
Amplify. 

CKLA 2-Day Initial Training 
Grades 3-5 

Name: _______________________________________





CKLA Partners 

Directions: Fill in the name of a different teacher at the same grade level as you in each of the four 
boxes below. You will work with these partners throughout the session. 

Astrology 

Name: ___________________________________ 

The Reformation 

Name: ___________________________________ 

Classic Tales 

Name: ___________________________________ 

Empires in the Middle Ages 

Name: ___________________________________ 



Agenda and Objectives 

Agenda: Day One 
• Welcome
• The Why
• Guiding Principles
• Teacher Guide Introduction
• Lesson Components

o Primary Focus Objectives
o Reading and Speaking & Listening
o Writing
o Language

• Unique CKLA Units

• Amending Instruction Resources
• Closing

Agenda: Day Two 
• Welcome
• Day One Reflection
• Lesson Study

o Unit Planning
o Daily Lesson Internalization
o Lesson Practice

• Plan for a Quest!
• Reflection
• Closing

Objectives: Day One 
• Identify key ‘look fors’ and practice implementation of critical components and routines

in 3-5 Integrated Strand lessons
• Define the CKLA design principles behind the 3-5 Integrated Strand

Objectives: Day Two 
• Utilize the CKLA planning process for units and lessons in the 3-5 Integrated Strand

Optional Program Components•



Journal of Accountancy Comprehension Questions 

1. Federal government reporting entities will now be required to account for leases in a
similar manner to public companies. True or False?

2. Prior to SFFAS 54 taking effect, if current SFFAS standards do not address a lease
accounting issue, should the federal government reporting entity immediately adopt
the standard? If not, what guidance is available? If not, when should the standard be
adopted?

Quick Write 

What background knowledge would have made the article easier to understand? 

What implications does the importance of background knowledge in reading comprehension 
have for students? 



Principles of CKLA 3–5 Instruction 

1. Analysis and expression in reading and writing
The core of the CCSS is the ability to read and write in response to increasingly complex texts. 
Students in CKLA get daily exposure to these texts. In daily reading instruction students are asked, 
both in discussion and through short and longer-answer written responses, to answer text-
dependent literal, evaluative, and inferential questions about literary and informational texts. 
Students return to the same passages multiple times for deeper analysis, ensuring complete 
coverage of the CCSS. There is a strong emphasis on informational as well as literary texts; 
informational texts build upon previous domains in earlier grades, asking students to delve into a 
topic with increasing focus and complexity. Writing instruction is integrated with reading 
instruction, and varies between rapid daily writing (e.g. in journals), single-sitting writing prompts, 
and long projects taught and implemented over multiple sittings. Students in Grades 4 and 5 will 
also be offered flexible writing Quests. These are immersive, digital instructional experiences that 
are designed to build a culture of frequent, enjoyable, low-stakes writing.

2. Fostering “wonderful conversationalists”
Those who have tried versions of CKLA have offered consistent feedback—the program develops 
“wonderful conversationalists.” By discussing engaging, content-rich texts, students develop the 
ability to present, debate, and build upon each other’s responses. Their excitement in mastering 
content fosters intense curiosity. Speaking and Listening activities in Grade 3 focus on 
engagement with Read-Alouds: students hear and discuss complex texts that the teacher reads 
aloud, encountering and practicing sophisticated conversations using an ever-expanding 
vocabulary. Through Grades 3–5, Speaking and Listening activities become substantially more 
varied and complex. Students are asked to deliver complex presentations, engage in class debates, 
develop acting performances from texts, and pitch new inventions.

3. Explicit language instruction
The units in Grades 3–5 offer explicit language instruction with full coverage of the CCSS. Students 
learn and apply the conventions of English grammar, punctuation, and spelling through explicit 
instruction, targeted practice activities, and daily writing.

4. Rich variety of texts and contexts
As students enter late elementary, the variety of texts they encounter increases. Students in 
Grades 3–5 will continue to read specially commissioned, knowledge-rich texts from children’s 
authors, for example on civilizations across the world in the Middle Ages, and the histories of 
Native Americans. They will also read an increasing number of classics and encounter a variety of 
original source material. For example, students in Grades 4 and 5 will complete units on poetry
(containing diverse, contemporary poems and well-known classics), The House on Mango Street, 
Treasure Island, and A Midsummer Night’s Dream. They will read articles from a range of sources 
to write opinion pieces, and they will use these inspirations to craft increasingly long and complex



texts of their own. Quests are also introduced in Grades 3–5, providing a range of immersive 
narratives and contexts for students to work with complex texts in unique ways.  

