DECOding and EnCOding Teacher Guide Grades 4-5

Remediation Supplement




Grades 4-5

All Units

Decoding and Encoding
Remediation Supplement

Amplify Core Knowledge Language Arts

e
ijtf
25

z -
&
R



© 2015 The Core Knowledge Foundation and its licensors
www.coreknowledge.org

Cover © 2017 Amplify Education, Inc. and its licensors
www.amplify.com/ckla

All Rights Reserved.

Core Knowledge Language Arts and CKLA are trademarks of
the Core Knowledge Foundation.

Trademarks and trade names are shown in this book
strictly for illustrative and educational purposes and are
the property of their respective owners. References herein
should not be regarded as affecting the validity of said
trademarks and trade names.



Introduction

Welcome Letter .. ...ttt e e e 1
VIV & i e e e e e i e 2
The Basic and Advanced Code: Understanding How Phonics Is TaughtinCKLA .. ................. 7
Using Chunking to Decode MultisyllableWords . . . . ......... ... .. . .. 21
SoundandSpellingofSchwa . ... ... . ... i i e e 27
Grades4 and 5 Placement Assessments . ... ... e 29
DYV W . .« o e e 29
Reading Comprehension Assessments . .. ... ... ..ttt 31
Word Reading in Isolation Assessment . ... ... ... 37
Fluency AssessmentS . . . ..ot 39
Interpreting Student Assessment SCores. . . . . .. 49
Grade 4 Placement Assessment Materials ... ... ... .. 61
Grade 5 Placement AssessmentMaterials . . . .. ..ot e 85
Grades4and 5 Fluency AssesSments . . . ..o oo vttt ittt e e e 107
Game Directionsand Templates . . . .. ... ...ttt i e e e e 109
SECTION 1
One-Syllable Short Vowel Words, Past Tense with —ed, Basic High-Frequency Words
Section 1.1: C(VCand CVCPlurals. . . . .. oo ittt e e e e i i nnaas 167
LessonTemplates . . . ... oo 167
Word Lists . . . .. oot 7
AQVIty Pages . . . . 203
Section 1.2: C(VCCand CCVCand Simple Consonant Spelling Alternatives. . . . ................. 215
CVCCand CCVC Consonant Clusters LessonTemplate. . . ... ... ... . 215
(VCCand CCVC Consonant ClustersWord Lists . . .. .. ..o oo e 217
(V(Cand (CVC Consonant Digraphs LessonTemplates . ... ......... ... ... 223
(VCCand CCVC Consonant DigraphsWord Lists. . . . ... ... ..o e 225
CVCCwith Double Consonant Spellings LessonTemplate . . . .. ....... ... .. ... 237

CVCCwith Double Consonant SpellingsWord Lists. . . .. ....... .. .. 239



CVCCand CCVC ACtiVItY Pages. . . . v v e e e e 245

Section 1.3: One-Syllable Short Vowel Words Practice Sentences and Stories for Oral Reading . . . . . . . . 251
Section 1.4: One-Syllable Short Vowel Words Assessment. . . .. ......... ..., 307
Section 1.5: C(VCCand CCVCwith—ed . . . ... ..o ittt ittt 315
LessonTemplate. . . . ... o 315
Word Lists . . . .. oot 317
ACtiVItY Pages . . . . e e 323
GrOUP ACHIVITY . . . o e et 329
Section 1.6: (VCCand CCVCwith —ed Assessment . .. ........ ... 0., 331
Section 1.7: BasicHigh-FrequencyWords . . .. ........ .. e, 335

all, be, by, could, do, down, from, have, he, here, how, |, me, one, once, picture, said,
says, she, should, there, they, their, to, two, was, we, what, when, where, which, who,
why, word, would, your

LessonTemplate. . . . ... o e 335
Word LiSts . . . o et e 343
ACtiVIty Pages . . . . . oo 349
Practice Phrases, Sentences, and Stories forOralReading. . . . ......... ... .. ... ... ... ..... 357
BingoGame Boards. . . . .. ... .. 381
Section 1.8: Basic High-Frequency Words Assessment . . . .. ........ ... 399
SECTION 2
Two-Syllable Short Vowel Words: Closed Syllables, Consonant Spelling Alternatives
Section2.1:Closed Syllables . . . . . . . oottt e e 405
LessonTemplate. . . . ... o e 405
Section 2.2: Closed Syllables with Two Consonants BetweenVowels . . ..................... 407
Word Lists . . . . 407
AVt Pages . . . e 415
Practice SentencesforOralReading . . . .. ... ... 423



Section 2.3: Closed Syllables with One Consonant BetweenVowels . . . ..................... 431

Word Lists . . . o .ot e 431
ACtIVItY Pages . . . o oo 435
Section 2.4: Two-Syllable Short Vowel Words Practice Sentences for Oral Reading . . . ............ a1
Section 2.5: Two-Syllable Short Vowel Words Assessment. . . .. .......... ..., 447
Section 2.6: Consonant Spelling Alternatives . . . . ...... ... i 455

>SS /s1,55€ > /51,5 > 12/, k' > I/, tch' > /ch/, ve' > N, wh' > /wd, wre > /Y

LessonTemplate. . . .. ..o e 455
Word LiSts . . . o . vt 457
ACtiVIty Pages . . . . . oo 469
Practice SentencesforOralReading . . . .. ... ... 485
Gamesand Group ACtiVIty . . . . . oot 491

Section 2.7: Consonant Spelling Alternatives Assessment. . . . .......... ...t 503

Section 2.8: Stories: The (at Bandit (from Grade 2, Unit1). . .. ... ... .. v, 51

SECTION 3
Vowel Digraphs

Section 3.1: One-Syllable Words with Separated Digraphs (Magic'E’). . .. ........ ...t 521
LessonTemplate. . . . ... 521
Word Lists . . . . et 523
AVt Pages . . . 533
Practice Sentences and Stories forOral Reading . . . . ........ ... .. . 545
GAME . . e 551

Section 3.2: One-Syllable Vowel Digraphs and R-Controlled Vowels. . . .. ................... 553

ee’and ‘ea’ > /ee/, 00" > /00/ or /00/, 0i" and oy > /oi/, ou’ and ow" > /ou/, er’ > /er/, ‘ar’ > /ar/, or’ > for/
LessonTemplates . . . . ..o e 553
Word Lists . . . o vt e 555
AVt Pages . . . . e 571
Practice Sentences and StoriesforOralReading . . . . .. ... ... ... . .. . 601

Gameand Group ACtiVity . . . . oot e e 621



Section 3.3: One-Syllable Words with Separated Digraphs, Vowel Digraphs, and R-Controlled Vowels

ASSESSMENT . . . ittt e e e 623
Section 3.4: Two-Syllable Words with Vowel Digraphs and R-Controlled Vowels. . . . ... .......... 631
LessonTemplate. . . . ... o 631
Word Lists . . . o .ot 633
ACtIVItY Pages . . . o oo 639
Practice Sentences and Stories forOralReading . . . ... ... ... . . 655
ASSBSSIMENT . . o e 661
Section 3.5: Stories: Bedtime Tales (fromGrade 2, Unit2). . .. ....... ... ..., 669
Section 3.6: Fluency Assessment. . . . . ..o o ittt e 689
SECTION 4
Vowel Alternatives and Tricky Spellings
Section4.1:LessonTemplates . . . . ... oottt it i i e i e e 699
Section 4.2: Spelling Alternatives ‘ai’and ‘ay’ > /ae/; Mixed Review with‘a_e¢" . .. .............. 701
Word LiSts . . . o et e 701
ACtiVIty Pages . . . . . oo 707
Practice Sentences and Stories forOral Reading . . . . ........ ... .. . . 715
Section4.3: Tricky Spelling‘a’>/a/or/ae/. . . . ... oot e 721
Word Lists . . . o . oot 721
AQVity Pages . . . . 725
Practice SentencesforOralReading . . . .. ... ... 735
Section 4.4: Spelling Alternatives ‘oa’ and ‘oe’ > /oe/; Mixed Reviewwitho_¢’ . . . . ............. 739
Word Lists . . . o oot 739
ACtiVItY Pages . . . . e 745
Practice Sentences and StoriesforOralReading . . . . . ... ... ... . . 751
Section 4.5: Tricky Spelling’o’> /o/or/oe/. . . . . ..ot e 757
Word Lists . . . .ot 757

ACtVItY Pages . . . . e 761



GAME . . e 781
Section 4.6: Spelling Alternative ‘ie’ > /ie/; Mixed Reviewwith‘i_e’. . . .. ................... 785
Word Lists . . . . e 785
ACVItY Pages . . . e 791
Practice Sentences and Stories forOral Reading . . . . ........ ... . . 797
Section 4.7: Tricky Spelling‘i’> /i/or/ie/. . . . o o oo v vt e 803
Word Lists . . . o . vt 803
ACtVIty Pages . . . . o e 809
Practice Sentencesand StoryforOralReading . . . . . ...... ... . . . . 817
GAME . . . e 821
Section 4.8: Spelling Alternative ‘ue’ > /ue/; Mixed Reviewwith'u_e’ . . .. .......... ... .. ... 823
Word Lists . . . . . oot 823
AQiVIty Pages . . .. ..o 829
Practice StoriesforOral Reading . . . . . . ... ... i 835
Section 4.9: Tricky Spelling“u’>/u/or/ue/ . . ... . i e 839
Word Lists . . . oot 839
ACtiVItY Pages . . . . e 843
Practice SentencesforOralReading . . . .. ... ... .. . 849
GAMIE .« ot 853
Section 4.10: Spelling Alternatives ‘aw’ ‘au; and‘augh’>/aw/. . . . . . ... ... oL 859
Word Lists . . . o e 859
ACtiVItY Pages . . . . e e 867
Practice StoriesforOralReading . . . . .. ... .. 879
Section 4.11: Vowel Spelling Alternatives and Tricky Spellings Assessment . . ... .............. 883
Section 4.12: Stories: Kids Excel (from Grade 2, Unit3). . . . ........coiviiiiii i, 889

Section 4.13: Fluency Assessment. . . . .. oo vi ittt ittt e e e e 901



SECTION 5

Spelling Alternatives and Tricky Spellings

Section5.1:LessonTemplates . . . . ... ..o ittt i e e e M
Section 5.2: Spelling Alternatives ‘ir’and ‘ur’ > /er/; Mixed Review . . . ........ ... ... ... ... 913
Word Lists . . . o . et e 913
ACtiVIty Pages . . . . . oo 921
Practice StoryforOralReading . . . . ... ... i 933
Section 5.3: Spelling Alternative’y’ > /i/ . . . . .o oo oo i e 939
Word List. . . . ot 939
AQVity Pages . . . . 943
Practice SentencesforOralReading . . . .. ... ... . . 949
Section 5.4: Spelling Alternatives i, ‘igh;and’y'> fie/. . . . ... ... i i 953
Word Lists . . . .t 953
ACtVItY Pages . . . . e e 961
Practice Phrases, Sentences, and Stories forOralReading. . . . . ........... ... ... ... ....... 969
Section 5.5: Spelling Alternatives‘o’andow’>/oe. . . . . ... ... . L i e e 975
Word Lists . . . o e e 975
ACtVItY Pages . . . . e 981
Practice SentencesforOralReading . . . .. ... ... 987
Section 5.6: Spelling Alternatives ‘ee; 'y, ‘ey;, and‘ie’> /ee/; Mixed Review . . .. ............... 991
Word Lists . . . . e e 991
ACiVIty Pages . . . . . e 1003
Practice Sentences and Stories forOralReading . . ... ....... ... .. .. . 1021
GAME . . e 1027
Section 5.7: Spelling Alternative‘al’> /aw/ . . . . ... ... o 1031
Word List. . . . oo 1031
Activity Page. . . . .. e 1035

Practice SentencesforOralReading . . . . ... .. ... 1039



Section 5.8: Tricky Spelling’y’> /y/, fee/, i/, orfie/ . ... ... v 1043

Word Lists . . . o . ot e 1043
ACtivity Pages . . . . .o 1047
Practice SentencesforOralReading . . . ... ... ... 1057
Section 5.9: Tricky Spelling‘e’> /e/or/ee/. . . . .o oo e 1061
Word Lists . . . ..ot 1061
ACiVItY Pages . . . . . e 1065
Practice SentencesforOralReading . . ... ... ... . . . 1071
Section 5.10: Tricky Spelling’ow’> /ou/or/oe/. . . . . ... oo i it 1075
Word Lists . . . o et 1075
ACVItY Pages . . . . 1079
Practice SentencesforOralReading . . . ... ... ..o 1087
Section5.11: Mixed Review . .. ... o e 1091
ACtiVIty Pages . . . . oo 1091
GAME . . 1099
Section 5.12: Spelling Alternatives and Tricky Spellings Assessment . . ..................... 1105
Section 5.13: Stories: The Job Hunt (from Grade 2, Unit4). . . . ... ... ...ttt 1109
Section 5.14: Fluency Assessment. . . . ... oottt e 1127
SECTION 6
Spelling Alternatives and Tricky Spellings Associated with /u/ and /a/
Section6.1:LessonTemplate. . . . . ... oo i i i i e e e 1137
Section 6.2: Spelling Alternatives o} ou,ando_e'>u. .. ... ... ... i i i e 1139
Word Lists . . . o . vt e 1139
ACtiVIty Pages . . . . .o 1145
Practice StoriesforOral Reading . . . . . ... .. o it 1N
Section 6.3: Spelling Alternatives ‘a; ‘e; ‘al; il; ‘el, ‘le;and‘tion'>/a/ . . . . .. ... ... ... 1175
LSS ONS . .« o e e 1175
Word Lists . . . .. oot e 1185

AQiVity Pages . . . . . 1193



Tricky Spellings‘a’and e’ Activity Pages . . . . .. ... oo 1215

Practice Sentences and StoriesforOralReading . . . .. ... ... ... . . 1231
Section 6.4: Spelling Alternatives and Tricky Spellings Associated with /u/ and /9/ Assessment . . . . . .. 1239
Section 6.5: Stories: Sir Gus (from Grade 2, Unit5) . . .. ... ... i 1243
Section 6.6: Fluency Assessment. . . . .. ..o ittt e e e e 1255

SECTION 7

Assorted Spelling Alternatives and Tricky Spellings
Section7.1:LessonTemplate. . . . .. ... .ot e e e e 1265
Section 7.2: Spelling Alternative'ph’ > /f/ . . . . . ... i 1267

Word List. . . . ot 1267

AQiVIty Pages . . . . . 1271

Practice SentencesforOralReading . . . .. ... ... . 1281
Section 7.3: Spelling Alternative and Tricky Spelling’ea’>/e/ . . ... ... ... o it 1285

Word List. . . . ot 1285

ACtiVItY Pages . . . . 1289

Practice SentencesforOral Reading . . . . ... ... . . i . 1295
Section 7.4: Spelling Alternatives‘ar’andor’>/er/ . . . .. ... oot i 1299

Word List. . . . ot 1299

ACVItY Pages . . . e 1303

Practice SentencesforOralReading . . . . .. ... ... 1311
Section 7.5: Spelling Alternative and Tricky Spelling’ch’>/k/ . . . .. ... .. oo, 1315

Word Lists . . . .. oot 1315

ACiVity Pages . . . . . 1319

Practice SentencesforOralReading . . ... ... . 1323
Section 7.6: Spelling Alternative and Tricky Spelling‘i'>/ee/ . ... ... ... oL, 1327

Word Lists . . . oot 1327

ACtiVIty Pages . . . . . 1331

Practice SentencesforOralReading . . . . ... .. ... . 1339



Section 7.7: Spelling Alternative‘a’> /o/. . . . .. ..o o i e 1343

LOSSONS . .« o 1343
Word Lists . . . o et 1349
ACtiVIty Pages . . . . . oo 1352
Practice SentencesforOralReading . . . . . ... ... 1359
Section 7.8: Assorted Spelling Alternatives and Tricky Spellings Assessment . ... .............. 1363
Section 7.9: Stories: The Warof 1812 (Grade 2,Unit6) . . . . ... ... .. oo, 1367
Section 7.10: Fluency Assessment. . . . . oo vttt ittt e 1379
Resources
SpellingCards. . . . ...t e e e i e 1389
Information about BlendingMotions. . . . ...... ... . e 1439
Acknowledgements

Credits







Introduction

Dear Teacher,

Welcome to the Decoding and Encoding Remediation Supplement for Core Knowledge
Language Arts (CKLA) Grades 4 and 5. While there are many competencies required to
be a successful reader able to comprehend, analyze, and synthesize what one reads,
one of the key prerequisite components is the ability to automatically apply knowledge
of the English letter-sound correspondences when reading unfamiliar text. You will find
resources in this Supplement to help you provide additional instruction and remediation
to students who enter Grade 4 or 5 with gaps in their code knowledge and fluency.

This Supplement is not intended for use with students who are significantly below grade
level. Students in this category will need intensive individualized instruction during their
entire language arts period to bring them up to grade level. It cannot be stressed enough
that students in Grade 4 or 5 who perform very poorly on the Placement Assessment
and/or who show signs of struggling with grade-level text need immediate attention

and additional diagnostic assessment to ensure that they receive comprehensive
remediation designed for students who have not successfully mastered knowledge of
the English code in the early elementary grades.

This Supplement is intended for use with students who have mastered some or most
of the letter-sound correspondences in the English language, but who are not yet
fluent readers because they lack specific decoding skills and/or have not had sufficient
practice in reading decodable text.

Assessment is a prerequisite first step to helping struggling readers. It is particularly
important that you have a broad overview of each student’s strengths and weaknesses
at the very beginning of the year—or whenever a new student enters your classroom—so
that you can make the best use of instructional time. A Beginning-of-Year Assessment
and guidelines are included in the Grades 4 and 5, Unit 1 teacher and student materials
for this purpose. For your convenience, they are also reproduced in this Supplement as
Placement Assessments, which may be used at any time.

In addition, assessments are provided at the end of each section of this Supplement.
You may use these assessments as both pre-tests and post-tests for each section.
While you may sometimes choose not to administer a pre-test, for example, if you




have already identified a specific code knowledge gap through use of the Placement
Assessment, it is strongly recommended that you always administer a post-test following
any remedial instruction to document student progress—or lack thereof.

While poor code knowledge is often at the root of many reading problems, it is important
to note that some students may experience reading difficulty for other reasons. For
example, students for whom English is a second language may have mastered the
requisite decoding skills, but may not have a sufficient understanding of the meaning of
English words to make sense of what they read. Problems of this nature will need to be
addressed by means other than this Decoding and Encoding Remediation Supplement.

OVERVIEW

How to Use this Supplement

At the beginning of the school year

It is highly recommended that you administer the Grade 4 or 5 Beginning-of-Year
Assessment to all students during the first weeks of school. Detailed explanations as
to administration and analysis of these assessment results are provided in the Unit 1
teacher materials for each grade and again in this Supplement.

Pay particular attention to students who may be new to your school this year and/
or students who the previous year’s teachers may have indicated struggled in reading
grade-level text last year.

Once all students have been assessed, you may want to identify groups of students
within your class who have similar code knowledge gaps. After you have identified these
groups and their respective needs, refer to the Table of Contents of this Supplement

to identify those specific sections of the Supplement that target the same letter-sound
correspondences for which your students need additional instruction and practice.

The remedial materials in this Supplement will be most effective when used either one-
on-one or in small group settings with explicit instruction provided by the teacher or
an assistant teacher. During any remediation activity, it is important that students have
many opportunities to practice correctly reading words with the targeted skill. Practice
reading should be done orally so that the teacher can immediately correct any and all
errors.

The lessons in this Supplement build incrementally, meaning that mastery of the skills
taught in earlier lessons is assumed and therefore a prerequisite for success in future
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lessons. Said another way, while it is possible to isolate and target a specific skill, such
as the decoding of words with r-controlled vowels, and provide instruction using only
those specific pages from this Supplement, you will find other words included on these
pages that were presented and reviewed in earlier pages of this Supplement. Therefore,
use the sequence of skill instruction as presented in the Table of Contents as the order in
which specific gaps should be addressed for students who have multiple gaps.

The materials in this Supplement also address a separate category of words designated
here as High-Frequency Words. In CKLA Grades K-2, these words were called Tricky
Words. Tricky Word instruction was integrated into instruction in the Skills Strand across
all three of these early grade levels as needed in order for students to read stories
independently in their student Readers.

These words were designated as Tricky Words relative to the specific code knowledge
that had been explicitly taught to students at that time. For example, the words me, he,
and she were initially taught as Tricky Words in Kindergarten because students had not
yet studied the spelling of the /ee/ sound with the letter ‘e’; at that time, students had
learned only to associate the /e/ sound with the letter ‘€’. The words were taught by
pointing out that students could sound out the initial consonants of each of these words
because they had learned those letter-sound spellings, but that the ‘e’ was “tricky.”
When students moved into later grades and explicitly learned that the ‘e’ could represent
the /ee/ sound in certain circumstances, the words were no longer treated as Tricky
Words.

This distinction is less important at this point because all major letter-sound
correspondences have been taught in CKLA by the end of Grade 2. In this Supplement,
these words are called High-Frequency Words. Of far greater concern than what

they are called is whether you have students in Grade 4 or 5 who do not immediately
recognize these words. Specific targeted remediation, including flash card practice at
home, should be provided for any individual words students may have read incorrectly
on the Placement Assessment or when reading any text. Additional assessment may
be warranted if a student appears to have a global problem in recognizing these High-
Frequency Words.

