
Lesson 14: 

Literary Devices in “The Legend of 
Sleepy Hollow”

Unit 7 American 
Revolution:

The Road to Independence



MATERIALS NEEDED
➢ The Road to Independence Reader
➢ Unit 7 Activity Book
➢ Establish reading groups (partners or independent)
➢ Assign roles for Activity Page 1.1, Scene III
➢ notebook
➢ Collect Activity Page 13.2 to review and grade
➢ Optional: Print Modal Auxiliary Verbs poster (Slide 37)



KUB OBJECTIVES 
K-We will KNOW the different literary devices in our 
chapter. 
U- We will UNDERSTAND the different literary 
devices that the author used are to help us create a 
mental image.  
 B- We BE ABLE TO identify and explain the meaning
of the different literary devices found in our chapter 
and make comparisons between prose and drama by 
completing AP 14.1.  



We will reread Chapter 8, 
“The Legend of Sleepy 
Hollow.”
First let’s review the 
vocabulary words.

Review Chapter 8   (5 min.)

Reading:  I can recognize Washington Irving as a famous early American writer
and be able to retell the legendary tale of the Headless Horseman from Sleepy 
Hollow.



Turn to the table of contents, locate the chapter, and then turn to 
the Ǖirst page of the chapter. 

I will call on a student to read The Big Question at the beginning of 
the chapter.

We will read independently to gain a deeper understanding of the 
classic short story, “The Legend of Sleepy Hollow,” and identify 
literary devices, such as simile, metaphor, and hyperbole.



You will read and discuss the chapter in partners or independently.
You will complete Activity Page 14.1 while you read.
I will circulate to make sure you understand the Activity Page.

Close Reading “The Legend of Sleepy Hollow”        (20 min.)



We will review the correct 
answers to Activity Page 
14.1. I will call on students 
to read each question and 
share their responses, 
including the page number 
where the answer was 
located.

Discuss Chapter and Compare Prose to Drama (20 min.)









5.  Authors often use fear or suspense to build excitement. Do you
think this story was scary or suspenseful? Why or why not? 
Support your answer with examples from the story.

Answers may vary, but may include yes, because of the mystical 
setting of the story, Ichabod’s interest in witchcraft, ghostly 
sounds, Ichabod’s travels after dusk in a dark wood, tales of a 
headless horseman, the encounter with this mysterious rider, and 
Ichabod’s unexplained disappearance; the mood suggested by the 
illustrations and words used in the text (bewitching, formidable, 
dread, fear, horror-struck, terror); or no, because there isn’t much 
action in the story.



6.  A theme is a recurring idea or subject in a story. One theme in 
“The Legend of Sleepy Hollow” is greed. A second theme is the 
real vs. the imaginary. Select one theme and provide examples 
from the text, showing how the author weaves this theme into the 
story.

Answers may vary, but may include Ichabod’s desire to marry 
Katrina Van Tassel to gain wealth (greed); or ghosts, a headless 
horseman, imaginative thoughts in the darkness (real vs. 
imaginary).



Prose and Drama

Turn to Activity Page 1.1, Scene III (pages 5-6 in the Activity Book ).
I will assign roles and we will enact the scene.



We have read several of these vignettes over the course of the unit. 
How do the vignettes diǕfer from chapters in the Reader?

Answers may vary but may include that in the vignettes the 
characters are listed on top and most of the text consists of 
dialogue.

The vignettes in the Activity Book are written as dramas, which are 
diǕferent from poems like “Paul Revere’s Ride” and from stories like “The 
Legend of Sleepy Hollow,” which is written in prose. 
Dramas are structured diǕferently than prose and poetry. 
Elements of the vignette that indicate it is drama include: the character 
list, dialogue which is meant to be performed, and “Scene III.”



I will call on a student to read British General’s last line on page 5.

What should the reader do at this part?
The reader should clear their throat before reading the line.

The words in brackets are called “stage directions.”  Why do you 
think the words are called that?

Because dramas are often performed on stage and the stage 
directions give actors directions on how to speak or act.



Can anyone think of a book that has been made into a movie?
 

The same story can be told in more than one way, for example in 
prose and as a drama.



Look at the Ǖirst two sentences on page 66 of the Reader.
 

Characters: 
_______________

Scene 1
_____: 

______________________
_____: 

______________________
_____: 

______________________
_____: 

______________________
_____: 

______________________

As homework, write the scene 
described in those two sentences as 
a short drama. Remember dramas 
are stories told by actors playing the 
characters and speaking dialogue 
out loud in front of an audience.



Once you have completed the homework assignment, I will give you 
a chance to perform your dramas in front of the class, using your 
classmates as additional actors. 
The audience members will describe the diǕferences between the 
prose description (sentences from Reader) and the dramatic 
performances.

The playwrights will tell the class what structural elements of 
drama they included in their scenes (e.g. stage directions, character 
list, dialogue).



In the chapter you read, “The most formidable of all [suitors] was a 
local hero known as Brom Bones.”
Say the word formidable with me: formidable

Formidable means extremely powerful, worthy of respect, as in:
The British army was a very formidable foe for the 

Continental Army.
What are some other examples of things or people who could be 
described as formidable?
What part of speech is the word formidable?      
adjective

Word Work: Formidable (5 min.)



