Chapter Five

Assessing Students
Progress and
Understanding

MONITORING STUDENTS' PROGRESS TOWARD standards-based ob-
jectives is an essential aspect of effective teaching. Regular checks for
understanding enable teachers to assess students’ strengths and areas
for growth. These assessments also allow teachers to reflect on the ef-
fectiveness of their own instructional methods and adjust accordingly
for future lessons. Ultimately, this process empowers teachers to make
data-informed decisions, supporting a responsive teaching practice that
maximizes student learning.

This chapter explores various strategies for efficiently measuring stu-

dents’ learning. Utilizing the Ideal Student Responses (ISRs) discussed
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in the previous chapter, teachers will learn how to create targeted ques-
tions that align with daily objectives. From there, techniques for tracking
students’ progress and capturing data will be detailed, followed by a
closer look at strategies designed to provide students with opportunities
and resources for self-reflection as they make progress toward daily goals.
By implementing these approaches, teachers can create an environment
where assessment becomes an integral part of the learning process, dri-

ving continuous improvement and student success.

The Importance of Purposeful Questioning

Crafting questions that align with the content and language objec-
tives (CLOs) is a profoundly important element of lesson planning.
Well-crafted questions are instrumental in evaluating how well students
understand and make progress toward proficiency of the intended learn-
ing objectives. Conversely, unplanned questions may not align with dai-
ly objectives, creating missed opportunities for students to effectively
demonstrate their progress toward them. In the absence of strategically
planned questions, teachers may be inclined to resort to impromptu
queries like, “What was the easiest or most challenging activity today?”
or, “What game was your favorite?” While these questions may provide
some insights, they do not effectively measure students' progress in rela-
tion to a standards-based CLO.

Targeted questions also play a vital role in strategically assessing stu-
dent progress at key points throughout the lesson. By intentionally plan-
ning questions for the beginning, middle, and end of lessons, teachers
can ensure that inquiries are timely, precise, and directly aligned with
content and language expectations. Using well-timed and purposefully

crafted questions, teachers are able to gain a nuanced understanding of
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the depth of student comprehension, allowing for the opportunity to
collect meaningful data, provide students with descriptive feedback, and
consider any necessary adjustments to instruction.

Creating a habit of planning thoughtful questions is a proactive in-
structional method that contributes to the overall effectiveness of teach-
ing by supporting a purposeful and intentional approach to questioning
in the classroom. This deliberate practice of precisely aligning questions
with content and language expectations enhances the teachers ability to
assess students’ learning and elevates the overall quality of instruction,
contributing to a responsive teaching approach and dynamic learning

experience for students.

Scripting Questions

In order to script questions that will check for students progress to-
ward the CLO, one must first refer back to Ideal Student Responses.
As outlined in the preceding chapter, the ISR guides the determina-
tion of the language function, and subsequently the language form that
students will use. This understanding also enables teachers to create
questions that directly align with the language objective.

Using the process learned in Chapter Four, let’s choose a standard
and Grade Level Expectation (GLE), create an ISR, then write a CLO,
and finally, script questions that align to it. For this example, let’s use
a Washington State Standard and hone in on a high school social skills
GLE:

PE4.2.HS2 Rules & Etiquette - Level 2: Examines moral and ethical

conduct in specific competitive situations.
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The following is an ISR based on that standard:

Student: "Today in PE I learned what moral and ethical conduct looks
and sounds like in competitive situations. When we’re engaged in a game
and acting ethically, it may look like showing your opponents respect by
congratulating them when they show a strong effort or make a good play,
rather than talk trash. That could sound like saying, "That was a great
catch. Nice play.” When we act morally and ethically in competitive situ-
ations, the game feels more enjoyable and your teammates and opponents

will bave greater respect for you as well.”

