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Instructional Strategies 

Across All Levels In General 
rrovid(' s<·n "iorv " upport for e,·e,y lf>-..snn (£•.g .. real objct.ts, 
pictures. hrmd.; •on matcriah- a.nd cxpc ril.!net', , nonverbal 
cornmun1cation. dC'rnons1r.11ions, n w<lt•l i1,g, i,1mlLlntions). 

In General 
i'rovide sensory support for ei•P,Y lesson (e.g .. real objects, 
r,!cturcs, hands-on materials and cxpPrie nccs, nOll\lt'rhaJ 
communication, demonstrations, modeling. ~imulathm~). 

r 11-.u.n- Lhit t \·our da-;-,,oonJ \'\o't•kome-.. all s1uch-nt'i by 
rcprr , c ntmg the r ultun• 011•;11.~h s1udt·n1. u,ing p ic.:turc,. 
fl,.l)(:--, !)t)ll',,C'Jlll~, l'h 

leorn k.c·) word, and phro~e::, in l'.f L.i' lir~t lan~uageoi. in 
on.!Pr to bu.ilJ n:Jaoon,hips \-.i ,h -.1udl:rlls and create a 
w(•lcoming c nvironmrnt 

• .<\ffor<1 ncc.·c~, Jo rl'W c·wnculum by using rcalia. pictures, 
dingrnfft.~. model,;:, dl'mnns tratio, ,s, gr,1phic org;inizers, 
no11v(!rbal cornmunicat1on. video~. compt11er •assi~1etl in-
... 1n1c 11o n . e rr. 

• Ap1lly 1.ht' same an:ul<'IIHC content 5'3ncJurds to the learn i ng 
of oll 'irud£>nts {11on-ELL.-. and EJ.Ls alike). 
Bu1Jd vour l:U .s' fean1ing capac ity by explicirl y a nd 
ronth111o usly 1e.ad11n){ soc,ol and n mfl-•111 / ac;idC'mic languagp 
(inc-ludin~ cross-curricular academic won.is s uc h il!) 
compare/cnnrrru.1. analyze. synthesize). using visual 
support and con1extualizcd examples. 
Inform your students of the daily objectives foe each 
les.~n in terms o f both language and conte nt. 
Tailor ins truc tion and a%ignmc nts/assessmcnts to the 
language proficien~y level of each stud ent. 
Ensure that directioni; a rc clear; confirm 1hat stud~n1" 
undc rs1and the m. 

• \Vlwn giving oral din .. 't.' tion.s. also provide written direction~ 
• Capirnlizc upon ELL"' backgrounds and prior expt:ricocc~. 

J\ctiV-dtc ELI .!>' inl<'rests and prior knowledge as they rcl:m• 
10 conte nl. 

• 1 lonor EU .s' first la nguages and cultures in lhe cla-;s room. 
When possible, use students· tirst language, to support 
learning in the content areas-. 
Teach cross-linl(llis tic fcaturl•s (e.g .. cognat~. gram111a1ical 
constructions, prefixc~. ~utfaxes, and root won.I:-.) to expand 
student lanl\U31\C ability. 

• Involve Elt.s ' families in school m:tivi1.ies to suppon r..tude1ll 
achievement, communicating with famili~ in the language 
that they unde rstand best. 

• Suppon rhc devt·lopmc nt and mainte nance of literJcy in 
El .r~· first langua~es to enhance their acquisition of 
English. 

• Offer access to mult icultural mid first -language books. 
Ma ke available high-quality, age-appropriate. aud visually 
suppo rted lower-reading-level books that arc aligned ,vi th 
content curriculum . 

• Fac ilitale multiple. regula r. and coni,istcnt opportunjties 
for El.Ls to interact with native speake rs through 
cooperative learning activities and he terogeneous 
groupini:. 
Embed the development of higher-order thinking (e.g., 
application. analysis. synthesis . creation, evaluation) 
throughout instruction. 

• Make the a bs tract compre he nsible by first demonstrating 
concrete applications o r examples (e.g .. modelin g with 
manipulativcs. experiential activit ies) . 

• Focus error correction on specific , lcvel·appropria te 
aspecrs of language. 

• Scaffold ELLs' learning by facilita ting tutoring by o ther 
students or volunteers. 