5. Maximizing vocabulary acquisition through contextualized, content-based, and constant
exposure
The average six-year-old knows six thousand words; the average high school graduate knows forty
thousand words. Between 3rd and 12th grades, children learn about three thousand words a year.
Not all of these words are known equally well, and most of these words are never taught. They are
inferred through multiple exposures. Words related to discrete bodies of knowledge and academic
words that apply to many topics are both necessary for building a strong vocabulary. Everyday
conversations contain few of these words. Varied and complex texts on a wide range of topics are
necessary to provide students with the multiple exposures they need to build their vocabulary. In
Grades 3–5 the teacher remains central to vocabulary acquisition, fostering structured and
informal discussions and helping students become accustomed to using complex vocabulary in a
scaffolded and supported context. These conversations are combined with increasingly
independent exposure to complex text. This combination allows students to build up an internal
web of vocabulary which has a common foundation but is unique to the individual. We continue
learning words throughout our lives by linking to vocabulary we already understand. The coherent
and systematic sequence of knowledge domains gives students a mental encyclopedia of
vocabulary and understanding they can access and build upon throughout their lives.

6. Continuing to build background knowledge for strong comprehension
Becoming a critical and strategic reader depends on having a wide breadth of knowledge and
related vocabulary. One of the key insights from cognitive science, including from UVA cognitive
scientist and professor Daniel Willingham, also a CKF Board member, is that comprehension is not
a transferable skill that can be applied equally well to any text. A child might be able to decode a
word, but that does not mean the child can infer its meaning. Children must have prior experience
with a word to have clarity when reading it. Students who have received Grades K–2 CKLA
instruction will have received a broad base of content knowledge by Grade 3. The unique Core
Knowledge Sequence in Grades 3–5 builds upon that base. Core Connections descriptions in the
introduction to each unit describe this accumulation of knowledge. The result is children with
unusually broad knowledge of literature, science, social studies, and the arts, as well as the ability
to comprehend increasingly complex ideas and texts, to make connections and inferences, and to
engage in extended discussions of the works they are reading or hearing read aloud. Read-Alouds
are still used frequently in Grade 3, and to a more limited extent in Grades 4 and 5. The number
and frequency of Read-Alouds is a unique characteristic of CKLA. It is important because students’
listening comprehension far exceeds reading comprehension throughout elementary school. In
later elementary, there is an increasing emphasis on small group, partner, and individual reading of
knowledge-rich informational and literary texts. By the end of Grade 5, Read-Alouds are only used
in a highly targeted fashion: as entry into texts and reinforcement of particular ideas.



CKLA Design Principles: Integrated Strand 

$2 Summary 

 With each word being worth 10 cents, write a $2 summary of your assigned principles.



Analyzing Primary Focus Objectives 

Directions Example Work Space 

1. Read through the Primary
Focus Objectives for the lesson.

2. Determine what standards are
aligned to the Primary Focus 
Objectives.

RI.4.3: Explain events, procedures, ideas, or concepts in a historical, 
scientific, or technical text, including what happened and why, based on 
specific information in the text. 



3. Think about how the Primary
Focus Objective builds toward 
student mastery of the standard.
(Remember, the lesson will not 
hit on the whole standard, but 
rather will build students towards 
mastery of the whole standard by 
the end of the year.)

RI.4.3 Example Breakdown 
• Explain events in a historical, scientific, or technical text, including

what happened and why, based on specific information in the text 
• Explain procedures in a historical, scientific, or technical text, 

including what happened and why, based on specific information in
the text 

• Explain ideas in a historical, scientific, or technical text, including
what happened and why, based on specific information in the text 

• Explain concepts in a historical, scientific, or technical text, 
including what happened and why, based on specific information in
the text 

The Primary Focus Objective aligns with the, “Explain ideas in a historical 
text, including what happened and why, based on specific information in 
the text”, because students are being asked to explain why knights and 
castles were necessary in the Middle Ages. This practice will build 
towards student mastery of RI.4.3 by the end of the year. 

4. Determine how the Primary
Focus Objective is assessed
during the lesson.

Students will complete Activity Page 4.2, which will serve as a formative 
assessment for the first Primary Focus Objective and RI.4.3.  



Reading and Speaking & Listening 

3rd Grade 4th  and 5th  Grades 

• 120 minutes daily
• Speaking & Listening refers to the daily

Read-Aloud (students do not have the
text)

o 60 minutes
o Contains introduction, Read-

Aloud, discussion, vocabulary
work and Application Activity

• Reading refers to the lesson component
where students have the text and read
as whole group, in small group, in
partners or independently on the same
topic as the daily Read-Aloud

• 90 minutes daily
• Students participate in daily reading

(with the text). The delivery method of
the reading instruction changes.

o Read-Alouds, whole group, small
group, partner and independent
reading

• Speaking & Listening refers to he Read-
Aloud delivery method

• Reading is the component title for all
other reading formats



Lesson Components 
Introducing the Chapter 

Video Notes 

As you watch the Introducing the Chapter and Read-Aloud video, please respond to the 

following question: 

How does the teacher set the students up for success with the chapter?
(Hint: Look for at least three ways the teacher sets the students up for success.)