During the school year if new students enter your classroom

It is highly recommended that you administer the appropriate grade-level Placement
Assessment any time during the year that a new student enters your class, in addition to
asking the student to read orally from the present Reader you are using with your class.
This is the most efficient way to get a quick overview of the new student’s word attack
skills. This Supplement may then be used if needed to bring new students up to speed
with the rest of the class.

Grades 4 and 5 Decoding and Encoding Remediation Supplement



Throughout the school year with any student in your classroom

It is possible that a student who appears to perform satisfactorily on the Unit 1
Beginning-of-Year Assessment in Grade 4 or 5 may begin to exhibit reading difficulties
later in the year after being placed in grade-level materials.

Careful observation of each student’s daily classroom performance in reading orally,
responding to comprehension questions, and/or completing activity pages may suggest
general weaknesses. The additional assessment material in this Supplement should then
be used to identify specific weaknesses, as well as provide specific remediation.

Students who have not mastered earlier skills will face increasing challenges with each
new lesson if extra help is not provided immediately. Teachers should take advantage
of the day-to-day opportunities to monitor individual student progress and should offer
targeted remediation as quickly as possible.

Supplement Organization

Immediately following this overview, there are additional resources that will enable you to
use the remedial materials in this Supplement more effectively. A description of the Basic
and Advanced Code taught to students using CKLA materials in Grades K-2 will provide
insight and context as to how phonics skills were taught in Grades K-2. A copy of the
student Individual Code Chart that summarizes all the letter-sound correspondences
taught in CKLA is also included. It is strongly recommended that you review this chart
carefully to get a sense of the letter-sound correspondences that students were taught in
K-2 and are therefore expected to know in subsequent grades.

This is followed by an explanation of types of syllables with guidance on how to chunk
multisyllable words into smaller parts, in order to assist students in decoding longer
words. A section on the sound and spelling of schwa is also included.

Next is a section on assessment. It includes copies of the Grades 4 and 5 Placement
Assessments with directions for administration and analysis. Guidelines for assessing
reading fluency are also included. (Keep in mind that every section of remedial materials
within the Supplement also includes specific assessments of the targeted letter-sound
correspondences in that section.)

Finally, a number of game board templates and directions have been included that
can be used to provide additional practice in reading words with any letter-sound
correspondences.

The remaining materials in the Supplement are organized by skill and letter-sound
correspondence. Within each section, you will find the following:

4
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Lesson Templates: Each lesson template models the sequence of instructional steps to
be followed when re-teaching the particular skill(s) included in that section.

Word Lists: Lists of individual words with the specific letter-sound correspondences are
provided. These words may be used in teaching a lesson as described in the template.
Students may also be asked to simply read the word list aloud for practice and to orally
use each word in a sentence. You may also use the list for dictation. Finally, the list can
serve as a teacher resource when you are creating word cards for students to use with
the various game templates.

Activity Pages: Students may be asked to complete these activity pages with
guided instruction for practice, or they may be asked to complete the activity pages
independently as an informal assessment.

Practice Sentences and Stories for Oral Reading: These short sentences and stories
offer students practice at the next level of difficulty beyond simply reading lists of
individual words and completing activity pages.

Games: In some sections, additional game boards for practicing specific skills are
included.

Assessment: An assessment of each skill taught in the section is also included for
use following instructional remediation to determine whether students have, in fact,
now mastered the skill that was taught. In most sections, two versions of each section
assessment are included—one evaluates students’ ability to read words with the
targeted letter-sound correspondences (i.e., decoding), and must be administered
individually. The other assessment evaluates spelling (i.e., encoding) of the same letter-
sound correspondences. Keep in mind that the ability to spell words correctly usually
lags behind the ability to read the words accurately.

Students who perform well on both versions of the assessment have clearly learned

the targeted letter-sound correspondences and are ready to move on. Students who
perform poorly on both clearly need additional intervention. Students who perform
adequately on the reading version, but not as well on the spelling version are ready to
move on in reading, but will benefit from additional writing and spelling opportunities.
These students should especially be encouraged to use the Individual Code Chart when
writing.

End-of-Section Stories: Stories that are slightly longer and more complex than those
provided earlier in the section are included at the end of each section. These stories
include all letter-sound correspondences targeted in the section, as well as any letter-
sound correspondences from preceding sections.

Grades 4 and 5 Decoding and Encoding Remediation Supplement




Fluency Assessment: Beginning in Section 3, a fluency assessment is included at

the end of each section. These assessments should be administered one-on-one with
students who you think need additional practice reading fluently and with prosody. Oral
comprehension questions are also included to check students understanding of what
they have read aloud.

The materials and pages for teaching the specific letter-sound correspondences in

each section are generally, but not completely, arranged in the sequence in which they
should be used. Here is a typical instructional sequence for remediating any letter-sound
correspondence:

| Pre-test using section Assessment (optional) |
v
| Teach lesson(s) using Word Lists; have students read Word List pages |

v

Provide practice with activity pages. Some activity pages may be done with teacher
guidance; others, particularly toward the end of the activity pages, should be
completed independently by students.

v

| Ask students to read aloud the Practice Sentences and Stories |
Vv

| Provide additional practice with Games |
7

| Post-test using section Assessment of targeted letter-sound correspondences |
v

| Ask students to read longer section Stories |

v

| Give section Fluency Assessment (starting with Section 3) |

6
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THE BASIC AND ADVANCED CODE:

UNDERSTANDING HOW PHONICS IS TAUGHT IN CKLA

The Core Knowledge Language Arts (CKLA) program teaches the highly complex letter-
sound correspondences of the English language in an explicit and systematic manner

in Kindergarten—Grade 2. Students are taught how the 26 letters (or graphemes) of the
alphabet are used in various combinations to represent 44 sounds (or phonemes). There
are approximately 150 different spellings for these sounds.

Students are first taught the Basic Code for each of the 44 phonemes. The Basic Code
spelling for a sound is usually the most common, or the least ambiguous, spelling for a
sound. By learning these letter-sound correspondences first, students experience a high
degree of predictability, and therefore success, in decoding words with these spellings.

Basic Code spellings may be single letters, such as these spellings and sounds:

‘a’ > /al, ‘e’ > /e/, ‘b’ > /b/, ‘m’ > /m/. Basic Code spellings may also include digraphs, or
two letters to represent a sound, such as ‘ee’ > /ee/, ‘oy’ > /oi/, ‘ou’ > /ou/, ‘sh’ > /sh/,
‘th’ > /th/. Other Basic Code spellings include separated digraphs, such as ‘a_e’ > /ae/,
‘o_e’ > /oe/. The chart on the next page lists the Basic Code as taught in CKLA.

In a Basic Code Lesson, students first learn to listen for and isolate a single sound and
are then taught the spelling for that sound. Typically in this type of lesson, the teacher
introduces the sound and conducts various oral language activities with students to be
certain that they can identify the sound orally. The teacher then presents the spelling for
that sound and models writing the spelling, as well as sounding out simple one-syllable
words that use the spelling. Additional reading and writing practice opportunities for
students then follow.

Section 1.1 of this Supplement includes templates for Basic Code Lessons, as
well as needed Word Lists and practice materials. In addition, Basic Code Lesson
templates are also found in Sections 1.2, 1.5, 3.1, and 3.2.




Basic Code Spellings

Vowel Sounds and Spellings

/a/ as in hat
/o/ as in hot
/i/ as in sit

/e/ asin bed
/u/ asin but
/ee/ asin green
/ae/ as in bake
/ie/ as in bike
/oe/ as in broke
/ue/ asin cute
/00/ as in spon
/oo/ as in look
/ou/ asin ouch
/oi/ as in boil
/aw/ asin law
/er/ asin her
/ar/ as in car

/or/ as in for

Consonant Sounds and Spellings
/p/ as in pot
/t/ asin top
/d/ asin dog
/k/ as in cat, kid
/g/ as in get
/n/ as in not
/h/ asin hot
/s/ as in sit

/f/ as in fat

/v/ asin yet
/z/ asin zip
/m/ asin man
/b/ as in bat
/I/ asin lip

/r/ asin red
/w/ as in wet
/j/ asin jet

/y/ asin yes
/x/ as in tax
/ch/ asin chop
/sh/ as in ship
/th/ as in thin
/th/ as in them
/qu/ as in guit

/ng/ as in song

Decoding and Encoding Remediation Supplement

Grades4 and 5




The Advanced Code consists of all other spelling alternatives (over 100) that may be
used to spell the 44 phonemes in English. Examples of alternative spellings include
‘mm’ >/m/, ‘ss’> /s/, ‘’c’ > /s/, ‘g’ > /j/, ‘ay’ > /ae/, ‘ey’ > /ee/. Some of these spelling
alternatives occur relatively frequently in the English language, while others are quite
rare.

As each spelling alternative is taught in CKLA, the frequency with which students may
expect the spelling to occur is communicated in several ways. A “power bar” on cards
used to teach the spellings indicates how frequent or infrequent a spelling is. A long
power bar indicates the spelling occurs frequently, while a short bar designates a rarer
spelling.

hat W t

The long power bar on the card above indicates The short power bar on this card signals that the
that the ‘a’spelling is used frequently to spell /a/,  ‘eigh’spelling is used infrequently to spell /ae/.
the short vowel sound.

The relative frequency of spellings for any given sound is also communicated in the
student Individual Code Chart, a copy of which is included at the end of this section. In
this chart, the spellings for a sound are arranged in order from most to least frequent.

Students are introduced to and practice the Advanced Code in two types of lessons,
Spelling Alternative Lessons and Tricky Spelling Lessons. In a Spelling Alternative
Lesson, the teacher first reviews the Basic Code spelling that students have already
learned for a particular sound. New words with different spellings for the same sound
are then introduced. Students are then often asked to conduct word sorts as a way

to reinforce the fact that the same sound may be spelled multiple ways. In Grades 1

and 2, teachers are also encouraged to display Spelling Trees in the classroom as yet
another way to reinforce spelling alternatives. A given sound is listed on the tree trunk,
with various branches standing for different spellings. Leaves with words exemplifying a
spelling are placed on the appropriate branches.
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The fact that there are so many spelling alternatives in the English language presents a
challenge for students when they are asked to write (and spell) a word.

/\ /\
0o ‘}\be
\?Q,)Q' 66(‘4 (1 a )
Sty "761, odd ducks :
(1 a ) —
‘ay’ & & é@
@ &
= ‘ 9\ ‘a’
" 7. N
Pag. %o ) ‘ai’ 6\ 5
~_ ‘2’ ES
‘a’ &R > (\'b‘oe a & <€
)
sa_es a
/ae/ /a/

Spelling Alternative Lesson templates are included in the following sections of
this Supplement: 2.6, 4.1, 5.1, 6.1, and 7.1.

Tricky Spelling Lessons are used to explicitly call students’ attention to a spelling that
can be pronounced and read more than one way. For example, ‘a’ can be pronounced
as /a/ (cat), /ae/ (paper), /o/ (father), or /a/ (@about). It may be helpful to think of a tricky
spelling as an instance in which several sounds “vie” for the student to pronounce and
read the spelling a different way.

10
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Tricky spellings present a challenge when students are asked to read unfamiliar words
since it is possible to sound out and pronounce a tricky spelling multiple ways.

In a Tricky Spelling Lesson, the teacher calls explicit attention to many examples of
words in which the same spelling is pronounced different ways. Students are taught
to try each pronunciation that they have learned for a spelling until they recognize a
particular pronunciation as a familiar word that makes sense in the context.

Tricky Spelling Lesson templates are included in the following sections of this
Supplement: 4.1, 5.1, 6.1, and 7.1.
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Individual Code Chart

p pp
— !
pot napping
b bb
— !
bat rubbing
t tt
— !
top sitting
d ed
— 1
dot filled
C k
— -
cat kid
() -+ 8
— 1
gift egg

ch tch

— =
chin itch

Grades 4 and 5

ed

asked
dd
I
add
ck ch
i I
black school
gu  gh
I I
guess ghost

CcC
|

hiccup
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— -
gem jump
f ff
E— 1
fit stuff
Vv \Y&
— I
vet twelve
S C
— 1
sun cent

st SC
I i
whistle scent
S Z
— i
dogs Zip
th
E—
thin
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ge

fringe

phone

SS

dress

S€

pause

dge

judge

tough

ce

|
prince

77

buzz

dg

judging

S€

rinse

€

i
bronze
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th
—
them
m mm mb
— ! !
mad  swimming thumb
n nn kn gn
— ! ! |
nut running  knock sign
ng n
— m
sing pink
r I'T WI
— ! !
red ferret wrist
1 11
— 1
lip bell
h
—
hot
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w wh
— i
wet when

Y

yes

X

O
tax

sh ch

shop chef
qu

—
quit
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Grades 4 and 5

hop

a

I
about

al

—_—
animal

myth
ca
head
@) 0o_¢€

SOI1 come

debate

le el

— .
apple travel
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|
touch
ul il
. i
awful pencil



a a_e ai ay ey
— - o i |
paper cake wait day hey

eigh ea

weight great

y e i ea ee
L | | i i
funny me ski beach bee
ie ey e_e
i | |
cookie key Pete

i ie y ie igh
biting bite try tie night
O0_¢€ oW Ooa oc

open home SNOW boat toe

u u_e ue

| -
0

unit cute cue
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Grades 4 and 5

00

S001n

ou

soup

00

look

ou
shout

ol

oil

au

Paul

u

—
student

ui
|
fruit

u
-

push

ow

now

Oy
toy

aw

paw

u ¢
I
tune

O
|

do

al

wall

cwW

new
O_¢€

move

ough

bought

uc

blue

augh

caught
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ar

car

cr

her

car

earth

or

for

oor

door

or

work

ore

more
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ur

hurt

ar

war

ar

dollar

our

four

1r

bird

oar

roar
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USING CHUNKING TO DECODE MULTISYLLABLE WORDS

Mastering the various letter-sound correspondences taught in CKLA will enable students
to read one-syllable words with ease. However, knowing these individual letter-sound
correspondences is no guarantee that students will be able to apply this knowledge

in reading multisyllable words. To this end, most students will benefit from additional
instruction in learning to recognize, chunk, and read parts of words—syllables—as a way
to decode longer words.

When students first encounter two-syllable words in Grade 1 materials, a small dot is
inserted as a visual prompt or cue between the syllables (e.g., sun-set). This is done in
both the Workbooks and Readers. The dot is intended to visually break the word into
two chunks, each of which can then be sounded out separately. As Grade 1 progresses,
the dot is eliminated and students are expected to begin visually chunking parts of
longer words on their own.

Starting in Grade 1, CKLA introduces the decoding of two-syllable words by having
students work first with two-syllable compound words (e.g., cat-fish, cup-cake, pea-nut,
drive-way). For compound words, the dot is placed between the two component
words. These are among the easiest two-syllable words to chunk and decode because
each syllable of a compound word is already a familiar spelling pattern students have
encountered in reading one-syllable words. In addition, each syllable or chunk is also
frequently recognizable as a word part that has semantic familiarity.

In addition to learning to decode two-syllable compound words, Grade 1 students also
tackle two-syllable words that consist of a root word with a simple suffix (e.g., yawn-ing,
hunt-er, punt-ed). Typically, the dot is placed immediately before the suffix. In CKLA,
words that contain double-letter spellings for consonants are divided after the double-
letter spelling rather than between the two consonants (e.g., batt-ed, bigg-er, bunn-y).
Teachers familiar with other ways to chunk or divide syllables may initially find this odd.
This is done, however, because the double-letter spellings have been taught as single-
spelling units in CKLA since Kindergarten (‘nn’ > /n/, ‘mm’ > /m/, ‘tt’ > /t/, etc.), and it

is preferable to be consistent in representing these spellings in the way students have
been taught to process them (i.e., as whole entities for a sound). (Ultimately as students
become more proficient at decoding and chunking syllables through subsequent grade
levels, it really does not matter whether they visually chunk and decode these words

as batt-ed or batted.) Most students find chunking and decoding two-syllable words
consisting of root words and suffixes relatively easy.
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A greater challenge is encountered when chunking and decoding other types of
multisyllable words. To be successful in decoding these longer words, it is helpful if
teachers and students recognize certain syllable types. Most reading specialists identify
five different syllable types:

Note: Syllables exemplifying each type are underlined.

e Closed Syllables (CVC, VC, CCVCC, etc.)—always associated with a “short”

¢ Vowel Digraph Syllables—always associated with two vowel letters that represent
a unique vowel sound: joint, speak, proud, play, coun-sel, be-low. [The Magic ‘E’
Syllable (VCE) can be considered a subtype of the Vowel Digraph Syllable. In this
case, the letter ‘e’ at the end of a syllable, affects the pronunciation of the vowel letter
that precedes it, even though it is separated from the ‘e’ by a consonant letter; it is
always associated with a “long” vowel sound (/ae/, /ee/, /ie/, /oe/, /ue/): cake, mis-take,
Pete, stam-pede, like, home, mule.]

e Open Syllables (V or CV)—always associated with a “long” vowel sound (e.g.,
/ael, /eel, liel, /oel, luel: a-pron, me, com-pre-hend, hi, fi-nal, go, fu-ture)

e Consonant -LE Syllables (C -LE): sim-ple, puz:zle, raf-fle, ca-ble, ri-fle
In CKLA, one additional syllable type is designated:
* Schwa Syllables: a-bout, hos-pit-al, ben-e-fit, app-e-tite, e-mo-tion

Note: The consonant —LE syllable is also a schwa syllable, but in CKLA it is
distinguished separately because of the way this spelling is chunked when dividing
words into syllables.

To be clear, in order to decode words, students do not need to identify syllables
by these names. The names of the syllable types are provided here only to
establish a common vocabulary for you as you use the CKLA materials. It

is necessary, however, for students to become fluent readers of longer words in
increasingly complex text. If they are able to visually parse certain spelling patterns as
syllable chunks, they can quickly and easily decode each syllable.

The first type of two-syllable word pattern to which students are introduced is the closed
syllable pattern in two-syllable words. These two-syllable words are also relatively easy
for students to chunk and recognize as an example of the familiar CVC, VC, CCVCC, etc.,
spelling patterns they encountered in one-syllable words in Kindergarten.
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Two closed syllables in a word are divided as follows:

¢ When two different consonants stand between two vowels, we divide the syllables
between the consonants, creating one or more closed syllables.

ad - mit nap - kin trum - pet

e For words that contain double-letter spellings for consonants, the divider is typically
placed after the double-letter spelling rather than between the consonants. As noted
earlier, this is done because the double-letter spellings have been taught as single-
spelling units in CKLA since Kindergarten (‘nn’ > /n/, ‘mm’ > /m/, ‘tt’ > /t/, etc.).

traff - ic muff-in happ - en |

¢ When there are three consonants between two vowels, in general, the first consonant
is divided so it goes with the first vowel and the other two consonants with the second
vowel.

mon - ster con - tract pil - grim

When students have difficulty reading a two-syllable word, you may find it useful to use
your finger to cover the second syllable, revealing only the first syllable for them to read.
Once students read the first syllable, the second syllable can be uncovered and read. If
necessary, you can then model for students how to blend the two syllables aloud:

magnet

mag

net

magnet

In Grade 1, students encountered other two-syllable words with various combinations of
the magic ‘E’ syllable, the vowel digraph syllable, the r-controlled vowel syllable, and the
closed syllable.
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¢ Chunking these syllable types follows the same patterns for division as noted above
for closed syllables:

tar - get for - get es - cape ig - loo scoun -drel char - coal

In Grade 2, students were introduced to more challenging multisyllable words.

Two-syllable words with only one consonant between the vowels are especially difficult
to chunk because they may be divided either before or after the single consonant.
Students are taught to use a flexible approach in chunking syllables with a single
consonant between the vowels, trying each possibility when they encounter an
unfamiliar word.

¢ When only one consonant stands between two vowels, first divide the word in front of
the consonant and sound it out as an open syllable:

pu - pil Vi-rus mo - ment

unit

nit

However, sometimes the word may divide after the consonant, creating a closed syllable.
There is no definitive rule for when to divide before or after the consonant. Students will
need to be flexible and try dividing and sounding the word each way—before and/or after
the consonant—to determine whether they recognize a familiar word as they sound out
each possibility. In order to recognize whether a word is familiar when sounded either
way, the word must be one that the student has heard before (i.e., the word must be in
the student’s oral vocabulary). Obviously, this will represent an additional challenge for
students who have a limited vocabulary and/or for whom English is a second language.
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¢ [f the word divides after the consonant, a closed syllable is created:

cam-el mel -on pun -ish

lemon

lem

on

In Grade 2, students were also introduced to consonant —LE syllables. Chunking these
words into syllables is fairly straightforward.

e When a word ends in consonant -LE, it is divided in front of the consonant, creating
a first syllable that may be open, closed, or even r-controlled, depending on the other
spellings in the word:

ban-gle twin - kle sta - ble cra-dle tur-tle

simple

sim

ple

In the latter part of Grade 2, students were introduced to syllables in which various
spellings represent the schwa sound. English words with more than one syllable usually
include a combination of stressed and unstressed syllables. When a syllable in a spoken
word is unstressed or weakly stressed, its vowel sound is often reduced to a flat, rather
nondescript vowel sound that linguists call a schwa. This happens in many English

words. Spellings for the schwa sound include ‘a’, ‘e’, ‘al’, ‘il’, ‘el’, and ‘tion’. Chunking
and decoding words that include the schwa sound can be quite challenging for many
students.
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¢ Syllables with a schwa sound are divided in different ways, recognizing that the

syllable with the schwa sound has a particular spelling:

a-bout

de- pos - it

med - al

e-vil

nick - el

lo - tion

As noted earlier, the consonant —LE syllable is actually a schwa syllable, but it is
identified separately because of the way this spelling is chunked when dividing words

into syllables.