In this ISR, students are describing what it looks, sounds, and feels
like to act morally and ethically in competitive situations. Here’s what a

CLO aligned to this ISR would look like:

Students will be able ro physically demonstrate and verbally or in
writing describe what moral and ethical conduct in competitive situa-
tions looks, sounds, and feels like, as well as describe the impact that these
bebaviors have on physical activity, using the language form: looks like,
sounds like, feels like, and the content vocabulary: morvally, ethically

Recognizing the goal of guiding students toward articulating respons-
es closely aligned with the ISR, it is essential to formulate questions
that prompt such responses. A realistic goal is to create three questions,
strategically asked at various points throughout the lesson. While lesson
planning, creating questions that can be asked at the beginning, middle,
and end of the lesson will allow for teachers to assess students by provid-
ing them with three opportunities to use language to demonstrate their
understanding of and progress toward the objectives.

At the beginning of the lesson, questions should aim to connect

new learning to students’ prior experiences, promoting engagement,



ASSESSING STUDENTS PROGRESS AND UNDERSTANDING 85

and drawing on their existing knowledge. In the middle of the lesson,
questions can leverage shared experiences gained from the activities stu-
dents are engaged in, providing a foundation for reflection and deeper
understanding. During the lesson closure, questions should assess the
application of knowledge and skills, allowing students to showcase their
progress and providing valuable insights for instructional adjustments
in future lessons. Lastly, the final question could provide students with
an opportunity to transfer their new learning to an outside context,
highlighting the connections between PE standards and real-world situ-
ations. This strategic approach to crafting questions ensures a coherent
and purposeful flow throughout the lesson, maximizing opportunities
for students to articulate their understanding of the daily learning ob-
jectives.

Considering the example high school CLO, a question that could
be asked at the beginning of the lesson that draws on students prior

experiences could be:

Teacher: "Think of a time when you participated in a competitive activ-
ity. Maybe it was a team or individual sport, or perbaps it was some other
type of competition, like the science fair or a cooking competition. Was there

a time where you or someonce else acted ethically or unethically? Describe

what that looked, sounded, and felt like.”

Posing this question and allowing students time to answer it with
a partner during the introduction of the CLO encourages students to
contemplate moral and ethical behaviors by drawing connections to
their past experiences. This inquiry and ensuing discussion also serves as
avaluable gauge to assess the proficiency of students in articulating what
constitutes moral and ethical conduct, observing how these behaviors

manifest in appearance, expression, and sensation. The insights gained
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from their responses enable the teacher to consider adjustments or en-
hancements to the lesson based on their understanding.

As the lesson progresses, students will engage in various competitive
activities, offering them opportunities to physically demonstrate their
ability to participate with moral and ethical behavior. When formulat-
ing a question for the midpoint of the lesson, teachers can oftentimes
leverage the shared experience gained from these activities, providing a
foundation for reflection. Drawing on this concept, a fitting prompt for

this particular lesson might be:

Teacher: "Describe a moral or ethical (or immoral/unethical) bebhavior
that you have observed during today’s activity, how it impacted the game,
and made you feel.”

The language expectations of describing in this prompt are directly
connected to the language objective, offering students an opportunity to
contemplate moral and immoral behaviors within the competitive activ-
ities they are currently participating in. When presenting this question in
the middle of the lesson, consider briefly pulling students aside from the
activity for a one-on-one conversation, or alternatively, pause the game
to facilitate a discussion between the two teams. At the conclusion of
the discussion, students can resume activity, keeping in mind the goal of
demonstrating moral and ethical behaviors and implementing any new
learning that came as a result of answering the previous prompt.

The final opportunity to assess students’ progress toward the CLO
arises during the lesson closure. Here is an example of a question that
provides students with an opportunity not only to reflect on the new

knowledge acquired, but also to apply it to a different context:

Teacher: "Now that we've had some experience demonstrating and re-

flecting on moval and ethical bebaviors during competitive activities, 1
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want you to set a goal for yourself; where is a place outside of PE class where
you could display moral or ethical behaviors? Describe what that would
look, sound, and feel like, and the impact that it would have on you and

those around you."