I am going to read several sentences. If the sentence describes 
something that is/was formidable, say “That is/was a formidable 
___.” If the sentence does not describe something that is/was 
formidable, say “That is/was not a formidable _____.”

The hurricane damaged a lot of the trees in our yard. Would you say
that was or was not a formidable storm?  
That was a formidable storm.

The last soccer team we played was the only team we couldn’t 
beat. Would you say that was or was not a formidable opponent?  
That was a formidable opponent.



Our dog rolls over to have his tummy rubbed when someone comes 
in the room. Would you say our dog is or is not a formidable guard 
dog?
That is not a formidable guard dog.

The British army had more experience and more weapons than the 
Continental Army. Would you say that the British Army was or was 
not a formidable enemy?
 That was a formidable enemy.



We will KNOW what a modal auxiliary verb 
is. 
We will UNDERSTAND the use of modal 
auxiliary verbs to express ability and 
possibility
We will BE ABLE to Answer questions using 
modal verbs correctly on AP 14.2.

KUB OBJECTIVES 



Remember in the previous lesson we learned how to use the linking 
verb to be. 
What is a linking verb?   A linking verb does not show action.

Today we will learn about another type of verb- the modal auxiliary 
verb.

Introduce Modal Auxiliary Verbs    (15 min.)

Grammar: I can demonstrate the use of modal auxiliary verbs to express 
ability and possibility.



Modal means mood and modal auxiliaries provide information about
ability and possibility (i.e. the likelihood that something may take 
place or happen). Let’s carefully examine the poster.



Turn to Activity Page 14.2. 

I will review the directions for 
each section and you will begin
working.

If you don’t Ǖinish, complete the
page for homework. 



We will KNOW the meaning of the suffixes -ible 
and -able
We will understand that adding the suffixes -ible 
and -able to a root word changes the meaning of 
the root word.
We will BE ABLE to  Identify meaning and correct 
usage of words with the suffixes -able and -ible 
on AP 14.2. 

KUB OBJECTIVES 



The two suǕǕixes we 
are studying are -
able and -ible. The 
Latin suǕǕixes both 
mean “able to.”
When -able and -
ible are added to 
nouns or verbs, the 
word becomes an 
adjective.

Practice SuǕǕixes -able and -ible       (10 min.)

Morphology:  I can understand how the suǕǕixes -able and -ible modify root 
words, will form new words and use those words in sentences.

-ible

Able to-able

Able to



I will call on a student to read the suǕǕixed words below.

Visible, accessible, collectible, portable, comfortable, predictable,
enjoyable

Here’s how I think about the meaning of the word predictable:

You can predict something that you know about in advance. So 
predictable describes something that is able to be known in 
advance, or predicted.



Listen to the following sentences and decide which word from the list
best completes the sentence. (tap to reveal)

Visible, accessible, collectible, portable, comfortable, predictable,
enjoyable

The chair was really soft with big arms and a matching footrest so it 
was the most _____________seat in the room.

My teacher has a _________ computer that he can take home with 
him.

We had a very __________day visiting the science museum and the 
new exhibit on sharks.

comfortable

portable

enjoyable



Turn to Activity Page 14.3. I 
will review the directions 
and we will complete the 
Ǖirst sentence as a group. 

If we run out of time, 
complete the Activity Page 
for homework.  I will collect 
14.3 to review and grade.

edible



Today we will practice writing 
the spelling words.
Turn to Activity Page 14.4.
The spelling words are listed in 
the box on the activity page.

Read sentence 1 and Ǖill in the 
blank. I will call on one student 
to read the sentence aloud with
the spelling word in the blank.

Spelling: I can spell targeted words with an increased rate of accuracy.

Practice Spelling Words      (15 min.)

insuǕǕicien
t



Did anyone have a diǕferent answer?  Let’s make sure we all 
understand why it is correct.

Check your spelling with the spelling in the word bank and make 
corrections if needed. 

Now turn your page over.

We will say, spell, and say the word again as a class without looking 
at our papers.  You may close your eyes, look up at the ceiling, or 
trace on the back of your paper with your Ǖinger to help visualize the
spelling as we spell together.

Ready, begin.



We will repeat the steps for the remaining items. (Tap to reveal 
answer and tap again to cover it up)

impossible

tasty

immobile

temporarily

noisy

imperfect

easily



Now turn your page over.

We will complete the “say, spell, and say the word again” step for 
the unused words: (tap to cover)

Greasy  inǕlexible intolerable loudly

Now work independently
to write your sentences. 

Remember you will be 
assessed on these words 
in the next lesson!



Take home Activity Page 14.2 and 14.3 to complete for homework 
if you did not Ǖinish in class. 

Take-Home Material 

Write this scene 
as a short drama. 



Grammar: I can demonstrate understanding of subject-to be 
verb agreement in the present tense.
[L.4.1]

Reading:  I can make inferences from lesson text to 
understand the scope of the Revolutionary War, in time frame 
and physical area, and the various nations it involved.
[RI.4.1, RI.4.3, L.4.4]

GREAT WORK TODAY!



Spelling: I can practice spelling content-based spelling 
words by using chunking to decode them syllabically.
[RF.4.3, L.4.4]

Morphology:  I can understand how the suǕǕixes -able and 
-ible modify root words, form new words, and use those 
words in sentences.
[L.4.4]

GREAT WORK TODAY!