¢ Finally, while students encountered some simple root words and affixes in Grade 1,
throughout the entire year of Grade 3 instruction (and in Grades 4 and 5) they study

prefixes, suffixes, and root words in much greater depth and are taught to chunk

syllables accordingly.

pre - tend

non - sense

tri-cy-cle

re - peat

self-ish

sad - ness

help - less

By combining the specific code knowledge of letter-sound spellings taught in

Kindergarten—Grade 3, with the ability to chunk multisyllable words into smaller
decodable parts, students will have the tools they need to independently decode just
about any word they encounter.
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SOUND AND SPELLING OF SCHWA

In order to teach the concept of /a/ well, you will need to first understand it yourself.

English words with more than one syllable usually include a combination of stressed and
unstressed syllables. When a syllable in a spoken word is unstressed or weakly stressed,
its vowel sound is often reduced to a flat, rather nondescript vowel sound linguists call
schwa (/a/). This happens in many English words. More than 3,000 of the 25,000 words
in the CKLA database (about 13%) have at least one syllable in which the vowel sound is
reduced to /a/.

The exact pronunciation of /a/ varies somewhat from word to word and also from region
to region. In many words, and in many parts of the United States, /o/ sounds very much
like the sound /u/. For example, in the word about, the unstressed /e/ sound in the first
syllable sounds a great deal like /u/. In the word America, both the first and the last vowel
sounds are unstressed, and both sound a great deal like /u/. In some regions of the
United States, many speakers use an /u/-like /o/ sound in words such as along, balloon,
debate, benefit, and telephone.

However, for certain words, and/or for speakers in certain parts of the country, /a/ may
sound a little more like /i/. How do people in your region pronounce the word benefit? Do
they pronounce the second vowel sound more like /u/ or /i/? What about telephone? Do
people where you live say /tel*u*foen/? Or does the spoken word sound more like
/tel*i*foen/? What about debate? Does the local pronunciation sound more like /du*baet/
or /di*baet/? Neither pronunciation is more correct than the other. These are all examples
of natural variation or dialect. All of these examples contain a reduction to /a/.
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Spelling the Schwa Sound

Words that contain the schwa sound represent a significant spelling challenge since
there are so many possible spellings for this sound. Some of the most frequent spellings
are listed below with sample words:

‘a’ about, China, around, aloud, acquire

‘e’ benefit, decay, appetite, severe, Tennessee
‘al’ final, normal, hospital

‘le’ apple, fable, crackle

‘el’ angel, chapel, nickel

‘ul’ awful, consul

il pencil, stencil, evil

‘ion’ emotion, determination, tension, revision
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Grades 4 and 5
Placement Assessments

The primary focus of the Placement Assessment is to gauge students’ reading abilities
using the different level assessments provided in the Reading Comprehension, Word
Reading in Isolation, and Fluency Assessments. Taking the time to assess students is
crucial in ensuring their success as readers this school year. The assessment will help
you determine which students have the knowledge and skills needed to profit from
grade-level instruction and which students need, instead, to be regrouped to an earlier
point in the CKLA program.

Scoring and Placement

Details about how to interpret your students’ scores for placement are provided at the
end of this section.

If the Placement Assessment indicates that a student is not ready for grade-level
instruction, it is imperative that the student be regrouped to get instruction that matches
his or her current reading ability and needs.

There is a good spot in the CKLA materials for every reader (and for non-readers, as
well), but the beginning of the current grade level is not the place for students with very
limited code knowledge and reading ability or for students who rely on picture clues,
whole word recollection, and/or guessing instead of reading by blending.

Core Knowledge Language Arts K-2 Experience

To accurately place students in reading groups, it is helpful to have a basic overview of
the K-2 CKLA program.

The following chart provides a broad overview of the phonics skills taught in Grades
K-2. Note that each grade level provides for review of basic skills at the start of the
year. It is important to note that Grade 3 instruction included a review of phonics skills
taught in K-2; no new phonics skills were introduced after Grade 2. Students who did
not do well with Grade 3 materials and/or may not have been taught phonics skills in
the early grades will likely need to be regrouped to receive CKLA instruction at a level
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other than the current grade level. Note: The Grades 4 and 5 materials do not include
specific phonics instruction or review; spelling lessons include information about the
sound-spellings of words but students do not learn or practice specific letter-sound
correspondences as part of spelling instruction.

Core Knowledge Language Arts K-2 Experience

Kindergarten

Units 1 and 2
Purely Oral Phonemic Awareness

Units 3-5

One-to-one letter-sound
correspondences, CVC words with
“short” vowel sounds like cat, dog, bed

Unit 6

Consonant Clusters, CCVC words like
flag, CVCC words like dust, CCVCC
words like blast

Unit7
Consonant sounds written with digraph

Basic code spellings for /ee/ spelled‘ee;
/ae/ spelled‘a_e] /oe/ spelled‘o_g; /ie/
spelled‘i_e; and /ue/ spelled ‘'u_e’; Tricky
Words

spellings, e.g.,‘sh; ‘ch; ‘th; 'ng’ Grade 1

Units 8 and 9 Unit 1

Tricky Words, double-letter spellings Review of CVC, CCVC, CVCC, CCVCC words;
like’ss, 'ff, ‘ck’ Tricky Words

Unit 10 Unit 2

Basic code spellings for /ee/ spelled ‘ee; /ae/
spelled‘a_e; /oe/ spelled‘o_g; /ie/ spelled
‘i_e} and /ue/ spelled ‘u_e’; Tricky Words

Unit 3
Basic code spellings for vowel sounds
/00/, /00/, /ou/, /oi/, and /aw/; Tricky Words

Unit 4

Basic code spellings for r-controlled vowel
sounds (/er/, /ar/, /or/), past-tense endings,
two-syllable words; Tricky Words

Grade 2

Unit 5

Common spelling alternatives for
consonant sounds, e.g., ‘tch’for /ch/, ‘g’ for
/j/,"wr'for /r/; Tricky Words

Unit 1

Review of basic code spellings for /a/, /i/, /e/,
/o/, /u/ and all consonant sounds; spelling
alternatives for /s/, /j/, /w/, Ir/, In/; tricky

Py

spellings’c,‘g;'n

Unit6

Common spelling alternatives for
consonant sounds, e.g., ‘¢’ for /s/,’kn’for /n/,
‘wh'for /wh/

Unit 2

Review of basic code spellings for /ae/,
/ee/, /ie/, /oe/, /ue/, /oo/, /oo/, /ou/, /oi/,
/er/, /or/, /ar/; spelling alternatives for /ee/,
/ou/, /oi/

Unit 7
Spelling alternatives for long vowel sounds,

e

e.g. ‘ai’and ‘ay’for /ae/, 0, o€} and ‘0a’for /oe/

Unit 3
Spelling alternatives for /ae/, /oe/, /ie/,

Int AT BT

/ue/, and /aw/; tricky spellings‘a; 0} i

Unit 4
Spelling alternatives for: /er/, /i/, /ie/, /oe/,

Y

/ee/, and /aw/; tricky spellings ‘e, ‘ow’

Unit5
Spelling alternatives for /u/ and /a/, tricky

TRy

spellings ‘a; ‘e; ‘0, ‘0_e, and ‘ou’

Unit 6
Spelling alternatives for /er/, /o/, /3/, K/, /f/
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READING COMPREHENSION ASSESSMENTS

The reading comprehension questions pertaining to these texts are aligned to the
Common Core State Standards (CCSS) and are worthy of students’ time to answer.
Questions have been designed so they do not focus on minor points in the text, but
rather, require deep analysis. Thus, each item might address multiple standards. In
general, the selected-response items address Reading standards and the constructed-
response item addresses Writing standards. To prepare students for CCSS-aligned
assessments, such as those developed by the Partnership for Assessment of Readiness
for College and Careers (PARCC) and Smarter Balanced, some items replicate how
technology may be incorporated in those assessments, using a paper and pencil format.

The texts used in the Reading Comprehension Assessments for both Grades 4 and 5
have been profiled for text complexity using the quantitative measures described in the
Common Core State Standards for English Language Arts Supplement to Appendix A,
“New Research on Text Complexity” (www.corestandards.org/resources). All selections
fall within the Common Core 4th—-5th Grade Band.

Grade 4 Administration Directions

Make copies of Activity Pages A.1 and A.2 at the end of this section for each student.

Have students work independently to complete the Reading Comprehension Assessment
on Activity Page A.1. After you have scored the assessment, record individual scores on
each student’s Placement Assessment Summary (Activity Page A.2).

The Reading Comprehension Assessment uses text from the CKLA Grade 3 End-of-Year
Assessment related to the domain-based unit Ecology. The texts used in the Reading
Comprehension Assessment are “The Cat” (literary text), “The Wolf, the EIk, and the
Aspen Tree” (informational text), and “Invasive Species” (informational text).

Use the following chart to score student assessments. You will need to score the
Reading Comprehension Assessment first to determine which students should also
complete the Word Reading in Isolation Assessment. All students should complete
the Fluency Assessment, regardless of their scores on other parts of the Placement
Assessment.

Item Annotations and Correct Answers

*Note: To receive a point for a two-part question, students must correctly answer both
parts of the question.
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the table with his best dishes.

Detail 2 showing how Franz reacted to the trolls after the
hunter’s stay: (A) He told the trolls he still had the cat. (F) He
told the trolls all of the kittens had grown up.

Item Correct Answer(s) Standards
*1 PartA |B RL.4.4,RL.4.1
Inferential

*1 PartB B

Literal

2 D RL.4.3,RL.4.1
Inferential

3 A D RL.4.3, RL.4.1
Inferential

4 51,324 RL.4.3, RL.4.1
Literal

*5PartA C RL.4.4,RL.4.1
Inferential

*5 PartB B

Literal

6 Detail 1 showing how Franz reacted to the trolls before the RL.4.3,RL4.1
Literal hunter’s stay: (C) He chopped wood and built a fire. (E) He set

*7 PartA C RL.4.3,RL.4.2,RL.4.1
Evaluative

*7 PartB B

Evaluative

8 D, E RL.4.1
Literal

9 C RI1.4.3, R1.4.1
Inferential

10 Paragraphs 2-3 RI.4.8, RI.4.1
Literal

*11PartA |C R1.4.8, R1.4.1
Literal

*11PartB |B

Literal

12 D RI.4.3,Rl.4.1
Evaluative

13 D Rl.4.4,Rl.4.1
Evaluative

\.
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Item Correct Answer(s) Standards
*14PartA |D RI.4.2,RI.4.1
Evaluative

*14 PartB | A

Literal

*15PartA |C RI.4.4,RI.4.1
Inferential

*15PartB |AD

Literal

16 A C RI1.4.8, R1.4.1
Literal

17 B, E Rl.4.4,R1.4.1
Literal

18 A RI1.4.3, R1.4.1
Evaluative

*19 PartA |D RI.4.2,RI.4.1
Evaluative

*19PartB |C

Literal

Grade 5 Administration Directions

Make copies of Activity Pages A.5 and A.6 at the end of this section for each student.

Have students work independently to complete the Reading Comprehension
Assessment on Activity Page A.5. After you have scored the assessment, record
individual scores on each student’s Placement Assessment Summary (Activity Page
A.6).

The Reading Comprehension Assessment uses text from the CKLA Grade 4 End-of-Year
Assessment. The texts used in the Reading Comprehension Assessment are “Mercury
and the Woodman” (literary text), “Benjamin Banneker” (informational text), and “The
Circulatory System” (informational text).

Use the following chart to score student assessments. You will need to score the
Reading Comprehension Assessment first to determine which students should also
complete the Word Reading in Isolation Assessment. All students should complete
the Fluency Assessment, regardless of their scores on other parts of the Placement
Assessment.

Item Annotations and Correct Answers
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*Note: To receive a point for a two-part question, students must correctly answer both
parts of the question.

Item Correct Answer(s) Standards
1 Answers may vary, but should include that it was late in the day, RL.5.1,RL.5.4,W.5.4
Inferential | and the Woodman was tired so he was less focused and/or had

less energy compared to the morning, so he wasn't as careful in

his movements. Thus, the axe slipped out of his hands. Because

he was cutting a tree near the edge of a pool, the axe could easily

have landed in the pool when it slipped.
2 D RL.5.1,L.544a,L.5.6
Inferential
3PartA | The Woodman showed honesty by: RL.5.1,RL.5.2, L.5.4a
Literal saying the golden axe wasn't his

saying the silver axe wasn't his
3 PartB The Woodman could have said the golden axe was his and/or RL.5.1,RL.5.2, W.5.4,
Evaluative | said the silver axe was his. Doing either of these would not have L.5.4a

shown honesty because neither of these axes was his.
4 A RL.5.1,RL.5.3,RL.5.4,
Inferential L.5.4a
5 Answers may vary, but should include that when you are honest, | RL.5.2, RL.5.4, W.5.4
Evaluative | you are rewarded for telling the truth. By not being honest, you

may end up worse off than you were when you started.
6 B RI.5.4,L.5.4a
Inferential

34

Decoding and Encoding Remediation Supplement

Grades 4 and 5




Item Correct Answer(s) Standards

7 Part A Part A: What Benjamin Part B: Why he built or made RL.4.3,RL.4.2, RL.4.1
Literal Banneker built or made this
7 Part B large clock with the same He wanted to see if he could
Inferential | Working parts as a pocket make a larger version of a
watch pocket watch. Text Evidence: He

wanted to know how a pocket
watch works so he took it apart.
Looking at the watch parts, he
had the idea to try and build a
large clock that works just like a
pocket watch, only bigger.

irrigation system He was working on his family’s
farm. Text Evidence: While
working in the farm, he created
this system. The system allowed
crops to be watered even
during dry times. It was made
up of ditches and small dams.

It controlled water that flowed
from springs near the farm.

cabin with a skylight He loved astronomy so much.
Text Evidence: He loved
astronomy so much; through
the window in the roof, he could
observe the sky during the day

and at night.
almanac of all the useful He wanted to share the
information he gathered information with other people.

Text Evidence: Readers used
the facts in their daily lives; they
enjoyed the puzzles, health tips,
and advance on farming.

8 Answers may vary, but should include that Jefferson was aware of | RI.5.1, R.5.3,R.5.4,
Inferential | Banneker’s talents and knew Banneker had good ideas. W.5.4,W.5.9
9 Answers may vary, but should include that Jefferson knew RI.5.1,RI.5.3, W.5.4,

Evaluative | Banneker was talented, had accomplished many things, and had | W.5.9
great abilities. Planning the design for the nation’s capital was an
important task for a specific group of people, and Jefferson likely
felt that Banneker's talents, especially his mathematical abilities,
would serve the group, and the overall plan for the city, well.

10 A Rl.5.4,L.5.4a, L.5.5
Inferential
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Item

Correct Answer(s)

Standards

11 PartA
Literal

Important Jobs Blood Has in the Body
carries life-giving oxygen to body cells
removes carbon dioxide from body cells
moves nutrients from food to body tissues
carries away waste products from body tissues
protects the body against disease

helps distribute heat throughout the body

RI.5.1,W.5.9

11 PartB
Evaluative

Answers may vary, but should include information from the
chart, which is text evidence, and the information should directly
support the reasons provided.

RI.5.1,RI.5.4, W.5.2d,
W.5.4,W.5.9

12
Literal

D

RI.5.3

13
Literal

RI.5.3

14 Part A
Literal

Where Blood Starts before
Going through the Body

How Blood is used
in the Body

blood is made and liver

used up in the body

Galen

blood is used over heart
and over again, not

used up

Harvey

RI.5.1, RI.5.3,W.5.4,
W.5.9

14 PartB
Evaluative

Answers may vary, but should include that Harvey observed
blood flow in humans and animals and confirmed that the heart
is the organ that pumps blood through the body. Galen thought
blood came from the liver before going through the rest of the
body. Harvey also determined that blood circulated throughout
the body over and over again. Galen thought blood was used up
and more was made by the liver, using food we eat. In addition,
Harvey discovered valves to stop blood from flowing backward
in the blood vessels. Harvey explained the pulse we feel in our
bodies. Harvey’s work showed that the heart was the important
part of the circulatory system, not the liver as Galen had
described. Harvey's discoveries about the heart and blood vessels
changed how doctors thought about these parts of the body.

RI.5.1,RI.5.2,R1.5.3,
W.5.4,W5.9

15
Inferential

Answers may vary, but should include that given all the work
that is required to move blood through the body, all of the blood
vessels, and the length of all the blood vessels put together in
your body, one would think it would take a very longer time for
blood to circulate through the body. However, the heart and
blood vessels work well together to circulate blood very quickly.

RI.5.1,R1.5.2,R1.5.3,
W.5.4, W.5.9

\.
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WORD READING IN ISOLATION ASSESSMENT

The Word Reading in Isolation Assessment is the same for Grades 4 and 5. However,
determination of which students should complete this assessment and analysis of
students’ scores differs by grade level.

Grade 4

Administer the Word Reading in Isolation Assessment individually to all students who scored
13 or fewer correct on the Reading Comprehension Assessment and to students who
scored 14-16 correct, as time permits, to gain further insight as to possible weaknesses.

Grade 5

Administer the Word Reading in Isolation Assessment individually to all students who scored
10 or fewer correct on the Reading Comprehension Assessment and to students who
scored 11-13 correct, as time permits, to gain further insight as to possible weaknesses.

Administration Directions for both Grades 4 and 5

¢ Before assessing students, make copies of Word Reading in Isolation Assessment
Scoring Sheet at the end of this section for each student. (Grade 4-Activity Page A.3;
Grade 5-Activity Page A.7)

e Turn to the Word List for the Word Reading in Isolation Assessment that follows these
directions.

e Cover all of the words before calling a student to complete the assessment.

¢ Tell the student he or she will read words aloud to you and it is important to do his or
her best reading.

¢ Uncover the first row of words by moving the paper down one space.

¢ As the student reads a word, mark any incorrect letter-sound correspondences above
the word on the Word Reading in Isolation Assessment Scoring Sheet you copied
in advance. Also note whether the student incorrectly chunks letters into syllables,
leading to mispronunciation. If the student reads the word correctly, simply place a
check mark above the word.

¢ |[f, after 10 seconds, the student is unable to read the word at all, simply tell the
student the word and move on. Mark an X above the word on the recording sheet.

¢ When the student has finished reading the Word List, look over the chart to note any
patterns that might appear to indicate gaps in phoneme knowledge or syllabication
difficulties.
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Word Reading in Isolation Assessment

1. steady asphalt oxygen dovetail birthplace
2. bravo washtub consume delight council
3. accuse riddle trolley scoreboard cruise
4. marvelous betrayal freighter floored guarantee
5. blizzard prairie concrete crescent bowlful
6. breakwater peachy spiffier gherkin qualify
7. yearning exercise loathe ivory disprove
8. audit baboon continue taught overdue
9. chasm human pulled warning worthless
10. scowl avoidance paperboy courses woodchuck
11. switch crumb whopper sprinkle knitting
12. calculate mustache partridge singe assign
13. wriggle bizarre recommit youthful mistletoe
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The Fluency Assessment should be administered to all students regardless of their
score on the Reading Comprehension Assessment or the Word Reading in Isolation
Assessment.

Grade 4 Administration Directions

Make copies of the Recording Copy of “The Elephant and the Ape” on Activity Page
A.4 at the end of this section for each student.

Turn to the student copy of “The Elephant and the Ape” that follows these directions.
This is the text students will read aloud. Turn to this copy each time you administer the
assessment.

Using one Recording Copy of “The Elephant and the Ape” for each student, create a
running record as you listen to each student read orally.

Call the student you will assess to come sit near you.

Explain that the student will read a selection aloud and you are going to take notes as
he or she reads. Also, explain that he or she should not rush but rather read at his or
her regular pace.

Read the title of the selection aloud for the student, as the title is not part of the
assessment.

Begin timing when the student reads the first word of the selection. As the student
reads aloud, make a running record on the Recording Copy using the following
guidelines:

Words read correctly No mark is required.

Omissions Draw a long dash above the word omitted.

Insertions Write a caret (A) at the point where the insertion was made. If you
have time, write down the word that was inserted.

Words read incorrectly Write an “X” above the word.

Substitutions Write the substitution above the word.

Self-corrected errors Replace original error mark with an “SC”

Teacher-supplied words Write a“T" above the word (counts as an error).

When one minute has elapsed, draw a vertical line on the Recording Copy to mark
where the student was in the text at that point. Allow the student to finish reading the
selection aloud.

Grades 4 and 5
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¢ Assess the student’s comprehension of the selection by asking him or her to respond
orally to the following questions:

1. Literal What were the two animals in the story?
» elephant and ape

2. Literal What did they disagree about?
» whether it was better to be big and strong or quick and clever

3. Literal Who did they visit to decide the matter?
» Sage, the wise old owl

4. Literal What task did the owl give them?
» cross the river and pick some mangoes for him

5. Inferential What lesson did they learn in the end?
» Sometimes it is better to be big and strong and sometimes it is better to be
quick and clever. “Each thing in its place is best.”

¢ Repeat this process for additional students. Scoring can be done later, provided you
have kept running records and marked the last word students read after one minute
elapsed.
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The Elephant and the Ape

“Look at me!” cried Tusk the Elephant. “See how big and strong I am!”

“Look at me!” cried his friend Nim the Ape. “See how quick and clever I am!”
“It is better to be big and strong than quick and clever!” said Tusk.

“Not so,” answered Nim. “It is better to be quick and clever than big and strong”
So the two friends began to argue.

“Let’s not argue,” said Nim. “Let’s go to Sage and ask him to settle the matter”
“Agreed!” said Tusk and off they ran.

