- Chewelah Schools — where Dreams Begin

Ouwr Mission: Ensuring learning for all students

CHEWELAH SCHOOL DISTRICT NO. 36
STEVENS COUNTY, WASHINGTON

NOTICE OF SPECIAL MEETING

NOTICE is hereby given that the Board of Directors of Chewelah School
District No. 36, Stevens County, Washington will hold a Special Meeting on
January 7, 2021 at 6:30 PM. Due to COVID restrictions, the meeting will be remote
via internet connection. The meeting is called for the purpose of considering and
acting upon the following agenda items:

1. Call meeting to order
Flag salute
Smart goals
Student achievement
Board communication
Review/update of Visioning Process
Mastery based learning
WSSDA December 2020 Policy and Legal News
Adjourn
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CHEWELAH SCHOOL DISTRICT NO. 36
STEVENS COUNTY, WASHINGTON
/s/ Richard McFarland

Secretary to the Board of Directors

Persons with disabilities who would like to request assistance, services, or accommeodations to
attend school district functions are asked to call 685-6800, extension 1002,

Chewelah School District #36, North 210 Park Street, P.O. Box 47, Chewelah, Washington 99109, www.chewelah &l 2 wa.us
Telephone: (509) 685-6800 ext. 1001, FAX (509) 935-8605, E-mail: rlinehan@chewelah ki 2. wa.us



What are SMART goals?

SMART i$ an acronym that stands
for Specific, Measurable, Achievable, Relevant/Results Oriented and Time-based.

SMART is an acronym that you can use to guide your goal setting.

Its criteria are commonly attributed to Peter Drucker's Management by

Objectives concept. The first known use of the term occurs in the November 1981 issue
of Management Review by George T. Doran. Since then, Professor Robert S. Rubin (Saint
Louis University) wrote about SMART in an article for The Society for Industrial and
Organizational Psychology. He stated that SMART has come to mean different things to

different people, as shown below.
To make sure your goals are clear and reachable, each one should be:

« Specific (simple, sensible, significant).

- Measurable (meaningful, motivating).

« Achievable (agreed, attainable).

- Relevant (reasonable, realistic and resourced, results-
based).

- Time bound (time-based, time limited, time/cost limited,
timely, time-sensitive).

Professor Rubin also notes that the definition of the SMART acronym may need

updating to reflect the importance of efficacy and feedback. However, some authors

have expanded it to include extra focus areas; SMARTER, for example,
includes Evaluated and Review.

Example:

By June 2022, 75% of all students will achieve proficiency in core subject areas as
measured by SBA or common district level assessments.

By April 2021, Chewelah School District has a written, board adopted Communication
policy and a written Board Communication Plan which includes stakehotders — staff,

community, students.



Policy No. 1005
Boeard of Directors

KEY FUNCTIONS OF THE BOARD

Acting on behalf of the people of each community, the school board will fulfill the following

functions:

Vision:

Structure:

Accountability:

Advocacy:

Cross References:

The board, with participation by the community, shall envision the future of
the school district's educational program and formulate goals, define
outcomes and set the course for the school district. This will be done within
the context of racial, ethnic and religious diversity and with a commitment
to education excellence and equity for all students.

To achieve the vision, the board will establish a structure which reflects
local circumstances and creates an environment designed to ensure all
students the opportunity to attain their maximum potential through a sound
organizational framework. This includes employing a superintendent,
developing and approving policies, formulating budgets, setting high
instructional and learning goals for staff and students, and nurturing a
climate conducive to continuous improvement.

The board's accountability to the community will include adopting a system
of continuous assessment of all conditions affecting education, including
assessments for measuring staff and student progress towards goals, The
public will be kept informed about programs and progress. Staff and board
training will be provided to ensure continuous improvement of student
achievement.

The board shall serve as education's key advocate on behalf of students and
their schools. The board shall work to advance the community's vision for
its schools, pursue the district's goals, encourage progress and energize
systemic change and ensure that students are treated as whole persons in a
diversified society.

Board Policy 0100 Commitment to Strategic Planning

Board Policy 0300 Planning Process

Board Policy 0700 Strategic Plan Evaluation

Board Policy 1310 Policy Adoption, Manuals and
Administrative Procedures

Board Policy 1810 Annual Goals and Objectives

Board Policy 1820 Evaluation of the Board

Adoption Date: 04.01.97
Chewelah School District #36

Revised: 12.18.08

Classification: Priority



Policy No. 2004
Instruction

ACCOUNTABILITY GOALS

A—High-Schoel Graduation Rate Goals

Fhe board-shall-annually-adept distriet-wide-graduation-goals-and direct-each high-school -to
annually-establish-geals;-subject-to-board-approval;-to-increase-the percentage-of on-time
graduates-receiving-a-high-school-diploma-beginning with-the ¢class of 2004-

The minimum-graduation rate-goals-through-2013-shall be-as-defined-in- WAC-180-105-060-
Graduation-rate-goals-in2014-and-each-year thereafler for each-group-of students;-identified
tn-Federal requirements; shall-not-be-less than 85 percent:

B—Distriet-and-Scheol Reading-and Mathematics-Improvement Goals

The-board-shall-adopt-distriet-wide performance-improvement goals-for reading-and-mathe-
maties-in-grades-four; seven,and-ten;-and-direct-each-school in-the district-that-administers
the-Washington-Assessment of Student Learning to-adopt performance improvement goals-to
inerease-the-percentage of students-meeting the standard-in fourth; seventh-and-tenth-grade
reading-and mathematies.

‘The-following-goals-and-ealeulation methodelogies shall-be established-to-measure-and im-
prove student-achievement-inreading-and -mathematics-in-fourth; seventh-and tenth-grades-as
measured-by-the-Washington-Assessment-of Student-Learningadministered-in-the spring-of
2003-through-and-ineluding the spring-of 2013.

