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Directions: Fill in the name of a different teacher at the same grade level as you in each of the four 
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Agenda and Objectives 

Agenda: Day One 
• Welcome
• The Two Strand Approach
• Teacher Guide Introduction
• Skills Strand

o Guiding Principles
o Lesson Components
o CKLA Approach to Spelling and

Tricky Words
• Knowledge Strand

o Guiding Principles
o Lesson Components

• Amending Instruction Resources
• Closing

Agenda: Day Two 
• Welcome
• Day One Reflection
• Skills Lesson Study

o Skills Unit Planning
o Skills Daily Lesson Internalization
o Skills Lesson Practice

• Knowledge Lesson Study
o Knowledge Domain Planning
o Knowledge Daily Lesson

Internalization
o Knowledge Lesson Practice

• Planning Reflection
• Closing

Objectives: Day One 
• Identify key ‘look fors’ and practice implementation of critical components and routines 

in Skills lessons
• Identify key ‘look fors’ and practice implementation of critical components and routines 

in Knowledge lessons

• Define the CKLA design principles behind the Skills and Knowledge Strands

Objectives: Day Two 
• Utilize the CKLA planning process for Skills and Knowledge instruction
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Learning to Read 

Reading to Learn 

Phonemic/Phonological Awareness 
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Basic Phonics 

Advanced Phonics 

Accurate & Fluent Reading of a Text 

Reading Comprehension 

Literacy House 
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CKLA Design Principles: Skills Strand 
 

1. Teaches the distinction between sounds and spellings using most frequent or least 
ambiguous sounds first. 

 
CKLA begins phonics instruction by starting with the sounds first then attaching those sounds to 
spellings. CKLA’s synthetic phonics approach begins by teaching the most common or least 
ambiguous spelling for a sound (basic code spelling); later it teaches spelling alternatives for 
sounds that can be spelled in different ways. The system is kept simple at first and complexity is 
added bit-by-bit as students gain confidence and automatize their reading and writing skills. In 
CKLA, all 150 spellings for the 44 sounds in English will be taught in an intentionally sequenced 
progression from Kindergarten through Grade 2. In Grade 3, foundational skills continue to be 
reinforced, with a new emphasis on word morphology. 
 

2. Systematic practice and reinforcement of code-related skills is necessary for building 
automaticity. 

 
Collectively, research points to practice experiences that are successful (thus motivating), that 
allow for the building of automaticity within basic foundational skills (thus intense and consistent), 
and that build capacity to extend skills into varied contexts as critical to build automaticity with the 
code. Typically, practice experiences in reading do not sufficiently integrate these three 
parameters of practice and tend to emphasize one over the other. However, the CKLA phonics 
program was designed with the cognitive science of practice in mind; it explicitly weaves in all 
three dimensions of systematic practice across lessons, units, and grades. In K-2, the program 
teaches children 150 spellings for the 44 sounds of English. It introduces an average of 5-10 sound-
spelling relationships within each unit of instruction; each unit lasts approximately 2-3 weeks. The 
program provides daily lessons in phonics. The lesson formats vary, but in every lesson, there is 
practice in the basic sound-spelling relationship(s) of focus, which includes a fairly intensive set of 
activities to further practice these relationships (e.g. approximately 15 minutes daily of writing, 
spelling and word-level reading and word sorting, using sound-spellings that were just taught). 
Then, each day, children are given the chance for extended practice through independent and/or 
small group reading or writing activities. These opportunities for extended practice reflect 
naturalistic activities where children are building other skills, such as grammatical skills related to 
sentence activities, genre writing, or reading and reading comprehension. For example, children 
may be responding to questions from texts, using words in sentence-level work, or applying their 
knowledge of sound-spelling correspondences with the plan, draft and edit processes of various 
writing genres that they are taught. 
 
One of the most unique aspects of extended practice afforded by CKLA are the Student Readers. 
In K-2, children read chapter books that are 100% decodable because they correspond to the unit 
of phonetic instruction in which they are placed. CKLA’s developers designed their own books 
because they wanted to create texts that offered children extended reading practice that was both 
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mastery oriented and engaging. In other reading programs, it is common to use books that may be 
engaging, but only loosely related to the phonetic code children know. 

3. Directly instruct in the oral language skills (blending & segmenting) that underlie and
parallel reading and writing skills.

Students need lots of practice to automatize their knowledge and use the sound-spelling 
correspondences that they have learned to read and spell. Students must be able to hear, identify, 
differentiate, and manipulate phonemes as a precursor to formal phonics instruction. Beginning in 
Kindergarten, CKLA focuses on sounds, or phonemes, as the primary organizing principle of the 
program, rather than spellings (or letters). Letter names are only avoided in the early Kindergarten 
lessons; students will be introduced to sound-spelling correspondences as the program 
progresses. 