Important Points to Remember: Introducing the Chapter

• The Reading and Speaking & Listening Introduction is designed to set students up for
success for that portion of the lesson by reviewing important background knowledge,
covering critical content and vocabulary of the current text, and setting a purpose for
reading.



Reading Lesson Types 

Read-Aloud: In Grades 3-5, listening comprehension generally exceeds reading comprehension for many 

students. As a result, students benefit from hearing text read aloud by a fluent and experienced reader. 

Struggling readers, in particular, may benefit from hearing text read aloud as they follow along in the 

Reader (in Grades 4-5) and read aloud with picture support in Grade 3. In a typical read-aloud lesson, you 

will introduce the chapter, review what students have already learned (when appropriate), preview core 

vocabulary, and establish a purpose for reading. Then you will read the chapter aloud while students 

follow along in the Reader (in Grades 4-5) and view the pictures in Grade 3, using guided reading supports 

to ask questions, discuss vocabulary, and/ or highlight important aspects of the text. You will also help 

students attend to images, captions, and other text features. As in other reading lessons, guided reading 

supports are intended to guide you in facilitating discussion and should not be read verbatim to students. 

After reading, you will have the opportunity to check students’ comprehension of the text using oral 

discussion questions, written activity page items, or some combination of the two. Please review completed 

activity pages, preferably with student involvement, to assess and monitor students’ comprehension and 

to provide rapid clarification and feedback. 

Key Words: Points: 

Whole Group: For a whole group reading lesson, you will provide reading instruction to the whole class. In 

general, you will introduce the chapter, review what students have already learned (when appropriate), 

preview core vocabulary, and establish a purpose for reading. Then, you will guide students’ reading by 

focusing on small chunks of text. You will read parts of the text aloud and also instruct students to read 

portions of the text independently or in partners. You will ask students comprehension questions after each 

chunk of text reading to ensure, and further, comprehension. After reading, you will have the opportunity 

to check students’ comprehension of the text using oral discussion questions, written activity page items, 

or some combination of the two. Please review completed activity pages, preferably with student 

involvement, to assess and monitor students’ comprehension and to provide rapid clarification and 

feedback. 

Key Words: Points: 



Partner: For a partner reading lesson, you will pair students to read and discuss the chapter. You may 
wish to use any or all of the following pairings at different times: strong readers with readers who need 
more support; readers of similar skill levels; or English learners with native speakers. The way you pair 
students should change throughout the year. You will explain that both students will read the first page 
silently, and then one partner will read that page aloud. Next, they will both read the second page 
silently, and then the other partner will read that page aloud, and so on. Students can ask their partner 
for help to sound out or define words as necessary. You may wish to adjust this structure as students’ 
needs change. You may wish to provide guiding questions for students to periodically stop and discuss 
with their partners. Students will complete an activity page with their partners either during or after 
reading. You will call students back together as a class after reading to discuss the chapter and the 
activity page.  

Key Words: Points: 

Small Group: For a small group reading lesson, you will divide the class into two small groups. Small 
Group 1 should include students who need extra scaffolding and support in order to read and 
comprehend the text. You will provide instruction to this group using the same procedures as a whole 
group reading lesson. In addition, you will provide support as students complete an activity page, either 
during reading or afterward. There are many advantages to using this approach with a smaller number of 
students, including more frequent opportunities for each student to be actively engaged and to respond 
orally. This allows you to provide immediate corrective feedback and instruction for individual students. 
Small Group 2 should include students who are capable of reading and comprehending the text without 
guided support. These students may work as a small group, as partners, or independently to read the 
chapter, discuss it with others in Small Group 2, and then complete an activity page. Over the course of 
the year, students may move from one group to the other, depending on individual students’ needs. After 
reading, you will call students together as a class to briefly discuss the story and wrap up the lesson. 
Because students in Small Group 2 will complete the activity page independently, you should create a 
plan to ensure they have completed it correctly. You might choose to collect the pages and correct them 
individually; provide an answer key for students to check their own or a partner’s completed activity 
page; or confer with students individually or as a group at a later time. 

Key Words: Points: 



Independent Reading: In this reading format, students are asked to read a portion of the text 
independently before discussing with a partner, or in small or whole group. The teacher can pull a small 
group during this time to provide more scaffolded instruction (following the whole group format) for 
students who need additional support. 

Key Words: Points: 























Third Grade - Close Reading Activity

















Fourth Grade - Close Reading Activity





















Fifth Grade - Close Reading Activity



















“Regular” Reading Close Reading



Lesson Components 
Close Reading 

Important Points to Remember: Close Reading 

• Deeper meaning: The practice of Close Reading involves directing students’ attention to a
deeper meaning of the text.

• Question Complexity: In Close Reading, students are asked comprehension questions, but
they are taken beyond this level and also asked questions about vocabulary, syntax and
literary devices.



Lesson Components 
Reading 

Video Notes 

As you watch the Reading video, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.

