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Standards-based Classrooms

A classroom where teachers and students have
a clear understanding of the expectations
(standards). They know what they are
teaching/learning each day (standards), why
the day’s learning is an important thing to
know or know how to do (relevance), and
how to do it (process).

Standards-based learning is a process, not an event.



Students have a right to understand
the expectations they are to meet,
and teachers have a right to
understand the parameters within
which their instruction takes place.

~Douglas Reeves



Standards-based Classrooms

* Curriculum, Assessment,

Instruction and student
learning are explicitly
aligned to the standards

e All students have access
to the standards

* Students produce evidence

of learning




What does alignment to the

standards look like?




A Performance Task

* The Graduating Class of 2011: What are we like?
This culminating task represents the level of depth, rizor and complexity expected of all 8" grade smdents to demonstrate
evidence of learning

Unit One Taszk: “The Graduating Class of 2011: What are we lilke?™

You will conduct a statistical investizgation to detennine sooe of the characteristics of the sixth grade class 1o your school
Wour investigadon will have several parts
1. Designing Towur Suovey
# Diecide what you want to know about fallow students in your graduating class. Fommlate questions
that are clear and will be misrpreted in the same way by evervons taking the survey.
Azk zome questions that will zenerats categorical data and some that will generate pumericzl data
Tom should ask po fewer than six questons.
¢« Decide who should take your survey
¢  Decide bow you will distribure and collect your survey.
Organizing and Displaying Your Diata
# Make z poster to organize and display yvour data wsing both tables and zraphs. Be sure to chooss the
most appropriate mble and the rost appropriate zraph for each set of data.
Analyzing YWour Diara
#  Tlze vour displays and statstics, including variability and appropriate measures of cenfer, fo analvze
vour data,
[mterpraning T our Fesulrs
Write & report to discuss vour findings. How wonld von describe the sixth grade classT




Alignment to the standards

Standards Addressed in this Task

AI6D]. Students will pose gquestions, collect data, represent and analyze the data,

and interpret reswles.
a. Formuulate questons that can be apswered by data. Smdents should collect data by nsing samplss from a larger
population (zurveys), or by conducting experiments.
b. Using data, consmact freguency disiributions, frequency tables, and graphs.
c. Chooss appropriate graphs to be consistent with the namre of the data (categorical or purmmernical). Graphs should
inchide pictographs, histograms, bar graphs, line zraphs, circle graphs®, and line plots.
d. Use tables and zraphs 0 exarmipe vartaton that cooars within a group and varianon that eoours bervesn Zronps.
g Felate the dzta analysis o the contaxt of the guestions posed.

*Circle zraphs will be addressad after the unit ow rational numbers in erder to connect data, ratiowal monbers and
FROMETTY.

Circle éTH.]}]lE- should not be addreszed o this vmit organizer.

A performance task is not standards-based unless teachers
AND students have a clear understanding of the standards
being addressed.




Is this effective feedback?

In this piece of writing, the student provides
consistently well-chosen detail to support his or her
views about The Giver. The student states a clear

osition about the book by explaining, “...it would
Eenefit future generations, because it shows human
faults, gives hope, and it models the ‘real-life’
situation.” The response is very well organized
with strong transitions. The student's cioices of
words and comfort with varied sentence structure
add power to his or her insights about the
importance of books and reading.



Is the feedback standards-based?

ELA4W2 The student demonstrates competence in a variety of
genres.

The student produces a persuasive essay that:

a. Engages the reader by establishing a context, creating a
speaker’s voice, and otherwise developing reader interest.

b. States a clear position.
c. Supports a position with relevant evidence.
d. Excludes extraneous details and inappropriate information.

e. Creates an organizing structure appropriate to a specific
purpose, audience, and context.

f. Provides a sense of closure to the writing.



Alignment to the standards

In this piece of writing, the student provides
consistently well-chosen detail to support his or her
views about The Giver. The student states a clear
position about the book by explaining, “...it would
benefit future generations, because it shows human
faults, gives hope, and it models the ‘real-life’
situation.” The response is very well organized with
strong transitions. The student's choices of words and
comfort with varied sentence structure add power to
his or her insights about the importance of books and
reading.




Standards-based?
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Standards-based Classrooms:

Building a Bedrock of High
Expectations for ALL Students




GEORGIA STUDENT ACHIEVEMENT PYRAMID OF INTERVENTIONS
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TIER 1

STANDARDS BASED CLASSROOM LEARNING
All students participate in general education learning that includes:
Implementation of the Georgia Performance Standards through research-
based practices
Use of flexible groups for differentiation of instruction
Frequent progress monitoring

All Students



TIER 2
NEEDS BASED LEARNING:

Targeted students participate in learning that is in addition to
Tier 1 and different by including:
Formalized, systematic processes of intervention
Greater frequency of progress monitoring




Tier 2

* Formalized, systematic

processes of »

intervention

e Interventions are in
addition to classroom
learning

* Participation in

Not the same thing
interventions is fluid LOUDER!




Examples of Tier 2 Interventions

Early Intervention Program

Reading First Supplemental Intervention
After School Tutorials

Peer Tutoring

Greater frequency of assessments and/or
individual teacher/student conferences, etc.

