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Section One
Educational Approach and Goals

Philosophy

Limited English Proficient (LEP) students within the English as a Second Language (EL)
population often have difficulty performing at grade level due to their limited knowledge
of English as well as their unfamiliarity with the culture of U.S. schools (Appendix 1, LEP
Definition). Pittsylvania County Schools is dedicated to providing each LEP student with
equal opportunity to benefit from its educational programs. It is the goal of Pittsylvania
County Schools to provide and promote meaningful, comprehensible instruction for all
of its students so they can function on or near grade level in mainstream classes with
increasing levels of English proficiency. In addition to direct instructional services to
students, the district strives to engender in students and staff an appreciation for the
enriching linguistic and cultural diversity of its student population.

Goals

The Every Student Succeeds Act of 2015 (ESSA) addresses English language
proficiency and academic achievement of English Learners (ELs), including the
provision of language instruction educational programs (LIEPs) and activities that
increase the knowledge and skills of teachers who serve ELs.

Pittsylvania County Schools’ program goals and objectives are aligned with the ESSA
legislation and the World-Class Instructional Design and Assessment (WIDA), as
adopted by the VDOE and Teachers of English to Speakers of Other Languages
(TESOL):

e To provide equal education opportunities to limited English proficient students

e To assist students to understand, speak, read and write English in order to attain
full English proficiency, gaining one proficiency level each year as measured by
ACCESS for ELLS.



Program Objectives

To assess potential LEP students

To maintain English as a Second Language (EL) records

To provide appropriate services to individual LEP students

To monitor the performance of all identified students for a specified time

To provide classroom teachers with appropriate materials and training

To provide communication between the school and non-English speaking
parents

Student Objectives

To use English to participate in social interactions

To interact in, through and with spoken and written English for personal
expression and enjoyment

To use learning strategies to extend their communicative competence

To use English to interact in the classroom

To use English to obtain, process, construct, and provide subject matter
information in spoken and written form

To attain full English proficiency.

To achieve grade level academic performance as measured by the Virginia
Standards of Learning assessments.

To meet the passing requirements in the mainstream classroom, be promoted to
the next grade level, and to meet the requirements for graduation

Educational Theory

EL instruction is intensive instruction in English designed specifically for LEP students
for social and academic purposes. Little or no attempt is made to use their native
languages in instruction. According to Stephen Krashen in Principles and Practice in
Second Language Acquisition, comprehensible input must be provided in English in
order for language learning to take place.

Some characteristics of appropriate EL instruction include:

Appropriate placement (Appendix 3, Recommendations for Placement)

Special sequenced curriculum built on existing knowledge and experience
Diagnostic-prescriptive design

Sheltered instruction in content classrooms

Instruction and assessment of WIDA Standards, as adopted by the VDOE
“‘EL/ESOL instruction is intensive instruction in English especially designed for
LEP students.”™



e “No attempt is made to use their native languages in instruction.”™
e “In most divisions, EL is usually set up as a pull-out service.”
e “A collaborative approach between the EL and the classroom teacher can be one
of the most effective ways of educating LEP students.™
*EL: Handbook for Teachers and Administrators, VA Dept. of Ed.

Outlined below are five key elements of an effective language learning environment.
Use of these strategies can assist all students in ACCESS 2.0®ing the content material
(English: Strategies for Teaching Limited English Proficient LEP Students, A
Supplemental Resource Guide to the K-12 English Standards of Learning Enhanced
Scope and Sequence, VDOE 2006)

1) Comprehensible input—Teachers can make their language more
comprehensible by modifying their speech by avoiding colloquialisms and
speaking clearly, adjusting teaching materials, adding redundancy and
context, and scaffolding information within lessons.

2) Reduced anxiety level—A student’s emotions play a pivotal role in assisting
or interfering with learning a second language. Teachers can assist students by
creating a comfortable environment that encourages participation and risk-taking
without fear of feeling embarrassed or foolish (Collier, 1995; Krashen,

1981; Krashen & Terrell, 1983).

3) Contextual clues—Visual support makes language more comprehensible. For
example, a grammar lesson using manipulatives may be more understandable
than an explanation of the grammar rule. Even social language is more
comprehensible when context is added. For example, understanding a face-to-face
conversation in which facial expressions and gestures are used is easier

than understanding a telephone conversation when context clues are nonexistent
(Cummins, 1981).

4) Verbal interaction—Students need opportunities to work together to solve
problems and use English for meaningful purposes. They need to give and
receive information and complete authentic tasks.

5) Active patrticipation—Lessons that encourage active involvement motivate
LEP students, engage them in the learning process, and help them remember
content more easily.

The Pittsylvania County EL Program applies this theory with a resource program for
beginning through high intermediate level (WIDA “Entering” through “Bridging”)
students. The current resource program offers individual and small group instruction in
a timeframe conducive to grade and English proficiency levels. Increased emphasis will
be placed on sheltered instruction in content areas in the regular classrooms.



Every Student Succeeds Act of 2015 (ESSA)

Purpose

e To close the achievement gap with accountability, flexibility, and choice, so
that no child is left behind

e To ensure that LEP students attain English proficiency, develop high levels of
academic attainment in English, and meet the same challenging state
academic content and student achievement standards as all children

Assessment Requirements for LEP students

e Entrance/placement test (K-MODEL or WIDA Screener)

e SOL assessments for appropriate grade levels and high school courses

e Annual assessment of English language proficiency for all LEP students (K-
12) using a state approved English proficiency test

e Other assessments as required by the division

Participation of LEP Students in SOL Test

All limited English proficient students will participate in the Virginia assessment

Pro ram. LEP students in grades 3-8 will take theﬂ§tandards of tIﬁearning assessments
or nglish/rt adinc? and mathematics, science at 5™ grade and 8" grade, Virginia
Studies at 4™ grade. Students in grades 3-8 may receive a one-time exemption in other

subject areas (Virginia Studies/Civics and Writing), if the EL Committee feels it would be
in the best interest of the individual student and in reading, if a student has been in the
US for no more than one year. High school students will take appropriate End of Course
Assessments. All LEP students are eligible for appropriate accommodations.

Reporting Requirements

e Number and percentage of children attaining English proficiency and progress
by the end of each school year as determined by a state-approved English
language proficiency assessment.

e Description of the progress made by LEP students on the SOL assessments
for each of the four years after they are no longer receiving services

e School, school division and state assessment results

A student is considered to be enrolled for a full academic year in a school,
LEA, or the state if the student is in membership in the school, LEA, or the
state by September 30 of the school year and continues in membership
through test administration.

Title VI Compliance Requirements
Office of Civil Rights



Identify national origin minority students using a home language registration form
Assess language proficiency. Norm referenced instruments recommended
Diagnose instructional needs

Establish an alternative language program that meets the needs of LEP students
for English language instruction

Establish criteria for entry/exit into the language instruction program

Provide understandable instruction in content areas using EL methodology or
primary language instruction

Provide opportunities to LEP students for the development of positive self-
concept and identification with their cultural heritages

Provide qualified teachers (or formal training to qualify teachers)

Provide equal ACCESS 2.0® to all district programs and services

Provide for parental involvement. Communicate with parents of LEP students in
their language, whenever possible

Monitor student progress at regular intervals (and after exiting students, provide
support services as needed).



