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Instructional Strategies

Across All Levels
o Fosure that vour classroomm welcomes all students by
representing the culture of cach student, using prctures,
flags, souvenirs, eig
Learn key words and phrases in ELLs first languages in
arder to build relationships with students and create a
welvoming environment
Atford access to the carnculum by using realia. pictures,
diagrams, models, demonstrations, graphic organizers,
nonverbal communication, videos, cornputer-assisted in-
wtrcion, ef
Apply the same academic content standards to the learning
of all students (non-ELLs and ELLs alike).
Bud yvour ELLS learning capacity by explicitly and
continuously teaching social and content/ academic language
lincluding cooss-curricularn academic words such as
compare/contrast, analyze, synthesize), using visual
support and contextualized examples.
Inform your students of the daily objectives for each
lesson in terms of both language and content
Tailor instruction and assignments/assessments to the
language proficiency level of each studem
Ensure that directions are clear; confirm that studenis
understand them.
When giving oral directions, also provide written directions
Capualize upon ELLs backgrounds and prior experiences.
Activate ELLS interests and prior knowledge as they relae
1o content.
Honor ELLs” first languages and cultures in the classroom
When possible, use students’ first languages 1o support
learning in the content areas,
Teach cross-linguistic features (e.g., cognates, grammatical
constructions, prefixes. suffixes, and oot wonlds) 1o expand
student language ability.
Involve ELLs" families in school activities to support studens
achievement, communicating with families in the language
that they understand best
Suppor the development and maintenance of literacy in
ELLs" first languages to enhance their acquisition of
English.
Offer access to multicultaral and Arst-language books.
Make available high-quality, age-appropnate, and visually
supported lower-reading-level books that are aligned with
content curriculum.
Facilitate multiple, regular, and consistent opportunities
for ELLs to interact with native speakers through
cooperative learning activities and heterogeneous
Erouping.
Embed the development of higher-order thinking le.g.,
application, analysis. synthesis. creation, evaluation)
throughout instruction.
Make the abstract comprehensible by first demonstrating
concrete applications or examples (e.g.. modeling with
manipulatives, experiential activities)
Focus error correction on specific, level-appropriate
aspects of language.
Scaffold ELLs' learning by facilitating tutoring by other
students or volunteers.
Create a print-rich environment using word, language, and
concept walls or posters that include pictorial support.
Socialize students into their new culture by explicitly guiding
them in narms of behavior, speech conventions (e.g., polite ways
to make requests or apologize), nonverbal communication
{e.g. body language, personal space, eye contact), and other
facets of the culture.
When utilizing the assistance of (bilingual) paraeducators,
provide them with clear guidance regarding their roles
and how to work effectively with students and
families.
Include appropriately identified ELLs in gifted and talented
programming, across proficiency levels.
Maintain Enghsh language support for ELLs who receive
special education services across proficiency levels.
Take sieps to ensure that ELLs across proficiency levels
have equal access to and participation in extracurricular
activities.

. .

In General

«  Provide sensory support for every lesson (eg., real objects,
pictures, hands-on materials and experiences, nonverbal
communication, demonstrations, modeling, simulations),

Listening

Teach hasic commands by mudeling actions te.g., “PMease
closi: the door.” “Open vour book

Use simplified, correct language. pepe e oF paraphrasing
as necded,

Allow sufficient wait time ikely severl s
Promote higher-order thinkng o ral teaching by
simultaneously modeling the completion o aFganizers,
Employ think-alouds to model both processc . d language

nels).

Speaking

+ Encourage participation in discussions by eliciting nonverbal
or brief communication.

* Prompt and scaffold oral language production by model g
content and academic language and providing sent

examples and models (e.g., "The rabbit has ® s
scales.”)