Sage was a wise old owl who lived in the darkest corner of an old tower.

Sage listened to what Tusk and Nim had to say.

“I see,” he said. “There is a way to settle this. You must do just as I say. Then, I shall tell

you which is better”
“Agreed!” said Tusk.
“Agreed!” said Nim.

“Cross the river;” said Sage, “and pick me some of the mangoes that grow on the great

tree”

Tusk and Nim set off on their mission.
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Soon, they came to the river, which was very wide and deep. Nim was afraid.
“I can’t cross that river!” he cried. “Let’s go back”

Tusk laughed. “Didn't I tell you it is better to be big and strong than to be quick and

clever? It is an easy thing for me to cross the river.

Tusk lifted Nim up with his trunk and put him on his broad back. Then, he swam

across the river.

Soon, they came to the mango tree. It was so tall that Tusk could not reach the

mangoes, even with his long trunk. He tried to knock the tree over but could not do it.

“I can't reach the mangoes,” he said. “The tree is too high. We shall have to go back

without the mangoes.”

Nim laughed. “Didn’t I tell you it is better to be quick and clever than big and strong?

It is an easy thing for me to climb this tree”

Nim scampered up the tree and tossed down a whole basketful of ripe mangoes. Tusk

picked them up. Then, the two of them crossed the river as before.

When they came again to Sage’s tower, Tusk said, “Here are your mangoes. Now tell us

which is better—to be big and strong or to be quick and clever?”

Sage answered, “I should think you would know that yourself. You crossed the river,
and Nim gathered the fruit. Sometimes it is better to be big and strong and sometimes it is

better to be quick and clever. Each thing in its place is best.”
“That is true,” answered Tusk.
“Indeed it is,” said Nim.

Then, away they went. And from that day on, they were better friends than ever before.
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Guidelines for Fluency Assessment Scoring

Use one Fluency Assessment Scoring Sheet for each student taking the assessment.
The Fluency Assessment Scoring Sheet appears in each student’s Placement
Assessment Summary Sheet (Activity Page A.2).

To calculate a student’s W.C.P.M. (Words Correct Per Minute) score, use the information
you recorded on the Recording Copy and follow these steps. You may wish to have a
calculator available.

1. Count Words Read in One Minute. This is the total number of words that the
student read or attempted to read in one minute. It includes words that the
student read correctly as well as words that the student read incorrectly. Write
the total in the box labeled Words Read in One Minute.

2. Count the Uncorrected Mistakes in One Minute. You noted these in the
Recording Copy. They include words read incorrectly, omissions, substitutions,
and words that you had to supply. Write the total in the box labeled Uncorrected
Mistakes in One Minute on the scoring sheet. (A mistake that the student self-
corrects is not counted as a mistake.)

3. Subtract Uncorrected Mistakes in One Minute from Words Read in One
Minute to get Words Correct. Write the number in the box labeled W.C.P.M.
Although the analysis does not include any words the student read correctly (or
incorrectly) after one minute, you may use this information from the Recording
Copy for anecdotal purposes.

As you evaluate W.C.P.M. scores, here are some factors to consider.

It is normal for students to show a wide range in fluency and in W.C.P.M. scores.
However, a major goal of Grade 4 is to read with sufficient fluency to ensure
comprehension and independent reading of school assignments in this and subsequent
grade levels. A student’s W.C.P.M. score can be compared with the score of other
students in the class (or grade level) and also with the national fluency norms for Grade
4 obtained by Hasbrouck and Tindal (2006). Hasbrouck and Tindal suggest that a score
falling within 10 words above or below the 50th percentile should be interpreted as within
the normal, expected, and appropriate range for a student at that grade level at that time
of year. For example, if you administered the assessment during the fall of Grade 4, and
a student scored 85 W.C.P.M., you should interpret this as within the normal, expected,
and appropriate range for that student.
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Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 145 166 180

75 119 139 152

50 94 112 123

25 68 87 98

10 45 61 72

Grade 5 Administration Directions

¢ Make copies of the Recording Copy of “Paul Bunyan” on Activity Page A.8 at the end
of this section for each student.

¢ Turn to the student copy of “Paul Bunyan” that follows these directions. This is the text
students will read aloud. Turn to this copy each time you administer the assessment.

¢ Using one Recording Copy of “Paul Bunyan” for each student, create a running record
as you listen to each student read orally.

e Call the student you will assess to come sit near you.

¢ Explain that the student will read a selection aloud and you are going to take notes.
Also, explain that he or she should not rush but rather read at his or her regular pace.

¢ Read the title of the selection aloud for the student, as the title is not part of the
assessment.

¢ Begin timing when the student reads the first word of the selection. As the student
reads aloud, make a running record on the Recording Copy using the following
guidelines:

Words read correctly No mark is required.

Omissions Draw a long dash above the word omitted.

Insertions Write a caret () at the point where the insertion was made. If you
have time, write down the word that was inserted.

Words read incorrectly Write an “X” above the word.

Substitutions Write the substitution above the word.

Self-corrected errors Replace original error mark with an “SC”

Teacher-supplied words Write a“T" above the word (counts as an error).
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¢ When one minute has elapsed, draw a vertical line on the Recording Copy to mark
where the student was in the text at that point. Allow the student to finish reading the
selection aloud.

¢ Assess the student’s comprehension of the selection by asking him or her to respond
orally to the following questions:

1. Literal What did Paul Bunyan’s parents have to do to keep his baby bottle filled?
» milk four dozen cows every morning and evening

2. Inferential Why did Paul’s father think it would be better if Paul didn’t sleep in
town?
» When Paul snored, neighbors thought an earthquake was happening, so it
would be better if Paul didn’t sleep near neighbors and cause that kind of
problem.

3. Literal What happened when Paul slept on a large raft?
» When he turned over in his sleep, he created gigantic waves that knocked
down houses along the coast.

4. Inferential Why was moving out West the best plan for the Bunyan family?

» Americans were moving west and building things as they moved so they
would have schools, churches, and furniture. All these new things were built
because they didn’t exist yet, which meant there was a lot of space out West.
Paul needed a lot of space.

* Repeat this process for additional students. Scoring can be done later, provided you
have kept running records and marked the last word students read after one minute
elapsed.
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Paul Bunyan

Even as a baby, Paul Bunyan was mighty big. How big? Well, he was so big that his

parents had to use a covered wagon for his cradle.

As you might imagine, young Paul Bunyan had a big appetite. He gobbled up five
barrels of porridge a day, and his parents had to milk four dozen cows every morning and

evening just to keep his baby bottle filled.

Paul was so big it caused some problems in the little town in Maine where he grew
up. When he sneezed, he blew the birds from Maine to California. When he snored, the

neighbors ran out of their houses hollering, “Earthquake! Earthquake!”

After that, Paul’s father thought it might be better if Paul didn't sleep in town. He built
a cot on a large raft for Paul and floated it off the coast. Paul slept on the raft for a few
nights, but the floating cot didn’t work out. When Paul turned over in his sleep, he created

gigantic waves that knocked down houses along the coast.

Eventually, Paul’s father decided that the East Coast was just too small for Paul
Bunyan. The only sensible thing to do was to move out West. So the Bunyan family
moved to Minnesota. In those days Minnesota was full of logging camps, sawmills, and
lumberjacks. Americans were moving west and “building the country” They had to cut
down a lot of trees to make their homes, not to mention their schools, churches, boats,

and furniture.
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Guidelines for Fluency Assessment Scoring

Use one Fluency Assessment Scoring Sheet for each student taking the assessment.
The Fluency Assessment Scoring Sheet appears in each student’s Placement
Assessment Summary Sheet (Activity Page A.6).

To calculate a student’s W.C.P.M. (Words Correct Per Minute) score, use the information
you recorded on the Recording Copy and follow these steps. You may wish to have a
calculator available.

1. Count Words Read in One Minute. This is the total number of words that the
student read or attempted to read in one minute. It includes words that the
student read correctly as well as words that the student read incorrectly. Write
the total in the box labeled Words Read in One Minute.

2. Count the Uncorrected Mistakes in One Minute. You noted these in the
Recording Copy. They include words read incorrectly, omissions, substitutions,
and words that you had to supply. Write the total in the box labeled Uncorrected
Mistakes in One Minute on the scoring sheet. (A mistake that the student self-
corrects is not counted as a mistake.)

3. Subtract Uncorrected Mistakes in One Minute from Words Read in One
Minute to get Words Correct. Write the number in the box labeled W.C.P.M.
Although the analysis does not include any words the student read correctly (or
incorrectly) after one minute, you may use this information from the Recording
Copy for anecdotal purposes.

As you evaluate W.C.P.M. scores, here are some factors to consider.

It is normal for students to show a wide range in fluency and in W.C.P.M. scores.
However, a major goal of Grade 5 is to read with sufficient fluency to ensure
comprehension and independent reading of school assignments in this and subsequent
grade levels. A student’s W.C.P.M. score can be compared with the score of other
students in the class (or grade level) and also with the national fluency norms for Grade
5 obtained by Hasbrouck and Tindal (2006). Hasbrouck and Tindal suggest that a score
falling within 10 words above or below the 50th percentile should be interpreted as within
the normal, expected, and appropriate range for a student at that grade level at that time
of year. For example, if you administered the assessment during the fall of Grade 5, and
a student scored 100 W.C.P.M., you should interpret this as within the normal, expected,
and appropriate range for that student.
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Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83
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INTERPRETING STUDENT ASSESSMENT SCORES

Reading Comprehension Assessment Analysis

Grade 4

Students who answered 13 or fewer questions correctly out of 19 total questions
appear to have minimal preparation for Grade 4. Administer the Word Reading in
Isolation Assessment and the Fluency Assessment to these students to gain further
insight as to possible weaknesses. These students may have fairly significant skills
deficits and may not be ready for Grade 4 CKLA. Carefully analyze their performance on
the Reading Comprehension Assessment, the Word Reading in Isolation Assessment,
and the Fluency Assessment to determine whether students need to be regrouped to an
earlier point of instruction in the CKLA grade-level materials.

Students who answered 14-16 questions correctly out of 19 total questions appear

to have adequate preparation for Grade 4. Administer the Word Reading in Isolation
Assessment to these students, as time permits, and administer the Fluency Assessment.
Use results from the Word Reading in Isolation Assessment to identify gaps in the
mastery of specific letter-sound spellings that may require targeted remediation.

Students who answered 17-19 questions correctly out of 19 total questions appear to
have outstanding preparation for Grade 4. You do not need to administer the Word
Reading in Isolation Assessment to these students. However, please administer the
Fluency Assessment to determine whether practice and progress monitoring in the area
of fluency are warranted.

The following chart provides an overview of how to interpret students’ scores.

Reading Comprehension Assessment Analysis

Number of Questions

Answered Correctly Interpretation

Student appears to have minimal preparation for Grade 4; administer Word

13 or fewer - .
Reading in Isolation Assessment and Fluency Assessment

Student appears to have adequate preparation for Grade 4; administer
14-16 Word Reading in Isolation Assessment, only as time permits; administer
Fluency Assessment

Student appears to have outstanding preparation for Grade 4; do not
17-19 administer Word Reading in Isolation Assessment; administer Fluency
Assessment
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Grade 5

Students who answered 10 or fewer questions correctly out of 15 total questions
appear to have minimal preparation for Grade 5. Administer the Word Reading in
Isolation Assessment and the Fluency Assessment to these students to gain further
insight as to possible weaknesses. These students may have fairly significant skills
deficits and may not be ready for Grade 5 CKLA. Carefully analyze their performance on
the Reading Comprehension Assessment, the Word Reading in Isolation Assessment,
and the Fluency Assessment to determine whether students need to be regrouped to an
earlier point of instruction in the CKLA grade-level materials.

Students who answered 11-13 questions correctly out of 15 total questions appear

to have adequate preparation for Grade 5. Administer the Word Reading in Isolation
Assessment to these students, as time permits, and administer the Fluency Assessment.
Use results from the Word Reading in Isolation Assessment to identify gaps in the
mastery of specific letter-sound spellings that may require targeted remediation.

Students who answered 14-15 questions correctly out of 15 total questions appear to
have outstanding preparation for Grade 5. You do not need to administer the Word
Reading in Isolation Assessment to these students. However, please administer the
Fluency Assessment to determine whether practice and progress monitoring in the area
of fluency are warranted.

The following chart provides an overview of how to interpret students’ scores.

Reading Comprehension Assessment Analysis

Number of Questions

Answered Correctly Interpretation

Student appears to have minimal preparation for Grade 5; administer Word

10 or fewer N .
Reading in Isolation Assessment and Fluency Assessment

Student appears to have adequate preparation for Grade 5; administer
11-13 Word Reading in Isolation Assessment, only as time permits; administer
Fluency Assessment

Student appears to have outstanding preparation for Grade 5; do not
14-15 administer Word Reading in Isolation Assessment; administer Fluency
Assessment
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Word Reading in Isolation Assessment Analysis

The more words a student is able to read and the farther the student is able to progress
in the assessment, the stronger his or her preparation is for Grades 4 and 5.

The number of words read correctly indicates the following:

¢ Students who score 30 or fewer words out of 45 correctly appear to have minimal
preparation for Grades 4 and 5.

e Students who score 31-35 words out of 45 correctly appear to have adequate
preparation for Grades 4 and 5.

¢ Students who score 36 or more words out of 45 correctly appear to have
outstanding preparation for Grades 4 and 5.

After scoring the assessment, you might find it helpful to determine which letter-sound
correspondences students missed that caused them to score below the benchmark
for word recognition. Note that one-syllable words are not included in the Syllabication
Analysis.
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Score required to meet benchmark of 80%

Phonemes
Consonants Totals

/b/ /d/ /f/ /9/ /h/
/j/ /k/ N /m/ m/
/p/ v/ /s/ 1t/ N/ 168/210
/w/ /x/ 1y/ /z/ /ch/
/sh/ /th/ /th/ /ng/ /qu/

Vowels 106/134
/a/ /el /i o/ /u/ 37/47
/ae/ /ee/ /ie/ /oe/ /ue/ 25/31
/e/ /o0o/ /oo/ /aw/ /ou/ 22/28
/oi/ /ar/ ler/ /or/ /aer/ /a/+// 22/28

Syllabication (words with 2 or more syllables)

Closed Syllable/short 39/49
Open Syllable/long 13/17
Magic E and Digraph Syllable 21/26
R-Controlled Syllable 16/20
2 Syllable 7/9
—le Syllable 4/4

Word Reading in Isolation Remediation Guide

Write the names of students who missed specific phonemes and syllabication under
each header. This will help you determine what kind of remediation is needed.

Refer to the Table of Contents in the Decoding and Encoding Remediation Supplement

to locate information about specific phonemes and syllabication for remediation

purposes.
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Phonemes—Consonants (ltem numbers in parentheses)

/b/ (1e, 2a, 2b, 3d, 4b, 5a,

/d/ (1a, 1d, 2d, 3b, 3d, 4d,

/f/ (1b, 4c¢, 4d, 5e, 6¢, 6€,

5e, 63, 8b, 10¢, 13b) 5a, 7e, 8a, 8e, 9¢, 10b, 13d)
10e)
/g/ (4e, 6d, 13a) /h/ (9b) /il (1¢, 12¢, 12d)
/k/ (2¢, 2e, 3a, 3d, 3e, 5¢, /1/ (1b, 1d, 1e, 2d, 2e, 3¢, /m/ (2c¢, 4a, 9a, 9b, 11b,
5d, 6a, 6d, 8¢, 9a, 10a, 43, 4d, 53, 5e, 6¢, 7c, 12b, 13¢, 13e)
10d, 10e, 11b, 11d, 12a, 9¢, 9¢, 10a, 12a)
13¢)

/n/ (1¢, 2¢, 2e, 4e, 5¢, 5d,
6d, 7a, 8b, 8c, 9b, 9d,
10b, 11e, 12d, 12e)

/p/ (1e, 5b, 6b, 6¢, 7¢, 9c,
10¢, 11¢, 11d, 12¢)

/r/ (2a, 3b, 3¢, 3e, 4b, 4c,
5b, 5¢, 5d, 6a, 7e, 11b,
11d, 12¢, 13a, 13¢)

Is/ (1a, 1b, 1e, 2¢, 2e, 3d,
4a, 5d, 6¢, 7b, 7¢, 9¢,
10a, 10b, 10d, 11a,
11d, 12b, 12d, 12e, 13e)

1t/ (1a, 1b, 1d, 2b, 2d, 3¢,
4b, 4¢, 4e, 5¢, 5d, 64, 8a,
8¢, 8d,11e,12a, 12b, 12¢,
13¢, 13e)

/v/ (1d, 2a, 4a, 7d, 7e, 8e,
10b)

Grades 4 and 5
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Phonemes—Consonants (ltem numbers in parentheses)

/w/ (2b, 6a, 9d, 9¢, 10e, Ix/ (1¢, 7b) lyl (7a,13d)
11a,11¢)
/z/ (3a, 3e, 5a, 7b, 9a, 10d, /ch/ (6b, 10e, 11a) /sh/ (2b, 12b)
13b)
/th/ (1e, 9¢e, 13d) Ith/ (7¢) Ing/(7a,9d, 11d, 11e)
/qu/ (6e)

Phonemes—Vowels (Item numbers in parentheses)

/al (1b, 8b, 9a, 12a, 12b)

/e/ (1a, 5d, 7b, 9¢, 10d)

/il (1¢, 3b, 53, 6¢, 6d, 6¢,
7a,7e,8a,8¢c,9d,11a,11d,
11e, 12¢, 12d, 13a, 13b,
13¢, 13e)
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/o/ (1¢, 2a, 2b, 3¢, 5¢, 6a,
6e,11¢c)

/u/ (1d, 2b, 2c, 44, 8¢, 10e,
11b, 12b, 13¢)

/ae/ (1d, 1e, 4b, 4c¢, 63,
10¢, 12a)

/ee/(1a, 3¢, 4e, 5b, 5¢, 6b,

lie/ (2d, 6e, 7b, 7d, 12e)

/oe/ (2a, 5e, 7¢, 8e, 13e)

6¢,7d, 13¢)
/ue/ (3a, 8¢, 9b, 12a) la/ (1¢, 2d, 2e, 3a, 4a, 4b, oo/ (2¢, 3e, 7e, 8b, 8¢,
4e, 5¢,9a, 9b, 10b, 12e, 13d)
13d)
/oo/ (9¢, 10e) /aw/ (1b, 8a, 8d) /ou/ (2e, 10a)

/oi/ (10b, 10c¢) /ar/ (4a, 12¢, 13b) ler/ (1e, 4c¢, 5a, 6a, 6¢, 6d,

7a,7b, 8e,9¢, 10¢c, 11¢)
/or/ (3d, 3d, 4d, 9d, 10d) /aer/ (4e, 5b) fa/ +/1/ (3b, 11d, 13a, 13e)

Grades 4 and 5
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Syllabication (words with 2 or more syllables; item numbers in parentheses)
Closed Syllable/short (1a, | Open Syllable/long (1a, Magic E and Digraph
1b, 1¢, 2a, 2b, 2¢, 3b, 3¢, 2a, 3¢, 4e, 5b, 6b, 6¢, 6e, | Syllable (1b, 1d, 1e, 2¢, 2d,
4e, 53, 5¢, 5d, 6a, 6¢, 6d, 7d, 8¢, 8e,9b, 10¢, 12a, 2e, 3a,4a, 4b, 4c¢, 5¢, 5e,

6e,7a,7b, 7e, 8a, 8b, 8¢, 13¢, 13e) 6a, 6b, 7b, 7¢, 8a, 8b, 8e,
9a, 9b, 9d, 9¢, 10b, 10d, 10b, 10¢, 10e, 12a, 12d,
10e,11¢c, 11d, 11e, 12a, 12e)
12b, 12¢, 13a, 13b, 13c,

13e)

R-Controlled Syllable (1e, | a Syllable (1¢, 2d, 2e,3a, | -le Syllable (3b, 11d, 13a,
3d, 4a, 4c¢, 4e, 53, 5b, 6a, 4a, 4b, 5e,9a, 12e, 13d) 13e)

6¢, 6d, 7a, 7b, 8e, 9d, 9¢,
10¢, 10d, 11¢, 12¢, 13b)

Analyzing Student Scores for Placement

Once you have administered and scored all assessments, enter students’ scores on the
Placement Planning Chart. Consideration of these scores is critical in determining what
instruction students need and how to group students to facilitate the best delivery of this
instruction.

We highly recommend that all grade-level teachers meet as a team to examine students’
scores across the entire grade level, rather than having each teacher examine only the
scores of students in his or her own classroom. Homogeneous grouping for instruction is
the most efficient and effective way to differentiate instruction and meet students’ needs
when teaching phonics skills. Once the grade-level team has examined the scores of

all students on these assessments, you may find that it makes sense to regroup some
students on the basis of their specific decoding skills.
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Analyzing Assessments for Additional Instructional Information

Once students have been grouped and placed, teachers are encouraged to conduct
a more refined error analysis of student performance on the various assessments as
suggested in order to better tailor small group instruction to meet individual students’
needs.

¢ Reading Comprehension Assessment: See errors on the Reading Comprehension
Assessment activity page completed by students (Grade 4—Activity Page A.1; Grade
5-Activity Page A.5). Provide support in modeling how to answer multiple choice
comprehension questions (literal, inferential, and evaluative) during small group
meetings with students.

e Word Reading in Isolation Assessment: See error analysis for each student as
documented on the Scoring Sheet for Word Reading in Isolation Assessment (Grade
4-Activity Page A.2; Grade 5-Activity Page A.6). Provide specific remediation for
the letter-sound correspondences and/or syllables; see the Table of Contents in this
Supplement for appropriate activity pages.