This is often referred to as the “sounds-first approach”. Students first familiarize themselves with 
a particular sound through a variety of oral activities, before attaching that sound to a spelling. For 
example, in first grade, students practice the /oi/ sound by repeating words that contain that 
sound. The teacher then shows them how to spell /oi/ as ‘oi’. 

$2 Summary 

Write a $2 summary with each word being worth 10 cents. 
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Skills: Lesson Components 
Warm-Up 

(Video Notes on next page) 

7



Video Notes 

As you watch the Warm-Up video, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.
• Teaches distinction between sounds and spellings using the most frequent or least

ambiguous sounds first.
• Systematic practice and reinforcement of code-related skills is necessary for building

automaticity.
• Directly instruct in the oral language skills (blending & segmenting) that underlie and

parallel reading and writing skills.

How do you know? 

2. What foundational skill(s) is/are being practiced in this lesson component? Circle
the skill(s) below.

How do you know? 

3. How will this component help set students up for success with the rest of the lesson?
(Think back to the initial video watched.)

4. What do you notice about the teacher’s pacing?

Skills: Lesson Components 
Warm-Up 
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Important Points to Remember: Warm-Up 

• Skills lessons frequently begin with a Warm-Up exercise.

• Warm-Ups are quick reviews that help students focus on the lesson of the day.

• Warm-Ups are done orally in whole group and use multi-modality cueing.

• The Warm-Up can take different forms depending upon which skills are focused on in 
the particular lesson.

• Warm-Ups should maintain a quick pace.
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Warm-Up Practice Lessons 
Kindergarten: Unit 1, Lesson 1 

(continued on next page) 
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Kindergarten: Unit 2, Lesson 1 

(continued on next page) 
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Warm-Up Practice Lessons 
First Grade: Unit 1, Lesson 1 
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Warm-Up Practice Lessons 
Second Grade: Unit 2, Lesson 9 
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Skills: Lesson Components 
Introducing the Sound and Spelling 
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Video Notes 

As you watch the Introducing the Sound and Spelling  video, please take notes on the 
following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.
• Teaches distinction between sounds and spellings using the most frequent or least

ambiguous sounds first.
• Systematic practice and reinforcement of code-related skills is necessary for building

automaticity.
• Directly instruct in the oral language skills (blending & segmenting) that underlie and

parallel reading and writing skills.

How do you know? 

2. What foundational skill(s) is/are being practiced in this lesson component? Circle
the skill(s) below.

How do you know? 

3. How will this component help set students up for success with the rest of the lesson?
(Think back to the initial video watched.)

4. Why is correct sound pronunciation critical in this lesson component?

5. What materials do you see the teacher and students using?

Skills: Lesson Components 
Introducing the Sound and Spelling 
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Important Points to Remember: Introducing the Sound and Spelling 

• CKLA teaches sounds and spellings using the most frequent or least ambiguous sounds
first.

• CKLA begins phonics instruction by starting with sounds first, then attaching those
sounds to spellings.

• Lesson segments must be taught in order to allow students to build foundational skills in a
developmentally appropriate order.

• Correct sound pronunciation is critical to promote student success in decoding (reading)
and encoding (spelling).
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Introducing Sound and Spelling  Practice Lessons 
Kindergarten: Unit 3, Lesson 1 

(continued on next page) 18
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Introducing Sound and Spelling Practice Lessons 
First Grade: Unit 3, Lesson 1 

(continued on next page) 
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(continued on next page) 
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Introducing Sound and Spelling  Practice Lessons 
Second Grade: Unit 3, Lesson 2 

(continued on next page) 
23
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Skills: Lesson Components 
Practice 
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Kindergarten

What are students being asked to do?

What foundational skills are students practicing?
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Kindergarten

What are students being asked to do?

What foundational skills are students practicing?
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Kindergarten

What are students being asked 
to do?

What foundational skills are 
students practicing?
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Kindergarten

What are students being asked to do?

What foundational skills are students practicing?
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First Grade

What are students being asked to do?

What foundational skills are students practicing?
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First Grade

What are students being asked to do?

What foundational skills are students practicing?
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Second Grade

What are students being asked 
to do?
What foundational skills are 
students practicing?
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Second Grade

What are students being asked to do?

What foundational skills are students practicing?
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Skills: Lesson Components 
Practice 

Important Points to Remember: Practice 

• While practicing, students will deepen their skill in writing the spelling associated with the
sound and using this spelling to form words and sentences.