}—The-baseline-of achievement for-the distriet and schools-on-the fourth; seventh;-and-tenth
grade reading-and-mathematies-assessments-are-the starting-points-established using the
federal requirements-in- the Washington State No-Child Left Behind (NCLB) -Aecounta-

2.—The goal-for-the-district-and-for each-sehoolis-to-increase the percentage of students-in
the following categories-in-meeting or exceeding-the reading and mathematics improve-
ment-goals-on-the-state-uniform-bar-as-established-using the federal requirements-in the
Washington-State-Ne-Child Left Behind (NCLB)-Accountability Plan:
a--All students;
b-—Students-of-each major-racial and-ethnic-group;

e—Economically disadvantaged students;
d:—Students with-disabilities;-and

e—otudents with-limited English proficieney-

3—The-district-and-allschools shall demonstrate-satisfactory-progress toward-the-perfor-
manee-improvement-goals-by-meeting the federal requirements-or-by showing-improve-
ments-using-the-alternative-“Safe Harbor calculation-

Onee-a-year the-board-shall-issue-areport-to-parents-and present-it-in-a public-meeting—The-report
shall-inelude-the following:

A—The-district’s-and-buildings’- improvement-goals:
B—Student performance relative-to-the goals:
C—-Distriet-and-building plans-to-achieve the-goals; including curriculum-and-instruction,-parent

and-guardian-invelvement and resourees-avatlable to-parents and guardians to-assist students

Page 1 of 4



Policy No. 2004
Instruction

Annually-the distriet-will report-in-a-news-release-the-distriet’s-progress-toward-meeting the dis-
trict-and building goals—The report-shall also-be-included in-each-sehool’s-annual school report:

Adopting Performance Improvement Goals

Annually, the board will do the following:

Washington school improvement framework.

2. Direct each school in the district that enrolls students in grades three through eight and/or

high school to establish goals to increase the measures included in the Washington school

improvement framework consistent with state and district goals.

The district and each school in the district will establish English language arts and mathematics
improvement goals using the requirements of the Elementary and Secondary Education Act (the
“ESEA™) to determine the increase in requirements described above for all students and for each
of the groups required by the ESEA.

The district and each school will establish annual performance improvement goals in accordance
with the following;

i. Asa starting point for determining annual performance improvement goals, the district and

| [

. The performance improvement goals for assessments administered in the spring of 2027
must be consistent with the goals outlined in the state consolidated plan. At a minimum,
the district and each school must adopt the following goals:

a. Ninety percent of students eligible to be assessed will meet standard on the required
stale assessmennts.

b. The graduation rate for all students and each of the groups required by the ESEA
will not be less than ninety percent.

Page 2 of 4



Policy No. 2004
[nstruction

¢. Performance improvement goals using the requirements of the ESEA to determine
the increase in the percentage of students making progress toward English langnage
proficiency included in the Washington school improvement framework. [The lan-
guage in 2.c. is only necessary if the district administers the English language pro-
ficiency assessment described in the Washington accountability plan approved by
the U.S. Department of Education.]

3. The district and each school must establish goals for each of the Washington school im-
provement framework indicators for all students and for each of the groups required by the
ESEA.

Reporting Progress

Annually, the board will report the following information at a public meeting and in writing:

1. The district’s performance improvement goals:

2. Student performance relative to the goals; and

3. District and building plans to achieve the goals, including curriculum and instruction. par-

ent and guardian involvement, and resources available to parents and guardians to assist
students in meeting the state standards.

Annually, the district will report the district’s progress toward meeting the district and building
goals in a news release to local media.

In each school’s annual performance report, the district will include school-level goals, student

Legal References:  RCW 28A.655.100 Performance goals — Reporting
WAC 180-105-020 Reading and Mathematics Goals
WAC 180-105-060 High School Graduation Goals
RCW 28A.655.110 Annual school performance report—
Model report form
WAC 180-105-040 Definitions
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Policy No. 2004
Instruction

Management Resources:

2020 - May May Issue

2010 - June Issue

Policy News, December 2005  Requirements Revised

Policy News, October 2003 A+ Commission’s Revised Performance

Improvement Goals

Policy News, June 1999 Accountability Bill Includes Policy
Implications

Policy News, June 1998 Boards must set reading goals

Policy News, August 1998 CORRECTION: Reading goals policy

Adoption Date: 12.17.03
Chewelah School District #36
Revised: 12.03; 04.19.06, 05.20.09
Classification: Required
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ANV 1\ L x,\x Board of Directors

\b L ¥" ANNUAL GOALS AND OBJECTIVES

Each year the board will formulate goals and objectives. The goals and objectives may include but are
not limited to the board functions of vision, structure. accountability and advocacy.

At the conclusion of the year the board shall reflect on the degree to which the goals and objectives have
been accomplished by conducting a board self-evaluation and engaging in board development activities

where needed.

Fogus Goals for 2004-05
~

i1

Dislﬁ'gl Motto: “Where Dreams Begin”

Vision: The‘CheweIah School District, in partnership with parents and the community. strives to pro-
vide a safe envitoament where all students learn and practice the knowledge, skills, and behaviors need-
ed to be responsiblesitizens, productive members of society, and successtul lifelong learners.

\‘

N

District Mission: Provide academic success for students through quality teaching. curriculum resources,
and extra-curricutar academic ahd athletic experiences.

N
N
,

\\

PLAN FOR IMPROVEMENT

I8 Clear and Shared Vision and Process “Everybody knows where they are going and why. That
vision i$ shared--evervbody is involved. '{\he. vtsion is developed from common beliefs and val-
ues, creanng a consistency of purpose. \,

2. High Standards and Expectations - Teachers and staff believe that all students can learn and that

they can teach all students, There is recognition & barriers for some students to overcome, but
the barriers are not insurmountable. Students becoie engaged in an ambitious and rigorous
course of study. N\,

The Board recognizes that standards and expectations\es only as meaningful as the people re-
sponsible to impiement the adopted guidelines. Therefore, H\e Board supports the selection and
retention of employees with a history of setting and achieving® mgh standards for themselves, and

those they serve.
e §

Goal 1 - Hire employees with a personal and professional history of high achievement,

Objectives
a. Include expectation for individuals with high expectations and standards in all em-
ployee advertisements.
b. Recognized expectations and standards in the employee evaluaiion process.