Section Two
Identification of LEP Students

Process (Appendix 4, EL Flow Chart and Appendix 5, EL Timetable)

All EL students are identified and assessed beginning with their registration by
appropriate school personnel. Those who qualify for alternative services are placed and
served appropriately. Effort is made to help students become acclimated to their new
culture as quickly as possible; therefore, attention is given to social and cultural needs.
Areas of instruction include listening, speaking, reading, writing, and study skills. The
EL staff supports the curriculum and instruction of the regular classroom. Students who
show proficiency in the English language and are exited are subsequently monitored for
four years. Efforts are made to include the parents as much as possible and to provide
training for staff who are directly involved with EL students and parents. This includes
suggested strategies and resources. All staff involved in the services is a part of the
yearly reevaluation and monitoring process.

Identification

The identification process begins at registration. The Home Language Registration
Form is given to all students at the time of registration. This form alerts EL staff to
students with backgrounds in languages other than English that may need assessment.

At the time of registration, The Home Language Registration Form must be given to a
parent by the school secretary, principal, or guidance counselor who has been properly
trained in the process of administering the survey. The EL teacher reviews the Home
Language Registration Form and may conduct a state-approved language proficiency
test to determine the level of English proficiency. The EL teacher has 30 days after
registration to conduct the test and send the results and program identified to the
parents of the LEP student. If a student transfers into the division during the school
year, completion of a home language form is required with an EL teacher reviewing the
results and conducting a state-approved language proficiency test to determine the level
of English proficiency.

*EL forms are in a secure Google Classroom for use by appropriate personnel.



Section Three
Assessment of LEP Status

Initial assessment
Initial assessment involves a combination of the following components:

Review of student records
EL/bilingual program information, grade placement and testing information from
previous schools, when available, will help in the assessment and placement
process.

Information provided by parents
Information about previous schooling, English proficiency, primary language
spoken at home, potential difficulties in language development, and parental
ability to assist students with homework will help provide proper placement.

State-approved English language proficiency placement test
The language proficiency placement test is administered and scored by the EL
teachers. It tests for the English proficiency of students in grades K-12 in the
areas of listening, speaking, reading and writing. Currently, first semester K
students are not assessed for reading and writing skills.

Annual Assessment

The English proficiency of all LEP students is assessed annually with a state approved
assessment. The state of Virginia has adopted the WIDA (World-Class Instructional
Design and Assessment) with its K-12 standards and its testing component, ACCESS
2.0®. The WIDA Standards are not grade-level specific (Appendix 2, WIDA
Information). LEP students will proceed through these levels at their own pace,
depending in part on their level of proficiency in their native language, the age at which
they entered school in the United States, and their ability to learn another language.

Status Designation

Students’ status designation, or level, for each subsequent year is determined by the
annual proficiency assessment.



Section Four
Program of Services for LEP Students

Grade placement

Each student is placed at an age-appropriate grade level. Individual circumstances may
justify alternate temporary placement. For example, a child may participate in
reading/language arts instruction in a lower grade-level classroom.

EL teachers offer practical support to classroom teachers of LEP students in the areas
of parental contact, appropriate materials and strategies, and other pertinent
information. EL teachers monitor classroom progress of LEP students in order to
determine appropriate changes in instruction and scheduling.

EL Records

EL teachers will place and maintain a clear green plastic folder with all appropriate EL
forms and information in each EL student’s permanent file. These cumulative student
records are housed in individual schools. Green EL file folders with copies of
appropriate forms and additional information are also maintained at each EL teacher’s
base school.

LEP Plan
The LEP Committee forms a plan for each qualifying student. This plan states

appropriate instructional accommodations and EL services. The LEP Plan should be
kept in the student records. Teachers may request a copy of the plan.



Collaboration/Push-in

Collaborate with Teacher

Check Grades Tier Three:
Help Modify Assignments ELP 1 and 2
Help Students Understand Assignments Collab/Pushin
Work with Small Groups on Independent Activities Targeted SG
Targeted small group instruction Instruction

Collaboration

Contact with Teachers concermns
Plan with Classroom Teacher(s)

| essons/

Tier Two: Level 3- Level 4.3
(Some High Level 2)

Provide Resources for Classroom Teacher(s)

Help/Teach Classroom Teacher(s) Modify

Targeted Small Group
Instruction

Part of the push-in model

Takes place in the classroom
Allows for more intensive language
support during content instruction
May include specific programs or

__interventions, such as Lexia Core 5.

Check Grades Weekly (utilize running record form)
Regularly scheduled E-mail or Face-to-Face

Tier One:

Composite score of
4.4 and higher

e o __W_Y

Monitor Model:

Record Keeping - Update Year 6 Monitor Form Mid/End of Term

Interim Grades Monitaring
SOL Concerns

Nine Weeks Grade Monitoring
Contact Teachers onlssues

Definition of ELL Service Models

PCS uses a content-based ELL approach in the elementary, middle and high school
with certain service delivery types. Content-based ELL is an approach to teaching ELL
which makes use of instructional materials, learning tasks, and classroom techniques
from academic content areas as the vehicle for developing language, content, and
cognitive skills. English is used as the medium of instruction. PCS refers to this as
content mainstreaming.

Citation: (Crandall, http://www.cal.org/resources/digest/cranda01.html)

Tier 3 Service model for ELP level 1 and 2 students
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Collaboration Push-in Model: The ELL teacher and/or tutor (working under the
direction of the ELL teacher) pushes into grade level or core content classrooms to
support content instruction. Support for academic content is taught within a language
framework by reinforcing academic vocabulary and using strategies specific to ELL
instruction. The ELL teacher will assist the classroom teacher in modifying and
adapting materials, instruction, and curriculum based on individual student language
needs according to the WIDA standards. It is a division level expectation that ELL
teachers in a content mainstreaming situation assist in planning and modifying of
instruction by collaborating with classroom/core area teachers.

Targeted small group instruction ELL: In the context of the push-in model, an ELL
targeted small group model allows students to divide their time between ELL instruction
and classroom/core instruction while remaining in the content classroom. Small group
instruction will be determined by planning and collaboration with the classroom teacher.
This could include web-based programs like Lexia Core 5.

High School Model: At the high school level tier three service will be a resource model
utilizing student assignments to a block of instruction with the ELL teacher. During this
time the ELL teacher will provide English language instruction utilizing the content
based approach.

Grade Monitoring: The ELL teacher will check grades regularly in PowerSchool for
Tier 3 students and complete a running record form for each student following report
card schedule. The ELL teacher will communicate with the classroom teacher
regarding grades and collaborate to improve student performance as needed.

Tier 2 Service model for ELP level 3 through 4.3 students

Collaboration: In this model the ELL teacher works in close collaboration with
classroom teacher(s) by providing resources, co-planning, assistance in modifying
lessons and assessments.

Grade Monitoring: The ELL teacher will check grades in Power School for Tier 2
students and complete a running record form for each student according to the report
card schedule. The teacher will communicate with the classroom teacher via E-mail or
face-to-face contact regularly regarding grades and collaborate to improve student
performance.

Tier 1 Service model for ELP levels 4.4 and up.