• Analysis and expression in reading and writing
• Fostering “wonderful conversationalists”
• Explicit language instruction
• Rich variety of texts and contexts
• Maximizing vocabulary acquisition through contextualized, content-based, and constant

exposure
• Continuing to build background knowledge for strong comprehension

How do you know? 

2. How does this lesson component build toward student success with the Primary Focus 
Objective?

3. What materials were utilized during this lesson component?

4. How does the teacher engage her students in the reading?

• Students will make and confirm predictions about the concluding events of a story.
(RL.3.2: Recount stories, including fables, folktales, and myths from diverse cultures;
determine the central message, lesson, or moral and explain how it is conveyed
through key details in the text.)

• Students will answer questions about a text and explicitly cite the text as evidence for
the basis of their answers. (RL.3.1: Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the text as the basis for the answers.)



Third Grade Reading Lesson













Fourth Grade Reading Lesson









Fifth Grade Reading Lesson













Lesson Components 
Reading the Text 

Important Points to Remember: Reading the Text 

• Reading Lesson Types: There are a variety of reading lesson types – from Read-Aloud to
independent reading. Reading lesson types have been designed to scaffold student
comprehension of the text.

• Discussion: Opportunities for student discussion are provided during and after the
reading of the text to aid in student comprehension.



Student Engagement Strategies 



Lesson Components 
Wrap-Up

Video Notes 

As you watch the Wrap-Up video, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.

• Analysis and expression in reading and writing
• Fostering “wonderful conversationalists”
• Explicit language instruction
• Rich variety of texts and contexts
• Maximizing vocabulary acquisition through contextualized, content-based, and constant

exposure
• Continuing to build background knowledge for strong comprehension

How do you know? 

2. How does this lesson component provide the teacher with a formative assessment of
student mastery of the Primary Focus Objectives?

3. How did the class discussion during the reading help prepare students to complete
the Activity Book page?



Third Grade







Fourth Grade







Fifth Grade



Lesson Components 
Wrap-Up 

Important Points to Remember: Wrap-Up 

• Synthesize and extend: Wrap-Up activities are meant to synthesize and extend student
comprehension of the text.

• Formative assessment: Wrap-Up activities can provide teachers with a formative
assessment of individual student progress towards the Primary Focus Objective.



Lesson Components 
Writing 

Lesson Notes 

As you review the Writing portion of the lesson, please respond to the following questions: 

1. Which design principle(s) is/are demonstrated in this lesson component? Circle the
principle(s) below.

• Analysis and expression in reading and writing
• Fostering “wonderful conversationalists”
• Explicit language instruction
• Rich variety of texts and contexts
• Maximizing vocabulary acquisition through contextualized, content-based, and constant

exposure
• Continuing to build background knowledge for strong comprehension

2.

3.

How do you know? 

How does this lesson component build towards student mastery of the Writing Primary   
Focus Objective and ELA standard(s)?

-Students will compare and contrast two characters from Norse mythology and plan a 
short narrative about one character.
-[W.3.4] With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose.

How does this writing lesson build toward student success with the formal writing piece 
for the unit? (The formal writing piece for this unit is a short, informational writing 
piece that focuses on character descriptions.)







Writing: Grade 3 

Writing Across a Unit 

Directions: On the next pages you will see excerpts from Grade 3, Unit 1, Classic Tales. These 
excerpts will be from the Teacher Guide, as well as the Student Activity Book. Work with a partner 
to review these samples to get a feel for how writing in CKLA is gradually released to students 
throughout a unit. 

Unit Introduction 

(continued on next page) 

What is the formal writing piece for this unit? 



Teacher Guide Excerpt – Unit 1, Lesson 10 

(continued on next page) 



(continued on next page) 



(continued on next page) 

How does this sample lesson build toward student success with the formal writing piece?

How does the sample lesson build toward student mastery of the Primary Focus Objective 
and ELA standard?



Student Activity Book - Unit 1, Lesson 10 and Lesson 11 

(continued on next page) 



(continued on next page) 



How do these Student Activity Book pages help build toward student success with the formal 
writing piece for the Unit? 

What did you learn about CKLA’s approach to formal writing after reviewing these organizers? 



Writing: Grade 4 

Writing Across a Unit 

Directions: On the next pages you will see excerpts from Grade 4, Unit 1, Personal Narratives. 
These excerpts will be from the Teacher Guide, as well as the Student Activity Book. Work with a 
partner to review these samples to get a feel for how writing in CKLA is gradually released to 
students throughout a unit. 

Unit Introduction 

(continued on next page) 

What is the formal writing piece for this unit? 



Teacher Guide Excerpt – Unit 1, Lesson 3 

(continued on next page) 



How does the sample lesson build toward student success with the formal writing piece?

How does the sample lesson build toward student mastery of the Primary Focus Objective 
and ELA standard?