This question would serve as an excellent exit ticket, inviting students
to jot down their reflections on a half sheet of paper. Exit tickets not only
provide valuable insights into students’ progress toward the objectives;
they also offer a tangible record of their reflections. This data becomes
a valuable tool for standards-based grades and can also be used to in-
form future lessons, allowing for targeted adjustments and enhance-
ments based on students’ demonstrated understanding and application
of moral and ethical behaviors.

In creating questions that require students to respond in alignment
with the CLO, teachers gain a clearer picture of their progress toward
the day’s learning. These questions, strategically placed at the beginning,
midpoint, and conclusion of the lesson, provide valuable insights into
students’ comprehension and application of the learning objectives. As
we move forward in checking for students' progress of daily objectives, it
becomes evident that tracking their growth and performance is crucial.
In the next section, let’s explore efficient methods for capturing student
data, enabling teachers to gain a comprehensive view of their develop-

ment over time and adapt instructional strategies accordingly.

Standards-Based Data Collection

Distinguished teaching goes beyond facilitating students' progress
toward meeting grade-level expectations; it also entails tracking their

progress in a manner that aligns with these standards. The collection of
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standards-based data provides a comprehensive and objective measure
of students' achievements and growth and is instrumental not only for
informing instructional practices, but also for accurately documenting
and communicating student progress on report cards.

Before exploring methods of collecting data, it's essential to establish
realistic expectations regarding the frequency of data collection. Given
the demands of educating hundreds of students within a single day and
the varied frequency in which PE teachers see their students, collecting
data on a daily basis for each student is likely to be overwhelming and/or
impractical. A more feasible approach to track students’ progress toward
standards-based, grade level expectations is unit-based data collection. By
focusing on unit-long assessment practices, physical education teachers
can ensure a more thorough evaluation of each student's skill devel-
opment, learning outcomes, and overall growth within a specific time-
frame. This approach not only provides a more manageable assessment
workload; it also enables teachers to track progress more effectively and
make informed instructional adjustments to support student advance-
ment. Given the goal to gather data on all students throughout the
course of a unit, let's now outline practical and achievable daily goals for
data collection.

Let’s begin by identifying the specific student outcomes we aim to
achieve for each unit. For instance, consider a common approach to
unit planning, where initial instruction focuses on teaching a defined
set of physical skills in the early lessons, and gradually transitions to
encompass standards-based social skills outcomes as students participate
in modified games toward the end of the unit. This unit, as outlined,
would primarily align to SHAPE America National Physical Education
Standards One and Three. Keeping this in mind, forthcoming units
within the quarter, trimester, or semester should therefore incorporate

and assess the remaining standards.
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Knowing that assessing all students daily may not be a practical en-
deavor, every student will likely not be assessed on each of the physical
skills taught in the unit. If, for instance, the initial three days of the unit
are guided by CLOs based on Standard One, the goal should be to assess
each student once within that time frame.

Consider a five-day badminton unit where the initial three days prior-
itize daily CLOs related to serving, clear, drop, and smash shots. During
this phase, the objective is to assess each student once within the three
day period. For instance, approximately one-third of the students will
be evaluated on their progress toward serving, another third on the clear
and/or drop shots, and the remaining third on day three's objective, the
smash. While there's always the option to assess additional students on
each skill, this approach should serve as the fundamental objective.

It’s also important to emphasize that data collection should directly
align to the daily CLO. Therefore, it is essential not only to track stu-
dents’ physical progress but also to evaluate their capacity to articulate
their learning, employing the language form that aligns with the desig-
nated language function in each particular CLO. As a result, the data
tracking system should include two distinct columns; one for assessing
physical demonstration of a standards-based skill, and another specifi-
cally dedicated to evaluating students ability to articulate their learning
while using language connected to the CLO.

Now that the desired data for the first three days has been established,
there is a need for a tool to record it. The following tracker enables
teachers to record data for physical progress and articulation of learning
through use of language across four skills for each student during the first
three days of the unit. The remaining two days of this five day unit can
be used to teach and assess standards-based social skills from Standard
Three. In order to do this, daily CLOs will need to be created and
communicated during those lessons that align to social skills standards.