Exit Monitor Model:

ELL teacher will monitor grades and SOL scores and is responsible for updating the
year 6 monitor form according to the report card schedule. The ELL teacher will contact
teachers regarding any issues and collaborate to improve student performance as well
as document the contact in the monitor form.
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Section Five
Staffing, Resources and Parental Involvement

Staffing

Pittsylvania County seeks to provide qualified staff to support the EL program. EL
specialists provide in-service training and opportunities are given for staff to attend
conferences and workshops in this field.

e The Director of Elementary Education/EL Coordinator has supervision of the EL
Program.

e Four Certified Teachers (with EL endorsements) work under the direct

supervision of the Director of Elementary Education/EL Coordinator.

Tutor(s) is assigned to selected students for additional support.

e Classroom Teachers and Specialized Resource Teachers are provided with staff
development in appropriate instructional strategies and an understanding of
cultural diversity in order to meet the needs of EL students.

e Volunteer Assistants from the community and school with appropriate skills
provide tutoring and translating.

Resources

Bilingual dictionaries, picture dictionaries, native language books, teaching aids,
textbooks, workbooks, software, etc. are available to EL and classroom teachers.
Additional materials are purchased as funds become available, with an emphasis on
materials which support EL objectives and current research.

Parental Involvement

Parents are encouraged to participate as much as possible in the educational process
and school activities.

e Parent Meetings are organized for the following purposes:
e To allow EL parents to meet with each other
e To share information from EL teachers and other appropriate individuals
or groups
e To provide workshops offering information on pertinent topics such as
homework assistance and available community services
e To train parents as school volunteers.
e School/Home Communication is provided in the home language, when possible.
e Adult EL Classes are offered through the Adult Education Program and local
churches.

12



Section Six
Exiting LEP Students and Monitoring Performance

Exiting the program

Students whose overall ACCESS 2.0® scores are 4.4 or higher are exited from the
program. Parents are notified by a letter from the school when a student has achieved
exit status (EL 11 Notification of EXit).

Monitor status (FLEP-Formerly LEP)

FLEP students who have achieved Exit status are monitored by the EL teacher at least
every six weeks, for a period of four years. These students should be able to participate
effectively in the regular instructional program without special assistance or services.
Students with grades of “C” or higher and passing scores on standardized tests are
considered successful. Grades, teacher feedback/checklists, test scores, work samples,
and other appropriate information are taken into consideration. If a student is not
successful and it is suspected that a lack of success may be due to English deficiency,
parents or teachers may make a formal request for reevaluation (EL 8 Referral for EL
Screening) and the student will be reassessed for the EL program with the WIDA Online
Screener or K MODEL.

13



Section Seven
LEP Students and other District Programs

Special Education

Students who have limited English Proficiency (LEP) may be eligible for special
education services. In accordance with the IDEA and the Regulations Governing
Special Education Programs for Children with Disabilities in Virginia, Pittsylvania
County Schools assures that a free and appropriate public education is provided to
all students eligible for special education and related services. If a child has limited
English proficiency, procedures are in place to assure that the child is not identified
with a disability if the limited English proficiency is the reason for making that
identification.

Pre-referral Procedures

Referral of the student with the perceived problem by the classroom teacher or the
parent is made to the Child Study Intervention Team, made up of the classroom
teacher, EL teacher, guidance counselor, administrator, special education teacher,
parent, Home School Coordinator and interpreter as needed.

The Child Study Intervention Team examines the concerns and seeks to offer
possible solutions for classroom interventions through a plan of action, which is
implemented for a designated period of time as recommended by the team. The EL
teacher may be designated as the case manager for the plan and monitors the
student progress made through the implementation. The Child Study Intervention
Team reconvenes to examine the effectiveness of the interventions and, if deemed
necessary, suggests subsequent actions including revisions, extension of the plan
implementation time, or referral for special education evaluation.

Special Education Referral

The IEP Team convenes to examine the referral of the student from the Child Study
Intervention Team. The IEP Team is composed of the classroom teacher, the EL
teacher, parent, Home School Coordinator, special education teacher, school nurse,
psychologist, administrator or designee and interpreter as needed. A determination
of the assessments to be gathered or administered is made. Parental Rights,
Procedures and Safeguards are provided in the native language to parents.

Both formal and informal assessments are used. A multiple battery of assessments
including cognitive, achievement, visual, motor, psychological, memory,
developmental is selected. The selection of the specific instruments is based on the
age of the child and his/her strengths and weaknesses. To avoid racial or cultural
bias, careful consideration is given in the selection of the assessment instruments. In
so far as possible, a trained psychologist administers the assessments in the child’s
native language within 65 days. Informal assessments may include teacher

14



observations, parent questionnaire, informal assessments of speech and language
by the speech therapist, etc.

Eligibility Determination

The Eligibility Team composed of the specialists, classroom teacher, administrator,
EL teacher, parent and interpreter, as needed, meets to examine the assessment
data. Consideration is given to all the aspects of the student’s achievement, ability,
cultural influences, multiple setting comparisons, language proficiency, and other
factors as deemed appropriate. The Eligibility Team may identify the student as
eligible or ineligible for Special Education services as the assessment data indicates.

Development of an Individual Educational Plan
If the student is determined eligible for services, the IEP Committee will meet to

develop an IEP for the student. The services will be monitored and reviewed
annually to determine continued needs.
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Section Eight
Program Evaluation, Review and Improvement

The EL program is periodically evaluated through internal and external means.

Internal Evaluation

Internal monitoring and evaluation will be accomplished annually through the
following:

e Student progress as evidenced by: student grades, graduation rates,
attendance, improved English language proficiency, achievement on state
assessments and other appropriate indicators

Number of classroom teachers who participate in in-service opportunities
Implementation of classroom accommodations

School Improvement Teams

Parent/Student/Teacher Surveys

External Evaluation
External evaluation will be scheduled at intervals.

e Specialists from other divisions or agencies
e Potential of Academic Review Teams

16
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1.0 Definitions

An LEP student in the Commonwealth of Virginia is classified according to the federal
government definition.

An LEP student is classified as one:
(A.)who is aged 3 through 21;
(B.)who is enrolled or preparing to enroll in an elementary school or secondary school;

(C) (i)

(ii.)

OR
(iii.)

AND

who was not born in the United States or whose native language is a language other
than English; and who comes from an environment where a language other than
English is dominant

(I.) who is a Native American or Alaska Native, or a native resident of
outlying areas; and

(Il.) who comes from an environment where a language other than
English has had a significant impact on the individual's level of
English language proficiency;

who is migratory, whose native language is a language other than
English, and who comes from an environment where a language other
than English is dominant;

(D.) whose difficulties speaking, reading, writing, or understanding the English

(i)
(ii.)
(iii.)

language may be sufficient to deny the individual —

the ability to meet the State’s proficient level of achievement on State
assessments described in section 1111(b)(3);

the ability to achieve successfully in classrooms where the language of
instruction is English; or

the opportunity to participate fully in society.