Student Activity Book – Unit 1, Lesson 3 

(continued on next page) 



(continued on next page) 



(continued on next page) 



 How do these Student Activity Book pages help build toward student success with the formal 

What did you learn about CKLA’s approach to formal writing after reviewing these organizers? 

writing piece for the unit?



Writing: Grade 5 

Writing Across a Unit 

Directions: On the next pages you will see excerpts from Grade 5, Unit 1, Personal Narratives. 
These excerpts will be from the Teacher Guide, as well as the Student Activity Book. Work with a 
partner to review these samples to get a feel for how writing in CKLA is gradually released to 
students throughout a unit. 

Unit Introduction 

(continued on next page) 

What is the formal writing piece for this unit? 



Teacher Guide Excerpt – Unit 1, Lesson 3 

(continued on next page) 



(continued on next page) 



(continued on next page) 



(continued on next page) 



(continued on next page) 

How does this sample lesson build toward student success with the formal writing piece?

How does the sample lesson build toward student mastery of the Primary Focus Objective 
and ELA standard?



Student Activity Book – Unit 1, Lesson 3 

(continued on next page) 



(continued on next page) 



(continued on next page) 



How do these Student Activity Book pages help build tow ard student success with the 
formal writing piece for the Unit? 

What did you learn about CKLA’s approach to formal writing after reviewing these organizers? 



Lesson Components 
Writing 

Important Points to Remember: Writing 

• Informal and formal: There are informal and formal writing opportunities throughout the
unit. Writing opportunities are meant to build towards student success with the formal
writing piece.

• Primary Focus Objective: Writing lessons are meant to support student success with the
Primary Focus Objective, which will build toward student mastery of the standard.







Grade 3 Language Exemplars













Grade 4 Language Exemplars











Grade 5 Language Exemplars











Lesson Components 
Language 
 

Important Points to Remember: Language 

• Patterned Spelling Lists: Spelling lists are guided by a particular pattern, such as a sound-
spelling correspondence, affixes/root words, or content. 

• Grammar and Morphology: Grammar and morphology lessons can be connected to the 
spelling words. Grammar and morphology is woven throughout the unit and assessed on 
the Unit Assessment. 

 

 
 



Lesson Components Six-Frame Reflection 



Amplify. 
CKLA Assessment Overview 

Assessment Purpose How Data is Used 

Formative Assessment Identified at the beginning of the lesson, 
used to determine individual student and 
class progress towards mastery of 
identified primary focus objective(s) 

• Informs future whole group instruction

Checks for Understanding Monitors individual student and class 
progress towards mastery of primary 
focus objectives 

• Informs in-the-moment and future whole group
instruction

End of Unit Assessment Assess all students’ mastery of literacy 
skills, knowledge, and vocabulary covered 
in a unit 

• Informs teacher choice of Pausing Point Activities
• Can be used as a grade



Supporting All Learners 

Support sidebars 
provide ideas to 
support all learners 
in understanding 
challenging 
concepts from the 
lesson 



Supports are provided for English Learners for students 
considered Entering/Emerging, 
Transitioning/Expanding and Bridging. 

Challenge sidebars provide 
ideas to engage students in 
more rigorous thinking, when 
appropriate 



Agenda and Objectives 

Agenda: Day One 
• Welcome
• The Why
• Guiding Principles
• Teacher Guide Introduction
• Lesson Components

o Primary Focus Objectives
o Reading and Speaking & Listening
o Writing
o Language

• Unique CKLA Units

• Amending Instruction Resources
• Closing

Agenda: Day Two 
• Welcome
• Day One Reflection
• Lesson Study

o Unit Planning
o Daily Lesson Internalization
o Lesson Practice

• Plan for a Quest!
• Reflection
• Closing

Objectives: Day One 
• Identify key ‘look fors’ and practice implementation of critical components and routines

in 3-5 Integrated Strand lessons
• Define the CKLA design principles behind the 3-5 Integrated Strand

Objectives: Day Two 
• Utilize the CKLA planning process for units and lessons in the 3-5 Integrated Strand

• Additional Program Components



Day One Reflection 

Notes 



Amplify. 
CKLA 3-5 Unit Planning Template 

Grade: ___________  Unit Title: ____________________________________________________ 

Unit Overview:  Read through the Unit Introduction and respond to the questions below. 

Why is this unit important? 

What are 3-5 key takeaways students 
should have by the end of this unit? 

What formal writing piece will students 
complete during this unit? 

How does this unit reinforce what has 
been taught in previous grades? 

(continued on next page) 



Amplify. 
Unit Assessment:  Read through the Unit Assessment in the Student Activity Book and the correct answers in the Teacher Guide and respond to the 

questions below. 

Review the Unit Assessment. List the key 
sections of the assessment.  

(e.g. Reading Comprehension, Fluency, etc.) 

