________ in anger.

The ___________ parliament enacted a series of punishments on Boston known 
as The ______________________.

The _______   ____________   ____________ met to discuss their _________ to the 
Intolerable Acts.

The speech by _____________ inspired Virginia representatives to stand up 
against ___________________.



Wrap- Up (5min.)

Would anyone like to share their responses to the writing 
prompt?



GREAT WORK TODAY!

Reading:  I can use close reading strategies to evaluate 
the political choices available to the colonial leaders as 
they faced a tumultuous war with Great Britain.
[RI.4.1, RI.4.3, RI.4.10]

Writing: I can use paragraph-writing skills to explain 
colonists’ concerns about the Intolerable Acts, 
referencing lesson text, additional sources, and a graphic 
organizer.
[RI.4.9, W.4.2]