[P.L. 107-110, Title IX, Part A, Sec. 9101, (25)]

Further Clarification on High School Exchange Students

For students on J-1 (Exchange Visitor) visas and F-1 (Exchange High School Student)
visas, the standard identification, screening, and placement process must be followed
as required by Title VI of the Civil Rights Act of 1964 to determine if the student is LEP.
If a school division has followed this process and determined that the exchange student
is not LEP, this determination should be documented in the student’s educational

record.
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The following definitions were taken from the VDOE website:

Definition of Immigrant Student

Federal Definition of Immigrant Children and Youth (IY)

An immigrant and youth (lY) student is classified according to the federal definition as
described in the ESEA, Section 3301(6). IY students:

[ ]are aged 3 through 21;

[lwere not born in any state; and

[_lhave not been attending one or more schools in any one or more states for more than
three full academic years™*.

*The “three full academic years” requirement must be applied on a cumulative basis.
It is also important to note that immigrant students may or may not be English language
learners.

Further Clarification on the Definition of Inmigrant Children and Youth (IY)

Under Section 3101(14) of the ESEA, the term “state” means each of the 50 states, the
District of Columbia, and the Commonwealth of Puerto Rico. Therefore, students born in
Puerto Rico are not considered immigrant. Students born in U.S. territories other than
Puerto Rico, such as Guam, American Samoa, or the U.S. Virgin Islands, may be
considered immigrant.

The following students may be considered as immigrant if they meet all of the criteria in
the federal definition of immigrant children and youth:

[]Children of U.S. military personnel;

[IChildren of NATO families;

[]Children of visiting faculty;

[ 1Children who are temporarily residing in the U.S. because of parental employment;
and

[] Students on Exchange Visitor (J-1) visas or Exchange High School Student (F-1)
visas.

Definition of Refugee Students

The refugee student is an individual who is outside his/her country and is unable or
unwilling to return to that country because of a well-founded fear that she/he will be
persecuted because of race, religion, nationality, political opinion, or membership in a
particular social group. This does not include persons displaced by natural disasters or
persons who, although displaced, have not crossed an international border or persons
commonly known as “economic migrants,” whose primarily reason for flight has been a
desire for personal betterment rather than persecution.
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Migratory Child

According to sections 1115(b)(1)(A) (incorporated into the MEP program by virtue of
sections 1304(c)(2)) and 1309(2) and §§ 200.81(e) and 200.103(a) of the regulations for
Title I, Part C, Education of Migratory Children, under the Elementary and Secondary
Education Act (ESEA). A child is a “migratory child” and is eligible for MEP services if all
of the following conditions are met:

1. The child is not older than 21 years of age; and
2. The child is entitled to a free public education (through
grade 12) under State law or is below the age of compulsory
school attendance; and
3. The child is a migratory agricultural worker or a migratory
fisher, or the child has a parent, spouse, or guardian who is
a migratory agricultural worker or a migratory fisher; and
4. The child moved within the preceding 36 months in order to
seek or obtain qualifying work, or to accompany or join the
migratory agricultural worker or migratory fisher identified in
paragraph 3, above, in order to seek or obtain qualifying
work; and
5. With regard to the move identified in paragraph 4, above,
the child:
a. Has moved from one school district to another; or
b. In a State that is comprised of a single school district,
has moved from one administrative area to another
within such district; or
c. Resides in a school district of more than 15,000 square
miles and migrates a distance of 20 miles or more to a
temporary residence to engage in or to accompany or
join a parent, spouse, or guardian who engages in a
fishing activity. (This provision currently applies only to
Alaska.)
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2.1 WIDA English Language Development Standards

The Five Standards

The WIDA English Language Development (ELD) Standards represent the social, instructional, and

academic language that scudents need o engage with peers, educators, and the curriculum in schools.

Figure A: The English Language Development Standards

English Language English language learnars communicate for Secial and Social and
Development Instructional purposes within the schoal setting Instructional
Standard 1 language
English Language English language learnars communicate information, ideas The language of
Development and concepts necessary for academic success in the content Language Arts
Standard 2 area of Language Arts

English Language English language learnars communicate information, ideas The language of
Development and concepts necessary for academic success in the content Mathematics
Standard 3 area of Mathematics

English Language English language learnaers communicate information, ideas The language of
Development and concepts necessary for academic success in the content Science
Standard 4 area of Science

English Language English language learnars communicate information, ideas The language of
Development and concepts necessary for academic success in the content Social Studies
Standard 5 area of Social Studies
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2.2 WIDA English Proficiency Levels
Brief Descriptions

1 - Entering:
» pictorial or graphic representation of the language of the content areas
* words, phrases or chunks of language when presented with one-step
commands, directions, WH-, choice or yes/no questions, or statements with sensory, graphic
or interactive support

2 — Emerging:
« general language related to the content areas
» phrases or short sentences
+ oral or written language with phonological, syntactic, or semantic errors that
often impede the meaning of the communication when presented with one to
multiple-step commands, directions, questions, or a series of statements with
sensory, graphic or interactive support

3 — Developing:
+ general and some specific language of the content areas
* expanded sentences in oral interaction or written paragraphs
» oral or written language with phonological, syntactic or semantic errors that
may impede the communication, but retain much of its meaning, when
presented with oral or written, narrative or expository descriptions with
sensory, graphic or interactive support

4 — Expanding: (4.4 Exit from the EL program)

+ specific and some technical language of the content areas

+ avariety of sentence lengths of varying linguistic complexity in oral discourse
or multiple, related sentences or paragraphs

« oral or written language with minimal phonological, syntactic or semantic
errors that do not impede the overall meaning of the communication when
presented with oral or written connected discourse with sensory, graphic or
interactive support

5 — Bridging: ( Monitor for at least two years)
» specialized or technical language of the content areas
+ a variety of sentence lengths of varying linguistic complexity in extended oral
or written discourse, including stories, essays or reports
« oral or written language approaching comparability to that of proficient
English peers when presented with grade level material

6 — Reaching: (6-1, 6-2 is a two-year monitor period)
» specialized or technical language reflective of the content areas at grade level
» avariety of sentence lengths of varying linguistic complexity in extended oral
or written discourse as required by the specified grade level
+ oral or written communication in English comparable to proficient English
peers
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® Can Do Descriptors: Grade Level Cluster PreK-K

=
w l DA For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
COMSORTIUM language learners can process or produce the language needed to:

Level 1 Level 2 Level 3
Entering Beginning Developing
* Match oral language o Sort pictures or objects Follow rwo-step oral Find picrures that maoch Order pictures of events
classroom and everyday according to oral directions, one step ata aral descriptions according to sequential
ohbjects instructions time Follow oral directions and language
* Point to stated plctures in Match picrures, objects Diraww pictures in response compare with visual or Arrange objocts or pictures
context or movemsnts to oral o oral instructdons nonverbal models (e.g., according to descriptve
g *» Respond non-verbally descriptions Respond non-verbally to “Diraw a circle under the oral discourse
E to oral commands or Foﬂowouc—stcp oral confirm or dcu}r facts I:c.g.., line.) Id:nﬂ.{—}r plcl:l.l.rcs.lrrcsﬂa
ul—‘ statements [e.g., through directions (e.g., “stand up™; thumbs up, thumbs down) Distinguish between what assoclated with grade-level
v physical movement) “slt down™) Act out songs and storics happens first and next in academic concepts from
=~ | « Eind familiar people and Identify simple patterns using gestures oral activides or readings oral descriptions E
places named orally described orally Raole play in responsec to Make patterns from real o
Respond with gestures to storics read aloud objects or pictures based on ;i
songs, chants, or stories detailed oral descriptons
modelad by teachers ;
=
* ldentity people or objects Restate some facts from Betell short narratdve Retell narrative stories Tell original stories with =
in illustrated short stories illustrated short stories stories through pictures through pictures with emerging detail
* Repeat words, simple Describe pictures, Repeat sentences from cmerging detail Explain situations (=.g.,
v phases dassroom objects or rhymes and patterned Sing repettive songs and involving feclings)
= | » Answer yesino questions familiar people using stories chants independently Offer personal opinions
g about personal information simple phrases :"'-'Iak: predictions (c.g. Compare attrributes of real Express likes, dislikes, or
W | . Name dasstoom and Answer questions wjﬂl one What will happen nexe?™) objects (c.g., slze, shape, preferences with reasons
wi everyday objects or two words (e.g., “Where Answer explicit questions colar)
is Sonial”) from stories read aloud Indicate spatal relations
Cump].ctc Phras:s in I:c.g.., who, what, or where]) of real-life ob]ccls using
rhymes, songs, and chants phrases or short sentences