• Create a print -rich e nvironment using word, language, and 
concept walls or pos ters that include picwrial supporl. 

L.iste11ing 
• Teach ba~k com111a11d-; hy nu1ddu1g ,1r 1io11 ._ {e.g .. "Please 

cJo,;,c the door.H ·•c,pl_•n your boo~ ·, 
Ust' s1mplitictl . cnrrf'CI la n~uag,•, it~p< "! ll1t PT p~Lraphrasing 
as nec<lt•d . 
AIIO\\' suHicicnl wai1 time (like!} , t.·\ , ., ti, .. ' "l<h). 
Promote higher•nrder thi nk.111g iH•·"---• •. , rat tcach_ingby 
simultanl-ously modeling the ,:u 111plc tirn I c,. orgamn•rs. 
Etnploy think-alouds to model both proce~~ ... . .. 'ld lang:uage. 

Spe<lking 
• Encourage participation in discussions by eliciting nonverbal 

or brief communication. 
• Prompt and scaffold oral language production by model• 5 

content and academic language and providing sentr 
examples and models (e.g .. "The rabhit h~•,. ,as 

scales."). 
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J'or r<•.1d11t1(- n-•l1 •r11, 1t1t "'· Lbt· t~xh· 11'-t1\.t' v , ... ual Mtpport 
lt' 1,:.., p,i...tt•r-,, p11 un,·, ..,tth_e IA..·vt·I I :,,111dl•n1 -. ,11 c..· ' >Ptcally 
unahlt• to de ri, l' n w,111111g frnm print alone. 
" uppi\rt grnde-il'\'t·I <..ontt•nt curriculum with h igh .quality. 
.1~l'· .. 1t\i1 11riatc. lowcr-rf'adin~-ll'vd huok't a lignetJ with 
ln111t•111 c111 riculum that provide extensive visual support. 

• lt•ach pn•-rcatling skills (e.g .. phonemic awarcncso,;, concepts 
uf prinl. phonics}. 
Lay a foundat ion for t:omprehcnsion: build back.ground and 
help s1uclcnts to make connections to prior learning and 
experiences. 
Read or sing visuaJly supponed s tories or texts to students, 
using props and acting to increase comprehension and 
develop oral language skills necessary for reading. 
Incorporate shared. shared-to-guided, and guided reading. 

• Impleme nt language experie nce sto ries. 
Promote the development of higher-order thinking skills hy 
modeling the use of graphic organizers such as Venn 
diagrams. T•charts, and concept maps. 

Writing 
Ask s tudents 10 communicate through cutting and pasting 
images or drawing. 

Listening 
Ilse simplified, correct language. repeating or paraph rasini 
as needed . 
Allow suffici(•nt wait tim" (likely several seconds). 
Promote higher-order thinking pn,cessc,, during oral tead1in1 
by providing graphic organizers, modeling their completion n 
needed. 
Employ think-alouds to model both processes and languag 

Speuking 
• Encourage paniupalion in discussions by cl\dtlng phra-sc5 

simple sentences. 
• Prom pl a nd scaffold oral language production I,y modelin1 

content/academic language and providing sentencr examph 
and models (e .g., "The rabbit has fur. ______ s,·alc.s. "). 

• Concentrate on student meaning rather than on correc1nc 
of exprcsc;ion. 

• Build confidence by rewarding all a UC"mpts to communica 

J>re-reatling wul Reading 
• J\t the school and program levels, for 1.. 1-pn•-litcrate stude 

(continue to) implement a high-quality, rescarch-hascd. cull 
ally and linguistically sensitive reading development progra1 

• For rcading•rclated activities. use extens ive vis ual suppor 
(e.g., posters, pictures). sin cl~ Le vel 2 !)tude n ts art!' orten 
unable to derive mean ing from print alone . 
Support grade •lcvel content curriculum with h igh •qualit\ 
age-appropriate, lower-reading-level hooks aligned with 
t:ontent cu rricu1um that provide extensive vis ual support 
Teach pre•reading skills (e.g., phone m ic awareness, cone 
of print , phonics). 
Lay" foundation for comprehe nsion: build background 
he lp students to m ake connections 10 prior learning and 
experiences. 