Additional columns have been added for a summative assessment — for
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instance, an end of unit exit ticket — a final grade for each student,
and a notes column that can serve various purposes, such as offering
explanations for scores or jotting down feedback and next steps tailored
toindividual students. This data tracker can be accessed in the Resources

section at www.distinguishedpe.com.

Skill 1: Skill 2: Skill 3: Summative | Final
Class Name Serve Clear and Drop Smash Social Skills | Assessment | Grade | Notes

Student Name P L i L P L P L

Student 1
Student 2
Student 3
Student 4

The final step before exploring the most eflicient methods for cap-
turing data involves developing a rubric that aligns with the formative
assessments. While some units may call for a specialized rubric, a useful
strategy is to utilize a rubric versatile enough for application across var-
ious units. The following four-point rubric assesses both physical skills

and students' ability to use language to articulate understanding.
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P —
Description |Performance | Description
Performance Category
Category
Not yet able to
Not vet able to articulate
1-DidNot | demonstrate | 1-DidNot | understanding
Meet skill without Meet of the skill.
Expectations | significant |Expectations Requires
support significant
support.
Inconsistently
able to
Can articulate
demonstrate understanding
2 - Partially skill 2 - Partially of the skill.
Met inconsistently. Met Sometimes uses
Expectations| Mayneed |Expectations| appropriate
occasional language form.
support. May need
occasional
support.
Consistently
Can able to
demonstrate articulate
3Met | S | 3Tt i using
Frpectation: Rarely Expectations appropriate
requires language form.
support. Rarely requires
support.
Consistently
ableto
articulate a
demgs:trate highly nuanced
4-Exceeded |  skill  |4-Exceeded compf;:ens]ve
Expectations consflstently Expectations undecstading
with no :
stppert of tht? skill,
using
appropriate
language form.

Equipped with a data tracker and a rubric, various methods for effi-

ciently capturing data during class can now be explored.

91
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Efficiently Collecting Data

Effectively capturing data in a physical education lesson requires
strategic planning and the use of diverse methods tailored to the learn-
ing objectives and activities. Now that the desired data type has been
identified, let's explore efficient and effective methods for capturing it,

leveraging the data tracker and rubric introduced earlier in this chapter.

Assessing During Activity

The most obvious opportunity for assessment arises while students
are engaged in physical activities directly connected to the CLO. During
this time, the teacher can focus on collecting data not only through
visual assessments of students demonstrating physical skills, but also
by briefly asking students questions related to the CLO and recording
their responses in alignment with the appropriate language performance
category description in the rubric.

During the initial day of the badminton unit previously described, the
teacher would be expected to circulate throughout the gym, collecting
physical performance data as students demonstrate the serve. Simul-
taneously, the teacher can engage students in brief discussions aligned
with the daily language objective and document this information in
the designated language column. For instance, if the language objective
involves verbally describing the sequence of the serve, the teacher might
prompt students to articulate the steps in chronological order - asking
questions about what comes first, second, third, and last. These student
responses would then be aligned to the rubric criteria and recorded on

the data sheet.
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Station Activities and Assessment

Organized stations that focus on the skills related to the lesson ob-
jectives or unit goals can be an effective way to assess students’ progress
toward physical skills. For instance, the third day of the badminton unit
might include several stations of modified games, requiring students to
emphasize the smash shot along with the other skills that were taught
during the first two days of the unit. An example of this could be students
rotating through four courts, and each court has a skill where, if a point
is scored using the specified skill, two points are awarded. This would
incentivize students to utilize specific skills at each court. The teacher
can then either circulate among the stations or be strategically placed ata

single station to collect data on students ability to perform that particular

skill.!

Structured Discussions

Teachers should provide opportunities for students to communicate
their progress toward the CLO by presenting them with questions that
directly relate to it. Earlier in this chapter we explored how to create
questions, and in a later chapter we will present structures for account-
able talk. To gather data while students engage in peer discussions, teach-
ers should actively monitor multiple conversations within the designated
time frame. This approach enables educators to observe and track the

language usage of several students during each partnered discussion.