¢ Fluency Assessment: See W.C.P.M. on the Fluency Assessment Scoring Sheet and
running record for each student (Grade 4-Activity Pages A.2, A.4; Grade 5-Activity
Pages A.6, A.8). The results of the Fluency Assessment should not be specifically
used to determine instructional placement but may provide additional information
about student strengths and weaknesses for planning instruction.
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NAME: A.l

DATE:

Placement Assessment—Reading Comprehension Assessment

Today you will read three selections from the CKLA Grade 3 Ecology unit. The first selection
is called “The Cat,” the second selection is called “The Wolf, the Elk, and the Aspen Tree,”
and the third selection is called “Invasive Species.” After reading each passage, you will
answer several questions based on the text. Some of the questions have two parts. You
should answer Part A of the question before you answer Part B.

Passage 1: “The Cat”

1 Once upon a time in Denmark, there was a man named Franz. Franz lived a good life
all year long, until one night. That evening, a pack of horrible, badly behaved trolls
descended on him. The trolls drove poor Franz from his house and took over the
place for the night.

2 This went on for many years on the exact same night every year, until, one year, a
famous hunter visited the house the morning of the dreaded night. The hunter had
just captured a large, white bear and planned to present it to the king of Denmark.
The hunter had a long journey ahead of him and asked Franz if he and the bear could
spend the night.

3 “T'would let you stay; said Franz, “but I can't, for every year at this time [ am visited
by trolls at night who drive me out of the house. They will be here tonight and you do
not want to be here when they arrive!”

4 “Oh;” said the hunter, “I am not afraid of trolls. If that is all you are worried about, let
me stay in the house. The bear can sleep under the stove there. I will sleep in the back,
in the comfortable bedroom.”

5 “Very well,” said Franz. “You may stay, at your own risk, but I must get the house
ready for the trolls. If I don't, they will be furious.”

6  Franz worked diligently to get his house ready for the trolls. He chopped wood and
built a fire. He set the table with his best dishes and loaded them with porridge,
assorted fruit, smoked fish, and delicious sausages. When he was done, he left the
hunter and the bear in the house and went to stay with a friend.
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At sunset, the trolls arrived. They stormed into the house and began a raucous
celebration. They ate and drank, sang songs, and made a terrible mess.

One of the trolls caught a glimpse of the bear. It was lying under the stove, with only
an ear sticking out.

“Look!” the troll said, “Franz has a cat!”

The troll cut off a bit of sausage and tossed it on the floor. Then, he kicked the bear in
the ear and shouted, “Wake up, kitty! Get the sausage!”

The bear rose up on its hind legs, ripping the stove away from the floor. The stove was
launched across the room. The bear, in a great fury, roared ferociously. The trolls were
terrified. They screamed and ran for their lives.

Franz returned home the next day. He cleaned up the horrific mess the trolls had

made, repaired the stove, and lived another year in his house. When the dreaded

evening arrived once again the next year, he expected the trolls to come again. He
went out into the yard to cut wood for them.

After a few minutes, he heard a voice calling, “Franz! Franz!”
Franz squinted into the woods but saw nothing but trees.
Then, he heard the voice again say, “Franz! Franz!”

“Yes?” Franz said. “What is it?”

“Have you still got that huge, ferocious cat?” the voice asked.
Franz thought for a minute. Then, he replied.

“Yes,” Franz said. “I still have the cat. It is lying under the stove, and, earlier this year,
it had seven kittens. Now, all of the kittens have grown up. They are bigger and fiercer
than their mother!”

Decoding and Encoding Remediation Supplement Grades4and 5



NAME: A.l

DATE: CONTINUED

20 “Egad!” said the voice. “Then, you will never see us again!”
21 Franz heard a rustling of feet in the woods. Then, there was silence.
22 After that, Franz went on with his life and the trolls never bothered him again.

Questions 1-8 pertain to Passage 1: “The Cat”
The following question has two parts. Answer Part A and then answer Part B.

1. Part A: In paragraph 17, what is the meaning of the word ferocious?

A. hungry
B. dangerous
C. enormous
D

furry

Part B: Which phrase from the text best helps the reader determine the meaning
of ferocious?

A. Tt was lying under the stove
The trolls were terrified.

B
C. Then, he heard the voice again say, “Franz! Franz!”
D

Then, he kicked the bear in the ear

2. Based on information from the text, which statement best expresses how the
characters Franz and the hunter feel about trolls?

A. Franzis afraid of trolls and the hunter is afraid of trolls.

B. The hunter is afraid of trolls, but Franz is not afraid of trolls.

C. The hunter is not afraid of trolls and Franz is not afraid of trolls.
D

Franz is afraid of trolls, but the hunter is not afraid of trolls.
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3. In what two ways do paragraphs 12-19 of the text contribute to the development of
the plot?

A. These paragraphs show how Franz remained afraid of the trolls.
These paragraphs show how the trolls forgot the way to Franz’s house.
These paragraphs show how the hunter was kind to Franz.

These paragraphs show Franz was clever.

These paragraphs show the trolls were clever.

m m g 0O %

These paragraphs show the bear was clever.

4. Using the numbers 1-5, sequence the following events (as they occurred in the
selection).

Franz told the voices in the forest that his cat had seven Kkittens.

On the exact same night each year, trolls drove Franz from his house and took over
the place.

A troll threw a piece of sausage to the bear lying under the stove.

A hunter asked if he could stay at Franz’s house on his way to take the bear he had
captured to the king of Denmark.

The bear roared ferociously and scared the trolls away.

The following question has two parts. Answer Part A and then answer Part B.

5. Part A: In paragraph 7, what is the meaning of the word raucous?

A. soft and peaceful

B. friendly

C. loud and disorderly
D. unfriendly
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CONTINUED

Part B: Which phrase from the text best helps the reader determine the meaning

of raucous?

A. At sunset, the trolls arrived

sang songs, and made a terrible mess

B
C. theyate and drank
D

into the house

6. The text describes how Franz reacted to the trolls before and after the hunter’s visit.
Compare these events in Box 2 below by choosing details from the text that show how
Franz reacted to the trolls. Write the letter of the details from Box 1 in Box 2 to show

how Franz reacted.

Box 1

Details from the story

A. He told the trolls he still had the cat.

B. He asked if he could spend the night.

C. He chopped wood and built a fire.

D. He tossed some sausage on the floor.

E. He set the table with his best dishes.

F. He told the trolls all of the kittens had grown up.

Box 2

Event

Detail 1 showing
Franz’s reaction

Detail 2 showing
Franz’s reaction

How Franz reacted to the
trolls before the hunter’s stay.

How Franz reacted to the
trolls after the hunter’s stay.

Grades 4 and 5
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The following question has two parts. Answer Part A and then answer Part B.

7. Part A: Which statement best describes a main theme of the story?

A.

B
C.
D

Trolls are kind.
Cats are ferocious.
Using your wits can make for a happy ending.

People from Denmark are clever.

Part B: Which character from the story acts as the best example of this theme?

A.

B
C.
D

the hunter
Franz
a troll

the bear

8.  What are two details from the story that show the trolls thought the bear was a cat.

= S

The trolls screamed and ran for their lives.

Franz squinted into the woods but saw nothing but trees.

The trolls drove poor Franz from his house and took over the place.
The troll shouted, “Wake up, kitty!

The troll asked, “Have you still got that huge, ferocious cat?”

Franz went on with his life and the trolls never bothered him again.
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DATE: CONTINUED

Passage 2: “The Wolf, the Elk, and the Aspen Tree”

1 The wolf is the villain in some of the greatest stories ever told.

2 Who chased the three little pigs and blew down their houses? It was the wolf, of
course!

3 Who pestered Little Red Riding Hood and her grandmother? The wolf!

4 These are fiction stories, but they tell us a lot about how real people felt about wolves
in the old days. For many years, people were scared of wolves. They worried that
wolves might attack their farm animals. They also worried that wolves might attack
them or their children.

5 People hated wolves. They disliked them so much that they paid people to hunt them.
In England, King William I paid hunters per wolf pelt. The rulers of Russia, the tsars,
paid hunters for an adult wolf and half of the adult wolf amount for a wolf cub. The
kings of Sweden viewed wolf hunting as a civic duty. They expected every able-bodied
man to help out with wolf hunts.

6  'The European settlers who came to America brought this way of thinking with them.
They hunted wolves to protect themselves and their livestock. The development of
guns helped them. It allowed them to kill more wolves than ever before. By 1920,
wolves had been wiped out in most parts of the United States. At the time, almost
everyone thought this was a good thing. Most people did not see any reason to keep
wolves around. “Good riddance!” they said.

7 In the past few years, a lot of people have changed their mind about wolves. Scientists
who studied Yellowstone National Park were some of the first to change. They noticed
that certain kinds of trees were starting to die out in the park. One of the trees they
were worried about was the aspen tree. There were lots of old-growth aspen trees in
Yellowstone, meaning there were lots of aspen trees that had been there a long time.
But there were very few young aspens.
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Scientists investigated this. They found that elk were a big part of the problem. Elk
like the taste of aspen seedlings and there were lots of elk in the park. In the old days,
packs of wolves preyed on the elk. The wolves kept the herds of elk from getting too
big. But the wolves had been wiped out. There were no predators left who hunted for
elk. A pack of elk could spend all day eating aspen seedlings. They did not have to
worry about predators.

The scientists had an idea. They thought they might be able to help the aspen trees
by bringing in wolves. This idea was very controversial. Many farmers and ranchers
objected. They still viewed the wolves as farmers in the old days had—as a threat to
people and livestock. They thought bringing wolves back was a bad idea.

It took many years to convince people that it might be a good idea to bring wolves to
Yellowstone. Wolves were finally re-introduced there in 1995.

Several years later the scientists went back to the park to see if their plan was working.
They found evidence that it was. Many of the wolves they had brought in survived.
The wolves had formed packs and begun hunting. They were also having pups. There
were still lots of elk in the park, but the elk were starting to get nervous. They could
no longer spend all day nibbling aspen saplings, without a care in the world. They had
to be a bit more careful. Some aspen trees had survived. They had grown large enough
that elk could no longer eat them.

“This is really exciting!” said one of the researchers. “It's great news for Yellowstone.
The level of recovery we are seeing is very encouraging.’

So here is one story in which the wolf is not the villain!

There are some lessons for human beings in this story. One lesson is that we need

to be careful when we make decisions about the value of a species. In the past, we
decided that some animals are just plain bad. We decided that the planet would be
better without these animals. In the past few decades we have come to understand
that it is dangerous to think that way. All of the animals and plants in an ecosystem

are interdependent. That means they all depend on each other. They are connected

in ways we may not notice at first. When we get rid of one animal, we may put other
animals or plants at risk. We may remove an animal’s food source or we may remove
its main predator, as happened in Yellowstone. Every ecosystem has its own balance. If
we remove one species, we may throw the whole system out of balance.

Decoding and Encoding Remediation Supplement Grades4and 5



NAME: A.l

DATE: CONTINUED

Questions 9-14 pertain to Passage 2: “The Wolf, the Elk, and the Aspen Tree”

9. What does the information in paragraph 4 help the reader understand about wolves?

A. Fiction stories about wolves are not true.
B. Scientists view wolves as a threat to people and livestock.

C. People were afraid of wolves in the old days, which is why they were the villain in some
fiction stories.

D. Children do not like wolves.

10. In paragraph 1, the author states, “The wolf is the villain in some of the greatest stories
ever told.” Circle the two paragraphs that support the idea that the wolf is the villain
in some of the greatest stories ever told.

The following question has two parts. Answer Part A and then answer Part B.

11. Part A: According to the text, what did farmers think about the idea to bring wolves
back to Yellowstone?

A. The farmers thought they might be able to help the aspen trees.
B. The farmers were not afraid of the wolves.

C. The farmers did not want to bring wolves back to Yellowstone.
D

The farmers were also scientists.

Part B: Which detail from the text best supports the answer to Part A?
A. The scientists had an idea.

B. They still viewed the wolves as farmers in the old days had—as a threat to people and
livestock.

C. It's great news for Yellowstone.

Many of the wolves they had brought in survived.
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12. Based on information in the text, how did scientists think bringing wolves to
Yellowstone National Park would help the aspen trees?

A. FElk eat aspen trees, aspen trees die. Wolves eat aspen trees, more aspen trees survive.
B.  Wolves eat aspen trees, aspen trees die. Wolves eat elk, more aspen trees survive.

C. Elk eat wolves, wolves die. Wolves eat aspen trees, more aspen trees survive.
D

Elk eat aspen trees, aspen trees die. Wolves eat elk, more aspen trees survive.

13. Based on information in the text, how might you illustrate the food chain found in
Yellowstone National Park?

A. Aspen tree eats elk. Elk eats wolf.

B. Elk eats aspen tree. Aspen tree eats wolf.
C. Wolf eats aspen tree. Aspen tree eats elk.
D

Wolf eats elk. Elk eats aspen tree.

The following question has two parts. Answer Part A and then answer Part B.

14. Part A: Which sentence best states the main idea of “The Wolf, the Elk, and the Aspen
Tree?”

A. Our planet would be better without wolves.
B. People should not be afraid of wolves.

C. Wolves eat elk and elk eat Aspen trees.
D

The animals and plants in an ecosystem are interdependent.

Part B: Which detail from the article best supports the answer to Part A?

A. “If we remove one species, we may throw the whole system out of balance”
B. “There are some lessons for human beings in this story”

C. “We decided that the planet would be better without these animals”

D

“In the past, we decided that some animals are just plain bad”

72 Decoding and Encoding Remediation Supplement Grades4and 5



NAME: A.l

DATE: CONTINUED

Passage 3: “Invasive Species”

1 Intoday’s world, people are on the move. Salesmen jet from one city to another.
Tourists visit foreign countries. Immigrants leave their homes and settle in new lands.

2 But did you know that animals are also on the move? Sometimes people bring exotic
animals back from their trips. Sometimes, they buy exotic animals in pet shops. Other
times, the animals travel by themselves. They may sneak into crates that are shipped
from one country to another or they may find their way onto ships that cross the
oceans.

3 'This animal travel has caused some problems. Sometimes animals end up in a new
place that is just right for them. The land is just right for them. The climate is perfect.
There is lots of food. This is a good thing for them. But it may be a bad thing for other
animals in the ecosystem. The newly arrived animals may settle in and have babies.
They may disrupt the ecosystem by eating up or crowding out the native animals.
When this happens, we say the ecosystem has a problem with “invasive species.” The
ecosystem is being invaded by outsiders.

4 There are invasive species in many parts of the United States. In Florida, the invasive
species that people are most worried about these days is the Burmese python.
Burmese pythons are snakes that are native to Asia and not native to Florida. They are
big snakes. An average Burmese python is twelve feet long.

5 Burmese pythons like to live near water, but they can also slither up into trees. These
snakes are carnivores. They eat small mammals like rats and mice. They also eat birds.
The Burmese python is a constrictor. It bites its victim and holds it. Then, it wraps
itself around the victim and squeezes it to death. Once the victim is dead, the snake
swallows it whole.
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So how did these Burmese pythons make their way to Florida? Some people like

to keep snakes as pets. For a long time, you could buy a Burmese python for about
twenty dollars. You could feed it mice and watch it grow. There was only one problem:
the snake might eventually get too big for its cage. Experts think some pet owners set
their snakes free when they got too big. Some pythons may also have escaped when a
hurricane hit Florida in 1996.

In any case, thousands of Burmese pythons now make their home in the swamps

of southern Florida. This part of Florida is warm, wet, and full of small mammals.

At least, it used to be full of small mammals. A 2011 study found that lots of small
mammals in these areas are in trouble. The pythons are gobbling up raccoons, rabbits,
and opossums. They are even eating larger animals, including deer, bobcats, and
alligators!

Experts are worried. They are afraid that the pythons may wipe out some of the
endangered species that live in the area. A new law has made it illegal for pet shops in
the United States to sell Burmese pythons. Another law has allowed hunters to hunt
pythons. Officials are hoping these laws will help keep the python problem under
control.

In the Midwest, people are worried about Asian carp. Asian carp are fish that are
native to Asia. Some of them were brought to the United States in the 1970s. They got
loose in the Mississippi River. Now, they are spreading like wildfire. The carp are not
just in the Mississippi River. They have also been found in other rivers that feed into
the Mississippi. People are worried that they may get into the Great Lakes.

Asian carp are big eaters. They gobble up food that other fish need. The carp get so big
that other fish can't eat them. So, the arrival of Asian carp is bad news for other fish.

Asian carp are dangerous in another way, too. They are amazing jumpers. An Asian
carp can jump eight to ten feet in the air.

Asian carp tend to be scared by boats. If you drive a motorboat past them, they may
start to jump out of the water. You may see hundreds of flying fish. You may even be
hit with a fish. A number of people have been injured by these jumping fish.
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13 Invasive species, like the Burmese python and Asian carp, can harm environments
they invade. Animals and plants suffer and some of the damage caused by these
invasive species may be permanent.

Questions 15-19 pertain to Passage 3: “Invasive Species”
The following question has two parts. Answer Part A and then answer Part B.

15. Part A: In the title, what does the word invasive mean?

A. tame

B. intended as a pet in the home

C. not living or growing naturally in a certain area
D

not found in nature

Part B: Which two phrases from paragraph 3 best help the reader understand the
meaning of invasive?

“invaded by outsiders”

“lots of food”

“the newly arrived animals”

A
B
C. “theland is just right for them”
D
E. “agood thing”

E

“the climate is perfect”

Grades 4 and 5 Decoding and Encoding Remediation Supplement 75



16. The author states that animals are on the move. Choose two details from the text that
support this statement.

A.

m =g 0w

Some people bring exotic animals back from trips.

People are on the move.

Some animals sneak into crates or onto ships that end up in new lands.
Tourists visit foreign countries.

Immigrants leave their homes and settle in new lands.

Salesmen jet from one city to another.

17. In paragraph 5 of the text, which two phrases help the reader understand what the
word carnivore means?

mmog 0w R

Burmese pythons like to live near water
they eat small mammals like rats and mice
swallows it

squeezes it

they also eat birds

they can also slither up into trees

18. What does the information in paragraph 3 help the reader understand about invasive
species?

A.

An invasive species might find a new environment to be a good thing, but the invasive
species could be a bad thing for the ecosystem.

An invasive species cannot find food in a new environment that is just right for them.
An invasive species cannot find land in a new environment that is just right for them.

Newly arrived animals live in a perfect climate.
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The following question has two parts. Answer Part A and then answer Part B.

19. Part A: What do you think was the author’s purpose for writing “Invasive Species”?

A. to provide information on the habitat of pythons

B. to entertain with a story about animals

C. to provide information about how much Asian carp eat
D

to inform about how invasive species can be harmful

Part B: Which detail from the article best supports the answer to Part A?

A. Asian carp are big eaters.
B.  You may see hundreds of flying fish.

C. Invasive species, like the Burmese python and Asian carp, can harm environments they
invade.

D. Burmese pythons like to live near water, but they can also slither up into trees.

Beginning-of-Year Reading Comprehension total of 19 points

To receive a point for a two-part question (i.e., 1, 5, 7, 11, 14, 15, 19) students must
correctly answer both parts of the question.
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Grade 4 Placement Assessment Summary

Reading Comprehension Assessment

Score Required to Meet Benchmark of 80% Student Score

15/19 /19

Word Reading in Isolation Assessment (if administered)

List the missed letter-sound correspondences and syllabication errors in the spaces
below:

Other Notes:
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Fluency Assessment Scoring Sheet

Words Read in One Minute

Uncorrected Mistakes in One Minute

W.C.P.M.

Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
920 145 166 180

75 119 139 152

50 94 112 123

25 68 87 98

10 45 61 72

Recommended placement (Check one)
CKLA Grade 4

An earlier point of instruction in the CKLA grade-level materials
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Placement Assessment—Fluency Assessment
Recording Copy
The Elephant and the Ape
“Look at me!” cried Tusk the elephant. “See how big and strong I am!” 14
“Look at me!” cried his friend Nim the ape. “See how quick and clever I am!” 30
“It is better to be big and strong than quick and clever!” said Tusk. 44
“Not so,” answered Nim. “It is better to be quick and clever than big and strong” 60
So the two friends began to argue. 67
“Let’s not argue,” said Nim. “Let’s go to Sage and ask him to settle the matter.” 83
“Agreed!” said Tusk and off they ran. 90
Sage was a wise old owl who lived in the darkest corner of an old tower. 106
Sage listened to what Tusk and Nim had to say. 116

“I see,” he said. “There is a way to settle this. You must do just as I say. Then, I shall tell 138

you which is better” 142
“Agreed!” said Tusk. 145
“Agreed!” said Nim. 148

“Cross the river;” said Sage, “and pick me some of the mangoes that grow on the great 165

tree” 166

Tusk and Nim set off on their mission. 174
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Soon, they came to the river, which was very wide and deep. Nim was afraid. 189
“I can’t cross that river!” he cried. “Let’s go back” 199

Tusk laughed. “Didn't I tell you it is better to be big and strong than to be quickand 218

clever? It is an easy thing for me to cross the river.” 230

Tusk lifted Nim up with his trunk and put him on his broad back. Then, he swam 247

across the river. 250

Soon, they came to the mango tree. It was so tall that Tusk could not reach the 267

mangoes, even with his long trunk. He tried to knock the tree over but could not doit. 285

“I can't reach the mangoes,” he said. “The tree is too high. We shall have to go back 303

without the mangoes.” 306

Nim laughed. “Didn't I tell you it is better to be quick and clever than big and strong? 324

It is an easy thing for me to climb this tree” 335

Nim scampered up the tree and tossed down a whole basketful of ripe mangoes. Tusk 350

picked them up. Then, the two of them the crossed the river as before. 364

When they came again to Sage’s tower, Tusk said, “Here are your mangoes. Now tell us380

which is better—to be big and strong or to be quick and clever?” 394

Sage answered, “I should think you would know that yourself. You crossed the river, 408

and Nim gathered the fruit. Sometimes it is better to be big and strong and sometimes it is 426

better to be quick and clever. Each thing in its place is best.” 439
“That is true,” answered Tusk. 444
“Indeed it is,” said Nim. 449

Then, away they went, and from that day on, they were better friends than ever before. 465
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Placement Assessment—Reading Comprehension Assessment

You will read three selections. After reading the first selection, you will answer several
questions based on it. Then, you will read the second selection and answer several questions
based on it. Finally, you will read the third selection and answer several questions based on
it. Some of the questions have two parts. You should answer Part A of the question before
you answer Part B.