• Read or sing visually s upported stories or texts to ~tuden 
using props and acting to inc rease comprehension and 
develop oral language skills necessary for reading. 
Incorporate shared , share d -to -guided. and guided reacli 

• Impleme nt language experience stories. 
Promote the development of highe r-orde r thinking skill 
modeling the use of graphic o rganizers such as Venn 
diagrams. T-ch ans, and concepl maps. 

Writing 
Prompt and scaffold written language production by m 
ing content /academic language and providing sentcn c 
examples and models (e.g .. "Th e rabbit has fur. __ _ 
__ scales."). 

Prompt and scaffold writte n language production by 
modeling content and academic la nguage and providing 
senten ce examples and models (e.g .. "The rabbit has fur. The 
__ has scales.") . 

• Incorporate modeled, sh ared. and guided writing a,:tiv 
• Accept phrases or simple sente nces in lieu of grade-le, 

writing expectations. 
• Con centrate on s tudent meaning rather than on corre, 

of expression. 
• Inco rpo rate modeled, shared. and ~uided writing activities . 

• Socialize snidents into their new culture by explicitly guiding 
them in norms ufbehavior. speech conventions (e.g., polite ways 
to make requests or apologi7.e), nonverbal communication 

J\ccepl drawing, copying, and labeling and self-generated 
approximations of words and phrases in lie u of grade-level 
writing. 
Concentrate on stude nt meaning rathe r than on correc tness 
of expression. 

• Promote higher-order th inking skills by modeling the 
graphic organize rs such as Venn cJ.iagran1s. T·c harts , ai 

concept maps. 

(e.g., body language. personal space. eye contac..·1), and other 
facets of the culture. 

• When 111ilizing the ass istance of (bilingual) paraeducators. 
provide th(•m with clea r guidance regarding I heir roles 
and how t0 work effectively with s tudents and 
families. 

• Include a ppropriately ide ntified Elis in gifted and 1a lcmed 
programmmg, across proficiency levels. 

• Majntain l'.ngJish lan guage support for ELL~ who receive 
special education services across proficiency levels. 

• Take , teps to e nsure thm ELLs ac ross proficiency levels 
have equal access to and participation in e,1racurricular 
activities. 

• Promote the developm ent of higher-orde r thinking skills by 
modeling the use of graphic organizers such as Venn 
diagra.ms, T•cha r1s, and co ncept maps. 
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In General 
Provide .:;en'-<:,ry -,upporl tor t>l'en It 1,. 
pLctur(•s. hand~-on matPnals and e,pcnenr,·,, 
commumca1ion. demonstration\, modelin~. s1mu1, 
Fxplic1t\y tearh and rcquu't' , tudt·nt" 10 u..,c incr(•a:-111,.. 
comple>- contt nt I academic vocabular) a nd Sl'lltent e 
structures. 

Lisle11i11g 
• Prompt and ,caffold ,tudl'nts language· cle.-elopnlC'nt by 

using mcrca<ingly complex lJnguage, paraphra>1ng as 
needed 
Allow t;;Ufticient w,111 time (likely scvr ral ,econd,). 
Facihtatt• and ,;;upport h11<her-order 1h:1n~ing proce~sc" 
during oral lt-actung b) prm 1d1ng , 1udenb \\ll h gr11phic 
organiz~rs. modeling their complt.-1 ion, a.-, U\..1. 1,,lcd . 
l·mplo) thml-aloud, to modf'I both pnl('L-s,es and language 

SJ>et1k·ii1g 
• Prmidr opportunillf'~ 10 produce c,:tcndt•d or.ii d1~umrst~ 

through act1v111cs ,;urh a~ n.•purting and pn ... ,c·nHt1 itm:-. . 
Prom pl and -;caffold cxtcn<lt.'d or~1l languagt• produr t ion by 
prov1dmg \'IStrnlly ,up1x1rtl'd ,cntl'nCc-k•\'el fra111t•, .11td 
models fo r h1~h 4uality a l:<:Hkmk d 1!-rour..;<' lt'.l( , .. •h . 1 rt·,ult 
or {he 1111crar11on or lH\tl ~, . 
Concemralt• on , tmknb ' rncanmK to a grc•.ncr C"<lt·nt th.Ill 
on rorre<..tm•,, or cxprec.,1011. 