1. Remaining at one station has its advantages; it allows teachers to assess each student on
the same skill as they rotate through the stations. However, it's important for teachers to
position themselves where they can observe all students at the different stations to ensure

their safety and engagement.
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Technology-Based Tools

Wearable devices like fitness trackers or heart rate monitors can mon-
itor students’ physical activity levels, heart rates, steps taken, or other
fitness-related metrics. Online platforms can be utilized to create quizzes
related to daily objectives and/or unit goals and often offer instant grad-
ing, providing valuable insights into students’ understanding of stan-
dards-based concepts. For instance, Plickers are a tool that can be utilized

occasionally as a means of efficiently capturing various types of data.?

Written Reflections

Provide students with opportunities to write short reflections about
their learning experiences, learning progress, and challenges faced during
the class. Written reflections capture qualitative data on student under-
standing and can be valuable for demonstrating students ability to use

language to show progress toward standards-based objectives.

Exit Tickets

Short quizzes, questions, or prompts at the conclusion of a lesson to
assess students’ comprehension and progress toward the day’s objectives
can also provide valuable data of students’ abilities to articulate their
learning. This method aids in assessing retention of knowledge and un-
derstanding expressed through language, which can be recorded in the
language column of the student tracker. Apply the effective strategies
outlined in Part One of this book, such as clearly communicating re-
source distribution expectations in order to streamline the process of

handing-out and collecting exit tickets efficiently.

2. https://get.plickers.com/
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It's crucial that teachers intertwine these assessments seamlessly with
ongoing instruction and activities, minimizing disruptions to the flow
of the lesson. By integrating a combination of these methods, educators
can efficiently capture a wide range of data points that provide insights
into students' progress and learning outcomes in physical education
classes. Integrating assessments naturally within the class routine ensures
that data collection doesn't impede students' participation, but rather
becomes an organic component of their learning experience.

Finally, let’s look at what the previously displayed data tracker might
look like after using these various methods to collect data throughout
the aforementioned badminton unit. Notice that each of the four sam-
ple students were evaluated on at least one physical skill. Student one
received an extra data point on a physical skill demonstration later in
the unit because of a low initial score, indicating a potential need for

additional data.

Skill 1: Skill 2: Skill 3: Summative | Final
Class Name Serve Clear and Drop Smash Assessment | Grade | Notes
Student Name P L P L P L P E
Student 1 2 1 2 2 3 3 2 2
Student 2 3 2 z 3 3 3
Student 3 4 3 4 3 4 4
Student 4 3 3 J 2 3 3

It's important to note that this approach to assessing students rep-
resents just one of many comprehensive systems to determine a stan-
dards-based grade for students, and individual methods and calculations
may differ. For instance, teachers may assess all students on two physi-
cal skills or place more weight on the summative assessment compared
to previous data collection. Regardless of the modifications made to
the system, the ability to evaluate students' progress toward grade-level

standards and provide justification for their grades offers clarity for stu-
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dents, parents, and building leaders. Moreover, it contributes to legit-
imizing physical education by moving away from grading on non-stan-
dards-based criteria like attendance, dressing-out, or behavior.

In the final section of this chapter, let’s explore one additional in-
structional method that allows students to take ownership of their own

progress toward daily and/or unit goals.

Student Self-Reflection

Providing structured opportunities for students to self-reflect is a dis-
tinguished instructional method used to gauge students’ progress to-
ward the CLO. Integrating opportunities for students to reflect on their
own learning against established criteria places them at the center of the
learning process and yields valuable insights into their comprehension
and practical skill application. To implement this approach effectively,
several key components must be considered, including the utilization of
a student-friendly rubric for aligning reflections, structuring designated
opportunities for self-reflection, and providing sentence stems to sup-
port students in articulating their learning.