The Can Do Descriptors work in conjuncion with the WIDA Performance Definitions of the English language proficiency standards. The Performance Diefinitons use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantdity of students” langnage processing and use across the

levels of language proficiency.
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WIDA

CONSORTIUM

those in illustrated scenes

Can Do Descriptors: Grade Level Cluster PreK-K

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
languapge learners can proces or produce the language needed to:

Level 1 Lewel 2 Level 3 Level 5
Entering Beginning Developing Bridging
* Match icons and symbols Maich eamples of the ke pictures to identify Identify some high- Find school-related
o corresponding plctwes same Form of prine wroads Frequency words in conbex vocabulary fems
* |dentify mame in print Distinguish berween same Classify visuals according Cirder o series of hbeled Ditferentiate beroeen
. ard different forms of print o labels or icons (e.g.. pictures described orally to letters, words, and

v :-l:i:'hd:LﬂE = {e.g.. single letrers and animals v plares) tell stories senenoes

= . symbols) Dremonstrate concepts of Match pictures to phmases/ Sering woords together to

&y | * Findlabeled real life

= ) Demonstmte concepts of print {e.g., title, author, short s=ntences make short s=ntences

Ly classroam objects print {zg., left to right ilhastrator)

s - iningfend, Classify labeled pictures Indicate features of words,
METETRET, qu. ing/ Sore labeled pictures by by tero accribuwtes (eg., size phrases, or sentences that
or top/bormm of page) attribute (eg., mumber, and colar) are the same and different
Maich labeled pictures to initial sound)

* Clircle or underline

nurnbers

WRITING

# Dhaw pictures and scribhble

pictwnes, spmbols, and

* Trace fgures and letters

# Make symbols, Rgures or
leters from models and
realia (2g., staws, clay)

Connect ol language

o print (e.g. hnguage
experience)

Peproduce letters, syraboals,
ard mumbers from models
in context

Clopy cons of familiar
environmental print

Dirawr objects from models
and label with lecters

Communicate using letters,
syrnbols, and members in

O nCEXE

Make illustrated “notes”
ard cards with distinct
letter combinaticns

Make connections beoween
speech and writing
Reproduce farniliar words
From labeled models or
illustrations

Produce symbels and
strings of letters associabed
with picoures

Dirawr picnares and use
wroads o tell @ mony

Label familiar people and
objects from models

Produce familiar

words/ phirases from
environmental prine and
illustrated rext

Create content-based
representations through
picrures and wonds

Make “story books™ with
drawings and words

Produce words/ phrases
independenthy

Relate everyday experiences
using phrases’short

sEntences

funpesy- g [#ae

The Can Do Drescriprors work in conjunction with the WIDA Performance Definiticns of the English language proficiency standards. The Performance Diefinitions wse three
criteria (1. linguistic complexign 2. vocabulary usage; and 3. language control) oo describe the increasing quality and quantity of students’ language procesing and use across the

levels of inguage proficiency.
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CONSORTIUM

Can Do Descriptors: Grade Level Cluster 1-2

®
DA For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

language learners can process or produce the language needed to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
* Follow modeled, one-step Match oral reading of Follow modeled mult-step Comparef/contrast objects Use context clues to gain
oral directions (e.g., “Find stories to [llustrations oral direcdons according to physical meaning from grade-level
a peneil.”) Carry out two- to three- Sequence picrures of stories attributes (e.g:, size, text read orally
* Identify pictures of step oral commands (e.g., read aloud (e.g., beginning, shape, color) based on oral Apply ideas from oral
v everyday objects as stated “Take out your science middle, and end) information discussions to new
= orally (e.z., in books) book. Mow turn to page Match people with jobs Find details in illustrated, situations
Z |+ Point to real-life objects 257) or objects with functions narratlve, or expository text Interpret information from
B reflective of content- Sequence a serfes of oral based on oral descriptions read aloud oral reading of narrative or
ot related vocabulary or oral statements using real Classify objects according Identify illustrated activites expository text
-l statements objocts or picrures to descriptive aral from oral descriptions Identify i / pts
* Mimic gestures or Locate objects described staterments Locate objects, Agures, expressed with grade-level
movemnent assoclated with orally places based on visuals and content-specific language
statements (e.g., ~This is detailed oral descriptions
my left hand.”)
* Repeat simple words, Use first language to fill in Ask questions of a social Asl questions for sodal and Use academic vocabulary in
phrases, and memorized gaps in oral English (code nature academic purposes class discussions
chunks of language switch) Express feelings (e.g., “Tm Participate in class Express and support ideas
* Respond to visually- Bepeat facts or statements happy because...”) discussions on familiar with examples
supported (c.g. calendar) Describe what peaple Betell simple stories from soclal and academic topics (ive oral presentadons
g questions of academic do from action pictures picture cues Retell stories with details on content-based topics
= content with one word or ( b of i aching grade level
= hrase €. jobs of community Sort and explain grouping Sequence stories with approaching <
E F worlkers) of objects (e.g., sink v transitions Initiate conversation with
a |* Id.:mjﬂr and name everyday Compare real-life objects foar) peers and teachers
v objects (e.g., “smaller,” “biggest”) Make predictions or
+ Tarticipate in whole group hypotheses
chants and songs :
Distinguish features of
content-bassd phenomena
(e.g., caterpillar, butterfly)

Buiyseay - 9 |ens

The Can Do Descriptors work in conjuncdon with the WIDA Performance Diefinitions of the English language proficiency standards. The Performance Diefinitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the

levels of language proficiency.