Read through the Reading 
Comprehension  portion of the Unit 
Assessment. What makes the text 
complex? Use the Text Complexity Rubric 
(attached) to guide your thinking. 

(e.g. The text is told from multiple points of view, 
so the text structure makes the text complex. The 
text uses a lot of figurative language, so language 

features also make the text complex.) 

Text Structure: 

Language Features: 

Purpose: 

Knowledge Demands: 

(continued on next page) 



Amplify. 
What literacy skills will students need to 
be successful on the Reading 
Comprehension  portion of the Unit 
Assessment ? 

(e.g. determine theme, describe a character, 
determine main idea, etc.) 

What fluency score do students need to 
be in the 50th percentile or above at this 
time of year? 

What morphology and grammar skills will 
students need to master to be successful 
on the Unit Assessment? 



Amplify. 
CKLA 3-5 Integrated Strand Lesson Internalization 

Review the Lesson 

1 Review the Primary Focus Objective(s) and aligned standards. Identify how the Primary Focus 
Objectives build toward student success with the standards. (Use Teacher Guide, Lesson Introduction.) 

2 Complete the Formative Assessment (found within the lesson) and record the: 

• Alignment between the Formative Assessment and the Primary Focus Objective 
• Literacy skill(s), knowledge and/or vocabulary students will need to be successful on the

Formative Assessment 

3 Complete the Check for Understanding (found within the lesson) and record: 

• Alignment between the Formative Assessment and the Primary Focus Objective 
• Literacy skill(s), knowledge and/or vocabulary students will need to be successful on the

Formative Assessment 

Dive into the Lesson 

4 Read each lesson component and reflect: 

• How will this component set students up for success with the Primary Focus Objective(s),
CFU and/or the Formative Assessment  ?

• What student engagement strategies are included with each component?
• What materials will be needed for each component?

Customize the Lesson – If you’re ready and feel comfortable… 

5 Review the Writing, Language, Reading and Speaking & Listening lesson components.  What 
possible misconceptions might students have during these components? How do you plan to 
address these misconceptions? 

6 Review the Reading and/or Speaking & Listening lesson component and determine what makes the 
text complex (text structure, language features, purpose, knowledge demands), using the text 
complexity rubrics attached to the document. 

• Prioritize which sidebar supports/questions to use during the lesson component.
• Consider which supports/questions will support students in mastering the Primary Focus 

Objective(s), CFU, Formative Assessment  and/or unlocking what makes the text complex.
• Determine the discussion format students will use to respond to the questions (e.g. Think-

Pair-Share, Small Group discussion, Socratic Seminar, Call and Response, etc.)

7 What additional engagement strategies might you incorporate during all components of the 
lesson? (e.g. call and response, kinesthetic movements, props, artifacts, multimedia, etc.)  



Lesson Visual 



Grade 3 Make ‘n Take: Unit 1, Lesson 1 

Directions 
1. Visit ckla.amplify.com
2. Click on Grade 3  > Unit 1 > Image Cards 
3. Find image cards U1.L1.1-5



Grade 4 Make ‘n Take: Unit 1, Lesson 1 

Record ideas and details below: 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 



Grade 5 Make ‘n Take: Unit 1, Lesson 1 



Write personal narrative below: 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 

__________________________________________________________________________________________ 



Program Components 
Quests

Video Notes 

As you watch the Quest video, please respond to the following questions: 

1.

How is a Quest different from the standard lessons we have been reviewing today? How is 
a Quest the same?

2.

What do you anticipate to be most challenging about facilitating a Quest? How can you
help to combat these challenges?

3.

What are you most excited about for teaching a Quest? Why?

Important Points to Remember: Quests 

• Planning time: Allot extra time to plan and prepare for Quests.
• Technology: Check to ensure sound and video technology is working in your classroom, so

that you can use the multimedia components of a Quest.
• Digital Component: Click on the “Quests” tab of mclasshome.com to view all Quest 

materials.

Where do you find Quest materials?

4.



Plan for a Quest 

Guiding Question Notes 

What content will 
students learn through 
this Quest? 

What materials will you 
need for this Quest? 

What Advanced 
Preparation will you 
need to do to prepare 
for this Quest? What 
Advanced Preparation 
will you need to do to 
prepare for Lesson 1?

What are the Primary 
Focus Objectives of 
Lesson 1? 



CKLA Planning Practices: Elevator Speech 

________________________________________________________ 

(Who) 

________________________________________________________ 

(What) 

________________________________________________________ 

(When) 

________________________________________________________ 

(What) 

________________________________________________________ 

(Why) 

Example: Teachers should prepare for teaching Skills and Knowledge lessons before the 
unit/domain begins by completing a unit/domain planning template, so that they have a strong 
understanding of the unit/domain’s goals before they begin instruction.  

Example: Teachers should also prepare for Skills and Knowledge daily lessons before the 
lesson by internalizing the lesson using the CKLA guide, so that they are prepared to teach and 
customize the lesson to meet their students’ needs. 