Passage 1: “Mercury and the Woodman,” by Aesop

1 A poor Woodman was cutting down a tree near the edge of a deep pool in the
forest. It was late in the day and the Woodman was tired. He had been working since
sunrise and his strokes were not so sure as they had been early that morning. Thus it
happened that the axe slipped and flew out of his hands into the pool.

2 The Woodman was in despair. The axe was all he possessed with which to make a
living, and he had not money enough to buy a new one. As he stood wringing his
hands and weeping, the god Mercury suddenly appeared and asked what the trouble
was. The Woodman told what had happened, and straightway the kind Mercury dived
into the pool. When he came up again he held a wonderful golden axe.

3 “Is this your axe?” Mercury asked the Woodman.
4 “No, answered the honest Woodman, “that is not my axe””

5 Mercury laid the golden axe on the bank and sprang back into the pool. This time he
brought up an axe of silver, but the Woodman declared again that his axe was just an
ordinary one with a wooden handle.

6  Mercury dived down for the third time, and when he came up again he had the very
axe that had been lost.

7 The poor Woodman was very glad that his axe had been found and could not thank
the kind god enough. Mercury was greatly pleased with the Woodman’s honesty.
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“I admire your honesty; he said, “and as a reward you may have all three axes, the
gold and the silver as well as your own.”

The happy Woodman returned to his home with his treasures, and soon the story

of his good fortune was known to everybody in the village. Now there were several
Woodmen in the village who believed that they could easily win the same good
fortune. They hurried out into the woods, one here, one there, and hiding their axes
in the bushes, pretended they had lost them. Then they wept and wailed and called on
Mercury to help them.

And indeed, Mercury did appear, first to this one, then to that. To each one he showed
an axe of gold, and each one eagerly claimed it to be the one he had lost. But Mercury
did not give them the golden axe. Oh no! Instead he gave them each a hard whack
over the head with it and sent them home. And when they returned the next day to
look for their own axes, they were nowhere to be found.

Honesty is the best policy.
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Questions 1-5 pertain to Passage 1: “Mercury and the Woodman,” by Aesop

1. Explain why the axe slipped and flew out of the Woodman’s hands into the pool.

2. Despair means the feeling of having lost hope that something will improve. Why was
the Woodman in despair?

A. He didn't finish cutting down the tree he had started cutting down.
B. He didn’t want to tell Mercury what had happened.

C. He wanted the golden axe.

D. He didn’t know how he would get his axe back.

The following question has two parts. Answer Part A and then answer Part B.

3. Part A: How did the Woodman show honesty, or the quality of being fair and
truthful? Find two examples in the text and write them in the following chart.

The Woodman showed honesty by:
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Part B: What could the Woodman have done that didn’t show honesty?

4.  What good fortune did the other Woodmen in the village hope to easily win?

A. getting a golden axe and a silver axe in addition to their own
losing their own axes in the pool in the forest

returning the next day to find their hidden axes

o 0O =

showing honesty to Mercury when he asked what the trouble was

5. The moral of the story is “Honesty is the best policy”” Explain what this moral means,
using evidence from the text.
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Passage 2: “Benjamin Banneker”

1 Imagine that you are given an old-fashioned pocket watch. Because you are a curious
person and you are interested in how the watch works, you take it apart. Looking at
the array of watch parts, you have an idea. Is it possible to use the watch as a model
and build a large clock with the same kinds of working parts? It sounds like it could
work, but where will you begin? How will you enlarge the design of the watch to build
the clock? What materials will you use for the clock parts? It sounds challenging,
doesn't it? Believe it or not, a man named Benjamin Banneker accomplished this task
in 1753—more than 250 years ago. And he did it without the use of modern tools
or technology. He built the clock from wood, and he carefully carved each of the
gears. That clock ran for more than 40 years and kept almost perfect time. Benjamin
Banneker used his brilliant mind in this and other ways to examine and improve the
world around him.

2 Benjamin Banneker was born near Baltimore, Maryland, in 1731. Many African
Americans were enslaved during this time in American history, but Benjamin was
born a free man. Benjamin grew up on his family’s farm. When he was young, his
grandmother taught him to read. Later, Benjamin went to a nearby school where he
showed great skill in mathematics and science. Benjamin's schooling did not last long,
however, because he was needed on the family farm. While working on the farm,
Benjamin created an irrigation system that allowed crops to be watered even during
dry times. The irrigation system was made up of ditches and small dams. The system
controlled water that flowed from springs near the farm.

3 Banneker was in his early 20s when he built his famous clock. But that
accomplishment didn't satisfy his curiosity about the world around him. He
continued to learn and grow. When he was older, Banneker began to teach himself
astronomy. Astronomy is the study of the sun, moon, stars, planets, and other bodies
in space. This area of study fascinated Banneker. He loved astronomy so much that he
built a cabin with a skylight. Through this window in the roof, he could observe the
sky during the day and at night. Banneker used his observations to record the weather
and the appearance of stars in the sky. He used his outstanding mathematical abilities
to calculate the tides and correctly predict eclipses of the sun and the moon.
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4  Benjamin Banneker decided to create an almanac in which he would publish all the
useful information that he gathered. Each year between 1792 and 1797, Banneker
published an almanac that included all of his astronomical calculations and weather
predictions. Readers used the facts in their daily lives. They also enjoyed the puzzles,
health tips, and advice on farming that were included in the pages.

5 Benjamin Banneker’s abilities were outstanding. People who knew him thought he
could put his skills to use in other areas. Thomas Jefferson was among those who were
made aware of Banneker talents. At that time, Jefferson was secretary of state under
President George Washington. Jefferson requested that Banneker be made part of a
group that was planning the design for the nation’s capital. In 1791, Banneker was
made an assistant to Major Andrew Ellicott. Major Ellicott was the man appointed
by President Washington to lay out the boundaries for the area. Banneker used his
mathematical abilities to help plan the way that Washington, DC, would look in the
years to come.

6 In 1791, Banneker also sent a copy of the manuscript for his first almanac to Thomas
Jefferson. Along with the almanac manuscript, Banneker included a letter to Jefferson
that expressed how he felt about slavery. Banneker felt that slavery should be
abolished, or ended, and that the abilities of African Americans like himself should be
recognized. Jefferson reacted favorably to the almanac and responded to Banneker’s
comments politely. However, it would be years before slavery was abolished in the
United States.

7 As Banneker grew older, he continued to observe the natural world around him
and to support the anti-slavery movement. He had become well-known and widely
respected, and he often enjoyed visits from scientists and others who admired his
work. Benjamin Banneker died at his home in 1806. Today the contributions of this
farmer, scientist, mathematician, astronomer, writer, and city planner are recognized
around the world. In 1980, the US Postal Service remembered the contributions of
Benjamin Banneker by issuing a stamp in his honor.
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Questions 6-9 pertain to Passage 2: “Benjamin Banneker”

6. Knowing what Banneker accomplished in his life, what does the word outstanding
mean in the following sentence from paragraph 5?

Benjamin Banneker abilities were outstanding.

A. unpaid
B. excellent
C. poor

D. average

The following question has two parts. Answer Part A and then answer Part B.

7. Part A: Benjamin Banneker was curious about the world around him. Using evidence
from the text, fill in the column labeled “Part A: What Benjamin Banneker built or
made”.

Part A: What Benjamin Banneker | Part B: Why he built or made this
built or made

Part B: Now that you have identified things Banneker built or made, use evidence

in the text to help you determine why he built or made these things. Record your
answers for why Banneker built each item in the column labeled “Part B: Why he built
or made this”.
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8. In paragraph 6, the author notes the following:

Jefferson reacted favorably to the almanac and responded to Banneker’s

comments politely.

Using evidence from the text, explain why Jefferson might have reacted favorably to
the almanac and why he might have responded to Banneker’s comments politely.

9. In paragraph 5, the author states that Thomas Jefferson was aware of Banneker’s
talents and requested that Banneker be made part of a group that was planning the
design for the nation’s capital. Using information from the text, explain why Thomas
Jefferson might have requested that Banneker be part of an important group planning
the design of the nation’s capital.
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Passage 3: “The Circulatory System”

1 If you have ever cut your finger or scraped your knee, you know what your own
blood looks like. But have you ever wondered why you need blood or how your blood
travels through your body? Long ago, people did not know a lot about blood. For
example, it was once thought that bloodletting, or taking blood from a person, would
help a sick person. People thought bloodletting would allow a disease to flow out of
a person who was ill. Today we know this is not true. Modern scientists and medical
professionals have learned a great deal more about blood. They have also learned
more about the way blood moves through the body.

2 Blood has many important jobs in the body. It carries life-giving oxygen to body cells
and removes carbon dioxide. Blood also moves nutrients from food to body tissues,
and it carries away waste products. Some cells in blood help protect the body against
disease. Blood also helps distribute heat throughout the body. In addition, it carries
the hormones that a body needs to grow and function.

3 Your blood moves through your body along a network called the circulatory system.
The circulatory system is made up of the heart, blood vessels, and blood itself. At one
time, it was thought that blood was constantly being made and used up in the body.
This idea came from an ancient Greek physician, or doctor, named Galen. Galen
believed that the food we eat was turned into blood in the liver. He thought that blood
flowed through the veins into the body where it was used up. Then new blood would
be made. In the 1600s an English physician named William Harvey proved that this
was not true.

4+  William Harvey was a physician at a hospital in London, England. He was also a
doctor to two English kings. Harvey observed blood flow in animals and in the bodies
of humans. He confirmed that the heart is an organ that pumps blood through the
body. He discovered that blood vessels have valves in them that stop the blood from
flowing back the wrong way. In 1628, Harvey published a book that explained how
blood is pumped from the heart through the body and then returned to the heart
again. His paper proved that blood was circulated over and over again in the body.
Harvey also explained the pulse we feel in our bodies. He said the pulse is caused by
blood vessels that expand, or grow larger, each time the heart contracts and sends out
blood. Harvey’s work changed the way doctors thought of the heart and blood vessels.
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So just how does the circulatory system work? Let’s begin with the heart and blood
vessels. The heart is a muscular organ that is about the size of a personss fist. It pushes
blood out when it contracts, or squeezes together, and it pulls blood in when it
relaxes. The blood vessels make up the “pipeline” through which blood flows. You
have so many blood vessels in your body, they could circle the earth more than two
times if they were strung together! There are different kinds of blood vessels. Arteries
are large blood vessels that carry blood away from the heart. The arteries take blood
to tiny blood vessels called capillaries. The capillaries are the connections between
arteries and veins. Veins are the blood vessels that take blood back to the heart.

Blood itself is made up of liquid and solid particles. The liquid is called plasma.
Plasma is made mostly of water, proteins, and minerals. The solids in blood are called
red blood cells, white blood cells, and platelets. The red blood cells carry oxygen and
carbon dioxide. The white blood cells protect the body from disease and infection.
Platelets help the blood clot. Without the clotting substances in platelets, blood would
keep flowing from a wound and a person might bleed to death.

What happens during blood circulation? The heart pumps blood to the lungs where
the blood mixes with oxygen. The blood then goes back to the heart again and is
pumped through the arteries to the capillaries. As the blood travels through the
capillaries, oxygen and nutrients are delivered to body tissues. The blood also picks
up carbon dioxide and other waste products that the body does not need. The blood
crosses through the capillaries into the veins. Now it’s on its way back to the heart.
When the blood reaches the heart, it is pumped into the lungs. In the lungs, carbon
dioxide is removed from the blood and fresh oxygen is mixed with the blood again.
Other waste products have already been removed from the blood along the way by
the liver and the kidneys.

Your heart, blood, and blood vessels do an amazing job of making sure your body
stays strong, healthy, and alive. And they do it in a very short time. It might seem that
it would take hours or even days for blood to circulate through your body. But it takes
less than a minute. The circulatory system is one of the most important systems in
your body. The next time you feel your pulse or hear your heartbeat, remember how
hard your circulatory system is working for you!
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NAME: A-5

DATE: CONTINUED

Questions 10-15 pertain to Passage 3: “The Circulatory System”

10. In paragraph 5, what does the following sentence mean?

You have so many blood vessels in your body, they could circle the earth

more than two times if they were strung together!

A. Ifyou took all the blood vessels from your body and put them together in one long
string, you could wrap that string around the earth more than two times.

B. Ifyou took all the blood from your body and put it in one place, it would wrap around
the earth more than two times.

C. Ifyou took all the blood vessels from your body, each one is long enough to circle the
earth on its own more than two times.

D. If you took all the blood vessels from your body and put them together in one long
string, you could wrap that string around the earth less than two times.

The following question has two parts. Answer Part A and then answer Part B.

11. Part A: List the important jobs blood has in the body in the following chart.

Important Jobs Blood Has in the Body
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Part B: Using information from the chart, give at least two reasons why blood is
important to the body.

12. Which blood vessels carry blood away from the heart and which blood vessels carry
blood back to the heart?

A. Veins carry blood away from the heart; arteries carry blood back to the heart.

B. Veins carry blood away from the heart; capillaries carry blood back to the heart.
C. Arteries carry blood away from the heart; capillaries carry blood back to the heart.
D

Arteries carry blood away from the heart; veins carry blood back to the heart.

13. Which of the following shows the correct sequence of where blood goes when it
circulates through the body?

A. heart = lungs = heart = veins > capillaries = arteries = heart
B. heart = lungs = heart = arteries > capillaries = veins = heart
C. lungs = veins ™ heart = capillaries = veins = heart = lungs

D. lungs = arteries = heart = capillaries = veins = heart = lungs
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NAME:

DATE:

A5

CONTINUED

The following question has two parts. Answer Part A and then answer Part B.

14. Part A: Fill in the following chart comparing the physicians Galen and Harvey and

their beliefs.

How Blood Is Used in the Body

Where Blood Starts before Going
through the Body

Galen

Harvey

Part B: Using information from the chart and information from the text, explain how
Harvey’s work changed the way doctors thought about the heart and blood vessels.

Grades 4 and 5
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15. In paragraph 8, the author states that it might seem like it would take hours or days
for blood to circulate through your body. Using evidence from the text, explain why it
might seem that blood would take so long to circulate through your body.

Beginning-of-Year Reading Comprehension total of 15 points

To receive a point for a two-part question (i.e., 3, 7, 11, and 14) students must
correctly answer both parts of the question.
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NAME: A-6

DATE:

Grade 5 Placement Assessment Summary

Reading Comprehension Assessment

Score Required to Meet Benchmark of 80% Student Score

12/15 /15

Word Reading in Isolation Assessment (if administered)

List the missed letter-sound correspondences and syllabication errors in the spaces
below:

Other Notes:
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Fluency Assessment Scoring Sheet

Words Read in One Minute

Uncorrected Mistakes in One Minute

W.C.P.M.

Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83

Recommended placement (check one)
CKLA Grade 5

An earlier point of instruction in the CKLA grade-level materials
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NAME: A-8

DATE:

Placement Assessment—Fluency Assessment

Recording Copy

Paul Bunyan

Even as a baby, Paul Bunyan was mighty big. How big? Well, he was so big that his parents 19

had to use a covered wagon for his cradle. 28

As you might imagine, young Paul Bunyan had a big appetite. He gobbled up five barrels 44

of porridge a day, and his parents had to milk four dozen cows every morning and 60
evening just to keep his baby bottle filled. 68
Paul was so big it caused some problems in the little town in Maine where he grew up. 86
When he sneezed, he blew the birds from Maine to California. When he snored, the 101
neighbors ran out of their houses hollering, “Earthquake! Earthquake!” 110

After that, Paul’s father thought it might be better if Paul didn't sleep in town. He built 127
a cot on a large raft for Paul and floated it off the coast. Paul slept on the raft for a few 149
nights, but the floating cot didn’t work out. When Paul turned over in his sleep, he created 166

gigantic waves that knocked down houses along the coast. 175

Eventually, Paul’s father decided that the East Coast was just too small for Paul Bunyan. 190
The only sensible thing to do was to move out West. So the Bunyan family moved to 207
Minnesota. In those days Minnesota was full of logging camps, sawmills, and lumberjacks. 220
Americans were moving west and “building the country” They had to cut down alotof 236

trees to make their homes, not to mention their schools, churches, boats, and furniture. 250

Word Count: 250
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Grades 4 and 5
Fluency Assessments

In addition to assessing student knowledge of individual letter-sound correspondences,
it is also important to assess the fluency with which students read. Measures of reading
fluency typically take into account both the accuracy and rate at which students read.
Reading fluently requires automaticity in decoding text. The extent to which students are
not able to decode quickly, accurately, and automatically will impact their understanding
of what they read.

Fluency can be assessed easily by providing students with grade-level text that they
have not previously read or practiced, asking them to read the text aloud. The teacher
notes both the time required to read the passage and any errors made while reading
aloud.

The Fluency Assessment portion of the Placement Assessment should give you an
understanding of where students coming into your classroom at any point in the school
year are in terms of their ability to read fluently and with prosody. Fluency Assessment
passages and procedures are provided at the end of each section of this Supplement
beginning with Section 3.

It is normal for students to show a wide range in fluency and in Words Correct Per
Minute (W.C.P.M.) scores. However, a major goal of both Grades 4 and 5 is to read
with sufficient fluency to ensure comprehension and independent reading of school
assignments in this and subsequent grade levels. A student’s W.C.P.M. score can be
compared with the score of other students in the class (or grade level) and also with
the national fluency norms for each grade level obtained by Hasbrouck and Tindal
(2006). Hasbrouck and Tindal (2006) suggest that a score falling within 10 words above
or below the 50th percentile should be interpreted as within the normal, expected, and
appropriate range for a student at that grade level at that time of year. For example, if
you administered the assessment during the fall of Grade 5, and a student scored 100
W.C.P.M., you should interpret this as within the normal, expected, and appropriate
range for that student.




Students who perform below the 50th percentile on Fluency Assessments may benefit

from specific remediation designed to improve fluency. When using the following tables,
be sure to take into account the time of the year in which the student is assessed. While
it is beyond the scope of this Supplement to provide detailed suggestions for improving

fluency, the following best practices are highly recommended:

¢ Model fluent reading for students by reading passages aloud with expression,
demonstrating how to use punctuation as a guide for pauses.

¢ Provide opportunities for students to re-read passages, after corrective feedback

on any decoding errors has been provided. Pairing students for partner reading and
using Reader’s Theater are both strategies that can be used to encourage re-reading.
Occasional choral reading may also be effective.

Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 145 166 180
75 119 139 152
50 94 112 123
25 68 87 98
10 45 61 72

Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
920 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83
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Game Directions and Templates

Struggling readers need repeated practice decoding and reading specific letter-sound
correspondences in words. Reading the Word Lists included in this Supplement will
provide some practice, but often additional practice will be necessary. Most students will
find it more enjoyable to practice reading words when a game format is provided.

Games also provide an opportunity for differentiated instruction. Students who need
practice reading words with different letter-sound correspondences may still play the
same game, with each student having his own specific deck of word cards to be read as
part of the game. Use the Word Lists in each section of this Supplement to create card
decks for your students.

Directions are provided for each game, followed by templates for the game boards and
word cards.

Word Block

e Use the provided grid and template word cards or create a grid of equal-size squares
on a poster board and two sets of square cards with a word written on one or both
sides. The cards should fit into the squares on the grid. Each set of cards should
either be a different color or the words should be a different color to differentiate
between players.

e Working in pairs, have students take turns drawing a card from their pile and then
reading the word on the card. If the student correctly reads the card, he/she may
place it in any square on the grid.

¢ The object of the game is to try to get five cards in a straight line (horizontally or
vertically) before the other player. Students can use their cards to block an opponent
from getting five in a row, as well as try to get five of their own cards in a row.
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Moon Shot

¢ Use the provided game board or create a similar playing board on a poster board.

e Gather tokens or playing pieces for each player.

¢ Then create three sets of cards using the templates:
- Word Cards
- Good to Go Cards
— Problem Cards

¢ You will also need to provide some kind of small marker or token as playing pieces for
each student.

¢ Have students take turns drawing word cards. If a student reads the word card
correctly, then he/she can draw a Good to Go Card and follow the directions on the
card. If a student does not read the word correctly, then he/she will draw a card from
the Problem pile and follow the directions on that card.

¢ The first student to make it to the “moon” is the winner.

Roll, Flip, Read

e Create a set of cards for each player (see template) that has a word to be read on one
side and a number on the other side.

e Call out a number at random and have each student take turns finding a card with
that number on it in his/her stack. The student then reads the card aloud. If the word
is read correctly, the student may then roll a die. The number the die lands on is the
number of points the student receives.

* The student with the most points is the winner.