I ti I ' 
Al the ,chool and progr;.1m ll•, els. for 1 l -prr-l1tcra1t• ,tudems. 
(ron1inuc· to) implt•mcnt a l11ih-qu alif) . n•-.t•arrh-lM~c<l. 
cull 11 r,'llly ,md lmgu1:,,1k.1llv , cn~im·c n•.1ding dt"\t'lopmt•nr 
program. 

• Use high -4uaht) , .1gt• appropnate. lO\,wr rradm~•lcvcl books 
ahgnL·d ~uh contt .. 111 rurnculum rhJl pro\·1d<.' cx1en.:.1, t• vt5'ual 
support. 
Lay a tuundauon tor compretu,n~ion. bu1kl back~round and 
help Mudt>111, 10 makt· c-011m•c1ion!:l to pnor ll'arn1ng and 
rxpcricnre, . 
lncorporale shared, ,hared to -gmded . and ~uidcd re~1dmg. 
l ac ,lttatl' and ..i1ppon tht" d.:vt'lopmrn1 of higher order 
think.mg ,k._ilb using graµhir orga.111,cr-, such a~ Ven n 
diagram~. f -charts, Jnd conrrpt maps. 

i1 riling 
• ProY1dc opportuniot•~ to produce txtcndcd wriuen d1~ourse 

rhrough ac11n1its such as 1ournali11g. repon wntmi , and 
prepam1R prf"'St•nta11011:,,. 

• Prompt and -;caffold t..·xtcndi·d wnuc n languag(' produr 1ion 
by provichng ,·1,uJHy ~upported sentt•nrc-ll','<'I frames and 
modtls for h1gh•qual1tv acJdcmic di~course Cc- g .. "'A~ a rf', ult 
of the mteracuon of and . R). 

lt1t·orpor:J1f' model,-c.l. ;;;hared, and guided wnr m~ Jrllvuic.., 
Ac.:cepc u1rreds1ngh compleA st•ntl.'nct~s ,n lieu of grnd(•-levt·l 
~TIUng expct·taoon ... 

• fnAJKt" srudrn1, m writ mg activitie~ that elicrr expand1:1.I 
sentences u.s111g 11 range of complt•xity 
Conct·ntratr on s.1 ud,·111 mc-anmg IO a greatt•r l.'Xtc111 than on 
rorrcrtncss of cxpre~s1on 

• Facilitate and ~uppon the dt~,·pJopmen t of h1J(ht•r ordl'r 
tl11nk111g skill< by usm~ graphi,- or~an11t'1> surh a< Venn 
diagrams. r-chans, an d conct'pt ma p". 

In Gener 
• f>le\itlc•" 

Pltiurr,. 
COl1111u n 
~ lirr tl) 

3:~r~ 
; ~,,:w 1 

...i ,ppor1 for ,.r.,...,J, le, "rHl rc.g .. real ubjcr ts, 
, 111 marl'Tia l, and <-•xpcril.'m:cs, nonvcrhal 

1. ch·1111111s1ra1io11,, inodc-•ling, !,irn ulal ion~). 
111d req uire ~nidcnts IO use l'.0111c: n 1/ 

1.1111 111::11 kally vctrin l language abou1 concn:•rc 
, • , , \\'llh dirnini;;;h in~ error~. 
1 ng ,llld " •pport ncctled for s1t1de111s lo 

,1<lt·-it'vel ,1-;~ig111n t.•11ts/as~l'S!>nw nr, . 

l.is~ ir ,,g 
• , .tol<l languagc develop me n I b} mode lm~ and prompting 

i t•a,1nxl) academic and w.1mma1k .1lly varied la1tgw1gc 
abtut bo th l u11crc1c and ab,1r.ir 1 topic~. 
l>iamott• h1glwr-o rd1·r tlunkmg vron-'""-<'' tlu rin~ o ral lci1r h 
111",\Jy provicl1•1µ: , t~·:1r ,u~. wi1h g1 ,1, hu- ,,rg.ini1l•n, 

.,,,,·11ku1,: 
P10\ldt.' 01.,p1lrt11111lit·, 10 prudur c l.'Xf1•nd,·d oraJ , liscoLlrbC, 
1111 rra.sin),'!ly inch..,i\1• of ,lh'tlra<·t thought 

• ,, ,1ff'old t''\"h'lltlt•d o r.ti 11111~,rn~e prod11c111111 by providing 
,1, ually ~urpor14•,I d 1 ... n ,11r,1• k v,•I lrnnu·~ a nd modd ~ for 
l11,,,:h-c1u,1l11v .u·acl1.·1111< di ... co11r"1• (c.J,;., .. In acnmtance wi1h 
0 111 hYpnttw,1,, the.· n·, ull, of our l'Xp1•nmc·nt dl'111or1~tratl' 

T111 -., me.in, th;u "1. 
ln,,st 011 inuw1!,111gly ron f•t I and predsc language. 