• Systematic practice and reinforcement of code-related skills is necessary for building
automaticity.
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Skills: Lesson Components 
Reading 
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Skills: Lesson Components 
Reading 

Video Notes 

As you watch the Reading  video, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.
• Teaches distinction between sounds and spellings using the most frequent or least

ambiguous sounds first.
• Systematic practice and reinforcement of code-related skills is necessary for building

automaticity.
• Directly instruct in the oral language skills (blending & segmenting) that underlie and

parallel reading and writing skills.

How do you know? 

2. What foundational skill(s) is/are being practiced in this lesson component? Circle
the skill(s) below.

How do you know? 

3. What materials do you see the teacher and students using?
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The King of Kites 

“What’s that?” Dave asks. 

“It’s a kite I made,” says Scott. 

“Can I help you test it?” Dave 
asks. 

“Yes,” says Scott. 

The kids take the kite close to 
the lake to test it. Scott grabs the 
string. Then he runs as fast as he 
can. 
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Skills: Lesson Components 
Reading 

Important Points to Remember: Reading 

• 

• 

• 

• 
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www.dolchword.net 

All 220 Dolch words in alphabetical order 
a better don't get I many out she these wash
about big done give if may over show  they we 
after black down go in me own sing think well 
again blue draw goes into much pick sit this went 
all both drink going is must play six those were
always bring eat good it my please sleep three what 
am brown eight got its myself pretty small to when 
an but every green jump never pull so today where 
and buy fall grow just new put some together which 
any by far had keep no ran soon too white 
are call fast has kind not read start try who 
around came find have know now red stop two why 
as can first he laugh of ride take under will
ask carry five help let off right tell up wish 
at clean fly her light old round ten upon with
ate cold for here like on run thank us work 
away come found him little once said that use would 
be could four his live one saw the very write 
because cut from hold long only say their walk yellow 
been did full hot look open see them want yes 
before do funny how made or seven then warm you 
best does gave hurt make our shall there was your 

CKLA Tricky Words
Directions: Circle all the decodable words below. 
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Dolch Sight Word List and CKLA Tricky Words 

Kindergarten 

Unit Dolch Words decodable at end of unit Dolch Words taught as Tricky Words Tricky Words taught not on Dolch List 

1 -- -- -- 

2 -- -- -- 

3 am, at, did, got, it one, two, three -- 

4 an, and, can, get, had, him, hot, if, its, in, 
on, not, sit, ten 

the, a, and -- 

5 ask, big, but, cut, let, ran, red, run, six, 
us, up, yes 

blue, yellow, look -- 

6 as, best, fast, has, help, his, is, jump, 
just, must, stop, went 

I, are, little -- 

7 bring, long, much, sing, that, them, 
then, this, wish, with 

down, out, of -- 

8 black, off, pick, shall, tell, well, will funny, all, from, was -- 

9 -- when, why, to, where, no, what, so, 
which, once, said, were, here, there 

word, says 

10 ate, came, five, gave, green, keep, like, 
make, made, ride, see, sleep, take, 
those, three, use 

he, she, we, be, me, they, their, my, by, 
you, your 

-- 

By the end of Kindergarten, children can read 109 of the 220 Dolch Words (either because they are decodable or have been taught as Tricky Words.) 
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First Grade 

Unit Dolch Words decodable at end of unit Dolch Words taught as Tricky Words Tricky Words taught not on Dolch List 

1 am, an, and, ask, at, ate, best, big, 
black, bring, but, came, can, cut, did, 
fast, five, gave, get, got, green, had, 
has, help, here, him, his, hot, if, in, is, 
it, its, jump, just, let, long, much, 
must, off, on, not, pick, ran, red, run, 
shall, sing, sit, six, stop, tell, ten, that, 
them, then, this, up, us, went, will, 
well, wish, with, yes 

(Review of Kindergarten words) one, 
two, three, the, a, and, blue, yellow, 
look, I, are, little, down, out, of, funny, 
all, from, was, when, why, to, where, 
no, what, so, which, once, said, were, 
here, there, my, by 

is, who, some 

word, says 

2 ate, came, five, gave, green, keep, 
like, make, made, ride, see, sleep, 
take, those, three, use 

(Review of Kindergarten words) he, 
she, be, me, we, they, their, you, your 

-- 

3 draw, found, good, look, our, out, 
round, saw, soon, too 

have, down, could, would, because should 

4 after, better, far, for, her, into, myself, 
never, or, seven, start, under, upon 

today tomorrow, yesterday 

5 write how picture, stagecoach 

6 drink, thank, think, white -- cow 

7 goes, may, play, say -- Hidalgo, gracias, Carlos, Gomez, 
Mexico, talk 
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Second Grade 