LA Can Do Descriptors: Grade Level Cluster 1-2

WIDA

CONSORTIUM

objects to labels

READING

Follow directions using
diagrams or picturcs

Search for picrures
associated with word
pattcrns

Identify and interpret pre-
raught labeled diagrams
Match volee to print by
pointing to icons, letters, or
illustrated words

Level 3
Developing

Male text-to-self
connections with
prompting

Select titles to match a
series of picoures

Sort illustrated content
words into categories

Put words in order to form

scniences

]dr_nﬂ.ﬁr basic elements of
fictional stories (e.g., title,
setting, characters)

directions

For the given level of En.glish la.ngua.gc Pmﬁcir.nc_',r and with visual, graphic, or interactive support thmu.gh Level 4, Engli,sh
language learners can process or produce the langnage needed to:

* Identify symbols, icons,
and environmental print

* Connect print to visuals
* Match real-life familiar

Begin using features of
non-fiction text to aid
comprehension

Use learning strategies (e.g.,

context clues)
]dcnﬂ.ﬁ.'msin ideas
Match figurative language

Match phrases and Distinguish betwesn to illustrations (e.g,, “as big
Sort words into word sentences to picrures general and specific as a house™)
familics language (eg.. Hower
rose) in context
s Copy written language Provide information using Engage in prewriting Produce original sentences Create a related series of
» Use first language (L1, graphic organizers strategies (e.g., use of Create messages for social sentences in response to
when L1 is a medium of (Generate lists of words! graphic organizers) purposes (e.g., get well prompts
v instruction) to help form phrases from banks or walls Form simple sentences cards) Produce content-related
= words in English Complete modeled using word/phrase banks Compose journal entries sentences
E * Communicate t]:l.mugh sentence starters {:.g., =1 ["s.rﬂ.c[pah: in interactive about Pr_rmual experiences C.Dmpua: stories
= drawings like ) journal writing Use classroom resources Explain processes or
* Label familiar ohjects or Describe people, places, Give content-based {2z picture dictionaries) procedures using connected
pictures or objects from illustrated information using visuals to COMmpose sentences sentences
cxamples and models or graphics

The Can Do Descriptors work in conjuncdon with the WIDA Performance Diehnitions of the English language proficiency standards. The Performance Definitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the
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Can Do Descriptors: Grade Level Cluster 3-5

=
w l DA For the given level of English language proficicncy and with visual, graphic, or intcractive support through Level 4, English

CONSORTIUM

lEll'lg'l.'lﬂgC lCEl[‘l'lC[‘S Can proccss or P[‘Ol:ll.lCC thc l:u:lguage DCCIIIUCI To:

Buiypeay - g|ene

Level 1 Level 2 Level 3
Entering Beginning Developing
Point to stated pictures, Catcgorh:: content-based Followr multl—sh:p oral Irm:rprct oral information Carry out oral instructions
words, or ph.ra.sv:s pictures or Db]ccls from directions and appl}r to new siations containing g.rad.c—lcvd,.
Follow one-step oral oral descriptions Identify illustrated main Identify illustrated main content-based language
directions l{c,g., ph}rslcall]r A_rra.ugc pictures or obj':c.ts ideas from pa.rsgraph—lcu:l ideas and supporting details Construct models or use
(L] or through drawings) per oral information oral discourse from oral discourss manipulatives to problem-
=
E Id:nﬂ.ﬁ.r ub]a:ls, ﬁgu.rﬁ. Follom: two-step oral Match literal meanings of Infer from and act on oral sdu-:[sl.vc based on aral
Ll people from oral statements directions oral descriptions or oral information scourse
-
U_‘I or qiﬁdnl:i_;_;(:]g“ “Which Diraw in response to oral reading to illustrations Role play the work of Dlzlﬂﬁuguhg bv:lt:;c:u ﬂbTmJ.
=l onelsa o descriptions Sequence picrures from anthors, mathematicians, ana hgnrative gHage ln
oral discourse
Match classroom oral Eval ral infio fion oral stories, processes, or sclentists, historians from
la.u.guag: o daa.l.l}r routines ( ua;«} 1 rma ) pmocd.u.r\cs oral :\cadlng;, wvideos, or Form opinions ufpmplc,
&g About °Fp multi-media places, or ideas from oral
scenarios
Express basic needs or Ask simple, everyday Answer simple content- Answer opinion questions Justify/detend opinions or
conditions questions l{c.g., “Who is based questions writh supporting details ucpla.uaﬂons with evidence
Mame pre-taught objects, absent”) Beftell short stories ar Ddiscuss stories, issues, and Give content-based
people, diagrams, or Restate content-bassd facts Events concepts pressntations using
% pictures Drescribe pictures, events, Make predictions or Give content-based oral e bulary
= Recite words or phrases objects, or people using hypotheses from discourse reports Sequence steps in grade-
ﬁ g;{tlaps[:tuudm;r:lf::ryda}r phrases or shore sentences Offier solutions to soc Offer creative solut - level problem-solving
& g Share basic social conflict issues/problems Explain in detail results
A.I:I.E:;ﬂ yes/no and choice information with peers P ¢ content-based Comparcicontrast of inquiry (e.g., sclentific
questions information content-based functions epe o)
Engage in problem-solving and relationships

The Can Do Descriptors work in conjunction with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three
criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ lanpuape processing and use across the
levels of language proficiency.
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L) Can Do Descriptors: Grade Level Cluster 3-5

WIDA

CONSORTIUM

For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English
language learners can process or produce the language needed to:

Level 3
Developing
* Match lcons or diagrams Identify facts and explict Interpret information Classify features of various Summarize information
with words/conceprs messages from illustrated or data from charts and genres of text (eg., “and from multiple related
* Identify cognates from first feet graphs E}{“d haptglﬂ);cvcr sonree
langunage, as applicable Find changes to root words Identify main ideas and v —fairy talcs Answer analytical quesdons
@ | * Make sounds olfword in context sorne details ::jd-l gm.tpl;.;c:ri.nizm about grade-level text
= relations [dentify elements of story Sequence events In stories & Identify; explain, and give
E {e.z., characters, or content-based processes compare/con rast with examples of fipures of
< | Match illustrated words/ EraTmmAr 1.gu B Venn diagram) P s
o phrases in differing setting) Use context clues and Find d tha spesch
contexts (e.g., on the Follow visually supported illustrations to determine i 111'!255 £ support Drraw conclusions from
board, in a book) written directions (e.g., meaning of words/phrases explicit and implicit text
“Diraw a star in the sky”™) Differentdate between fact at or near grade level
and opinion in narrative
and expository text
* Label objects, pictures, or Make lists from labels or Produce simple expository Take notes using graphic Produce extended responses
diagrams from word/phrase with pecrs or narrative text organizers of original text approaching
banks Complete/produce String related sentences Summarize content-based grade level
+ Communicate ideas by sentences from word/ together information Apply content-based
E drawing phrase banks or walls Compare/contrast content- Author multiple forms of informaton to new
i= | * Copy words, phrases, and Fill in graphic organizers, based information writing (e.g., expository, Fontecs
[ short sentences charts, and tables Descri narrative, persuasive) from Connect or integrate
= be events, people, madels personal experiences with
* Answer oral questions with Make comparisons using processes, procedurcs I |
single words real-life or visually- Explain stratepics or use feraturelcon tent
supported materials of information in solving Create grade-level stordes or
problems reports

The Can Do Descriptors work in conjunctdon with the WIDA Performance Definitions of the English language proficiency standards. The Performance Diefinitons use three
criterda (1. linguistic complexity: 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the

levels of language proficiency.
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CONSORTIUM

Can Do Descriptors: Grade Level Cluster 6-8

®
l DA For the given level of English language proficiency and with visual, graphic, or interactive support through Level 4, English

language learners can process or produce the langnage needed to:

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
+ Follow one-step oral Follow muld-step oral Categorize content- Identify main ideas and Use oral information to
commands/instructions commands/instructions based examples from oral details of oral discourse accomplish grade-level tasks
# Match social language to Classify/sort content-related directions Complete content-related Evaluate intent of speech
visual/graphic displays visuals per oral descriptions Match main ideas of tasks or assignments based and act accordingly
(g | * Idendfy objects, people, or Sequence visuals per oral familiar text read aloud to on oral discourse Make inferences from
= Pla.ccs from oral statements/ direcdons visuals Apply lca.rniug strategies to gra.dc-lcwl text read aloud
= questions using gestures Identify information on Use learning strategies new sinatons Discriminate among
E (e.g., pointing) charts or tables based on described orally Raole play, dramatize, or multple genres read orally
i |+ Match instructional oral statements Identfy everyday examples re-enact scenarios from oral
—~ language with visual of content-based concepts reading
representation (e.g., “Use a described orally —
sharpened pendil.”) Associate oral language with E
different time frames (e.g., -
past, present, future) '
* Answer yes'no and choice Convey content through Begin to express ime Paraphrase and summarize Defend a point of view and E
questions high frequency words/ through multiple tenses ideas presented orally give reasons S
* Begin to usc general and phrases Retell/rephrase ideas from Drefend a point of view Use and explain metaphors | @
high frequency vocabulary State big/main ideas of speech Explain outcomes and similes
+ Repeat words, short phrases, classroom conversation Give brief oral content- Explain and compare Communicate with fluency
memorized chunks Drescribe sicuations from based presentations content-based concepts in social and academic
g * Answer select WH- modeled sentences State opinions Connect ideas with CONEExts
e} questions (e.g., “who,” Drescribe routines and Connect ideas in discourse supporting details/evidence Megotiate meaning in group
=4 “what,” “when,” “where™) everyday events using transitions (e.g., Substantiate opinions with discussions
E within context of lessons or Eapress everyday needs and “but,” “then™) reasons and evidence Discuss and give examples
vi persanal experiences wants Use different registers inside of abstract, content-based
Communicate in social and outside of class ideas (e.g., democracy,
situations State big/main ideas with justice)
Make requests some supporting details
Ask for darification {c.g.,
self-monitor)

The Can Do Descriptors work in conjuncton with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three

criteda (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quandty of students’ language processing and use across the
levels of language proficiency.
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IDA

Can Do Descriptors: Grade Level Cluster 6-8
For the given level of English language proficicncy and with visual, graphic, or interactive support through Level 4, English

CONSORTIUM languagc learners can process or Pmducc the language needed to:
Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
» Associate letters with sounds | Sequence illustrated text of * Identify topic sentences, * Ohrder paragraphs + Differentiate and apply
and objects fictional and non-ficdonal main ideas, and details in * Identify summaries of multdple meanings of words/

* Match content—related

objects/pictures to words

¢ Idendfy common symbals,

events
Locate main ideas in a series
of simple sentences

paragraphs
Identfy multdple meanings
of words in context (e.g.,

passages
¢ Identfy figuratve language
(e.z., “dark as night”)

phrases
Apply strategies to new
situations

signs, and words * Find information from text “cell,” “rahble™) ¢ Interpret adapted classics or | # Infer meaning from modified
* Recognize concepts of print structure (e.g., dtles, graphs, | * Use conteet clues modified text grade-level text
v Find single word responses to | glossary) * Make predictions based on | * Maich cause to effect + Critique material and
= WH- questions (e.g.. “who,” | * Follow text read aloud (=g, illustrated text + Identify specific language SUppOrt argument
o “what,” “when,” “where™) tapes, teacher, paired-readings) | * Identfy frequently used of different genres and + Sort grade-level text by genre
=L related to illustrated text * Sort/group pre-taught words/ afhxes and root words to informational texts
E * Use picture dictionaries! phrases make/extract meaning (c.g., | * Uscan amay of swategies
illustrated glossaries * Use pre-taught vocabulary “un-," “ren,” “-ed™) (e.g. skim and scan for
(e.g. word banks) to » Differentiate between fact information)
complete simple sentences and opinion
* Use L1 to support 12 (2.g., * Answer questions about
cognates) explicit information in texts
*+ Use bilingual dicionaries *+ Use English dictionaries and
and glossaries glossaries
* Diraw content-related * Complete pattern sentences | * Produce short paragraphs # Create multple-paragraph # Create expository text to
picrures * Extend “sentence starters™ with main ideas and some cssays explain graphs/charts
# Produce high frequency with original ideas details (e.g., column notes) + Justify ideas *# Produce research reports
words * Connect simple sentences * Create compound sentences | * Produce content-related using muldple sources/
vl Label picrures and graphs * Complete graphic organizers/ | (e.g., with conjunctions) reports citations
= | * Create voabulary/concept forms with personal * Explain steps in problem- * Use details/examples to * Begin using analogies
- cards informadon salving support ideas + Critque literary essays or
or | * Generate lists from pre- * Respond to yesfno, choice, * Compare/contrast ¢ Usc mansition words to create | articles
= taught words/phrases and and some WH- questions information, cvents, cohesive passages
word banks (e.g., create characters + Compose intro/body/
menu from list of food * Give opinions, preferences, conclusion
groups) and reactions along with * TParaphrase or summarize text
reascns * Take notes (e.g., for research)

Bunpesy - g jane

The Can Do Descriptors work in conjuncdon with the WIDA Performance Definidons of the English language proficiency standards. The Performance Definitlons use three

criterda (1. inguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the
levels of language proficiency.
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@
l DA For the given level of Engllsh lﬂ.ﬂguagc pmﬁcicncy and with visual, graphic, or interacrive support through Level 4, English

SORTIUM

languagc ].CE.I'IICI‘S Lan proccss or PI‘-CIdllCC t].'lC la.nguage ﬂCCdCd o

Level 1 Level 2 Level 3 Level 5
Entering Beginning Developing Bridging
+ TPoint to or show basic Match or classify oral Evaluate information Distinguish berwezn Interpret cause and
parts, components, descriptions to real-life in social and academic multiple meanings of oral effect scenarios from oral
features, characteristics, experiences or visually- conversations words or phrases in social discourse
and pfnpem'.cs of objects, represented, content-related Distinguish main ideas from and academic contexts Male inferences from oral
CIEANIsms, Of persons cxamples supporting points in oral, Analyze content-related discourse containing satire,
9 named orally Sort oral language content-related discourse tasks or assignments based sarcasm, or humar
= |+ Maxch everyday oral statements according to Use learning strategies on oral discourse Identify and react to subtle
E ].I:!.].COIJ:I:I.EID.DH o picturcs, time Frames described orally Categorize examples of differences in speech and
E d-mgms, or photographs chu.r_n.cv.? '\"ISE[EJ.S according Categorize content-based genres read aloud :\:grisbcr (e.g.. hyperbole,
= |- Gr::v up visuals by common to oral dircctions examples described orally Compare traits based on satire, comedy)
traits named orally (c.z., visuals and oral descriptions Evaluate intent of speach E
“These are polygons.”) using specific and some and act accordingly g
. Id.c::lti.ﬁ.r rcsﬁ;u:c:sl;_ plac:;,ai technical language o
products, hgures from o !
statements, and visuals g
* Answer yes'no or choice Deescribe persons, places, Sugpest ways to resolve Take a stance and use Give multimedia oral 'g‘
questions within context events, or objects issues or pose solutons evidence to defend it presentations on grade-level
DfJ.CS?B\D.S or personal Aslkt WH- questions o Comparef/contrast features, Explain content-related material
CRperiences clarify meaning traits, characteristics using issues and concepts Engage in debates on
* P‘rmridc 1dcur_|fy1_ng Give features of content- general and some specific Cormnpare and contrast C,DJ:lI:ch:lt-ch.El‘l'cd issues using
g informaton about self based material (c.g., time language points of view technical langnage
S Name everyday objects and periods) Sequence processes, cycles, Analyze and share pros and Explain metacognitive
=L pre-taught vocabulary Characterize fssucs, procedures, or events cons of choices straregies for solving
E * Repeat words, short phrases, situations, regions shown in Conduct interviews or Use and respond to gossip, problems (c.g., “Td'l me
v memorized chunks of illustrations gather information throngh slang, and idicmatic howr you lknow it.”)
language oral interaction expressions Negotiate J:uca.nj:ug in pairs
Estimate, make predictions Use speaking strategies (e.g., or group discussions
F gles \eg
or 13:\:[: hypotheses from circumlocution)
models