/,, 'lil,g 
lJ..,p a t..omh111a11011 o f grade -lt•vf'I texts (with sca tfoldingJ and 
t11~b·t.1u:1li1y, age -a ppropria te, low1·r-rpacl1 ng-lc\('I hook.~ 
.1il~e<l with <·o nlent n irrk ulum tha t provide\ is11al support. 
Provide students with graphic organ1u-rs 10 enham.c 
h11{htr•ordcr thinking. 

ll'ri1i11g 
Provid(\ oppon11n111e~ to produce cxwndcd written discour'tt', 
1nl'Tt":as1ngly inclusive of ab~1rac1 1h,,ugh1. 
,,atTold extend<'<l wn 11cn la11guagc produclmn by pruv1di 11g 
, 1, uaJly :,up~>Orted disrourse-lt.•vcl frnmt•s ,md models for 
h1gh-c1uah1y atadL~m,c d iscourse (e.g., '' In acn Jrdancc wi th 
011r hypo1J1e,is, tht! re,1111" of our l 'Xp(·rime111 dcmor1s1ra1<· 

. Thi~ mt'ans tha f __ . "). 
Jn,.";;t on increasingly corn-ct and p rl.'c1,c languagt>. 
1'1ovide srudem !> w11h graphic o r~a111zc rs to enha nc<· higl1r r• 
ori1tr thmkin~ 

L 

In General 
• Explid1Jy f<:ach and rcqu irt' <1udc 11h to ll<i1.t!' p rec14it.' ant.I 

grnmrnal ic:tlly varll't.l languag,, aero~~ a ll graclc •l{•vcl• 
appropria lt.' lopicc; and nmtcxl~. cxpecling and a llow·ing 
minim;1l ,·rrnrs. 

• P.ngaJ.{c , w de n1s in the same tas~ ac."ii i~nf'd to Krade level 
pcc•rs. diminishing ,;caflo ldrnK and suppo rt. 

listening 
• Scaffold language development by mod,-lirtg aud p rompting 

prt•cisc and g-rnmma ticaJly varied lang:uagc across aU gracle ­
levcl-appropriale topics ;-md context~. Pxpcc1111g a nd 
a llowing miu1 rnal cr rc,rs. 

SfJPflking 
• PnJvldc oppo rt1111ities 10 prod uce extcnd~•d di.scour~ u~tt~ 

prt>eisc and grammatically vaned la nguage arross all grade • 
li"vcl-approp riatc IOpic.~ and contcXL"-

• Empha~izc tht.• use of rncn•as ingly compl<'X a nd precise 
language. 

f/('(U/illg 
• I Jse grade -leve l f t•xh, pmvidinH scafTold 111g as needed. 

Writi11g 
Provid e opporlunitie, to prrnluce e xtendnl wri rtcn disc..-ours <· 
using prcrist' a nd gramma 11cally varied lan~uage ;:tcro~s alf 
graJ l'•level -a p propria lc 10p1cs, ron tPxt.s, and ~e nr'(",. 
Emphac,i/,e the use of inc reasmgly compll"X and pn ·dse 
languagr. 



Assignment/ Assessment Strategies 

Across All Levels 
• L:nsurc that academic assessment targets the same acadt JJH 

content standards set for all students (non -ELLs and H I , 
alike). 

• Consider students' Language proficiency levels. and differen ­
tiate assessments/assignments accordingly. 

• Ensure that directions are clear: confirm that students under­
stand them. 

• Differentiate standards-based scoring rubrics according to 
students' language proficiency levels. (Weight grading to 
emphasize content understanding more than linguistic 
perfection at lower levels of proficiency.) 