= Concentrate on student n ness
f exprission

* Yoot cate.
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* o reading-rels wlivaties, use exlensive visual sapport

leg., posters, pretur stnee Level | studens
unable to derive meaning from print alone,

s Support grade level content currieunlum with high-quality,
age app prate, lower-reading- level books aligned with
content curriculum that provide extensive visual support.

are typically

of print, phonics)
= Lay a foundation for comprehension: build background and
help students 1 make connections to prior learning and
Cxperiences.
Read or sing visually supported stories or texts to students,
using props and acting 1o increase comprehension and
develop oral language skills necessary for reading.
Incorporate shared, shared-to-guided, and guided reading.
Implement language experience stories.
Promote the development of higher-order thinking skills by
modeling the use of graphic organizers such asVenn
diagrams, T-charts, and concept maps.

-

Writing

+  Ask students to communicate through cutting and pasting
images or drawing.

Prompt and scaffold written language production by
modeling content and academic language and providing
sentence examples and models (e.g., “The rabbit has fur. Th
_ hasscales.”)

Incorporate modeled, shared, and guided writing activities,
Accept drawing, copying, and labeling and self-generated
approximations of words and phrases in lieu of grade-level
writing.

of expression.

modeling the use of graphic organizers such asVenn
diagrams, 1-charts, and concept maps.

Teach pre-reading skills (e.g., phonemic awareness, concepts

In General

= Provide sensory support for every lesson (e.g., real objects,
pictures, hands-on matenials and experiences, nonverbal
communication, demonstrations, modeling, simulations).

Listening

+  Use simplified, correct language. repeating or paraphrasing
as needed.

Allow sufficient wait time (likely several seconds).

Promote higher-order thinking processes during oral teaching

by providing graphic organizers, modeling their completion a

needed

= Employ think-alouds to model both processes and languag
Speaking
- = Encoutage pasticipation in discussions by eliciting phrases
simple sentences,

Prompt and scaffold oral language production by modeling
content/academic language and providing sentence exampl
and models (e.g., “Therabbithas fur. _ scales”).
Concentrate on student meaning rather than on correctne
of expression.

*  Build confidence by rewarding all attempts to communics

1

-

Pre-reading and Reading
* At the school and program levels, for L1 pre-literate stude
{continue to) implernent a high-quality, research-based. cult
ally and linguistically sensitive reading development progra
FFor reading-related activities, use extensive visual suppor
(e.g.. posters, pictures), since Level 2 students are often
unable to derive meaning from print alone.
Support grade-level content curriculum with high-qualiv
age-appropriate, lower-reading-level books aligned with
content curriculum that provide extensive visual suppon
Teach pre-reading skills (e.g., phonemic awareness, cone
of print, phonics)
Lay a loundation for comprehension: build background
help students 1o make connections to prior leaming and
experiences,
Read or sing visually supported stories or texts to studen
using props and acting to increase comprehension and
develop oral language skills necessary for reading,
Incorporate shared, shared-to-guided, and guided readi
Implement language experience stories.
Promote the development of higher-order thinking skill
modeling the use of graphic organizers such as Venn
diagraims, T-charts, and concept maps.

Writing
* Prompt and scaffold written language production by m
ing content/academic language and providing sentenc
examples and models (e.g., “The rabbit has fur.
___ scales.”)

Incorporate modeled, shared, and guided writing activ
Accept phrases or simple sentences in lieu of grade-ley
writing expectations.

Concentrate on student meaning rather than on corre
of expression,

Promote higher-order thinking skills by modeling the
graphic arganizers such asVenn diagrams, 1 charts, a
concept maps.

e .