Adoption Date: 01.16.02-
Chewelah School District #’ﬂ‘r\
. Revised: 07.16.04 A
N ‘Classification: - Priority '
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ESSENTIAL

+ Policy is required by state or federal
lawn oF

+ A specihs progiaa requires a pohicy
in grder to recaive special funding,

ENCOURAGED

+ While nol required by law, policy is
intendad to reflect the spirit of existing
slale or federal law thus nuring
distiicls W polential litigation;

+ While nol required by law, palicy has
potential to benefit the health, salety,
andysor welfare of students, employees,
directors, and/or the local cominuinity.

DISCRETIONARY

« Policy addresses an action likeky
deemed important by the boand; or
« Policy would likely be deemed
apiropnate due Lo special
circumstances of the board: or

+ Pulicy conmnuricates district
philasopliy that a board may want
10 rromaie W employees andfor the
ORIty

When Winston Churchill became Prime

Minister in 1940 aner gsnerally being considared
has-been and a peculiar fellow) he toid his desperate countrymen and
wornen that he had nothing to offer them “but blood, toll, tears, and
swealk” What he really had to offer was the tenacity to “never, never,
never give up,” even when faced with victorious and weious Nazls, The
sltuation went from bad to worse when the Germans began "the Blitz,”
shifting thelr attack away from battling the Royal Al Force in the sides to
bombing London and southern England instead, As those he led
sheltered Ih basements, suffering civilian casualties and mass destruc:
tion aind enduring blackoul regulations, Churchill told them, *If you're
going through hell-keep going.™

Many of us are [goking forward 10 saying farewell to 2020. Somehow,

we auate the calendar year with the challenges that emerged within it.
We're mowe than ready for a fresh gtart in 8 new year, Plus, the year
2021 halds the hope that 8 vactine is on the way. But aven with that
hope, we know we must first confront the dark winter ahead. As reported
inthe o8 0 i epidenticlogists predict that the next three
manths will inchuda a death toll that "will be just horible.”

During 2020, school board directors have kept going, There have been
no Basy answers ag you've faced the oritique and eriticism of your
distressed communily. Nevertheless, your district's lsadership has found
e ways b teach and care for your students and community. We've
leamed that innovation and collaboration sohve problems. Let's keep
going. This issue of Policy & Legal Mews hopes 1o support you in the
continued evolution of inngvation and collaboration. Please ses
"Mastery-Based Leaming and Equity” on page & for support in deveiop-
ing and expanding this timely and equitatie approach 10 leaming. Please
see “Govemment to Government™ on page 3 to find more about fostering
cultural respongivity and collaborating with local tribes to close the trityal
student apporlunity and achievement gap.

Please kngw that your ongoing leadevship. on your board. in your
oommunity, and in our state is making a positive difference for students,
Tharrk you. school board directors, for what you do. Keep going,

Wishing you 3 joyous holiday sgason and tenacily for 2021,

Best,
Abigall Westbrook, 1.D., Editor



HELPING SCHOOL DISTRICTS TRANSLATE LAW INTO ACTION

From the Editor
Government to Government-School districts and local tribes

Mastery-based leaming and equity. . T I 6
Third-party receipting services 8
2020 audit roundup 9
Other updates 11
Special thanks, .o v 12

The following WS50A madel policies and procedures have been revised, For your convenience, updated
markeclk-up documents are included with this issue of Policy & Legal News.

ESSENTIAL DISCRETIONARY
= 2410/2410P - High School Graduation Requirements + 6230 - Relations with Yendors
+ 2413 - Equivalency Credit
» 3255/3285PF - Schoot-Based Threat Assessment* TABLE OF CONTENTS
+ 5220 Bid or Request for Proposal Requirainents " s
* J000 Series
EMCOURAGED + 4000 Seres
+ 2402/2402P - English Language rls + G000 Series
Masleny-Gased Credil
= 2403/2403P - Math Mastery-Based Credit *fhig is 2 non-substandive revision, As stated i WSS0A Pollicy 1320,

“Mon-substantpve editorlzl revisions and changes in adminisirative, legal,

+ 2404/2404P - Science Mastery-Based Credit
and/or cinesrafereaces aded not Be apmoved by ihe board,

2405/2405P - Soclal Studies Mastery-Bazed Credit
2406/ 2406P - The Arts Mastery-Based Credit
2407/2407P - Health and Physical Education
Mastery-Based Cradit G,
+ 2008/2408P - Integrated Environmental and a0
Sustainability Education Mastery-Based Credit
{MEW Procedure)

2403/2409P - World Language Mastery-Based Credit
4650/ 4050F - Data Sharing Agreement Between

the Dislr!ct and Local Tribe (NEWY) WASHINGTON STATE SCHOOL
4300 - Limiting fmmigration Enforcement in Schaols* DIRECTORS' ASSOCIATHON
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High School Graduation
Requirements

MODEL POLICY
Data Sharin £ Agreement
Between the District and

Local THbe

AN SN

I AOEE V5 E0A's Bonid of Directors astubilsher
the WA Govrinteneio-Gavolae i Toek Forge.
The Toeas of oise task forgs was [y oreals 2 eafeistoe

sthinig ol stole and faderad raquiramieis

f Jod |
f2Enear™
3 sehecl atlets with regard lowoskfing with doet
{ OO nafpers, sinding el censuiiation periain-
i tn dive Every Student Buccoeils Act {3554],

e

govommentis-government nzeitosasdums of uidos-

* ®
]_St l 1‘ tS atanding, dince Timas hunenorial coislouiug, and
fikzl comnet seheoks, f 2020, the Qovamsmant-
to-Bovernment Tagk Foree subported b leglslative
o a’ ‘ 0( r: ! Lite ihai frecalia T,
il 8
4 4 Tribal Regalia

The first legistative bill was House Bill (HB) 25591-Gradua-

@
tioh Ceremonies/Tribal Regalla, which specifically pemuts
rl e S studests who are members of a federally recognized tribe to
wear traditional tribal regalia and objects of cultural signiti-
cance at graduation ceremonies and refated avents, The
history of wearing a mortarboard cap and gown at gradua-

tign is believed to date back 1o welfth-century Eurone, when
rriany (eachers wore clerical clothing thoods and gowns) and