• Share differentiated rubrics with students at the time that 
assignments are given. 

• Utilize the same supports used in instruction (e.g .. pictures, 
charts. graphs) when assessing students. 

• Encourage students to demonstrate content lm(7,Vledge, skills, 
and abilities, regardless oflevel oflanguage proficiency. using a 
variety of differentiated performance-based and authentic 
assessments (e.g .. demonstrations, dioramas, collages, journals, 
an projects, maps. models. posters). 

• Allow El.Ls to exercise personal choice in assignments (when 
appropriate) and to apply their background knowledge in 
order to enhance motivation. 

• If traditional paper and pencil tests must be used with ELLs, 
focus on essential learning when creating them: create tests 
that are aligned with content objectives, of reasonable 
length. and matched to the linguistic levels of students. 

• Use a variety of assessment procedures to obtain an accurate 
picture of what students knO\\I and can do in the content 
areas. 

• Focus error correction on specific, level-appropriate aspects 
of language. 

• When grading, avoid comparing students with each other; 
grade students according to predetermined standards for 
success that are aligned with students' language proficiency 
levels. 

Ir '="' r ~ • 
, io\V 

... · '>kills, and 

• Io, ll'> . .1H·~ i !,.m errors and 
omi5'>1ons. 

• Allow students to complete assessment procedures under 
the guidance of a bilingual teacher or paraeductor. 

• Weight graded components according to students· 
linguistic strengths. 

• Make the assignment/assessment process comprehensible 
by explaining the directions orally and providing visual 
support (e.g .. realia, icons, manipulatives. modeling and 
models). 

Listening and Speaking 
• Evaluate comprehension by means of student nonverbal 

communication (e.g., locating or selecting by pointing. 
mimicking, "thumbs up/thumbs down." gestures). 

• Ask for demonstration of understanding (e.g., pointing; 
drawing; matching; copying; using pictures or realia to 
sequence, categorize, prioritize, or evaluate). 

• Prompt the repetition of a teacher cue or a short response. 
• Test orally using everyday language to elicit individual 

words and brief chunks oflanguage. 
• Allow first-language oral responses, when appropriate. 

Pre-reading and Reading 
• Use high-quality, age-appropriate, lower-reading-level 

materials that pro,.,ide extensive visual support. ex.pec·ting 
comprehension to be dependent upon visuals provided. 

• Elicit physical response (e.g., locating or selecting by 
pointing, hand raising). 

• Ask for demonstration of understanding {e.g., sequencing. 
drawing, matching. mimiclcing). 

• Provide students with as much time as they need to complete 
assessments (unless the test. is one that measures speed, such 
as a math computation test) . 

• Prompt the repetition of a teacher cue (speaking or 
singing). 

• Ask students to retell visually supported stories and texh 
presented with props and acting. 

• Test orally using everyday language to elicit indhidual 
words and brief chunks oflanguage. • Employ appropriate language-related accommodations (e.g., 

a word-to-word dictionary, giving directions in the student's 
first language) for classroom and large-scale assessments. in 
accordance with students' English proficiency levels. 

• For large-scale standardized achievement tests. use only 
accommodations consistently used in the classroom and 
approved by the test developers. 

• Explicitly prepare students with background knowledge and 
test-taking strategies needed for participating in classroom 
and large-scaJe standardized testing. 

• Work. creatively to include gifted El.Ls in gifted and talented 
programming across proficiency levels. 

• Ensure that appropriate a_,;.sessment tools and procedures are 
w,ed to identify 1-:.l..Ls for spt."'Cial education services. if indicated. 

• for students literate in the first language. support 
first-language reading by pro,idi ng appropriate materials 

Writing 
• Elicit beginning writing (e.g., drawing; cop,ing or labelinf 

prodt~ction of letters, words. numbers, and phrases) 
• Use Vlsually supported graphic organizers that student:, 

complete with pictures, words. or short phra~ to ,h("Ck. 
for understanding. 

• Requfre students to supplement early writing \\i th dSl.1-" 
st_1pport to ~nhance meaning (e.g., drawing, maga1Jne 
pictures, clip art). 