Concentrate on student meaning rather than on correctness

Promote the development of higher-order thinking skills by
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auonsi communication, demonstrations. modeling, simul Copymun demonstrations, modeling, simulations). appropriate twopics and contexts, expecting and allowing
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necded * S50 old language development by modeling and prompting level- appropriate topics and cantexis, expecting and
4 language.  *  Allow sufficient wait tune (likely several seconds). Igeasingly academic and grammatically varied language allowing mimimal errars.
»  Facilitate and support higher order thinking processes Al both concrete and abstract topics, . )
during oral teaching by providing students with graphic * Pmmote higher- order thinking processes during oral feach -"P"f"h"g ) W .
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«  Employ thimk-alouds to model both processes and language precise and grammatically vaned language across all grade
maodeling Spealking level-appropriate topics and contexts
cexamples  Speaking + Puoside opporiunities w produce extended oral discourse, — # - Emphasize the use of increasingly complex and precise
swoakes’ = Provide opporunities 1o pridduce extended oral discourse e reasingly inclusive of absiract thought language.
SOITUC eSS through activities such as reporting and presentations. o soafald extended oral linguage prodoction by providing
*  Prompt and scafiold extended oral language production by ually supported discourse: level frames and models for ! lirtg
nmunicate providing visually supported sentence level frames and hehgualiny acadenne discourse (e.g, “In accordance with » |Jse grade level wexts, providing scaflolding as needed
models tor high guality academic discourse (e As a result our bypothesis, the results of our expenment demonstrate
of the interaction of and jis M) This means that i Writing
testudents,  * Concentrate on students’ meaning to a greater extent than o st on increasingly correct and precise language *  Provide opportunities to produce extended writien discourse
e, culturs on correctness of expression using precise and grammancally varied language across all
| Progrant. g grade-level-appropriate topics, contexts, and genres
I suppaort *  Useacombination of grade - level texts twith scaffoldingl and — »  Emphasize the use of increasingly complex and precise
aften = At the school and program levels, for L L= pre-hterate students, ligh-quality, age-appropriate, lower-reading level books language.
teontinue to} implement a hugh- quality, research-based, aligned with content curriculum that provide visual support
culturatly and limgustically sensitve reading development o Provide students with graphic organizers to enhance
program higher-order thinking.
upport *  Use high-quality appropnate, lower-reading: level books
s, CONCEpIs aligned with content curnculum that provide extensive visual 1 riling
suppart. *  Provide opportunities to produce extended wrtten discourse,
Joundand ¢ Lava teundanon tor comprehension. build background and reasingly inclusive of abstract thought.
ng and hr’-p students 1o make connections to prior ll-.m\lng and « Scaffold extended written |=|ngua|.:l' pn:dm'lll:n by providing
expeniences. vistally supported discourse- level frames and models for
students, ¢ Incorporate shared, shared to guided. and guided reading High-guality academic discourse (e.g., "In accordance with
1and *  Facthitate and support the development of higher order our hypothesis, the results of our experiment demonstrate
thinking skills nsing graphic orgamzers such as Venn I'his means that "
I reading diagrams, I-charts, and concept maps. * [t onoancreasingly correct and precise language
o rovide students with graphic orgamizers to enhance higher
2 shills by Writing riler thinking
] *  Provide opportunities to privduce extended written discourse
through activities such as journaling, report writing, and
preparimg presentations
* Prampt and seaffold extended wntten language production
by model- by providing visually supported sentence-level frames and
fence modets for high-quality academic discourse (e g, * A< a result
of the interacuon of and )
* Incorporate modeled, shared, and guided writing activities
WLVILies = Accept icregsinghy complex sentences ut liew of grade-level
»level WTIting expectations,
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* Facilitate and support the development of higher order
thinking skills by using graphic organizers such asVenn
diagrams. T-charts, and concept maps
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Assignment/Assessment Strategies

Across All Levels

¢ Lnsure that academic assessment targets the same acad. i

content standards set for all students (non-ELLs and Bl 1«
alike).

Consider students’ language proficiency levels, and differen-
tiate assessments/assignments accordingly.

Ensure that directions are clear; confirm that students under-
stand them.

Differentiate standards-based scoring rubrics according to
students’ language proficiency levels. (Weight grading to
emphasize content understanding more than linguistic
perfection at lower levels of proficiency.)

Share differentiated rubrics with students at the time that
assignments are given.

Utilize the same supports used in instruction (e.g., pictures,
charts, graphs) when assessing students.

Encourage students to demonstrate content knowledge, skills,
and abilities, regardless of level of language proficiency, usinga
variety of differentiated performance-based and authentic
assessments (e.g., demonstrations, dioramas, collages, journals,
art projects, maps, models, posters).