The Can Do Descriprors work in conjuncdon with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use three

criteria (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the
levels of language proficiency.
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CONSORTIUM

DA

Can Do Descriptors: Grade Level Cluster 9-12

For the given level of Engﬁsh la.nguagc pmﬁcicncy and with visual, graphlc, or interactive support thraugh Level 4, Engli.sh
language lcarners can process or produce the language needed to:

Buiyaeay -9 jane]

Level 1 Level 2 Level 3
Entering Beginning Developing
* Match visual representations Match data or information | * Apply muldple meanings of | * Compare/contrast authors’ | * Interpret grade-level
to words/phrases with its source or genre (e.g., words/phrases to social and points of view, characters, literature
* Read everyday signs, description of element to its academic contexts information, or events * Synthesize grade-level
symbols, schedules, and symbol on periodic table) * Identify topic sentences or * Interpret visually- or exposi tory text
school-related words/phrases ll:lassffy or organize ) main ideas and details in ?;aphicdlly-s upported « Diraw conclusions from
* Respond to WH- questions L?fo:maunn presented in paragraphs information different sources of
related to llustrated text visuals or graphs * Answer questions about * Infer meaning from text informational text
g * Use references (e.g., picture Ec-”.ow ?1"11&'5“5' explicit information in texts |+ March cause to efect * Infer significance of data or
= dictionaries, bilingual Instructions supported by * Differentate berween fact « Fvaluate usefulness of data information in grade-level
o | glossarics, technology) E;"LEJ; or data ol and opinion in text or information supported matcrial
E atcl sr:uh:uce-l * Order paragraphs or visually or graphically * Identfy evidence of bias and
descriptions to visual sequence information within credibility of source
representations paragraphs
Compare conten t-related
features in visuals and
graphics
Locate main ideas in a series
of related sentences
# Label content-related Make content-related * Complete reports from * Summarize content-related | * Produce research repors
diagrams, pictures from lists of words, phrases, or templates notes from lectures or text from multiple sources
word/phrase banks expressions * Compeose short narrative and | * Revise work based on * Create original pieces that
* Provide personal information | * Take notes using graphic expository pleces narrative or oral feedback represent the use of a variety
g on forms read orally arganizers or models » Oudine ideas and details + Compose narrative and of genres and discourses
= |* Produce short answer Formulate yes/no, choice and using graphic organizers cxpository text for a variery | * Critique, peer-edit and make
o responses to oral questons WH- questions from models | o Compare and reflect on of purposes recommendations on others
= with visual support Correspond for social performance against criterfa | * Justify or defend ideas and writing from rubrics
* Supply missing words in purposes (e.g., memaos, (e.g., rubrics) opinions + Explain, with details,
short sentences e-mails, notes) » Produce content-relared phenomena, processss,
reports procedures

The Can Do Descriptors work in conjuncdon with the WIDA Performance Definitions of the English language proficiency standards. The Performance Definitions use thres
criterda (1. linguistic complexity; 2. vocabulary usage; and 3. language control) to describe the increasing quality and quantity of students’ language processing and use across the




3.0 Recommendations for
Placement of LEP Students

The Code of Virginia and, in some cases, federal law mandates enroliment requirements for
students in Virginia public schools.

A request can be made for a birth certificate and a social security number at the time of
registration, but they are not required. This is the result of the Supreme Court decision of Plyler
v Doe in 1982 which says that to require these and withhold school violates the rights of the
children to an education.

School systems are required to serve children regardless of their legal status (Plyler v Doe).
Schools should avoid making inquiries or requiring documentation of a student or parent that
might expose undocumented immigration status.

At the elementary and middle school levels, students must be assigned to age-appropriate
classes, not on the basis of English proficiency. Students can take part in other age classes as
needed, with the majority of their time being spent with age-appropriate peers. It is our goal to
cluster students in order to give students peer support and maximize EL teacher/classroom
teacher collaboration.

At the high school level, it is advisable to hand-schedule students. EL teachers can assist in

this process. The traditional sequence of courses may need to be adjusted to reflect language
and academic proficiency, prior experience, etc.

33



4.0 EL Program Flowchart
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Home Language Registration
Form
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Create EL Files
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EL 7 Permission Form
Parent
notification
Home &
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Permission
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EL 8

Referral for Screening
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34

Opt-out Student receives
Monitoring Services,
Annual Testing
and Parent Notification Letter
until proficient or until parents refuse
annual ELP assessment




9.0 EL Timetable
Pittsylvania County

Activity

Person
Responsible

Timetable

Completion

Home Language Registration (EL 2)

School designee

At time of enrollment

Registration completed/ signed by parent
Distribution:

Cum file

EL folder
Initial Assessment: Within 30 days of school opening or ELSLrLi:tlfﬁg'-
Background info EL and classroom teachers within 10 days of receipt of new El falder

ScreenerfACCESS

students’ records.

Assessment notebook

Letter in native language (when possible) sent

Permission Form (EL 4a) Sent to all parents within 30 days of tsc:; pnaergmznﬂissicn a5
Title lll Parent LetterEL 4b) EL teacher school opening orwithin 10 days of Digtribuﬁon'
assessment of new students. i
EL cum file
EL folder
Plan completed and signed by LEP Committee
Profile completed upon completion Distribution:
LEP Profile (EL 5a) EL teacher of assessment and receipt of past EL cum file
information EL folder

LEP Meeting:

Plan completed at time of LEP

Form completed and signed by LEP Committee
Distribution:

SOL Accommodations (EL 3) LEP Committee Committee Meeting Elium file

Plan (EL 5b) Revised annually/as needed EL folder
Teacher
: i Distribution:
EL teacher gives letter to principal i
Exit Letter (EL 11) EI__te_acTer s for signature when student has met E}Egmal }T Pt

rincipal or designee exit requirements = ?ill_lem ile

EL teacher £ : Distribution:

Monitoring (Profile) School Counselor L EL cum file
Classroomteacher year EL folder
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