Connections classes for acceleration



TIER 3
SST DRIVEN LEARNING

Targeted students participate in learning that is in addition to Tier 1 and
Tier 2 and different by including:
Individualized assessments
Interventions tajlored to individual needs
Referral for specially designed instruction if needed




Tier 3

* SST driven learning

— Individualized
instruction and
assessment that is an
addition to Tier 1 and

Tier 2 learning



Examples of Tier 3 Interventions

Individualized tutoring
Assigning a mentor to a student
Behavior Contract

Learning Contract
Individualized Assessments

Referral to Specialized Program of
instruction



TIER 4
SPECIALLY DESIGNED LEARNING

Targeted students particifate in learning that includes:
Specialize\] programs

Adapted content, methodology, or instructional delivery
GPS access/{xtension




Examples of Tier 4

* Gifted Education Program

* Program for Exceptional Students

* ELL programs




GEORGIA STUDENT ACHIEVEMENT PYRAMID OF INTERVENTIONS

> 13
. %
S, TIER 4 %
* SPECIALLY DESIGNED LEARNING +,
“‘ “‘ \ lv- ,
.
‘ Targeted studers participate in \‘
% learning thaf§ncludes: .
. P H .
. -Specialized pRpgrams A GEORG A
odology, or a

«Adapted content, m

» > DEPARTMENT OF
EDUCATION
. “ K Cox
K s, State supe;;:zdm of Schools
“‘ “‘
. TIER 3 .
. . . SST DRIVEN LEARNING .
Increasing Intensity of %

Intervention Targeted students participate in learning that is in Decreasing numbers
of students

addition to Tier 1 and Tier 2 and different by including: »
sIndividualized assessments “‘
*Interventions tailored to individual needs .,
*Referral for specially designed instruction if needed *
.
“
A J
.
.
.
*
.
.
.

TIER 2
NEEDS BASED LEARNING:

b‘ Targeted students participate in learning that is in addition to
“‘ Tier 1 and different by including:
A *Formalized processes of intervention
“‘ *Greater frequency of progress monitoring
“

.

.

.
.

.
.
.
% TIER 1
STo{-\NDARDS-BASED CLASSROOM LEARNING:
.

.
All students pArticipate in general education learning that includes:
*Implementation of the Georgia Performance Standards through research-basedypractice

k Frequ S 0 i
P THOHTHTXHE- "

v v v v v

'Zv 'Zq 'Zq,rgia'plnqnt of A Kat':nAx,vate s'a'.‘@ent’dmﬂ Apr

All

\7
A



GEORGIA STUDENT ACHIEVEMENT PYRAMID OF INTERVENTIONS

Ensuring Success for ALL
Students




What is Standards-based Evidence of

Learning?

* Student work directly connected to the
standards

* Real world, relevant, and task-based work
that provides evidence that students are

achieving high standards



How do teachers know that work
provides evidence of learning?

* Analysis of student
work
— Ongoing
— Collaborative

— Consensus-driven

* Anchor papers




Anchor papers

* A sample of student work that exemplifies a
specific level of performance. Raters use anchors to
score student work, usually comparing the student
performance to the anchor. For example, if student
work was being scored on a scale of 1-5, there would
typically be anchors (previously scored student
work), exemplifying each point on the scale.



How do teachers ensure that
instruction is standards-based?

Come to consensus
regarding standards

Analyze and reflect upon
instruction

Analyze and reflect upon
performance tasks

Accept and provide
feedback regarding

instruction



What will I see in a standards-

based classroom?




Student work aligned to
the standards

Weritten and oral feedback
aligned to the standards

Performance tasks aligned
to the standards, including
culminating performance
tasks

Data driven instructional
decisions

On-going, formal and
informal assessment for
learning

Teaching and scoring
rubrics aligned to the
standards

Flexible groups of students

Differentiation of
instruction

Standards-based
instructional bulletin

boards



Providing Support for the

Standards-based Classroom:

What Leaders Can Do




Analyze student work based on
standards

Provide opportunities for
collaboration

Ensure that professional learning
opportunities are based on the
needs of the learning community

Systematically monitor
implementation of curriculum,
assessment and instruction

Attend teacher meetings, study
groups and other professional
learning opportunities

Ensure that all students receive
immediate intervention if they
are not meeting standards

Ensure that the focus of faculty
meetings, leadership team
meetings is student learning

Regularly analyze data with
regards to meeting School
Improvement Goals and Annual
Measurable Objectives

Model the characteristics of a
lifelong learner



Creating a Standards-based
Classroom

What teachers can do




e Uetilize collaborative
planning time to analyze
student work based on
standards

Utilize collaborative
planning time to build
consensus regarding
standards for each grade
level

Utilize collaborative
planning time to develop
units, lessons and
performance tasks that
demand rigor and hold
high expectations for all
students




Attend teacher meetings,
study groups and other
professional learning
opportunities

Ensure that all students
receive immediate
intervention if they are not
meeting standards

Regularly analyze data to
plan and revise instruction

Model the characteristics
of a lifelong learner