Unit Dolch Words decodable at end of unit Dolch Words taught as Tricky Words Tricky Words taught not on Dolch List 

1 am, an, and, ask, at, ate, best, big, black, 
bring, but, came, can, cut, did, fast, five, gave, 
get, got, green, had, has, help, here, him, his, 
hot, if, in, is, it, its, jump, just, let, long, much, 

must, off, on, not, pick, ran, red, run, shall, 
sing, sit, six, stop, tell, ten, that, them, then, 
this, up, us, went, white, will, well, wish, with, 
write, yes 

(Review of K/1 words) a, be, could, do, down, 
from, he, how, me, of, once, one, said, she, the, 
there, to, two, was, we, what, where, why, 
would 

word, says, should 

2 ate, came, five, gave, green, keep, like, 
make, made, ride, see, sleep, take, those, 
three, use, draw, found, good, look, our, out, 
round, saw, soon, too, far, are, start, or, for, 
four, before, better, over, after, never, 
together, under, her 

(Review of K/1 words) all, are, by, my, go, no, 
have, so, I, their, they, were, who, you, your, 
some 

street 

3 go, goes, both, cold, hold, open, over, own, no, 
so, may, play, say, saw 

-- minute 

4 hurt, by (becomes decodable), my 
(becomes decodable), why (becomes 
decodable), myself, fly, light, right, show, 
down, own, brown, grow, know, now, yellow, 
how (becomes decodable), draw, saw, been, 
funny, many, only, live 

walk building, grownup, people, statue 

5 about, again, around, away, because, said -- against, alphabet, break, bridge, castle, death, 
edge, eyes, father, kingdom, schwa, sword, 
water, wizard 

6 know, laugh new Americans, Andrew, bomb, broad, early, 
Europe, Fort McHenry, Great Britain, imagine, 
native, New Orleans, shoe, signature, soldier, 
special, war, Washington, whose 
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Skills: Lesson Components Six-Frame 
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Journal of Accountancy Comprehension Questions 

1. Federal government reporting entities will now be required to account for leases in a
similar manner to public companies. True or False?

2. Prior to SFFAS 54 taking effect, if current SFFAS standards do not address a lease
accounting issue, should the federal government reporting entity immediately adopt
the standard? If not, what guidance is available? If not, when should the standard be
adopted?

Quick Write 

What background knowledge would have made the article easier to understand? 

What implications does the importance of background knowledge in reading comprehension 
have for students? 
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CKLA Design Principles: Knowledge Strand 
 

1. A read-aloud lesson format designed to support language skills is critical to later reading 
comprehension. 

 
CKLA Read-Alouds are highly responsive to the reading and language research, as well as applied 
research on teaching and learning. The structure of the Read-Aloud lessons reflects an emphasis 
on oral language development through vocabulary work, question asking and answering, open-
ended discussions, and integration of oral and written language. Indeed, the Read-Aloud structure 
emphasizes talk before, during and after the reading, which is consistent with most effective Read-
Aloud programs. By hearing and discussing complex texts that the teacher reads aloud, students 
practice sophisticated conversations using an ever-expanding vocabulary. 
 

2. CKLA systematically builds knowledge. 
 
Becoming a critical and strategic reader depends on having a wide breadth of knowledge and 
related vocabulary. A child might be able to decode a word but that does not mean the child can 
infer its meaning. Children must have prior experience with a word to have clarity when reading it. 
Building knowledge to establish strong comprehension is the core premise of CKLA’s Knowledge 
Strand. During Knowledge lessons, literary and informational teacher Read-Alouds are organized 
into domains across history, the arts, and science. The domains in the Knowledge Strand were 
designed to fit the heavily researched and tested Core Knowledge sequence. Content is ordered so 
that new domains build upon the content and vocabulary in previous domains, both within and 
across grade levels. 
 

3. A knowledge-oriented approach to read-alouds builds vocabulary and supports 
comprehension skills development, both of which are critical to later reading 
comprehension. 

 
CKLA’s two-strand approach, based on reading research, ensures that students are both building 
skills and building the background knowledge in content and vocabulary necessary to comprehend 
what they read. If students are not building their language comprehension ability in the early 
grades, their reading scores are likely to begin to fall in Grade 4 and later. Pre-reading activities are 
focused on prior knowledge built from previous instruction. This review works to set a purpose for 
learning, extending skills and knowledge in a coherent and connected manner. Comprehension 
strategies are taught within the context of the text itself. 
 
Students will be asked literal, inferential, and evaluative comprehension questions, responding to 
what they’ve read and finding evidence to support their understanding during class discussions 
and when completing accompanying comprehension activities. 
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CKLA Design Principles: Knowledge Strand 

$2 Summary 

Write a $2 summary with each word being worth 10 cents. 
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Knowledge Guiding Principles 
Knowledge Lesson Structure 

Section Components Notes 

Introducing the 
Read-Aloud 

What have we already 
learned? 