By Cindy Hefty WSS04 Tribal Ambassador,
Part Angeles School Board Director, and
Tormer member of W5504's Board of Direclors



studemts adapled the same look, Some historians think
thal the gowns were especially necessary 1o stay waim m
the unheated puildings where graduations took place. This
acadeinic dress from Euiope started o gain populaily i
America around the ume of independence. There was a
nechne w such dress after the Civil Wai, but in 1394, the
American intgrgoliegiate Commission met at Columbia
Unives sty and standardized the style and ¢olar far caps and
10lxes, Athough Washington Stat2 never adopted an official
slandarl for giadualion aire. this Ewacentnc practice of
wealing ihe robe and mactarboard eap has generally baen
e exprectalion

High Sehool Gradvation is a joyous time. As school board
direclors 10is & U for eelebvatng student achisvement
algngside of our district’s students, their famihes. and
comaties. Sadly, some students who are members of
local nbes have been prohibiled from wearing their tibe's
traditional regalia or objects of Mative American cultural
significance along with or attached to a gown at graduation
ceremonies. This prohibition was hutful because many titial
nations view the wearing of braditional regalia and items of
cultuial significance as sacred to cultural traditions. Allowing
il Siudenls o wear tnbat regalia al graduation nol only
honors the sludent. it builds community relationships and
cullyral understandng that help improve the success of
tribal families and communities,

Prior b the passage of fhe bill, the Office of Superintendent
of Pyblic Insiruction {OSPI) 1ssued a tetter calbng upon
scnooi destricl leaders and staff w Foster inclusivity and
cultuigl responsivly within commencemant and o develop
policies undesscoiing the soverergn and singular rights
of Inst peoples. The |etter stated. "This is a tremendous
opperiuaity for schools to acknowledge this imporcant
Moo and legal nght of Native students and ibal nations
and alsa recognize the diversity in our shared cormmunity.”
APer neady Jnammons passage in (he House and Serate,
the Governor signed HB 2551 into law on March 18, 2020,
After the passage of HB 2551, OSP issued Bulletin 045-20,
encouragmg schoot district leaders and staff to conguilt with
ribal nations and collaborate with Malive Ametican parent
advisory cornimintees and MNative Amencah education leaders
to resolve any potential issues associated with implementing
the lave preor ta commencemenl.

The passage of HB 2551 aftumis inherent rights assured
ITiaugh ribal sovereignty. Beginning with the 2020 gracuat-
g classes, schoo! districts. public schools, and institutions
of tugher education may not prehibit students who are
members of a fedesally recognized tribe from wearing

MIJDEL POLICY [

Lraditional regalia or objecls of
Hative American cultural signifi-
cance at graduation caremonies
or related school events, We're
excited that WSS50DA has reviseq

Model Pollcy 2410/2410P~ L——-———-—-
High Schoul Graduation Requirements. an Essential
policy. to reflect cultural inclusivity and the passage of this
legisiation,

MB DEI. PoLICY

p
|
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Data Shating Between School Districts and Tribes

The second bill thal the Government-to-Govermiment Task
Force supported was Senake Bill [SB) 6263 Educational
Data Sharing Agreements - Sehoof Districts and Tribes, This
legislation addressed the barrlers to data sharing batween
districts angd trites, The Family Educational Rights and
Privacy Act (FERPA) and its implementing regulations govern
access o the "student education records” of children atteind-
ing a school that receives federally administered funds,
including puliic schools. FERFA generally provides federal,
state, and local education agencies access to student
records, including personally identifiable information ket

* by school districts without the advance consent of parents/

puacdian of students, However, FERPA doas not inctude
tribes as among the governmental entities eligible to abtain
student data without advance parental/goardian consent,

This omissian of tribes from access to student education
records wniler FERPA has iong hampered tribal efforts
under E584 to evaluate and improve the academic progress
af Malive students attending public school and work to
close tribal student achievement gaps. This is a significant
Ioss because student data analysis is a central tool in
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Eﬁééging with each
and every student

hat 15 inaslery-based leam-

ing” House Bill (HB) 1599

from the 2019 legislative
sesaign identihed mastery-hased
learning as:

« Students advance upon demon-

srated imastely of content;

+ Competencies include explicit.

measurable, transferable learning
objectives that smpower sludents;

+ Assessments are meaningful and
@ positive learning experience for
studants:

- Studenis recaive rapud. differenti-

ated support based on their individual
saming needs: and

* Learning cutcomes emphasize
compelencies thal include application
anel crealion of knowledge along with
e dvsiapeniees A paiant skills
g Lligprsilions

Mastery based leaiming is immensely
valualle because 1L is both innovalive

and practical. It values the knowl-

edge and skill; that students already

have while allowing them to leamn
and progress at an individual pace.
Additionally, mastery-based learning
ambiaces the whole student, allow-
ing the freedom to explorg leaming
that comes from both success and
failure, Further, by offering meaningful
choices in leafming to meet their awn
needs, students are more engaged
and expenence a greater sense of the
relevancy of leaming,

Cespite these powerfully positive
aspects, many dislricts have not felt
prepared to implement a mastery-
based program, at least not a
robust program. For more than a
decade, WSSDA offered a model
paolicy to support districts In provid-
ing mastery-hased credit 1o students
wid demansirate ability in world
Tanguages. That madel palicy noted
that distncts could expand Lheir
board policy 1o address mastery-
based credlting in muluple subjects.
However, last spring we realized that

Py 2

“aa Englishlanguage Ars Mastery-Based Gredit

Math Mastery-Based Credit
EENERT /A
Science Mastery-Based Credit

‘ RS T
Sacial Studies Mastery-Based Credit

I " TheAds
| Mastery-Based Gredit
R

Health and Physical
Education Mastery-Based Credit

jealy

! T0ES
| Integrated Environmentaland Sustainability

Education Mastery-Basad Credit

| Ry s S
| WoeldLanguage Mastery Based Credit
LR
High Schaol Graduation Requirements
L2
Equivalency Credit.

districts rarely developed policies
for other subject matter areas. The
teadback was that districts needed
more suppoart to expand their
mastery-based learning options.