Amplify Educational Support Team 

Today’s Presenter: ____________________________________________________________ 

Email: _______________________________________________________________________ 

Technical Support: help@amplify.com 

Pedagogical Support: edsupport@amplify.com 

Phone: Call toll-free at (800) 823-1969 
Monday through Friday, 7am to 7pm 

Live Chat! On mclasshome.com 
Monday through Friday, 7am to 7pm 

Strengthening Professional Development Opportunities: 
Instructional Leaders  

• Enhancing Observations for Instructional Leaders, K-5 (½ Day Onsite)
• Enhancing Observations for Instructional Leaders, K-5 (½ Day Remote)

K-2 Teachers 
• Enhancing Planning & Practice, K-2 Teachers (½ Day Onsite)
• Enhancing Planning & Practice, K-2 Teachers (½ Day Remote)
• Data-Driven Instructional Planning, K-2 Teachers (½ Day Onsite)
• Small Group Instruction & Remediation, K-2 Teachers (½ Day Onsite)
• Writing, K-2 Teachers (½ Day Onsite)

3-5 Teachers 
• Enhancing Planning & Practice, 3-5 Teachers (½ Day Onsite)
• Enhancing Planning & Practice, 3-5 Teachers (½ Day Remote)
• Data-Driven Instructional Planning, 3-5 Teachers (½ Day Onsite)
• Small Group Instruction & Remediation, 3-5 Teachers (½ Day Onsite)
• Writing, 3-5 Teachers (½ Day Onsite)

K-5 Teachers 
• Enhancing Planning & Instruction for English Language Learners, K-5 Teachers (½ Day

Onsite)
• Enhancing Planning & Instruction for Students with Special Needs, K-5 Teachers (½ Day

Onsite)

Session Survey 
https://www.surveymonkey.com/r/CKLAInitialTraining 
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Text Complexity: Qualitative Measures Rubric1 
 

LITERATURE 
 

    Text Title___________________________________________           Text Author_____________________________________ 
 

 Exceedingly Complex Very Complex Moderately Complex Slightly Complex 

 
 
 

TEXT STRUCTURE 

 

o Organization: Is intricate with regard to 
such elements as point of view, time shifts, 
multiple characters, storylines and detail 

 

o Use of Graphics: If used, illustrations or 
graphics are essential for understanding 
the meaning of the text 
 

 

o Organization: May include subplots, time 
shifts and more complex characters 
 

 

o Use of Graphics: If used, illustrations or 
graphics support or extend the meaning of 
the text 

 

o Organization: May have two or more 
storylines and occasionally be difficult to 
predict 

 

o Use of Graphics: If used, a range of 
illustrations or graphics support selected 
parts of the text  

 

o Organization: Is clear, chronological or 
easy to predict 
 

 

o Use of Graphics: If used, either 
illustrations directly support and assist in 
interpreting the text or are not necessary 
to understanding the meaning of the text 

 
 
 

LANGUAGE 
FEATURES 

 

o Conventionality: Dense and complex; 
contains abstract, ironic, and/or 
figurative language 
 

o Vocabulary: Complex, generally 
unfamiliar, archaic, subject-specific, or 
overly academic language; may be 
ambiguous or purposefully misleading 

 

o Sentence Structure: Mainly complex 
sentences with several subordinate 
clauses or phrases; sentences often 
contain multiple concepts 

 

o Conventionality: Fairly complex; 
contains some abstract, ironic, and/or 
figurative language 
 

o Vocabulary: Fairly complex language 
that is sometimes unfamiliar, archaic, 
subject-specific, or overly academic 

 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition words 

 

 

o Conventionality: Largely explicit and 
easy to understand with some occasions 
for more complex meaning 
 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

 

o Sentence Structure: Primarily simple and 
compound sentences, with some complex 
constructions 

 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 
 
 

o Vocabulary: Contemporary, familiar, 
conversational language 

 

o Sentence Structure: Mainly simple 
sentences 

 
MEANING 

 

o Meaning: Multiple competing levels of 
meaning that are difficult to identify, 
separate, and interpret; theme is implicit 
or subtle, often ambiguous and revealed 
over the entirety of the text 
 

 

o Meaning: Multiple levels of meaning 
that may be difficult to identify or 
separate; theme is implicit or subtle and 
may be revealed over the entirety of 
the text 

 

o Meaning: Multiple levels of meaning 
clearly distinguished from each other; 
theme is clear but may be conveyed with 
some subtlety 

 

o Meaning: One level of meaning; theme 
is obvious and revealed early in the 
text. 