¢ An alternate way to play that does not involve a die is for each card to have a pre-
assigned point value based on the difficulty of the word.

Race Against the Clock

e Create a set of word cards for each player (see template). Assign each word a point
value based on the difficulty of the word; you may want to assign 1 point for one-
syllable words, 2 points for two-syllable words, 3 points for three-syllable words, and
SO on.
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e Each player gets a preset time limit to attempt to read as many words as possible
within the time. Students get points for the words they read correctly and get no
points for words they get wrong or skip.

® The student with the most points is the winner.

Crazy Eights Variation

e Create a deck of word cards. Each word should be one of four colors (suits) and there
should be an equal number of each color.

¢ Give each player five cards to start. Put the rest of the deck in the middle and flip the
top card over next to the deck. This face-up card becomes the discard pile.

¢ Taking turns, each student can either play a card that is the same color or that starts
with the same letter as the card at the top of the discard pile. To be able to play a
card, a student must correctly read the card or he/she loses a turn.

¢ If a student does not have a card that is either the same color or that starts with the
same letter as the top card of the discard pile, then he or she can draw from the deck.
If there are no more cards left in the deck, shuffle the discard pile and that becomes
the new deck.

e The first student to run out of cards is the winner.
¢ You may also wish to include skip, draw 1, draw 2, draw 3, and reverse cards.

Journey Through Space

¢ Using the card templates, create a set of cards as follows. Write one word on each
card. Some cards will only have words; others may have words with an alien symbol
or comet symbol (see card templates).

¢ Place all of the cards in a container. Pass the container around, having each student
draw a card and read the word aloud. If he or she reads the word correctly, then he/
she gets to keep the card. If he/she does not read the word correctly, he/she places
the card back into the can. If a student correctly reads a word on a card with an alien
symbol, he/she can take a card from another player. If a student correctly reads a
word on a card with a comet symbol, he/she gets a second turn.

¢ The student with the most cards at the end of the game wins.
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Flip

¢ Using the card template, create a set of cards for each player that has a word to be
read on one side and a number on the other side.

¢ To play, either call out a number or have the student roll a die (or dice) and then
read the word that corresponds to the number rolled. If the student reads the word
correctly, then have him or her “flip” the word (turn the card over).

¢ The first student to flip all of the words is the winner.

Checkers

¢ Use the provided checkerboard and checkers template or a store bought
checkerboard with a set of checkers. Using the provided card template, create a set
of word cards for each student.

¢ The rules are the same as regular checkers except that in order to make a move, the
student must first draw and read a word card correctly. If the student reads the card
correctly, then he/she may make a move. If he/she misreads the word, the turn is lost.

¢ The first player to take all of the other player’s pieces is the winner.

Race to the Top

¢ Make a set of word cards for each player.

e Each student gets his/her own ladder and a set of word cards. Students flip over a
card and if he/she reads the word correctly, he/she can move his/her marker up a
space; if he/she misreads a word, he/she falls down a rung.

¢ The first player to reach the top is the winner.

Over the Rainbow

e Create a set of clue envelopes for each player. Each envelope should contain a card
with either a word or instructions on it. Make as many envelopes as there are spaces
from the start place to the pot of gold.

¢ To play, have each student take turns opening his first clue. The student opens the
first clue and does what the clue says (e.g., read these words); if he/she completes the
task correctly, then he/she can move on the board to the next space, where he/she
will receive the next clue.

¢ The first student to reach the pot of gold wins.
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Swim to the Finish

e Make a copy of the template game board.
e Each student should write his/her name at the top of a column or “swim lane.”

¢ Pick out a word for a student to read aloud. If the student reads the word correctly,
then he/she may place a check mark in one of the squares of his/her “swim lane.” If a
student does not read the word correctly, he/she may not check a square.

e Each student gets only one chance to read a word during his/her turn. Regardless of
whether the student reads his/her word correctly, play then moves to the next student.

¢ The first person to reach the end of the pool wins.

Baseball

¢ Write target words on cards. You may wish to also assign value to the card based on
the difficulty of the word (e.g., base hit, double, triple, homerun, etc.).

¢ Use the game board template with playing pieces or draw a baseball diamond similar
to the template on the board/chart paper.

¢ Divide the group into two teams, having one team come to the front of the room and
line up in front of the board.

e Each team takes a “turn at bat” as follows. Pick a card from the pile and ask the first
person on the team to read it. If the word is read correctly, draw a line from home
plate to first base, signifying a “hit,” or move the playing piece from home to first
base (if using the provided template). This player should go to the back of the team’s
line, while the next player comes forward to read the next card. If he/she reads the
word correctly, draw a line or move the playing piece from first to second base. Play
continues in this way so that each time a player reads a word correctly, a line is drawn
or the playing piece is moved to the next base. If the fourth player reads the word
correctly, draw a line or move the playing piece from third base to home plate and
mark “1 run” for this team. Play continues by the members of this team so long as no
words are misread. When a word is misread, the next team takes its turn at bat.

¢ As in the actual game of baseball, any “players left on base” when a word is misread
do not count or add to the score.

¢ The team with the most points at the end of the game wins.
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WORD BLOCK

Player Two
Cards

Place cards here.

Place cards here.
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WORD BLOCK: TEMPLATE FOR WORD CARDS

Copy template and then write different words on each card, according to the letter-sound
correspondences students need to practice. Then cut cards apart.
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MOON SHOT
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TEMPLATE FOR WORD CARDS

MOON SHOT

Copy the template several times and then write different words on the cards for different students.

Cut out the cards.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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MOON SHOT: GOOD TO GO CARDS

Copy the template and cut out the cards.

———————————————————————————————————————————————————————————————

Move Forward
One Space!

Move Forward
One Space!

Move Forward
Two Spaces!

Move Forward
One Space!

Move Forward
Two Spaces!

Move Forward
Two Spaces!

Move Forward
Three Spaces!

Move Forward
Two Spaces!

Move Forward
Five Spaces!

Move Forward
Four Spaces!

_______________________________________________________________
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MOON SHOT: PROBLEM CARDS

Copy the template and cut out the cards.

———————————————————————————————————————————————————————————————

Sorry! Sorry!

Lose a Turn

Go back Go back
; one space one space :
Go back Go back
; one space two spaces ;
Go back Go back
; two spaces three spaces ;

Go back
three spaces

Go back
four spaces

_______________________________________________________________
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WORD CARD TEMPLATE

ROLL, FLIP, READ

Copy one template for each student. Cut out cards and write words on the back of each card.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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WORD CARD TEMPLATE

4
9
O
—I
9
L
L
T
-
%2
=
<
O
<
L
9
<
oc

Copy template several times and write words on each card. Also write a point value based on the

difficulty of the word. Cut out the cards.
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WORD CARD TEMPLATE

CRAZY EIGHTS VARIATION

Copy template several times on four different colors of paper. Write words on each card; cut out the

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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WORD CARD TEMPLATE

JOURNEY THROUGH SPACE

Copy the template several times and write words on each card. Cut out the cards.
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)]
(a's
<C
Y
<
—
<C
LLl
-
n
KT
Y
<<
o
0
L
O
-
o
oc
L
-
S>-
Ll
-
oc
=
o
A4

Copy the template several times and write words on each card. Cut out the cards.

©
=
(]
9
(]
©
]
e
v

Steal a Card
Steal a Card
Steal a Card
Steal a Card

Steal a Card
Steal a Card
Steal a Card
Steal a Card
Steal a Card
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JOURNEY THROUGH SPACE: SECOND TURN

Copy the template several times and write words on each card. Cut out the cards.

———————————————————————————————————————————————————————————————

:F_Ta_l_(?ﬁpgth?qu""---——-_T_Ta!'_‘?_{\p_qt_h?r_-@!r_‘__________”:
FTakeAnotherT"m{:} +TakeA"°therTum§:§ *
FTakeAnotherT"m{:} +TakeA"°therTum§:§ *
*Take“““he”"m;:} Take Another Tum{:% |
Take Another Turn ;:} Take Another Turn ;:%

_______________________________________________________________
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WORD CARD TEMPLATE

FLIP

Copy a template for each student and then write words on the back of each card. Cut out the cards.
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CHECKERS

Grades 4and 5 Decoding and Encoding Remediation Supplement 141



142 Decoding and Encoding Remediation Supplement Grades 4and 5



CHECKERS: PIECES
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WORD CARD TEMPLATE

CHECKERS

Copy template several times and write words on each card. Cut out the words.
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RACE TO THE TOP

__/ \__
| N
| N
| N
| N

Player 1
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RACE TO THE TOP

__/ \__
| N
| N
| N
| N

Player 2
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WORD CARD TEMPLATE

RACE TO THE TOP

Copy template several times and write words on each card. Cut out the words.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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OVER THE RAINBOW
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WORD CARD TEMPLATE

OVER THE RAINBOW

Copy template several times and write words or clues on each card. Cut out the words.
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START

FINISH
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: WORD CARD TEMPLATE

SWIM TO THE FINISH

Copy template several times and write words on each card. Cut out the words.
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BASEBALL GAME
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WORD CARD TEMPLATE

BASEBALL GAME

Copy template several times and write words on each card. Cut out the words.

|||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||||
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Section 1

One-Syllable Short Vowel Words
Past Tense with —ed

Basic High-Frequency Words
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Section 1.1

CVC and CVC Plurals

CVC AND CVC PLURALS: LESSON TEMPLATES

Sample Lesson Template
Basic Code: Consonant and Short Vowel Sound Spellings

Focus:
Sound
Spelling Instructions Materials
Warm-Up Working in a small group, show students Spelling Cards Spelling Cards
for known sound spelling strengths. Say the sound and
have students repeat or have students say the sound as
you show them the Spelling Card.
Teaching Show students the Spelling Card for the new sound to be | new Spelling Cards
taught. Tell students the sound. Have students repeat. Individual Code Chart
Tell students different words with the targeted sound
in the beginning, middle, and end of the words. Have
students repeat the words. Repeat the words and ask
students where the target sound is.
Have students use their finger to draw an outline around
this spelling on the Individual Code Chart.
Guided Ask students to give words with the target sound. Ask dry-erase boards and
Practice students to write decodable words with the target sound. | markers or paper and
pencil
Independent | Students read words with targeted sound. Students can | materials in this section
Practice read lists of words or phrases with targeted sound of the Supplement
More proficient students can read connected decodable
text with targeted sound.

Note: You may print the Spelling Cards provided in the Resources section of this
Supplement on card stock. Alternatively, you may use index cards to create your own
Spelling Cards as needed.

Grades 4 and 5
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Sample Remedial Lesson

Basic Code: ‘f ' > /f/
Focus:
7> Ifl Instructions Materials
Warm-Up Show students previously reviewed Spelling Cards previously taught

and have them tell the sound each letter represents. If
additional practice is still needed, show the card and say
the sound of each letter, having students repeat each
sound.

Spelling Cards

Teaching

Show the picture of the sound /f/, i.e.,'f . Tell students the
sound of the letter f ' Tell students you will say and they
will hear words with the /f/ sound in the beginning of the
word.

Say the words fat, fig, fun. Say each word again and have
students repeat each word after you.

Have students use their finger to draw an outline around
the spelling 'f’ on the Individual Code Chart.

Spelling Card‘f’> /f/
Individual Code Chart

Guided
Practice

Have students number their paper from 1-6 and then
draw three horizontal lines for each row. Tell students that
you will say a word with three sounds. Have them write
the spelling for each sound on the line. Focus on the /f/
sound. Dictate words one at a time: fig, fat, fun, fit, fin, fan.
To check spelling, ask students to orally spell the word
while you write the word on the board/chart paper.

paper and pencil

board/chart paper

168
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Sample Remedial Lesson
Basic Medial Vowel Sounds

Focus:
Medial
Vowel
Sounds

Instructions

Materials

Warm-Up

Explain to students that you will say words and that you
want them to segment and blend the words into sounds.
Use one of the blending motions (e.g., shoulder, elbow,
wrist, or tapping).

1.cat/k/ /al It/
2. bat /b/ /a/ /t/
3.bet /b/ /el /t/
4. tan /t/ /a/ In/
5.ten /t/ /e/ In/
6.Ben /b/ /e/ In/

Teaching

Explain to students that the sounds /i/, /e/, and /a/ are
made with the mouth open.

Explain that to make the /i/ sound, we open our mouth
just a little bit and gently push air out. To make the /e/
sound, we open our mouth a bit more and gently push
air out. To make the /a/ sound, we open our mouth even
more and gently push air out.

Repeat the progression /i/, /e/, /a/ several times and have
students put their hand under their chins so they can feel
their mouths opening wider with each new sound. As
they make each sound, have students use their finger to
draw an outline around the appropriate spelling on the
Individual Code Chart.

Say the following words and ask students to identify
the vowel sound they hear in the middle: sit, pet, mat,
net, rest, sat, cat, flick, peg, pig. Display the appropriate
Spelling Card as students refer to the Individual Code
Chart.

IHEN N

Spelling Cards‘i; ‘e, ‘a

Individual Code Chart

Guided
Practice

Give students letter cards i} e} ‘a’ Say the following words

and have students show the card for the sound they hear:

pet, pat, met, miss, bit, bat, net, nit, bet, sat, sit, end, and, in,
fin, fan.

[HAPNEN]

letter cards with ‘i, e} ‘a
written on them for each
student

\.

Note: Information about blending motions can be found in the Resources section of this
Supplement. Also, letter cards are different from Spelling Cards. Spelling Cards show
individual sound spellings for sounds listed on the Individual Code Chart. Letter cards
simply have letters written on them for students to use to create words. You can create
letter cards on index cards, sticky notes, or other material that meets your needs.

Grades 4 and 5
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Sample Remedial Lesson

CVC Words

Focus: CVC
Words

Instructions

Materials

Warm-Up

Oral blending: Explain to students that you will say
sounds and that you want them to blend the sounds into
words. Use one of the blending motions (e.g., shoulder,
elbow, wrist, or tapping).

/f/ /o/ /g/ - fog

/f1 /il 19/ - fig

/b/ /i/ /9/ - big
/m/ /a/ /sh/ - mash
/k/ /al /sh/ - cash
/ae/ /p/ /s/ - apes
/b/ /ee/ /z/ - bees

PN

Present students the letter cards‘'m; ‘a;t; ‘d; ‘o, 'c; ‘g, ‘i'and
have them say the sound for each letter. If students are
having difficulty with the sounds, say the sound and have
them repeat.

letter cards or magnetic
letters’'m;‘a; 't,'d; ‘o0, c,
-

/g’ i

Guided
Practice

Tell students that you will read words together. Use letter
cards to spell a word. Model for students by touching
each letter and saying its sound. The word ‘m; ‘a; ‘t’ would
be /m/ /a/ /t/. Then, blend the sounds into a word and
read the word while running your finger under the letters
from left to right. Do several more samples and have
students do some with you. Have them help you make up
words and read them.

letter cards

Independent
Practice

Have students use the letter cards to form words. They
can use the words you presented or their own. They can
also make up words. Have students read their words to
you individually.

individual letter cards for
each student

Note: You may use this lesson template to work with plurals as well. You may wish to
note how for some words, —s is added to make a plural; for other words (those that end

LA

with ‘s’

sh’, ‘ch’, ‘x’, and ‘Z’), —es is added to make a plural. In addition, point out that

sometimes, ‘s’ > /s/ and ‘es’ > /es/; other times ‘s’ > /z/ and ‘es’ > /ez/.
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CVC AND CVC PLURALS: WORD LISTS
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NAME: 1 1 1 WORD LIST

DATE:

at mat tat am tam
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NAME: 1.1. 2 WORD LIST

DATE:

d a m t
ad at mat
tat mad am
tad dad dam
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NAME: 11 3 WORD LIST

DATE:

o d a m t
dot tot at ad dad
mat tat mad mom dam

mad mom
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NAME: 1 1 4 WORD LIST
DATE:
[y d a t
cat cot tot dad
cod mom mat at
mad tat doc mom
mad cat
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NAME: 11 5 WORD LIST

DATE:

got god dog cat

cot tot dad mom

mad at mom
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NAME: 1.1.6 WORD LIST

DATE:
i g c 0 d a m t
it got dot dig
god dog cat cot
dad mom tag dim
got it dad did it dig it

178 Decoding and Encoding Remediation Supplement Grades 4 and 5



NAME: 1 1 7 WORD LIST

DATE:
n i g C 0 d a m t
not it in on
an and can cat
got did dig mom
dad man tan tin
mom and dad cat on cot dog and cat
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NAME: 11 8 WORD LIST

DATE:
h n i g c o d a m t
hot not it hit
in on had him
an and can cat
ham hog hat hid
did dig mom dad
man tan tin got
hit it not ham hot dog
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NAME: 1 1 9 WORD LIST

DATE:
s h n i g c 0 d a m t

sad mad sit sat

not hot it its

tot in gas had

him cat can hat

hid did hog dad
mom tan cod sod

sit on it tan dad gas can
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1110

DATE:
f s h n i g C o d a m t
fog tig mad sit
sat it if fit
fat hot not had
in fin fan dad
him sad did hat
mom tan cod tig
fat cat not mad sit on it
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1111

DATE:
Y f s h n i g c o d a m t

van vat if it
fat hot not tan

fog mom mad sit
in fan had him

hat dad did sad

man in van hot vat fan him
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NAME: 1.1. | 2 WORD LIST

DATE:
Z v f s h n i g C o d a m t
zig zag vat van mad
had dad did sad in
if it fat hot fog
fit not dig sit dot
fat cat hot van zig zag
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1113

DATE:
p z Vv f s h n i g c o d a m t
pig pad zig pin
had pop pip did
sad mom zag vat
pat nap if it
not dip top van
mad vet sit in
hop on pop fat pig
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DATE:
e p z v ft s h n g ¢ o d a m t
pet pig zig had
did sad mom zag
vat met if it
not dip pop set
mad vet ten sit
in get top map
men net hen end
mad dad hot pot
sad man get hot
pig in pen dog and cat
hop on pop did not
tin can pig pen
mom and dad get hot
sit on top top end
ten men bet on it
dad did it up on top
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1115

DATE:
b e P z v f s h n
i g c 0 d a m t
bag pig pet bad zig
van had met set bed
did sad end mom bit
vat mad hen not pop
bet dad tab vet ten
bat beg men top map
bad cat get in bed
in bed bit him
big bag big fan
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NAME:
DATE:
| b e Z f s h
n i g o a m t
leg bag end pig bad
lot sad beg pet man
did had bat mom let
vat dad lid not log
bet led hen vet ten
men set met lip map
fat lip ten men let him in
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1117
DATE:
u b e z Vv f s h
n g c d a m t
nut bet leg but
up us sun cut
bed lot cut fun
bus mud man cup
bug let mob tip
top log bat led
tag got mug fib
lip map lid hug
big bug red rug

Grades4 and 5
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DATE:

w u 1 b e p / \4 f s
h n i g c o d a m t
wet nut fin but
up us win sun
zip bed lot wig
cut fun wag bus
mud tan cup sip
bug let rob wit
bad wig big cup wet dog
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NAME:
DATE:
i w b e p f s
h n 0 d t
job jet wet jam
but up us jug
win jog sun but
fed wig cut fun
bus mud cup pad
bug tip tub log
led bat dot lip
bag lot mug sip
bun end jab leg

Grades4 and 5
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DATE:

Y j w u 1 b z v f
s h n i g c a m t
yes jet job wet
jam yet fun cub
yam jug pad lid
mug log hot us
sun cut up but
yap win sip bed
hug fit tub wig
bus mud cup led

not yet yes man
fun map big mug
wet wig bad job
hot sun big jet
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1121
DATE:
X y u e A4 f
s h g d m t
six box sob fax
mug log but us
ax sun dog fox
up yes fix mix
jet job wet hug
wax mom yet fun
ox dot nix mix
tug vet sip wig
bus mad cap led

Grades4 and 5
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11.22

DATE:

k X y j w u 1 b e p z v
f s h n i g c 0 d a m t
kid lip job kin
kit hid had bad
mad sat mom mix
dad bat hat sad

tap him big kid
get mom sad dad
fix it tax man
hot wax bad hat
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11.23

DATE:

CVC Fast Reads

To help students distinguish between /i/ and /e/, have them work in pairs to practice reading
these words. Let each student read through the list once without timing. Then, ask students
to time each other as they read the lists. If a reader makes a mistake, he or she must start
over at the beginning. Have students do multiple readings to try to improve their time.

red hit big led
let pen fin did
rid get hen hit
vet sit set bet
hex tix six mix
beg bit

Student Name #1 #2

1st Read Untimed Untimed

2nd Read

3rd Read

4th Read

5th Read
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NAME: 1.1. 24 WORD LIST
DATE:
Plurals with -s

cats dots hats maps

caps pets bats cups

rats jets pups nuts

hips lips huts sets
mats pots lots tops
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11.25

DATE:
Plurals with -s
dogs cans rags rugs
moms dads legs hogs
hams fans bugs tags
pens pals jobs kids
bags beds ribs logs

Grades 4and 5 Decoding and Encoding Remediation Supplement 197



11.26

NAME:
DATE:
Plurals with -s

caps pads pigs cans

hats hits hugs hens

bats beds bugs bins

cats cuts pots pans

wigs pins tops taps
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11.27

DATE:
Plurals with -s
dogs jugs rags rugs
moms dads legs hogs
hams fans bugs kits
pens pals jobs kids
bags beds ribs logs
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NAME: 1 1 28 WORD LIST
DATE:
Plurals with -s
pots pads pigs pans
hats hits hugs hens
bats beds bugs bins
cats cuts cans cups
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11.29

DATE:

Plurals with -es

dishes boxes foxes
glasses wishes benches
branches ranches dresses
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CVC AND CVC PLURALS: ACTIVITY PAGES
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NAME: 11 30 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

cap cat dad

—det- pot mop

dot
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NAME: 1.1. 31 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

pan cot dad
—pod- pin nap
—
pod
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NAME: 1.1. 32 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

—tin- hand gift
hog sand fan
fin
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NAME: 1.1. 33 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

map dig pit
—ham- mop fist
ham
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NAME: 1.1. 34 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

1. bed

2. cab

3. vet

4. rug
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NAME: 1.1. 35 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

tub bug rat

nuts sun wig
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NAME: 1.1. 36 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

1. yes

2. yam

3. jet

4.j0g
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NAME:

DATE:

Write each word under its matching picture.