Where are we? 

Read-Aloud 

Purpose for Listening 

Read-Aloud Text 

Comprehension 
Questions 

Word Work 

Application Application Activity 

Important Points to Remember: Knowledge Guiding Principles 

• The Read-Aloud lesson format is designed to support listening comprehension skills,
which are critical to later reading comprehension.

• CKLA systematically builds knowledge.

• CKLA Knowledge lessons are structured to support students in comprehending a Read-
Aloud that is written two grade levels higher than their current grade level.
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Knowledge: Lesson Components 
Introducing the Read-Aloud 

Video Notes 

As you watch the Introducing the Read-Aloud video, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.

• A read-aloud lesson format designed to support language skills is critical to later
reading comprehension.

• CKLA systematically builds knowledge.
• A knowledge-oriented approach to read-alouds builds vocabulary and supports

comprehension skills development, both of which are critical to later reading
comprehension.

How do you know? 

2. How will this component help set students up for success in comprehending the Read-
Aloud? 

Important Points to Remember: Introducing the Read-Aloud 

• The Introducing the Read Aloud component of the lesson will help to activate students’
background knowledge to better understand the text.

• The Introducing the Read-Aloud component will also provide students with essential
background information and vocabulary needed to comprehend the text.
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Knowledge: Lesson Components 
Read-Aloud 

Video Notes 

As you watch the Read-Aloud video, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.

• A read-aloud lesson format designed to support language skills is critical to later
reading comprehension.

• CKLA systematically builds knowledge.
• A knowledge-oriented approach to read-alouds builds vocabulary and supports

comprehension skills development, both of which are critical to later reading
comprehension.

How do you know? 

2. How did the teacher keep the students engaged in the Read-Aloud? What else could the
teacher have done to engage students?

Important Points to Remember: Read-Aloud 

• Read-Alouds should be read as written and quickly paced to keep students’ attention.

• Use a variety of quick discussion techniques for comprehension questions during the
Read-Aloud. 

• Add costumes, artifacts and digital media to bring Read-Alouds to life!

• The goal of the Read-Aloud is to expose students to new content. Students are not 
expected to fully master content after one text, but rather build an understanding through 
multiple texts.
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Kindergarten Read-Aloud Practice Lesson
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First Grade Read-Aloud Practice Lesson

57



58



Second Grade Read-Aloud Practice Lesson
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Knowledge: Lesson Components 
Read-Aloud: Comprehension Questions 

Video Notes: 
As you watch the Read-Aloud: Comprehension Questions video, please take notes on the 
following questions: 

• What discussion techniques does the teacher use? How do these engage her students?

• What additional discussion techniques could the teacher employ to further engage her
students?

Important Points to Remember: Comprehension Questions 

• Discussion after the Read-Aloud  is intended to aid students in their comprehension of 
the key components of the text.

• Use a variety of student engagement strategies to increase student-to-student discourse 
during discussion, such as Think-Pair-Share, small group discussion and Socratic 
Seminar.

• Comprehension questions include a variety of literal, inferential and evaluative questions.
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Knowledge: Lesson Components 
Word Work 

Important Points to Remember: Word Work 

• Word Work activities are an opportunity for students to practice the correct use of a key
vocabulary word.

• As much as possible, make this lesson component an opportunity for students to stand
up and move around the room.
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Application Activity 

Somebody 

Wanted 

But 

So 

Then 
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Kindergarten
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First Grade

69



Second Grade
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Knowledge: Lesson Components Six-Frame 
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Amplify. 
CKLA Assessment Overview 

Strand Assessment Purpose How Data is Used 

Knowledge Formative 
Assessment 

Identified at the beginning of the lesson, 
used to determine individual student and 
class progress towards mastery of 
identified primary focus objective(s) 

• Informs future whole group instruction

Checks for 
Understanding 

Monitors individual student and class 
progress towards mastery of primary focus 
objectives 

• Informs in-the-moment and future whole
group instruction

Exit Pass Completed at the end of a lesson, used to 
determine individual student and class 
progress towards mastery of identified 
primary focus objective(s) 

• Informs future whole group instruction

Pausing Point Assess all students’ mastery of literacy 
skills, knowledge, and vocabulary covered 
in the first half of a domain 

• Informs teacher choice of Pausing Point
Activities

• Can be used as a grade

Domain Assessment Assess all students’ mastery of literacy 
skills, knowledge, and vocabulary covered 
in a domain 

• Informs teacher choice of Culminating
Activities

• Can be used as a grade
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Amplify. 