The following rubric serves as a versatile tool for student self-reflec-
tion, applicable across many lessons and units. Consistency in rubric use
saves teachers time when planning, since minimal adjustments to the
rubric are needed from one unit to the next. It also saves valuable class

time that would otherwise be spent on teaching students how to use
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different tools. This exemplar rubric is divided into four performance

categories, each accompanied by detailed descriptions.3

Rookie Student Athlete Professional All-Star
I'm new to this skill | can perform this | can perform this skill | can perform this skill
and need lots of skill properly some of properly most of the  properly almost all of
practice. the time and can time and describe the time and | can
describe some parts most parts of it. teach it to a peer.
of it.

Having created a rubric and established assessment criteria, the next
step involves creating structured opportunities for students to reflect
on their own progress. At the lesson's outset, while introducing the
CLO, one effective strategy is to prompt students to position themselves
within a performance category based on their previous experiences with
the upcoming skill and justify their reasoning to a partner. This initial
self-assessment can be utilized during the lesson as students engage in
activities tailored to their identified performance level.

During these structured opportunities for students to reflect on their
learning, it is important to equip students with sentence stems to fa-
cilitate the process. The following language supports aid in prompting
thoughtful reflection and the ability to articulate the rationale behind

their self-assessment, along with potential areas for improvement:

* Oneof my strengths is . Doing this well results in
o An area I need to show growth in is . Progress in this area
will impact

3. The names of the performance categories can be modified to best meet your students' needs.
Along with this rubric, teachers will also need to clearly communicate the specific physical
skill cues for the lesson and post them in the gym so that students can refer back to them

when aligning themselves to a category.
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» A next step for me is )

 Support for belping me improve in my area of growth could look
like .

Similar to the rubric, it's important to note that these sentence stems
are content-agnostic, meaning they can serve as language supports in any
lesson where students are expected to engage in self-reflection. When
craftinga CLO for these lessons, either self-reflecting or analyzing will be
the designated language function, while the content (physical demon-
stration) requires modification to match the current standard being
taught. Here's what a CLO would look like for any lesson where the

objective is for students to self-reflect on their progress:

Students will be able to physically demonstrate [name of skill] and
verbally self-reflect on (or analyze) their performance of [name of
skill], using the language form: strength, growth, next step and the
content vocabulary: [dependent on the skill being tanght]

One of the benefits of this approach is that it empowers students to
take ownership of their own learning, allowing the teacher to transition
into the role of a facilitator of that learning process. For instance, con-
sider the mid-lesson phase where teachers typically circulate throughout
the gym, visually and verbally assessing students’ comprehension and
providing feedback. In this scenario, the objective is to guide students’
reflection on their own progress. Therefore, the teacher’s role shifts to
prompting students with questions that aim to encourage them to reflect
on their strengths and identify areas for growth, allowing the teacher to
provide targeted support for students’ ongoing development during the

lesson.
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Here are questions teachers could pose to facilitate students’ reflection

on their progress:

o What strengths do you recognize in your performance? How does

this strength impact your overall performance?

o In what areas do you feel there’s room to grow? How might en-

hancing these areas impact your overall performance?

o What support do you need today to further your progress in areas

you ve identified for improvement?

Another benefit to posing these particular questions is the ability to
monitor students’ self-identified next steps. This information is valuable
as it allows the teacher to adjust instruction if a particular next step
appears to be a common need among the whole group. Additionally,
during subsequent check-ins, this data helps in focusing on individual
students’ specific areas of growth, allowing the teacher to offer descrip-

tive feedback accordingly. For instance, a teacher might ask:

Teacher: "Earlier, you mentioned your focus was on improving your fol-
low-through for better accuracy. How's your progress coming along? What
can 1 do to support you with that? Could you demonstrate it for me?”

Beyond the immediate benefit of personalized feedback, this strat-
egy instills a sense of ownership within students, promoting a proac-
tive engagement with their learning experience. By acknowledging and
addressing individual goals, teachers create an environment that values
autonomy, self-awareness, and continuous improvement. This collab-
orative approach encourages students to actively participate in shaping

their educational experiences, promoting a sense of responsibility and a
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deeper connection to their academic and personal growth. Through this
personalized feedback loop, both educators and students contribute to
a distinguished learning environment that reflects the unique needs and
aspirations of each learner.