• for students_ l!terate in the first language. welcome fil~t ­
language wmmg, as appropriate. 



ln General 1 Go,. I 
• Crl'al 

to lf(•rt 111 , 

without languo1 • 

h1\, s tudent,; 
, .d .thiliti<>-; 

• , lt',lll' ,111 , • lb ,1,,1·, ... 11a-11t, rh;1< allow , rudl'nt -. • 
111 dt·mo11,1r,1tt·, u1111111 k1111\vlcdg<', <.kilh . • rnd a h ilitic-. 
wi t hour languJgC' lll,1',ll'l'V 

• l·ona" nn corrl'< t .m, . t , ,, 1 1·11 1 H, . , nd omiss io ns. 
• \.llow <;fl1de111, to t u 11p11· , ,i-,1•, .... 1111' nt 1,roc1•dure.., wi<lt'r thP 

guidann• of., bumgu,tl te,whn or parar1.Jt1ctor 

• ('()11c;ider ,11!0\\lllg '>llld t"nl'- ro c-om p lt.·tc a'l'tl--S.Slllem 

pro< edurc•,; under the gu,ctancc of a b1/inguaf teacher or 

paraf'tlm·rnr 
• Weight gradt·d < ,,mpon,·111, Jn-onlmg 10 '>flld ents· lingubuc 

,trC'ngth, 

• M,1_i._,, the a-;~ig11nwn11a ...... f'<.,nwn1 proces~ romprehensib lt> 
by explaining lh<• dirc•rtions orally ~ind providi ng v1<;ual 
~upport (<'.~ . . realia, icon~. manipulath.·c•.,, mo<lc ltnJ.( and 
models) . 

Ustening nntl Speaking 
• Test orally using evC"1yday and ~encral cont£'1H / ,1t,1tlt-1111< 

language to elicit phrase<; a11d -.imple <;entenci•, 
• Allow occasional first -language oral rt' "PtHI~('-.. 

, , 11,l,i,,,,,,ul II , 11 ,. 
• lJ,;c hjgh-quality. age-appropriate, low·cr l'('adin11 lt'\d rn,11t•n.1ls 

that provide ex1ensivc visual support. t'\pt.'('1tt1g rt>mpn'lwnslo11 
of frequently encountered words and phr.isc-s. oltcn dt.'JW'lidt·rll 
upon visuals providro. 

• Prompt the rc f>('tition of a t't'acht'r cue (<.P'-·,1 ld11g or s inging). 
• 1t',t nrnlly using ewryda} and gcrwr,11 rorucnr/acadcrnic 

la, ,-.,·uuge to elicit phrns<•s ,ind simple sentences. 
• I• , cudents literate i.n the first ~'\.lage -.upport first-language 

n 1mg by providing appropri.atc matt-rials. 

lt I 
• I 

1g 
1 wri ting of phrases a nd simple sentences. 
L'>llaJly ,;upportcd i,vaphic organizers that students complete 
pl1rases and ~in1ple scnrcnces to check for und<>r<aanding. 
1ire students to supplement writing with visual ,;uppon 
nJ1ance meaning (e.g .. drawing, magazine picture-;. d ip 

dll/, 

• r-or students lit<'ratc in the first l,mguage, allow occasional 
first -language writi ng. as appropriate. 

Th~ J)OSter Is included with the purcha~ of Fidrbalto, S. & 
Jones-Vo, S. (20IOJ. Dij/ert-ntiating lmtruc-tion nnd A.uatm P11t 
for l?nglL,h Langucil(e IA'tJmers: /\ Gut,le for 
K-l21'eachffs. JSBN H78- J -~34000-02- 1. 
l'o,ter d<'VC'h,ped hv \hcllcy Fnirbaim nn<l Stc•phnncy 1<111r , \,o 
f.l Copyright 20_10, c:a•Jon Pul~Ushing . 