Skills Formative 
Assessment 

Identified at the beginning of the lesson, 
used to determine individual student and 
class progress towards mastery of 
identified primary focus objective(s) 

• Informs future whole group instruction

Checks for 
Understanding 

Monitors individual student and class 
progress towards mastery  of primary focus 
objectives 

• Informs in-the-moment and future whole
group instruction

• Informs small group instruction

Unit Assessments Assess all students’ mastery of 
foundational literacy skills that have been 
explicitly taught in a unit 

• Informs teacher choice of Pausing Point
Activities

• Informs small group instruction
• Can be used as a grade

BOY Assessment Assess all students for grade level 
readiness for CKLA 

• Identifies gaps in student
learning/understanding

• Provides guidance for student groupings
• Informs small group instruction

MOY Assessment Assess all students on grade level content 
taught to mid-year 

• Identifies gaps in student
learning/understanding

• Informs small group instruction

EOY Assessment Assess all students on grade level content 
taught throughout the entire year 

• Identifies gaps in student
learning/understanding

Informs small group instruction•
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Amplify. 
Supporting All Learners: Skills Strand 

 
 
 
 
 
 
 

Support sidebars 
provide ideas to 
support all learners 
in understanding 
challenging 
concepts from the 
lesson 
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Amplify. 
 
 
 

Supports are provided for English Learners for 
students considered Entering/Emerging, 
Transitioning/Expanding and Bridging. 
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Amplify. 

 
 
 
 
 
 

Challenge sidebars 
provide ideas to 
engage students in 
more rigorous 
thinking, when 
appropriate 
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Amplify. 

Additional Support 
activities exist at the 
end of each lesson to 
provide additional 
practice opportunities 
for students who have 
not mastered the 
lesson objectives (see 
next page) 
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Amplify. 
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Amplify. 
Supporting All Learners: Knowledge Strand 

T he Knowledge Strand also contains Support, Challenge and English Learner sidebars. 
The Knowledge Strand does not contain additional activities for students. 
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Re-Visit Objectives 
Day 1 

Ö Identify key ‘look fors’ and practice implementation of critical components and 
routines in Skills lessons 

Ö Identify key ‘look fors’ and practice implementation of critical components and 
routines in Knowledge lessons 

Ö Define the CKLA design principles behind the Skills and Knowledge Strands 

Day 2 
• Utilize the CKLA planning process for Skills and Knowledge instruction

See you tomorrow!
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Agenda and Objectives 

Agenda: Day One 
• Welcome
• The Two Strand Approach
• Teacher Guide Introduction
• Skills Strand

o Guiding Principles
o Lesson Components
o CKLA Approach to Spelling and

Tricky Words
• Knowledge Strand

o Guiding Principles
o Lesson Components

• Amending Instruction Resources
• Closing

Agenda: Day Two 
• Welcome
• Day One Reflection
• Skills Lesson Study

o Skills Unit Planning
o Skills Daily Lesson Internalization
o Skills Lesson Practice

• Knowledge Lesson Study
o Knowledge Domain Planning
o Knowledge Daily Lesson

Internalization
o Knowledge Lesson Practice

• Planning Reflection
• Closing

Objectives: Day One 

• Identify key ‘look fors’ and practice implementation of critical components and routines 
in Skills lessons

• Identify key ‘look fors’ and practice implementation of critical components and routines 
in Knowledge lessons

• Define the CKLA design principles behind the Skills and Knowledge Strands

Objectives: Day Two 

• Utilize the CKLA planning process for Skills and Knowledge instruction
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Day One Reflection 
 

Notes  
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Amplify. 

Grade: ___________  Skills Unit Number: ___________ 

Unit Introduction:  Read through the Unit Introduction and respond to the questions below. 

1 What foundational skills will students have to 
master to be successful in this unit?  

(e.g. the sound /m/ is spelled ‘m’, read and comprehend 
text containing the /m/>’m’ sound-spelling 
correspondence, etc.) 

2 What does the introduction tell us to consider 
when teaching the unit? 

(e.g. tips on how to pronounce the two sounds that the ‘th’ 
spelling makes, tips on how to teach students to decode 
multisyllabic words, etc.) 

3 What additional materials are needed for the 
implementation of this unit? 

(e.g. pocket chart, index cards, world map, kitchen timer, 
etc.) 

Teacher Resources:  Review the Teacher Resources section at the end of the Teacher Guide and respond to the question below. 

4 What additional materials are provided in the 
Teacher Resources section of the Teacher 
Guide? 

(e.g. assessment analysis tools, pedagogical support, 
Activity Book answer key, etc.) 