Also last spring, school distnicts were
under enoimous pressure trying to
teach students in the context of a
global pandemlc. The timing was right
to help districts grow thelr mastery-
based leaming programs, and WSSDA



Gevalopet] $esial e subjectspecific
mastery-baser model policies. This
erpansien of subject-speciiic model
poliogs was mportant Decause Wal
180-51-050 requires local schaol
hoardls 1o adopt an authodzing poicy
heforg awaiding mastery-based credil

Among the issues brought into focus
i the pandemic 15 the stretural
racism present in he educalion
system, ncluding the oppor tunity and
resulting achievement gap between
student subgioups. Thes fall the Slate
Board of Education [SBE) adopled new
sy JOrnE SHUGCNE MASEY-
hased crecits that acknowladge these
educangnal oppartumnty gaps. The
new ules include that school board
naicy frv awarding of magtery-based
learning must include a provision
iof ensunng cultural responsiveness
and equity, Specdlically, SBE's new
rules regire districts o mamtain
dizaggregated student data regarding
e subgroups of shudents receiving
masiey-hased credil and pariodically
Teview that fata for disprovottionality.
If 3 district tliscavels disproporlional-
Tr AR SN ZIOMPS PRCening
Srgdlel ppdse cisdil, Mg disinct
slonle] g prssaredd ik aka apprrpe

Ale acthons to enswe equitable access
1 saskedrDiased crecht oppor tuniliss

Taking aclign e ensure equitable
access o mastery-pased leammg
gl require tocused and sustained
eflnits on e part of your disnct, But

tracking and responding o disyopor-

nonahty in mastery-based learming has
the potental to be partcularky impadcl-
Il bacause mastery based learnmg
AdS hErEn QUElEes thal promeie
ety For exampple, mastery-hased
fealning recogaizes that learming
haopens differently for each student
ang o diferent subpects o gach

student. It thereby embraces and
promotes inclusivity—compassion
and belonging for students. Because
mastery-based leaming offers student-
driven engagement regarding how to
leain, it promotes a cullurally respon-
sive approach to education. A3 3 result,

-based learning can remove labels

and cleate a system that closes the
0[HHH Wity gap,

HE 15929 also established a mastery-
based learmng workgroup that has
been tasked with identifyng the barr-
ers and oppartunilies for increasing
the use of mastery-based leanmng,
Flease see the workgroup's 4 !
T Swroe as well as th
WY i  for more infonnation
Abaut overconung harians o maslery-
based learming.

)

Based on the SBE's new rules and the
report of he mastery-basad workgroug,
WSSDAhas revised the mastery-based
odel polices, Rewsions inchude ahgn-
ing terminology. There are several
tarms for mastery-based lean-
ing, which can generate confusion.
For example. some states use (he
s Ccompelency-hased educalion”
Lo migan the eguivalent of mastery-
hased learming. WhsUA peyiously
used the wem “competency-based”
credil inteichangeably with mastery-
based credit. Howeven, because HE
1529 and SBE have chosen the term
mastery-based learning, we are révis-
ing our podicies, including their titles,
o reflect this nomenclature. Gther
lerms, such as personalized leaming
and project-based learming are skrate-
gies that can used in mastery-Dased
learning, Lut aie ngr interchangeable
termis with mastery-basad learning,
Other rewsions include clarnifying that
mastery-based sredit is not only for
credil recovery purpeses, 1L can and

:J_i:::.i'.i.,':l - H

sholid also be used either for awarding
creditin place of 2 raditional course.

These revisions affect several model
policies, including 2402/2402P
~English Language Arts Mastery-
Based Cradit; 2403/2403P-Math
Mastery-Based Credit; 2404/2404P
-Science Mastery-Based Credit;
2405,2405P-50cial Studies-Based
Credit; 2406/2406P ~The Arts
Mastery-Based Credit; 2407,/2407P-
Health and Physical Education
Mastery-Based Credit; 2408/2408P-
Integrated Enviranmental and
Sustainability Education Mastery-
Based Credit; 2409,/2409F -World
Language Mastery Based Credit.
These are all Encouraged policies,
The revisions also affect 2410P-Hgh
School Graduation Requirernents and
2413 -Equivalency Credit, These are
hath Essential policies

To be ¢lear, districts do not nged
to have multiple board policies for
masiery-hased learning, Your board
can adopt ane policy that includes
wtiple sections authodzing mult-
ple subject matier areas. Heep in
mind, hewever, that the procedures
for demonsirating mastery for differ-
el subjetl matlel digas illen

Additionally, 2nother benefit of having
separale board policies for differant
sybject matter areas is that it more
clearly communicates lo students
and their familigs thal there are
multiple opportunities for inastery-
based leaming, Given that betier
communicalion and more authentic
engagement with farnilies is central to
increasing the use of mastery-hased
learnmg, districts that do not adopt
multiple policies may want to idenbify
allernative ways o cammunicate
the opportunities for mastery-based
learning the dishict, offeis.

& The timing was right to help districts grow their mastery-hased leaming programs,
and WSSDA developed several new subject-specific mastery-hased model policies. *?



chool or Associated Student Body (ASB)

sponsored events. such as those for the

Arts and athletics, are vital coniponents of a

student’s pulllic education, However, finding

warys to continue with performances and events,
@ven the current health and safety concerns of COVID-19,
san be challenging, Even afler finding alternatives, such
a3 livestreaming and remote recordings, for students to
participate and engage in district events and perfonmances,
a reinaining barrier for maity districts has been how to sell
the tickels and account for the revenue generated

Feve ool distnzts v Washington have the capacity to
develip or manage their own gnling licketing service,
Fortunatety, there a'e several reputable conmercial vendors
offaing salgs and suppot fov school events. However, use of
a commercigl ficketing serdce can be tricky. This is because
A3 A local governmend entily. sehool districts must comply
wilh slatutary requiremants thal dor'L apply Lo commarcial
husmesses ar nonproft organizations. These issues are
often referred Lo as “third-party recaipting” and include the
hraung af depaosns of public futgs. See RCW 43,09, 240 and
RCW 39.52.080. Third-party receipting issves also apply
w anlive fundraising and can creale mtermal control and
management problerns.

Dhatrict fiscal s1af! descrile scenarios where administra.
ors g contracis thad do not have proper internal
conteeds, This puts the fiscal staff at risk, Thers are differ-
21 Categoies o levels of service from commersial vendors
for ieceipling serwces, Regardless of the category, your
distnct and the commeycial ticketing vendor most have a
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contract in place that establishes the responsililities of all
paities, Specifically, the contract should include details of
the payment remittance process and the responsitllities
of gach party in compiiance with Payment Card Industry
requlrements.