• ( omidt·r Wl'iw,1111g graded compo11cn1, arcording i1J 

-.r udt•nt '> ' lmgul-,1ic 1o1rer1grhs. 
• Make thf' o,.,ign111en1 / n<:se.,sme111 proces'l comprehen,1blt· 

hy c ,plai111t11,1 1ht• direction!. or.illy and prov,dini vi,ua/ 
,upporr (<'.~ ,. reaha. ,cum;, rnanipulativt:',, modf'li n1{ and 
lllo<ld-i) 

• '-lrn11ltJ11t'0llllly a,,c'>-'I <. onl<'nl a11<J li1111-'lrag.: dcvel<Jflmt>n( 
(e.g , tl1rouKh ,umrnt.1rtnng, 'ltory n•1el11ng, que'lhonfnJ; and 
H•<.ponding, nnalvLlng. c•v-Jltmtlng) 

l l -.tc11h,K a11d ~pN1H11,: 
• 11·, 1 or11lly u<1lng ,,mJ <•x1><.·<1111g 1110n' pll.'<JSt.• ,mJ '>P('(' tfi< 

r o111t·11t voe ahulary and inc rt•,Nnglv t ompk'< gramrnatt< .lJ 
>11ruc 111n',. (I ,1ng1iag<' <1hould reO,•<'I ,Nllr-tic <' ll'Vef fr.mu-'­
a11d modd, u.;ec.J durin,:( in,tnrc ttOn 1 

I,. I,,. 
• Use high -quaJil}\ agr--appmpna t(', k>\"rr-n-ading-lt,~I n\..1f("f1.J.J, 

that provide extensive vis11JJ ~uppon, cxpt.'CII!~ u,m11reht•rl'um 
of increasingly complex -.enrencc·- and p.."1.ragraph•lt:'ni tP\'t 

• Test orally using and £'-Apt'ctm~ more pn:•n<;(> ood , pt'nfi.t 
conte nt vocabulary and cncrea,;ingly c-ompk'< w,u11m.H1< ll 
s tructures. 

• When traditional paper and penciJ te-;t<: must Ix- l....-d. Nllpioo. 
simplified Engli,h and \istul support £e.g.. Nip Ml. ~ph.,I 

Writing 
• Elicit writing of mcrca..'!ingly rnmplt>, M'ntencc ,tnH·tun.•, 

using u d l:'vC'lopi11g rar~c of c-on1cnt /arat1emic ~,Kabulan 
• When lradit.ion,11 pa per and Jl<'nl'il tf:•<;ts mu,1 1w ~, 

<'mploy simplified fu~li_,;h .11H.I \1',ual .. upp.1rt c- ~ dip .u-1 
grnph$l. 
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1 
In Genera• 
• F~age ~tudcnt , 

with scaffolding and , 
• Consider weighting graded r om1 11,11, u h"' t1H d 111g to 

students' linguistic ~trt•ngth~. 
• Make the a,;scssmcnt proces!, comprehcns ibl(• by explaining 

the directions orally and providing visual support (e.g., realia, 
icons. manipulatiws, models), a:, appropriate. 

• Slmult,llleously as1>ess content and language development 
(e.g., through summarizing, s tory retelling, questioning and 
responding. analyzing, evaluating) 

Usteni11g and Speaking 
• \ l,;t' and require increasingly academic and grammatically 

varied language about both concrete and abstract topics. 
(Language :;hould renect discourse- level frames and models 
used during instruction.) 

Ueculm'., 
• Useacombination of grade- level texts (wi th scaffo lding) and 

high-quality, age-appropriate, lower-reading-level materials 
that provide visual support. 

• Use traditional paper and pencil tests wisely, employing 
visual support (e.g .. clip a rt , graphs) and linguistic 
scnffolding. as needed . 

Writing . 
• Elirn wri, •1g of increasingly academic and grarnmat1cally 

vaned la· ·uagc about both concrete and abstract topics. 
(Larigua ,houlcl reflect discourse-level frames and models 
usC'd du1 .::: instruction.) . 

• U~trad ·mal paper and pencil tests wis~ly, e_m~loymg 
visual !>I ,ort (e.g., clip art, graphs) and lmgmsuc 
sea fold · as needed. 

. corn 

In General 
• i.ngagc ~tudenls in grade-level assignmenL~/asse1,smcnts 

with minimal scaffolding and support. 
• Simultaneously assess content and language development 

through grade-level assignments/assessmen1s. 

Listening and Speaking 
• Use and require extended discourse including precise and 

grammatically varied language across a ll grade-leveJ­
appropriate topics and contexts . 

/(1•1 ,t.i 1,: 
• Use grade-level texts. providing scaffolding as needed. 

Writiug 
• Use and require extended discourse including precise and 

grammatically varied language across all grade- lcvel­
appropriatc topics and contexts. 
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