(Continued on next page) 

CKLA Skills Unit Planning Template 
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Amplify. 

Pausing Point: Read through the Pausing Point activities and respond to the questions below. 

Thinking about possible student 
misconceptions, which Pausing Point activities 
do you anticipate having to complete? Why? 

(e.g. Students often struggle with differentiating the /i/ 
and /e/ sounds, so I anticipate having to complete the 
“Hear Medial Sounds” activity.) 

Yearly Scope and Sequence:  Read through Unit 1 Appendix B and respond to the questions below. 

6 How does this unit fit into the scope and 
sequence of learning? What will students learn in 
the unit before this unit? What will students learn 
in the unit after? 

(e.g. Students will learn long vowel sound-spelling 
correspondences in the previous unit. In this unit, students 
will learn vowel diagraphs, which are more complex pieces 
of the code, and in the next unit, students will learn the 
even more complex sound-spelling correspondences for r-
controlled vowels. In this unit students will learn how to 
write fictional narratives. In the next unit students will build 
their writing knowledge to learn the new genre of 
descriptive writing. etc.)

Sound-spelling correspondences 

Reading 

Writing (if applicable) 

Grammar (if applicable) 

Routines (e.g. chaining, dictation, etc.) 

5 
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Amplify. 
Skills Lesson Internalization 

Review the Lesson 

1 Review the Primary Focus Objective(s) and aligned standards. Identify how the Primary 
Focus Objective(s) build toward student success with standards. (Use Teacher Guide, Lesson 
Introduction.) 

2 Complete the Formative Assessments identified on the first page of the lesson, including: 

• The Student Activity Book page. Record what foundational skills students will need 
to demonstrate on the page. (Use Student Activity Book.)

• The Student Reader chapter (if applicable). Read the chapter and record
what sound-spelling correspondences students will need to master to be 
successful with the chapter. (Use last page of Student Reader.)

3 Complete the Check for Understanding  and record what foundational skills students 
will need to demonstrate to be successful on the CFU. (Found within the lesson.) 

Dive into the Lesson 

4 Review the At-A-Glance Chart: 

• What is the intended learning of each component? (e.g. phonics, phonemic awareness)

• How will this component set students up for success with the Check for 
Understanding and/or the Formative Assessment?

5 Review each lesson component within the lesson and reflect: 

• What student engagement strategies are included with each component?
• What materials will be needed for each component?

Customize the Lesson – If you’re ready and feel comfortable…. 

6 For lesson components that do not contain a CFU, what strategies and opportunities will 
you use to check for understanding? What will count as acceptable performance? 

7 How will you group your students for the lesson? (e.g. students who have already mastered the 

sound-spelling correspondence will complete a different activity, strategic partnerships, etc.) 

8 What possible misconceptions might students have during the lesson? How do you plan 
to address these? (e.g. air flow, tongue placement for sounds, etc.)  

9 What additional engagement strategies might you incorporate during the lesson? 

(e.g. call and response, kinesthetic movement, turn and talk, etc.) 

10 Where in the room will you execute each lesson segment? 85



Skills Lesson Visual 
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Kindergarten Skills Make ‘n Take: Unit 1, Lesson 1 

Brainstorm Classroom objects to use in the Same or Different? Activity below: 
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First Grade Skills Make ‘n Take: Unit 1, Lesson 1 

Use the cards on the next page to create the letter cards. 
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Second Grade Skills Make ‘n Take: Unit 1, Lesson 1 

Write the title, “What do you call your grandmother?” on a piece of chart paper 
provided. Then, brainstorm a list of names students may call their grandmothers 
below: 
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Amplify. 
CKLA Knowledge Domain Planning Template 

Domain Overview:  Read through the Domain Introduction and respond to the questions below. 

Why is this domain important? 

What are 3-5 key takeaways students 
should have by the end of this domain? 

How does this domain fit into the 
sequence of learning for the year? How 
does it reinforce what has been taught in 
previous grades or prepare students for 
future grades? 

Grade_________________________ Domain Title ________________________________________________
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Amplify. 
Domain Assessment:  Read through the Domain Assessment in the Teacher Guide and respond to the questions below. 

What key content will students need to be 
successful on the Domain Assessment? 

What key vocabulary will students need to 
be successful on the Domain 
Assessment? 

What literacy skills will students need to 
be successful on the Domain 
Assessment? 
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Knowledge Domain Visual 
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Amplify. 
Knowledge Lesson Internalization 

Review the Lesson 

1 Review the Primary Focus Objective(s) and aligned standards. Identify how the Primary Focus 
Objectives build toward student success with the standards. (Use Teacher Guide, Lesson Introduction.) 