Given the issues of the tirming of deposits of pubdic funds,
some districts have assurned that they are not permitted
10 use thitd-party receiptng services for school and ASB
events. Fartunately, this assumption is incovrect. Districts
can use third-party receipting services. but 1 Jo 0, they
must comply with the guidance from the Wrspingion
S AL Lors L ode s [E W The SA0 guidance addresses
reconciling procedures and a sufficient contract, & sufficient
contract authoizes third-party vendors to receive and handle
the revenbe for distnct events but retaing dislrict responsibil-
ity for rnonitoring and oversight of that revenue. As part of the
district’s management and oversight, your superintendent
and fiscal SLAff will need to implement reconciling proce-
dures that comply with SAQ guidance,

Befare your district enters a third-party receipting contract,
your board must adopl language in a board policy that
permits crowdfunding and third-party receipting. To support
you, W3SDA has revised Model Palicy 6230-Relations
with Vendors. to include this language. Although Model
Policy 6230 is a Discretionary policy, the new language
i required il your board wishes to contract for third-party
receipting services.

i

it
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n Washington State
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Students from Avanti High School (Olympia)
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Imagine a classroom you've been in, either as a student or visitor, where all
the students were engaged and excited about what they were learning. Now
imagine every Washington student could experience that feeling, in every class.

Work Group Membesship

Rep. Sharon Tomiko Santos,
The Mastery-bosed Learning (MBL) Work Group fooked for ways to increase Chair of House Education
student access to relevant and robust mastery-based academic pathways Committee

gligned to personal career goals and postsecondary education. The Work Group
also reviewed the rofe of the High School and Beyond Plan (HS8P) in supporting Rep. Chris Carry,
mastery-based learning. House Education Committee

School looks very different today than it did when the MBL Work Group began MemRes
our journey—due to COVID-19 and the reckoning our country is undergoing

as we grapple with our historical and present-day structural racism. The Work Sen. Lisa Wellman,
Group members believe that Washington has both an opportunity and an Chair of the Senate Early
imperative to respond to this dual pandemic of COVID-19 and the structural Learning & K-12 Education

racism that our schoal system has never effectively addressed. Our collective Committee
“why" calls for a transformation of our education system to close both the
opportunity gap and resulting achievement gap. The recommendations of the Ashley Lin

Work Group are described in a report to the Washington State Legistature, and Senior at Unian High Schaol

ized in this brief
sincedinalons; (Camas Schoal District), AWSL

To every student who has ever felt invisible -we dedicate this work to you.
We will not stop fighting until school becomes a safe place to explore, be Frieda Takamura,

accepted and appreciated, and to practice thinking critically—the place Renton Technical College Board
where you discover yourself and learn all you need to reach your dreams. of Trusteas, EDGOAC Member

What is Mastery-based Learning? K tah
A student’s learning happens differently for each subject and that learning does D'," wory Kala hahr
not need to happen only in a classroom. Mastery-based learning shifts the Principal, WestSide High School,
focus to the educational needs and interests of each individual student. Through BERIGIEELLTETRTIEL
an MBL appraach, the education system values the knowledge and skills
students already have and engages students thraugh their diverse cultures and Miguel A. Saldafia,
communities; students are also supported through authentic relationships with Teacher, Pasco High Schaol,
educatars to experience rigorous and personally relevant coursework. In MBL: Pasco School District

- Students advance upon demonstrated mastery of content;

« Competencies include explicit, measurable, transferable learning

objectives that empower students; Jenny Morgan,

v Assessments are meaningful and a positive learning experience for Counselor, Capital High School,
students; Olympla School Districy

« Students receive rapid, differentiated support based on their individuat
‘;"""""”.’9 heeds, and — cos that include applicath Aurora Flores,

= learning outcomes emphasize compgtencres b Ila include application Academic Counselor at Omak
and creation of knowledge along with the development of important Sehool District, Manson
skills and dispositions. Sehioo! District Board Member,

Find charges to the Work Group from ESSHB 1599 Sec. 301 on SBE's web page. m‘;:;‘ﬁm Past President of
Krestin Bahr,

Eatonville Schoo] District
Superintendent, immediate Past
President of WASA

Dr. Kathe Taylor,
Assistant Superintendent,

Leaming and Teaching. O5Pt

Dr. Paul Pitre,
- : State Beard of Education, WSU
€5 High Sehial students present 1o th MEL Work Sroup (I fa)* f1 - Everstt €hancellor -

=g



Why do we need Mastery-based Learning in Washington State?

Schoals arg experiencing unprecedented disruption, forcing educators to think differently about

how they engage with their students and forcing changes to longstanding systems that have been
established to deliver education. This presents an opportunity to not only discover ways to address
education during the coronavirus pandemic, but also to address the much longer standing pandemic
of racism that has plagued our society and our school system.

Our collective "why" calfs for a transformation from a traditional system to an MBL approach because
this enables:

Through mastery learning, we
are able to meet our students
where they are when they
enter our school and then
coach our students through
their learning to move from

+ A focus on meeting the needs of each individual student.

+ Students to enjoy relevancy, engagement, and choice in
their learning.

= Contextualized learning environments that recognize

learning does not just happen in a classroom, but is
happening all the time.
Actively embracing inclusivity—compassion and belonging

being a learner who is just
discovering their strengths
and talents to being a learner

who is driving their learing

for students.
and completely thriving when

* Freedom for both students and educators to develop

and try different ways of doing things and embracing the they graduate.

innovation and learning that comes from both successes Julia Bamba

and mistakes. Gibson Ek High School
= Valuing knowledge and skills that students already have. Principal

« Each student’s learning progresses at their own pace.

= Transformation of cur education system to close the
opportunity gap and resulting achievement gap, and recognize that each student's learning
happens differently for each subject.