At the conclusion of the lesson, it is important that teachers provide
students with one final opportunity to utilize the rubric to reflect on
their progress. This can take the form of a personal reflection, which
could be written on an exit ticket, or it can involve partnering with
another student for a joint reflection.*

During this final reflection, consider prompting students with ques-

tions such as these:

o In which performance category did you begin today’s lesson and
where do you find yourself now?

o What specific actions or efforts facilitated your progression to a
higher performance category?

o If you didn't advance to a higher performance category, what
kind of support do you think you'll need in upcoming lessons in

order to achieve that?

This closing opportunity for reflection prompts students to recognize
strengths, identify areas for growth, and communicate their self-iden-
tified next steps. It also serves as a valuable data source to shape future
instructional strategies and potentially use for standards-based grading.

Ultimately, this distinguished instructional approach empowers stu-

4. This can also be presented to students as a choice; students can reflect on their progress
individually or with a partner, depending on which allows them to feel most comfortable

expressing their learning.
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dents to take the reins of their own learning, allowing teachers the free-
dom to facilitate the process while contributing to a culture of student
empowerment that has a positive impact on student learning. Through
this collaborative effort, teachers and students can collectively shape a

unique and meaningful educational experience.

kX

The strategies and methods explored in this chapter provide a com-
prehensive framework for assessing and tracking students' progress to-
ward CLOs in physical education. By formulating purposeful questions
aligned with daily objectives and pairing realistic expectations with di-
verse assessment methods, physical education teachers gain valuable in-
sights into student comprehension and skill application. The integration
of standards-based data collection, including rubrics and efficient meth-
ods of capturing data, ensures a holistic view of students' growth over
time. Additionally, incorporating opportunities for student self-reflec-
tion not only empowers students in their learning journey but also assists
teachers in refining future instructional practices. As we conclude this
chapter, it becomes evident that by adopting these methods, educators
create an environment conducive to both student empowerment and

academic growth in physical education.
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Chapter Summary

Purposeful Questioning
Crafting targeted questions aligned with content and language ob-
jectives is foundational to effective teaching and being able to assess

students' understanding of and progress toward learning objectives.

Scripting Questions to Check For Understanding

Utilizing the Ideal Student Response, teachers should script questions
that check for students' understanding of and progress toward the CLO.
These questions provide opportunities for students to respond both
physically and by using the language form connected to the language
function in the CLO.

Teachers should create three strategically placed questions at the be-
ginning, middle, and end of the lesson, providing students with oppor-
tunities to connect to past experiences, reflect on current activities, and

apply new learning to different contexts.

Standards-Based Data Collection

Distinguished teaching involves tracking students’ progress toward
grade-level expectations in alignment with standards, providing a com-
prehensive measure of achievement and growth.

To manage the assessment workload effectively, unit-based data col-
lection is recommended, allowing for thorough evaluation of skill de-
velopment and learning outcomes within a specific timeframe.

A data tracker can be utilized to record students’ progress on physical

skills and language use throughout the course of a unit.
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Efficiently Collecting Data

Effective data captured in physical education involves strategic plan-
ning and the use of diverse methods tailored to learning objectives and
activities.

Assessment opportunities during activities, stations, structured dis-
cussions, written reflections, and exit tickets are among the various
methods for capturing data that can be seamlessly integrated into the

class routine.

Student Self-Reflection
Providing students with opportunities to reflect on their own progress
is a distinguished instructional practice that empowers students to drive

their own learning.
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Reflective Questions

How can the strategic planning of purposeful questions aligned with
content and language objectives enhance your teaching practice and

support student learning outcomes?

How can teachers utilize the Ideal Student Response to script ques-
tions that check for students’ understanding and progress toward the

CLO?

In what ways has this chapter influenced your perspective on assessing
and tracking student progress in physical education classes? Are there
any specific strategies or methods discussed that resonate with your

teaching style or that you find particularly impactful?

How might incorporating opportunities for students to self-reflect
empower them to take ownership of their learning? What benefits do
you foresee in adopting or refining this approach in your teaching prac-

tice?



