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SIGNET Physical Education: Maximizing Physical Activity 

Through the Use of Management Strategies 

In the article, FRIG’N Physical Education: Management Strategies to Maximize Physical 

Activity, Beighle and Erwin present a strong case for the importance of utilizing management 

strategies to increase student engagement in “physical activity for at least 50 percent of each 

physical education lesson” (p. 16). However, the term “lesson” does not carry the same meaning 

as the term “class time” as used in the NASPE Guidelines (2009, p. 14) and Healthy People 2010 

(p. 27) report. Additionally, the acronym the authors chose to help readers recall the management 

strategies weakens the foothold on professionalism that physical educators are striving for within 

the larger field of education. 

The term lesson can be understood to mean only the activity, or stated another way, the 

main content of the class period. For example, this author is currently in an on-going 

conversation with a teacher-candidate who is defending the rule that the teacher will wait until 

the class is silent and still before beginning the lesson. This comes from an unfortunate 

observation experience that the student recently had. Indeed it is important to have the students' 

attention before talking; however, waiting, in this case, is aligned closer with wasting time. 

Professors of pre-service teachers must help students understand Focus Area 22, Goal 10 of the 

Healthy People 2010 report that aims to "increase the proportion of adolescents who spend at 

least 50 percent of school physical education class time being physically active" (p. 27). Class 

time is a more universally understood term referring to the time in between bells; while the term 

lesson is not as singularly defined. 

Beighle and Erwin’s (2013) purpose for writing the article is to identify class 

management as the reason for not achieving the goal of student engagement in physical 
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education and to “suggest strategies for maximizing physical activity while ensuring that all 

domains of learning are addressed in a quality physical education lesson” (p. 16). In this 

endeavor, they are quite successful. Seasoned Physical Educators will agree with the value of 

freezing students before talking, retrieving equipment in an efficient manner, grouping students 

quickly, and nurturing appropriate behavior in students. 

The acronym used by Beighle and Erwin (2013) spells a word that is used in urban 

culture to replace a more common curse word (Mercunium, 2003). To maintain and increase 

professionalism in the field, it is necessary to propose a replacement acronym that includes the 

management strategies of Beighle and Erwin and adds a fifth strategy–transition. The element of 

transition is passed over quickly in their explanations of retrieving equipment and grouping 

students. Management strategies for times of transition are valuable to increasing student 

engagement in Physical Education. Transition certainly deserves its own letter in the revised 

acronym–SIGNET. 

SIGNET Physical Education invokes a strong emotion of pride as the word refers to 

one’s seal, stamp, or signature. This acronym represents the following management strategies: 

start and stop signals, instructing students, grouping students, nurturing appropriate behavior, 

equipment, and transitions. 

Start and stop signals such as whistles, raising of the teacher’s hand, or a rhythmic 

clapping pattern keep learners safe and gain their attention prior to instruction. Metzler reminds 

teachers that these audible, silent, or combination signals must remain consistent to facilitate 

student understanding (2011). Not all signals must freeze students as Beighle and Erwin (2013) 

describe, some may prompt the student to start an activity. This signal is just as important to 

increasing student engagement in physical activity as the stop or freeze signal. 
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Instructing students is most effective in short amounts of time with frequent opportunities 

for practice of progressively more complex skills (Beighle & Erwin, 2013). Additionally, when 

the value and relevance of instruction is given to the students, they are more likely to be engaged 

in active listening which leads to active participation. Teachers commonly refer to this as the set 

induction or gaining momentum (Metzler, 2011). Mention of instruction without mention of 

cues, guides, and feedback is like ice cream without chocolate. Cues, guides and feedback 

enhance learning by providing “pieces of information communicated before,” (Metzler, 2011, p. 

118) during, and after practice, respectively. There are endless possibilities for how to instruct 

students so that they maximize their physical activity during class time. 

Grouping students can be a time consuming process that prevents students from being 

active–the very goal of PE. The grouping method described by Beighle and Erwin (2013) in 

which students pair themselves and then follow the teacher’s instruction for one of them to raise 

their hand and then form a large group of those students who are raising their hands is clever; 

however, after the first time this strategy is used, the students are quick to catch on and partner 

up with someone they do not want on their team. When teams need to be equal in skill, it is 

always best to plan ahead and write out the teams prior to class. If the teacher is looking for 

teams to be of the social nature, then allowing them to find a partner and stay with their partner 

as the teacher forms larger teams of partners is advisable. For any count off method, the teacher 

should organize the students in a line prior to notifying the class that they will be getting into 

teams. For example, after running a lap, students can be instructed to remain in the finishing 

order while they walk a cool-down lap or told to get on the base line to do warm-up drills. With 

the students already on the base line, the teacher can simply ask the students to take a step 

forward or a step backward; all those on the same side of the line are a team. 
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Nurturing appropriate behavior often takes time away from the activity. Beighle and 

Erwin explain how to effectively establish rules with a sequence of lesser to greater 

consequences, including a “time-out with the child choosing when to return to the activity” 

(2013, p. 17). They also advise “that the sequence of consequences start over at the halfway 

point in the lesson” (Beighle & Erwin, 2013, p. 17) if the class is longer than 30 minutes. Beighle 

and Erwin (2013) have a clear understanding of the delicate balance it requires to nurture 

appropriate behavior while maximizing physical activity of all students. 

Equipment can easily be a distraction to students during instruction time, an implement 

that is used incorrectly, and a time waster when it must be retrieved. For each problem that 

equipment poses, there are ample strategies to maximize the physical activity of students. 

Teachers should arrange the equipment in such a way that it is easy to access, but not highly 

visible to students during instruction time. For example, loose equipment can be tucked in a 

corner with a field hockey net around it. The teacher can quickly move the net and kick the loose 

balls to students scattered in open space. If possible, the equipment should be dispersed evenly 

around the gym (Beighle & Erwin, 2013) on equipment racks. When instruction calls for the use 

of equipment, students should be instructed how to listen and pay attention to demonstrations 

without the incorrect use of the equipment. This can be done by instructing the students to have 

two points of contact (one above and one below the waist) on the bat while listening. This makes 

it difficult for students to swing the bat. Students should always hustle when retrieving 

equipment that has gone out of play (Beighle & Erwin, 2013) and for those who cannot retrieve 

equipment quickly a backstop or net should be used (Block, 2000). 

Transition time between activities must be quick and efficient in order to maximize the 

physical activity of students. Beighle and Erwin noted in their explanation of equipment retrieval 
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that “students should be encouraged to hustle… and given a task to engage in” (2013, p. 16) 

upon their return to maximize physical activity.  Likewise, they advise that if students without a 

partner make it to the center of the gym quickly, they can earn the privilege of choosing their 

own partner rather than the teacher choosing for them (Beighle & Erwin, 2013). When 

transitioning to the closure part of the lesson plan, students should be directed to put away 

equipment first and then move to a central location (Metzler, 2011). It is most helpful to use start 

and stop signals to facilitate the movement between activities. Elementary teachers are well-

loved for their use of music during times of transition. The tempo of the music can motivate 

students to move quickly or to slow down and move with more care. Animal walks can also 

provide creative ways for students to move from one station to another in a controlled manner. 

Time is the teachers’ most precious commodity and not one second of it should be wasted 

on inactivity during physical education class. Professionals, rookies and veterans alike, are 

encouraged to read and apply the management strategies of Beighle and Erwin (2013). Their 

ingenuity and creativity certainly caught the attention of this regular JOPERD reader. 
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