Work Group recommendations
Because of the dual pandemics experienced in our state, nation, and the wotld, aur schools cannot
and should not go back to business as usual. The
coronavirus has further exposed the inequities of our
system, and with the multiple recent incidents of racism

and violence against people of color—the need for a shift
to a MBL system has been accelerated and is even more
urgent than when the legislation passed to create this

Work Group. Now is the time to wholeheartedly focus our
collective efforts on addressing the systemic opportunity
gap that has been fostered by the current structure of

out education system for far too long. If a mastery-based
learning (MBL) education system simply recreates the status
quo—all of the efforts of this Work Group will have been
for naught. Rather, a MBL system must be evaluated and
sustained primarily based on its progress in reducing both
the opportunity and achievement gap.

The following MBL Work Group recommendations are
grouped inta five sections, based on the applicable
component of the five statutory charges from ESSHB 1599,

thoiw Valley students Iearn construction trades «




Mastery-based Learning espects and examples:

CYE Challenge: Tiny houtes :

X iﬁmﬁﬂslﬁm .

‘Dual gredit classes

1. Barriers to Mastery-based Learning

One of the biggest barriers identified is that, although we
recognize many of the practices in MBL in what we might
observe thraugh “good teaching,” mastery-based learning
is not a concept that is well understood, neither within the
education community, nor by the public. Various initiatives
around the state already fit within the framework of MBL,
including work-integrated learning, project-based learning,
and extra-curricular experiences.

A. Engage families (report page 12)

Any shift in education, whether it be instructional practices,
assessment and grading practices, school day schedules,

a shift in school culture, etc., will fail if students and their
families are not meaningfully engaged from the beginning.
MBL will include a change in all those things and more, it is
imperative that any school that begins a journey toward MBL
simultaneously brings students’ families along with them,
thraugh authentic family engagement efforts.

B, Review the state accountability system for
alignment with MBL (report page 13)

C. Engage education partners regarding barriers to
MBL (report page 14)

MBL is already taking place in
other countries and our parents
want to know why it is taking so

long in U.S, Pre-COVID, our
families either had their kids
totally bored in school or totally
ignored in schoal. We need to
get away from seat time
requirements where a student
learns for nine months and then
all students are expected to be
in the same place academically
at the end of the school year.
This is an industrial view of
education that isn't equitahle. |
think if we were able to engage
our families and say this is what
we're doing with MBL . if they
knew MEL is the end goal of
where we're going, they would
be so excited. Families want to
be involved in anything that
makes the system better for
their kids, and | believe MBL
could do that.

-Sharonne Navas, Co-Founder &
Executive Director of the Equity
in Education Coalition




2.-Improvements in the High School and Bright Spot: Fife School
Beyond Plan (HSBP) as an essential tool for District’s High School and

MBL Beyond Plan Process

As Washington moves toward s mastery-based education

system, the High School and Beyond Plan (HSBP) has a critical In junior high and high

rale to play. school, students take an
advisory course, called a

A. Support students through additional school “family group.” Twice a

counselors (report page 17) month, family advisors

The Work Group recommends the Legislature fund centificated receive a lesson plan from the

counselors at the middle school level in line with the ASCA ratio, [gaPReen College Specialist

to support beginning the HSBP process in a more robust way that connects the daily lesson

that sets students up for success as they enter ljigh school. The  EFSSuNNSIS guidance themes.

Work Group recomimends that districts be required to allow

counselots to spend a certain nt f their time in direct [rgradssia-tarstydentaget
selo P e ekl e a .25 credit each year for

support of students’ learning goals. their advisory course, and it
is where all HSBP activities,
along with SEL and financial
literacy activities, take

place. All of the activities

in high school are building
toward the district’s required
Senior Project, based on

the student’s HSBP. During

C. Make the HSBP more meaningful and useful for each student's presentation,

students (report page 19) they talkl about t.heir career
exploration and interests,

how they will pay for any
3. Development needed education or training

B. Provide professional development for educators to
support MBL and the HSBP (report page 18)

The High School and Beyond Plan (HSBP) shouid not just focus
on the student’s goals for after high school but should help
students take ownership over their learning during high school
while exploring their values, strengths, passions, and long-term
goals.

Advice to the state from a of Mastery-based for their career, and show

local school about how to pathways to the evidence of what they have
support MBL capacity... earning of a high done (both academically and
As our state studies MBL and school diploma gutside of schoﬁl ?Cthlties)
how ta support and foster In Washington, out high to prepare for their one year
high quality MBL, being school diploma represents G LEl NETLNEDS
intentional about ways to do completion of three broad '
that should include sets of requirements that together are intended to represent
recommended professional that a student is ready for success in pastsecondary education,
learning - not anly for the gainful employment, and citizenship, and is equipped with
I;::a'::f:ispb:;;i?i:)t:f:f e the skills to be a lifefong learner: the subject area (credit)
district level requirements, the High School and Beyond Plan, and the

graduation pathway options.

- Henderson Bay High School
A. Develop a Profile of a Graduate (report page 22)

Peninsula School District
To help families and schools embrace the purpose of a high
school diploma, the Wotk Group recomrmends the development



of a state "Prafile of a Graduate.” Many states and districts throughout the country have developed
such a profile that includes cross-cutticular skills a student should have developed by the time they
complete high school: such as being creative, empathetic, self-directed, collaborative, and a global

citizen.

B. Develop supports for Mastery-based Learning implementation (report page 23)
The transition to a Mastery-Based Learning (MBL) model requires a sustained effort over time to
ensure state and local policies support implementation and schools and districts have access to
resources to support their learming as they transform their systems.

State and regional structure

To that end, the State Board of Education {SBE) should | chose Discovery after touring
he tasked with providing statewide coordination it—there was a difference in
through capacity-building support and technical school structure and a
assistance, including communications and advocacy difference in approach. | didn't
around the shared goals of MBL. One possible strategy struggle academically, but |
for creating a regional support structure could be struggled keeping a purpose
leaning on partner organizations. These organizations to my wark. This school has
could focus on providing professional development really helped me feel a

as well as sharing best practices for improving student purpose,

learning outcomes by acting at the system and i

organization levels. -Washington Student

Continuing the MBL Work Group

The Work Group should be extended with the primary

charge of develaping the state Profile of a Graduate, A

final report would be provided to the Legislature on the Prafile of the Graduate, as well as an update
on how implementatian of MBL in the state is going, by December 10, 2021,

C. Engage higher education (report page 25}
As this work moves forward, a more explicit role for higher education to engage in this work may be




helbful to ensure students who take advantage of these programs are not placed at a disadvantage in
the admission process.