Allow ELLs to exercise personal choice in assignments (when
appropriate) and to apply their background knowledge in
order to enhance motivation.

If traditional paper and pencil tests must be used with ELLs,
focus on essential learning when creating them; create tests
that are aligned with content objectives, of reasonable
length. and matched to the linguistic levels of students.

Use a variety of assessment procedures to obtain an accurate
picture of what students know and can do in the content
areas.

Focus error correction on specific, level-appropriate aspects
of language.

When grading, avoid comparing students with each other;
grade students according to predetermined standards for
success that are aligned with students’ language proficiency
levels.

Provide students with as much time as they need to complete
assessments (unless the test is one that measures speed, such
as a math computation test).

Employ appropriate language-related accommodations (e.g.,
a word-to-word dictionary, giving directions in the student’s
first language) for classroom and large-scale assessments, in
accordance with students’ English proficiency levels.

For large-scale standardized achievement tests, use only
accommodations consistently used in the classroom and
approved by the test developers.

Explicitly prepare students with background knowledge and
test-taking strategies needed for participating in classroom
and large-scale standardized testing.

Work creatively to include gifted ELLs in gifted and talented
programming across proficiency levels,

Ensure that appropriate assessment tools and procedures are
used to identify ELLs for special education services, if indicated.

lrp Ceone "
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skills, and

Focus 7 oan errors and

OITHSSI0NS,

Allow students 1o complete assessment procedures under
the guidance of a bilingual teacher or paraeductor.
Weight graded components according to students’
linguistic strengths.

Make the assignment/assessment process comprehensible
by explaining the directions orally and providing visual
support (e.g.. realia, icons, manipulatives, modeling and
models).

Listening and Speaking
* Evaluate comprehension by means of student nonverbal

communication (e.g., locating or selecting by pointing,
mimicking, “thumbs up/thumbs down,” gestures).

Ask for demonstration of understanding (e.g., pointing;
drawing; matching; copying; using pictures or realia to
sequence, categorize, prioritize, or evaluate).

Prompt the repetition of a teacher cue or a short response.
Test orally using everyday language to elicit individual
words and brief chunks of language.

Allow first-language oral responses, when appropriate.

Pre-reading and Reading
* Use high-quality, age-appropriate, lower-reading-level

materials that provide extensive visual support. expecting

comprehension to be dependent upon visuals provided.

Elicit physical response (e.g., locating or selecting bv

pointing, hand raising).

Ask for demonstration of understanding (e.g.. sequencing

drawing, matching, mimicking).

Prompt the repetition of a teacher cue (speaking or

singing).

Ask students to retell visually supported stories and texis

presented with props and acting.

Test orally using everyday language to elicit individual

words and brief chunks of language.

For students literate in the first language, support

first-language reading by providing appropriate materials
riting

Elicit beginning writing {e.g., drawing; copving or labeling

production of letters, words, numbers, and phrases)

Use visually supported graphic organizers that students

complete with pictures, words. or short phrases to check

for understanding.

Require students to supplement early writing with visual

support to enhance meaning (e.g., drawing, magazine
pictures, clip art),

For students literate in the first language, welcome first:
language writing, as appropriate.