2 Complete the Formative Assessment/Exit Pass (found on the first page of the lesson) and Check for 
Understanding (found within the lesson) and record what literacy skills, knowledge and/or 
vocabulary students will need to demonstrate on each of those components. 

Dive into the Lesson 

3 Read each lesson component (Introducing the Read-Aloud, Read-Aloud and Application) and 
reflect: 

• How will this component set students up for success with the Primary Focus Objective(s), 
CFU and/or the Formative Assessment/Exit Pass?

• What student engagement strategies are included with each component?
• What materials will be needed for each component?

Customize the Lesson – If you’re ready and feel comfortable… 

4 Review the Read-Aloud and prioritize which sidebar supports/questions to use during the Read-
Aloud. 

• Consider which supports/questions will support students in mastering the Primary Focus 
Objective(s), CFU, Formative Assessment/Exit Pass and/or Application Activity. 

5 Review the Discussion Questions and: 

• Prioritize which questions to ask after the Read-Aloud. 
o Consider which questions will support students in mastering the Primary Focus Objective(s), 

CFU, Formative Assessment/Exit Pass and/or completing the Application Activity.
• Determine the discussion format students will use to respond to the questions. (e.g. Think-

Pair-Share, Small Group discussion, Socratic Seminar, Call and Response, etc.)

6 What possible misconceptions might students have during the lesson? How do you plan to address 
these? 

7 What additional engagement strategies might you incorporate during the lesson? (e.g. call 
and response, kinesthetic movements, props, artifacts, multimedia, etc.)  

8 Plan for the Application Activity: 

• Consider how the Application Activity provides students with the opportunity to extend their
learning from the lesson and domain.

• Determine how you will execute the activity.
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Kindergarten Knowledge Make ‘n Take: Domain 1, Lesson 1 

Brainstorm Nursery Rhymes to bring to your class below: 
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First Grade Knowledge Make ‘n Take: Domain 1, Lesson 1 

Directions:  Use the chart paper provided to create the story map below. 
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Second Grade Knowledge Make ‘n Take: Domain 1, Lesson 1 
Directions:  Use the chart paper provided to create the story map below. 
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CKLA Planning Practices: Elevator Speech 

________________________________________________________ 

(Who) 

________________________________________________________ 

(What) 

________________________________________________________ 

(When) 

________________________________________________________ 

(What) 

________________________________________________________ 

(Why) 

Example: Teachers should prepare for teaching Skills and Knowledge lessons before the 
unit/domain begins by completing a unit/domain planning template, so that they have a strong 
understanding of the unit/domain’s goals before they begin instruction.  

Example: Teachers should also prepare for Skills and Knowledge daily lessons before the 
lesson by internalizing the lesson using the CKLA guide, so that they are prepared to teach and 
customize the lesson to meet their students’ needs. 
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Amplify Educational Support Team 

Today’s Presenter: ____________________________________________________________ 

Email: _______________________________________________________________________ 

Technical Support: help@amplify.com 

Pedagogical Support: edsupport@amplify.com 

Phone: Call toll-free at (800) 823-1969 
Monday through Friday, 7am to 7pm 

Live Chat! On mclasshome.com 
Monday through Friday, 7am to 7pm 

Strengthening Professional Development Opportunities: 
Instructional Leaders  

• Enhancing Observations for Instructional Leaders, K-5 (½ Day Onsite)
• Enhancing Observations for Instructional Leaders, K-5 (½ Day Remote)

K-2 Teachers 
• Enhancing Planning & Practice, K-2 Teachers (½ Day Onsite)
• Enhancing Planning & Practice, K-2 Teachers (½ Day Remote)
• Data-Driven Instructional Planning, K-2 Teachers (½ Day Onsite)
• Small Group Instruction & Remediation, K-2 Teachers (½ Day Onsite)
• Writing, K-2 Teachers (½ Day Onsite)

3-5 Teachers 
• Enhancing Planning & Practice, 3-5 Teachers (½ Day Onsite)
• Enhancing Planning & Practice, 3-5 Teachers (½ Day Remote)
• Data-Driven Instructional Planning, 3-5 Teachers (½ Day Onsite)
• Small Group Instruction & Remediation, 3-5 Teachers (½ Day Onsite)
• Writing, 3-5 Teachers (½ Day Onsite)

K-5 Teachers 
• Enhancing Planning & Instruction for English Language Learners, K-5 Teachers (½ Day

Onsite)
• Enhancing Planning & Instruction for Students with Special Needs, K-5 Teachers (½ Day

Onsite)

Session Survey 
https://www.surveymonkey.com/r/CKLAInitialTraining 
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Partner Reading
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Kindergarten, Domain 1: Nursery Rhymes and Fables, Lesson 10
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