). Create state policy framework for MBL diploma (report page 26)

Washington's state policy framework for a MBL diploma is not creating a separate high school
diploma. Rather students wha embark on the MBL pathway to earning their diploma would have
different opportunities for demonstrating what they know and can do—but would still be meeting
the same learning standards as students in the credit-based framewark. A MBL route to a diploma
would have different characteristics than a credit-based route, as a MBL diploma is designed around
the individual student's interests through their engagement in personally relevant, contextualized
learning experiences, such as project- or work-based learning, interdisciplinary coursework, and extra-
curricular experiences.

4. Results of the competency-based pathways previously approved by

the State Board as a learning resource
These schools have been leading the
way in competency-based education
for the rest of the state and based on
the mastery-based pathway described
ahove, Washington is ready to expand
MBL for the rest of schaols in the state.

What can be learned from
schools using the waiver

of credit-based graduation
requirements? (report page 28)

1. An advisory structure that fosters
relationships between students
and an advisor that they stay with
their entire high school career
facilitates a sense of belonging.

PRNVECR | ERG T B BT R - I Delta high school student at mock interview (Pasco)
Plan, atong with the Big Picture ' ;

Learning Plan, as a guide for each individual student’s {earning journey.

3. Facilitate student ownership aver their own learning process,

4. Importance of resources to support educator collaboration, a regional support structure, and
professionai development.

What can be learned from other Washington schools doing some form of MBL?
{report page 30}

Several schools in our state already embody some of the characteristics of the Work Group’s vision for
MBL. Delta High School and Avanti High School are both small choice schaols that students opt into
based on interest in a different education experience than is provided at the local comprehensive high
school. Because of each school's development of a relationship-based cormmunity-centered culture,
they have been ahle to create robust advisory programs for their students. Both schools’ advisories
meet regularly to offer academic and social/emotional suppart, as well as offer a safe place to bond
with other students and build community.



Delta High School (Pasco, Washington)

In Delta's STEM-focused program, students receive a
variety of CCL experiences including interaction with
career guest speakers, industry tours, job shadows, resume
reviews, mock interviews, internship fairs, and more. Delta
also hosts a variety of on and off-site events throughout
the year, based on student interest identified in their HSBP
and market trends.

“Each year we offer multiple career exploration events
for all grades. Typically, 9th & 10th grade attend career
exploration events in October and March such as Health
Science Day, Nuke Tech Day, and STEMCon.

At these events, | bring in industry professionals to lead
hands-on workshops which give students a glimpse into
real-world STEM careers in action.

Juniors and seniors attend college and trade tours across
the state based an personal interests and pathways,” said
Community Engagement Manager for Delta High School,
Heather Hoppe.

Avanti High School (Olympia, Washington)

Avanti High School’s individualized learning plan approach
allows students to learn at their own pace. Classes consist
of mixed age and grade levels and students are not held
to finishing course content within a defined term. Students

who demonstrate mastery before the academic term is complete, may receive credit and begin a new

course.

Likewise, if a student has not
demonstrated mastery of the
content on a specific course
by the end of the academic
term, they have the option
of extending that learning
plan until they reach mastery,
indicated by a letter grade
of B or above, as well as self-
evaluations and leaming
reflections completed by the
student.

Students do not receive Cs,

Ds, or Fs at Avanti, Rather,

they continue to learn content
until they reach mastery, which
translates into academic credit.

I think the most important
piece for me is that it takes a
lot of work to set it up at first,

but | find the pay off to be

totally worth it. The work is
really in front-loading the
structure of the class, but once
the students start to take more
ownership of their learning, a
lot of the work of a teacher in
a more traditional classroom
gats transferred to the
stuclents. When students
monitor their awn learning,
the teacher's role becomes
more of a coach or facilitatar,
and a lot of the busy work of
grading and record keeping
becomes mare manageable
and more meaningful to both
students and teachers.

-Cecily Schmidt,
NBCT-Visual Art
Avanti High School




5. Expansion of Mastery-based credits to meet graduation requirements
Mastery-based {or competency-based) crediting is an option for students to earn high school credit
for demonstration of learning on assessments that are clearly aligned to learning standards.

L]
State Board developed new rule on mastery crediting (report page 34)
Due to the coranavirus and related school building closures and ongoing disruptions of our
educational system, the Work Group felt it was important to accelerate expansion of mastery-based
crediting policies where possible, The Washington State School Directors Association (WSSDA)
released model policies in six additional subject areas and SBE adopted a new section of rule to detail
the pracess for granting students mastery-based {MB) credit.

Culturally responsive example of mastery crediting (report
page 36)

Enumclaw School District developed a sample model for haw to provide
credit through Indigenous pedagogical courses. One such story is about
Enumclaw student, Adam Miller, who wauld spend part of each season
tearning from elders and cultural practitioners while on canoe journeys and
in the local environments. The policy allowed Adam to utilize these cultural
experiences for graduation requirements, aligning the cultural learning to
core learning standards. Because Enumclaw acknowledges these important
partnerships with the Local Tribal Comrmunity {(Muckleshoot), he was able
ta graduate on time, and is the youngest person hired right aut of high
school by an environmental agency. The student now works to serve the
community through environmental restoration,

Conclusion

Washington State faces both an opportunity and a moral imperative to
respond to the dual pandemic of COVID-19 and structural racism that has
been ignoted for too long in our education system. Mastery-based learning is not the latest education
trend. It is a proven strategy that has the potential to eliminate the achievement gap by providing
access to equitable educational opportunities and thereby closing the opportunity gap.

Through MBL, Washington can actively decolonize our education system by ensuring the curriculum
reflects multiple cultures and not just the dominant narrative, facilitating students’ connections to

place and community, and ensuring student ownership over their own learning experience. When
each and every student

can direct their own path
and experience the joy of
learning, then and only then
will our world became a
healthier, more equitable
place.

Find the full report on

the MBL Worl Group web
page,

- Adam Miller's canoe journey