in General y G
+ Creat low students  «  jeate and o oty assessments that allow students o
m_d"""'i ul abilities 10 demonstrate content knowledge, skills, and abilities
mlhoul langu.i without language mastery .
+ Focus on correct ansi certors and onussions, s Consider allowing students to complete assessment
. \ll_nw mule_nls to compieie assessment procedures under the procedures under the guidance of a bilingual teacher or .
glllf'al}('t‘ of a bilingual teacher or paracductor. paraeductor.
. \\."(.mht gfﬂdl'd components .!l,'[-orlhng to “lld(‘n[s' “ng“iﬁ"( . ( .l)llﬁi(j{‘f wt‘ip‘.hliﬂg gratlt.‘d r"'“p"nenls nrr“rdinx 1
strengths. students’ linguistic strengths. .
+ Make the assignment/assessment process comprehensible * Make the assignment/assessment process comprehensible
by explaining the directions orally and providing visual by explaining the directions orally and providing visual
support (e.g., realia, icons, manipulatives, modeling and support (e g, realia. icons, manipulatives, modeling and
models). models) Li
< . *  Simultaneously assess content and language dev ment L
Listening and Speaking (e.i., through ?ummaming story rm-lh‘n::.g anslmng and \
+ Testorally using everyday and general content/academic responding, analyzing, evaluating)
language to elicit phrases and simple sentences. .
* Allow occasional first-language oral responses. Listening and Speaking
) * Test orally using and expecting more precise and specific
Pre-reading and Reading content vocabulary and increasingly complex grammatical e
* Use high-quality, age-appropriate, lower reading level matenials structures. (Language should reflect sentence level frames h
that provide extensive visual support, expecting comprehension and models used during instruction ) u
of frequently encountered words and phrases, often dependent « U
upon visuals provided. Reading v
* Prompt the repetition of a teacher cue (speaking or singing).  *  Use high-quality, age-appropriate. lower reading - level materials “
¢ Test orally using everyday and general content/academic that provide extensive visual support, expecting comprehension
lar ruage to elicit phrases and simple sentences. of increasingly complex sentence- and paragraph-level text Wil
* oo cudents literate in the first language, supponrt first-language  *  Test orally using and expecting more precise and specific « 1
i lng by providing appropriate materials. content vocabulary and increasingly complex grammatical va
structures. L
Wr g «  When traditional paper and pencil tests must be used. empio an
* I twriting of phrases and simple sentences. simplified English and visual support (e.g.. clip art, graphs) s ih
’ sually supported graphic organizers that students complete Ve
phrases and simple sentences to check for understanding ~ Writing wa
. ire students to supplement writing with visual support  «  Elicit writing of increasingly complex sentence structures

nhance meaning (e.g.. drawing, magazine pictures, clip using a developing range of content/academic vocabulary
*  When traditional paper and pencil tests must be used

ait).
* Forstudents literate in the first language, allow occasional employ simplified Foglish and visuval support e g chp an
graphs)

first-language writing, as appropriate.
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In Genera:
*  HEfgage studen:
with scaffolding and

*  Qansider weighting graded componenis according (o
students’ linguistic sirengths '

*  Make the assessment process comprehensible by explaining
the directions orally and providing visual support (e.g.. realia,
icons, manipulatives, models), as appropriate.

-

Simultancously assess content and language development
(e.g.through summarizing, story retelling, questioning and
responding, analyzing, evaluating)

Listening and Speaking
* llseand require increasingly academic and grammatically
varied language about both concrete and abstract topics.

(Language should reflect discourse-level frames and models
used during instruction.)

edeling
Usea combination of grade-level texts (with scaffolding) and
high-quality, age-appropriate, lower-reading-level materials
that provide visual support.
Use tradinonal paper and pencil tests wisely, emploving
visuil support (e.g., clip art, graphs) and linguistic
scaffolding, as needed.

Writing

e Eliciwri agof increasingly academic and grammatically

varied la: uage about both concrete and abstract topics.
(Langua  should reflect discourse-level frames and maodels
useddu - instruction.)

e Usvirad

imal paper and pencil tests wisely, cm!ﬂnying
sort le.g., clip art, graphs) and linguistic
as needed.
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sca fold

In General

Engage students in grade-level assignments/assessments

with minimal scaffolding and support.

* Simultaneously assess content and language development
through grade-level assignments/assessments.

Listening and Speaking

* Use and require extended discourse including precise and
grammatically varied language across all grade-level
appropriate topics and contexts.

* Use grade-level texts, providing scaffolding as needed.

Writing

Use and require extended discourse including precise and
grammatically varied language across all grade-level-
appropriate topics and contexts.




Differentiating Instruction and Assessment for ELLs

Level 5

Student Descriptors
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