 
 

KNOWLEDGE 
DEMANDS 

 

o Life Experiences: Explores complex, 
sophisticated or abstract themes; 
experiences portrayed are distinctly 
different from the common reader 

 

o Intertextuality and Cultural Knowledge: 
Many references or allusions to other texts 
or cultural elements 

 

 

o Life Experiences: Explores themes of 
varying levels of complexity or 
abstraction; experiences portrayed are 
uncommon to most readers 

 

o Intertextuality and Cultural Knowledge: 
Some references or allusions to other texts 
or cultural elements 

 

o Life Experiences: Explores several 
themes; experiences portrayed are 
common to many readers 
 
 

o Intertextuality and Cultural Knowledge: 
Few references or allusions to other texts or 
cultural elements 

 

o Life Experiences: Explores a single theme; 
experiences portrayed are everyday and 
common to most readers 
 

 

o Intertextuality and Cultural Knowledge: 
No references or allusions to other texts or 
cultural elements 

 

                                                 
1 Adapted from Appendix A: Research Supporting Key Elements of the Standards, Common Core State Standards for English Language Arts and Literacy in History/Social Studies and Science and Technical 
Subjects (2010).  



Text Complexity: Qualitative Measures Rubric 

INFORMATIONAL TEXTS 

    Text Title___________________________________________  Text Author_____________________________________ 

Exceedingly Complex Very Complex Moderately Complex Slightly Complex 

TEXT STRUCTURE 

o Organization: Connections between an
extensive range of ideas, processes or
events are deep, intricate and often
ambiguous; organization is intricate or
discipline-specific

o Text Features: If used, are essential in
understanding content

o Use of Graphics: If used, intricate,
extensive graphics, tables, charts, etc.,
are extensive are integral to making
meaning of the text; may provide
information not otherwise conveyed in
the text

o Organization: Connections between an
expanded range ideas, processes or
events are often implicit or subtle;
organization may contain multiple
pathways or exhibit some discipline-
specific traits

o Text Features: If used, directly enhance
the reader’s understanding of content

o Use of Graphics: If used, graphics, tables,
charts, etc. support or are integral to
understanding the text

o Organization: Connections between some
ideas or events are implicit or subtle;
organization is evident and generally
sequential or chronological

o Text Features: If used, enhance the
reader’s understanding of content

o Use of Graphics: If used, graphic,
pictures, tables, and charts, etc. are
mostly supplementary to understanding
the text

o Organization: Connections between ideas,
processes or events are explicit and clear;
organization of text is chronological,
sequential or easy to predict

o Text Features: If used, help the reader
navigate and understand content but are
not essential to understanding content.

o Use of Graphics: If used, graphic, pictures,
tables, and charts, etc. are simple and
unnecessary to understanding the text but
they may support and assist readers in
understanding the written text

LANGUAGE 
FEATURES 

o Conventionality: Dense and complex;
contains considerable abstract, ironic,
and/or figurative language

o Vocabulary: Complex, generally
unfamiliar, archaic, subject-specific, or
overly academic language; may be
ambiguous or purposefully misleading

o Sentence Structure: Mainly complex
sentences with several subordinate
clauses or phrases and transition words;
sentences often contains multiple concepts

o Conventionality: Fairly complex;
contains some abstract, ironic, and/or
figurative language

o Vocabulary: Fairly complex language
that is sometimes unfamiliar, archaic,
subject-specific, or overly academic

o Sentence Structure: Many complex
sentences with several subordinate
phrases or clauses and transition words

o Conventionality: Largely explicit and
easy to understand with some occasions
for more complex meaning

o Vocabulary: Mostly contemporary,
familiar, conversational; rarely overly
academic

o Sentence Structure: Primarily simple and
compound sentences, with some complex
constructions

o Conventionality: Explicit, literal,
straightforward, easy to understand

o Vocabulary: Contemporary, familiar,
conversational language

o Sentence Structure: Mainly simple
sentences

PURPOSE o Purpose:  Subtle and intricate, difficult to
determine; includes many theoretical or
abstract elements

o Purpose:  Implicit or subtle but fairly
easy to infer; more theoretical or
abstract than concrete

o Purpose:  Implied but easy to identify
based upon context or source

o Purpose:  Explicitly stated, clear, concrete, 
narrowly focused

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: Relies on
extensive levels of discipline-specific or
theoretical knowledge; includes a range of 
challenging abstract concepts

o Intertextuality: Many references or
allusions to other texts or outside ideas,
theories, etc.

o Subject Matter Knowledge: Relies on
moderate levels of discipline-specific or
theoretical knowledge; includes a mix of
recognizable ideas and challenging
abstract concepts

o Intertextuality: Some references or
allusions to other texts or outside ideas,
theories, etc.

o Subject Matter Knowledge: Relies on
common practical knowledge and some
discipline-specific content knowledge;
includes a mix of simple and more
complicated, abstract ideas

o Intertextuality: Few references or allusions 
to other texts or outside ideas, theories, etc. 

o Subject Matter Knowledge: Relies on
everyday, practical knowledge; includes
simple, concrete ideas

o Intertextuality: No references or allusions
to other texts, or outside ideas, theories,
etc.
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