1. box

1.1. 37 ACTIVITY PAGE

2. mix

3. kid

4. six
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NAME: 1.1. 38 ACTIVITY PAGE

DATE:
Fill in the blanks.
ducks dishes fans
cans ribs bugs

1. “Quack, quack,” said the

2. bit Ben on his legs.

3. Hekept his things in six tin

4.  When it gets hot, we set up

5. Kevin was scrubbing the

6. Dad was munching on a big rack of
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Section 1.2

CVCC and CCVC and Simple Consonant Spelling Alternatives

CVCC AND CCVC CONSONANT CLUSTERS:

LESSON TEMPLATE

Sample Lesson Plan
Initial and Final Consonant Clusters

Focus:
Consonant
Clusters

Instructions

Materials

Warm-Up

Gather letter cards 'm;'n,‘t;‘d; 'c; 'k} ‘g, ‘f ;'v,'s, 'z, 'p, ‘b, 'y, ‘X,
‘i"'e’‘a’ ‘U’ and ‘0’ Show students each card, one at a time.
Say two sounds. Have students say the correct sound.
Alternatively, have students repeat the sound after you

say each one or say the sound as you flash the card.

letter cards‘m’‘n’‘t,d’
lk; lgI, Ifl,lVI, ls; IZI, IpI, lbll ly
'HEPN NN N

i"'el'a)'u,'o’

1
CI
1

Xy

Teaching

[HE NN I i1

Place letter cards i} ‘a; ‘0, 'n; t; 'd;'c} s, 'p, ‘b, 'l,'r, and 'h’in
a middle row on a table. Move the i} ‘a; and ‘o’ on top and
the remaining consonants along the bottom. Review the
sounds for each card by pointing and saying the sound.
Have students repeat the sounds. Move the ‘b; ‘a; ‘t’ cards
to the center of the table to spell bat. Read the word,

and then ask them to read the word. Remove the‘a’ card
and add the i’ card. Say, “If that was bat, what is this?”

Ask a student to read the word. Continue making words,
including two consonants at the beginning or the end of
a word. For example, go from sit to spit, telling students
that you have two consonants in the beginning of the
word that each make a sound. Sound out /s/ /p/ /i/ /t/ and
then read it. Continue with the word chain and remind
them each time there is a consonant cluster, each letter
makes a sound.

IHENEINENY

letter cards ‘i) @) ‘o,'n}‘t
lcll ISII IpI, lbll II; IrI’ Ihl

lldl
Ay

Guided
Practice

Give students paper and pencil. Tell them you are going
to say some words. Explain that each word will be similar
to the previous word but one sound will be different. Tell
them to write each word you say. As you say the word,
hold up one finger for each sound. Ask students to count
the sounds and draw a line for each sound on their paper.
For two sounds, they should draw two lines: ____. Once
they draw the lines, ask them to write the letters those
sounds make. Have them read the word back to you.

paper and pencil

Grades 4 and 5

Decoding and Encoding Remediation Supplement

215




\.

Focus:

Consonant

Clusters Instructions Materials
Independent | Write the following phrases on the board/chart paper. phrases on board/chart
Practice Have students read them. paper

1. bulbin lamp
2. soft plum
3.slid on sled

4. mom in pants
5.jumpin pond
6.snug in bed
7.red stamp

8. dad naps
9.ratin nest

10. lost hat
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NAME:

121

DATE:

Initial Consonant Clusters

blob
clam
crab
drip
flag
flop
grin
grit
plug
scum
slam
slip
snap
stab

swim

bled brim bred
clap clip club
crib crop drag
drop drug drum
flap flat flip
frog glad grab
grim grip grub
plan plop plot
plum plus scab
skid skin skip
slap sled slid
slop slug snag
snip spin spit
stem step stop
swam trim trot

Grades4 and 5
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122
DATE:
Final Consonant Clusters
just must dust last
past fast vast cast
test best rest west
nest cost list mist
band land hand sand
tend send bend went
bent sent tent hunt
help next felt belt
back fact kept held
mask desk task risk
milk silk camp lamp
jump pump bump film
left lift soft gift
sift pest mend bunt
meld ask lump rent
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NAME: 1 2 3 WORD LIST

DATE:

Mixed Review: Initial and Final Consonant Clusters
plant stand steps spent
spend crops slept print
spots crust craft grant
tests trust pants tasks

lists trips frost masks
twist clips twins split
slant blast sips stamp
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CVCC AND CCVC CONSONANT DIGRAPHS:

LESSON TEMPLATES

Intervention Lesson Template
Digraphs (chop, ship, sing)

Focus:
Digraphs

Instructions

Materials

Warm-Up

Gather Spelling Cards of sounds previously taught (Spelling
Cards representing the two letters that make up the digraph
should be included). Show students each card. Say the sounds.
If students have learned digraphs, ask for the sound of the
digraphs. Show them two letters and ask them to tell you the
sound of the digraph. Alternatively, have students repeat the
sound after you say each one or say the sound as you flash the
card.

previously taught
Spelling Cards

Teaching

Show students the two letters that make up the targeted
digraph.

Draw a square, a triangle, and a house (triangle on top of
square) in a row on the board. Point to each shape and ask
students what it is (a square, a triangle, and a house). Explain
that a square by itself is a square and a triangle by itself is

a triangle, but a square with a triangle on top is something
completely different: a house. Write the first letter of the target
digraph under the square you drew. Ask for the sound it makes.
Write the second letter of the targeted digraph under the
triangle. Ask for the sound it makes.

Write the targeted digraph under the house. Tell students the
sound made by the digraph. Explain that each letter individually
makes a sound, but together they make one unique sound.

Show students the targeted consonant digraph Spelling Card
and tell them the sound. Have students repeat the sound.

Tell students different words with the targeted sound at the
beginning and end of words. Have students identify target
sound. Have students use their finger to draw an outline around
the appropriate spelling on the Individual Code Chart.

board/chart paper

consonant digraph

Spelling Card(s)

Individual Code
Chart

Guided
Practice

Dictate words with target sound. Instruct students to draw a
line for each sound they hear, then write each word, putting
one sound on each line. For example, the word think would
take up four lines, /th/ /i/ /ng/ /k/. Remind students that the

digraphs go on one line. Repeat the exercise for as many words
as you can fit into your time frame.

paper and pencil

Independent
Practice

Read words that have the target digraph sound and other
digraphs previously taught. Have students write words they find
with digraphs.

materials in this
section of the
Supplement

Grades 4 and 5
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Intervention Lesson Template
Consonant Digraph /th/

Focus:
Consonant
Digraph /th/ | Instructions Materials
Warm-Up Gather letter cards s, ‘h; ‘c; ‘t; ‘n; ‘g, ‘sh; ‘ch; ‘th; and 'ng’ letter cards’s,‘h;c,
‘t,'n; ‘g, ‘sh; ‘ch; ‘th,
'ng

Show students a card. Say two sounds. Have students say
the correct sound. Repeat with each card. Alternatively, have
students repeat the sound after you say each one or say the
sound as you flash the card.

’

Teaching Show the picture of the sound /th/ (‘th’) on the Spelling Card. Spelling Card

Tell students the sound and have them repeat it. Say the th'> /th/

following words in which students will hear the /th/ sound at Individual Code
the beginning of the word: thumb, thanks, theft, think, thin, Chart

thrust. Have students repeat each word as you say it. Help them
realize that the sound is at the beginning of the word. Repeat
the process with words that end in /th/: path, cloth, fifth, bath,
math, tenth, moth.

Have students use their finger to draw an outline around the ‘th’
spelling on the Individual Code Chart.

Say a /th/ word. Have students identify where they hear the
sound, at the beginning or the end of the word.

Guided Have students write the spelling for /th/. paper and pencil

Practice Dictate the words listed above. Instruct students to draw a line

for each sound they hear and then write each word, putting one
sound on each line. For example, the word think would take up
four lines, as follows /th/ /i/ /ng/ /k/. Remind students that the

/th/ in the word think makes one sound. Repeat the exercise for
as many words as you can fit into your time frame.

Independent | Give students a word list for digraph 'th. Word list for

Practice digraph ‘th’ or

Have students practice reading the words. Then, have them Activity Page 1.2.6

underline the /th/ sound in each word.

Listen to individual students read to determine student
progress and next steps in intervention, if necessary.

\.
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CVCC AND CCVC CONSONANT DIGRAPHS: WORD LISTS
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NAME: 1 2 4 WORD LIST

DATE:
Digraph ‘ck’
chop chip chips champ
chat chest such much
hunch lunch bunch brunch
rich inch pinch punch
stench French ranch bench
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125
DATE:
Digraph ‘sh’
ship shop shot shut
shift shelf shed fish
wish dish fresh brush
hush cash flash dash
splash rash crash trash
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NAME: 1 2 6 WORD LIST

DATE:
Digraph ‘ti’
thin thud thump theft thrust
with fifth sixth tenth moth
cloth thank path bath math
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NAME: 1. 2.7 WORD LIST
DATE:
Mixed Review: Digraphs

that this them then
than thus this fish that fish

this moth that moth this brush that brush

this bench that bench this path that path
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NAME: 1 2 8 WORD LIST

DATE:
Digraph ‘qu’
quiz quit quilt
squid squint quits
quest squints quests

Mixed Review: Digraphs

this quiz that quiz
this quilt that quilt
Quit it! Quit that!
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NAME:
DATE:
Digraph ‘ng’

long song strong ring
king wing sing thing
things bring swing spring
string hang bang sang
ding fangs hung lungs
sting stung song sling
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120

DATE:
Mixed Review: Digraphs

shop chat chin long
path quiz thing quit

strong king thin with
ship song gong rich
wish wing such much
chop this splash crash
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1211

DATE:

Mixed Review: Digraphs

bad song pop quiz
ding dong ten ships
fresh fish pinch an inch
strong king long song
sing that song bang that gong
splish splash rich man
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NAME: 1 2 | 2 WORD LIST

DATE:
Digraph ‘K
back sack black track
crack lock rock sock
block clock pick sick
kick stick thick quick
trick neck check luck
duck truck lick bricks
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CVCC WITH DOUBLE CONSONANT SPELLINGS:

LESSON TEMPLATE

Focus:
Sound
Spelling Instructions Materials
Warm-Up Show students Spelling Cards previously taught. Say the | previously taught
sound and have students repeat, or have students say the | Spelling Cards
sound as you show them the Spelling Card.
Introduction | Tell students the targeted sound. Have students repeat. double consonant
Tell students different words with the targeted sound Spelling Cardsss; ‘ff; ‘zz,
at the end of the word. Have students repeat the words. ‘dd; ‘tt; ‘gg; 'nn’, I} 'mm),
Repeat the words and ask students where the targeted PP’
sound is. Individual Code Chart
Ask students how they would expect to write or spell
the sound at the end of each of these words. Students
will likely respond with the single letter corresponding
to the sound. Point out that in these particular words,
the single ending sound is represented by two of the
same consonant. Say each word aloud again, this time
displaying the appropriate double consonant spelling.
Have students use their finger to draw an outline around
the appropriate spelling on the Individual Code Chart.
Guided Ask students to read and then spell decodable words dry-erase boards and
Practice with the targeted sound and double consonant spelling. | markers or paper and
pencil
Independent | Students will read words with targeted sound. Students | materials in this section
Practice can read list of words or phrases with targeted sound and | of the Supplement
spelling
More proficient students can read connected decodable
text with targeted sound.

\.
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CVCC WITH DOUBLE CONSONANT SPELLINGS:

WORD LISTS
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1213

DATE:

Double Consonant ‘ss’

less mess dress class
glass pass grass loss
miss kiss fuss hiss
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1214

DATE:
Mixed Review: Double Consonants
off stuff puff staff
cliff stiff sniff egg
buzz fuzz fizz jazz
add odd mitt mutt
butt Matt inn fluft
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1215

DATE:
Double Consonant ‘I
ill will bill hill
fill kill still skill
well tell fell sell
bell smell swell shell
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CVCC AND CCVC: ACTIVITY PAGES
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NAME: 1. 2 .16 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

ship chimp chips

fish bench dish
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NAME: 1. 2 .17 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

bath moth

cloth fifth
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NAME: 1. 2 .18 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

quilt lung king

swing fang strong
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NAME: 1. 2 .19 ACTIVITY PAGE

DATE:

Write the nouns that name a person under the picture of the person and the nouns that
name a thing under the picture of the brush.

brush pat plum twin

clock nest Bob man

pal brush
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NAME:
DATE:

Count the sounds in each word, circle the spellings, and write the number of sounds in the

1.2.20

box. Then, copy the word on the line.

o N O U Wb WO

. cliff

. tell
. press
. toss
. trash
. tluff
. bring
. this
9.

sing

10. still

250 Decoding and Encoding Remediation Supplement
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Section 1.3

One-Syllable Short Vowel Words

ONE-SYLLABLE SHORT VOWEL WORDS: PRACTICE

SENTENCES AND STORIES FOR ORAL READING

251
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NAME: 131 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Practice Sentences

1. Grant trusts Brent.

2. Slim has milk left in his cup.

3. Fran has soft vests.

4. Fred has six frogs.

5. Trip can grab it.

6. Brad slept in his crib.

7. Ttis as soft as silk.

8. Stef got us fins and swim masks.
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NAME: 1 3 2 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Practice Sentences

1. Atlunch Rich had fish and chips.

2. Chip hid his cash in his box.

3. Chad got milk on his chin.

4., Chad is rich.

5. Chip can pinch an inch.

6. Shep shot at tin cans.

7. Trish went in two shops.
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NAME: 13 3 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Practice Sentences

1. Will Bill get up the hill?

2. Miss Dutft had to kiss a frog!

3.  Will the shells sell well?

4. The bad man fell off a cliff.

5. Matt had a crick in his back.

6. The black truck went to pick up bricks.

7. Quick, grab that duck!

8. Jackis the best at pick-up sticks.

9. What’s in the black sack?

10. This black rock has a big crack.
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NAME: 134 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Practice Sentences

1. Are the kids up?

2. Thekids are up.

3. Are the ducks in the pen?

4. The ducks are in the pen.

5. Are the cats in the den?

6. The cats are in the den.

7. Are the pigs in the pen?

8. The pigs are in the pen.
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NAME: 1 3 5 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Practice Sentences

1. Igotafrog.

2. The frog hid in the bath tub.

3. I went to the track and ran ten laps.

4. Ben got mud on his pants.

5. Dan got milk on Mom.

6. The cat bit the dog.

7. When the sun sets, I will get in bed.
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NAME: 136 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Practice Sentences

1. Dan went to the shop.

2. Rex went to the bus stop.

3. Itisten to six.

4. Ed went to get a hot dog.

5. It’s fun to run.

6. It’s fun to splash.

7. It’s fun to swim.

8. It’s not fun to get sick.
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NAME: 1 37 PRACTICE

. STORIES FOR
DATE: ORAL READING

Sam at Camp

Sam’s mom drops him at camp.
Sam’s pal Chet is at camp. Chet and Sam can run fast.

Sam is glad camp is fun.
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NAME: 1 38 PRACTICE

DATE: STORIES FOR
ORAL READING

Fish at the Pond

Sam can fish with his dad in the pond.
Sam’s dad gets a big, big fish.

Sam helps his dad put the fish in the net.
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NAME: 139 PRACTICE

. STORIES FOR
DATE: ORAL READING

Sam’s Pets

Sam has 3 pets.

Sam has 1 cat, 1 dog, and 1 bug.

Max, the dog, can run and dig in the mud.
Tim, the cat, can nip at the quilt.

His bug, King Tut, can run from the dog and cat.
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NAME:

DATE:

Fun at the Pond

Sam is at the pond with Pam, Chet, and Meg.
The kids hunt for bugs and things.

Sam spots a frog in the mud.

Pam spots a bug on the log..

The kids had fun at the pond.
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NAME: 1 31]_ PRACTICE

. STORIES FOR
DATE: ORAL READING

The Van

Sam and his pal Chad get in the van with Mom.
The van runs, but then it stops.
Mom ran to get a fix-it man.

The fix-it man can’t fix the van.
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NAME:

DATE:

On the Bus

Mom must get on the bus.
The bus bumps up a hill, but Mom hangs on.
Mom rings the bell to get off at her stop.

The bus stops and Mom gets off.
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STORIES FOR
ORAL READING
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NAME: 1 313 PRACTICE

. STORIES FOR
DATE: ORAL READING

Sam in Class

Sam sits in Miss MacK’s class.
The kids will print till class ends.
Then the bell will ring.

Sam will run and jump in the pond.
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NAME: 1314 PRACTICE

DATE: STORIES FOR
ORAL READING

The Chills

Sam met Chad at the pond.
The sun was hot, but the pond was not.

Sam and Chad got the chills.
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NAME: 1 315 PRACTICE

. STORIES FOR
DATE: ORAL READING

Tasks

Sam has a list of tasks.

Sam has to scrub and mop.

Then Sam has to help Dad trim shrubs.
Sam naps first.

Then Sam gets up to help Dad with the tasks.
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NAME: 1 316 PRACTICE

DATE: STORIES FOR
ORAL READING

Stop That Bus

Sam’s clock did not ring.
Mom and Sam had to rush.
They ran fast.

Sam yells, “Stop the bus!”
The bus stops.

Sam gets on the bus.
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NAME: 1 317 PRACTICE

. STORIES FOR
DATE: ORAL READING

Sam and the Duck

Samss class went on a trip.
The class can dig in the sand.
But the kids can not pet the duck.

Sam and Chad dig in the sand.
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NAME: 1 318 PRACTICE

DATE: STORIES FOR
ORAL READING
Sam and the Duck, continued
Chad digs up a ring.
The duck spots the ring.

Then the duck runs off with the ring.

Sam yells, “That is one bad duck”
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NAME: 1319 PRACTICE

DATE: STORIES FOR
ORAL READING

Seth

Seth can jump on his bed, but not past ten.

Seth’s mom Pat went to the shop.
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NAME: 1319 PRACTICE

DATE: CONTINUED ~ STORIES FOR
ORAL READING

Ted is Seth’s dad. Ted can flex and clench.

Seth’s mom Pat had quints. That’s 5 kids!
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NAME: 1319 PRACTICE

DATE: CONTINUED ~ STORIES FOR
ORAL READING

Seth’s mom and dad had lunch with the

quints.

Seth’s sled went fast.
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NAME: 1319 PRACTICE

DATE: CONTINUED ~ STORIES FOR
ORAL READING

Seth had lunch with Mom and Dad.

Seth has a pet finch. It can land on his
hand.
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NAME: 1319 PRACTICE

DATE: CONTINUED ~ STORIES FOR
ORAL READING

Seth’s pet finch Chip got lost. Chip hid in
the red hat.

Seth can jam with Mom and Dad.
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NAME: 1 3 20 PRACTICE

DATE: STORIES FOR
ORAL READING
Kim and Beth
Kim runs with Beth.
Kim is fast.
But Beth is just as fast.

Kim sprints.
Beth sprints.

Beth wins!
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NAME: 1 3 21 PRACTICE

DATE: STORIES FOR
ORAL READING

The Vet

A vet helps pets that get sick.

If a cat gets sick, a vet can help.

If a fish gets ill, a vet can help.

If a frog can’t hop, a vet can help.

If a dog has the chills, a vet can help.

If a pig has the mumps, a vet can help.
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NAME:

DATE:

Pals

Pals must help pals.

Mel can swim, but Pam can't.
Mel must help Pam swim.
Pam can skip, but Mel can't.
Pam must help Mel skip.

Pals must help pals.
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NAME: 1 3 23 PRACTICE

DATE: STORIES FOR
ORAL READING

A Kid

A dog can run.

A fish can swim.
A frog can jump.
A chimp can grin.
A pig can grunt.
But so what?

I am a kid, and I can run and swim and jump and grin and grunt!
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NAME: 1 3 24 PRACTICE

DATE: STORIES FOR
ORAL READING

Bugs

There are bugs in the grass and bugs on the plants.
There are bugs with wings and bugs with legs.

There are bugs that spin webs, bugs that dig in mud, bugs that jump, and bugs that run on
top of ponds.

There are bugs that help us and bugs that are bad. There are lots of bugs!
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NAME:

DATE:

Pets

I had a frog, but then I got a dog.
I had a dog, but then I got a cat.
I fed the frog bugs.

I fed the dog chops.

I fed the cat fish.

The frog slept in a box.

The dog slept in a pen.

The cat slept on the rug.

The frog ran off.

The dog ran off.

But the cat did not!

1, 3 25 PRACTICE

STORIES FOR
ORAL READING
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NAME:

DATE:

The Fox and the Man

A red fox has its den in the glen.

The mom has six fox pups.

The pups run and jump and twist and romp.
The dad runs off on a hunt.

A man has his den on the hill.

The man has six kids.

The kids run and jump and twist and romp.

The man runs off and gets lunch.
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NAME: 1 3 27 PRACTICE

. STORIES FOR
DATE: ORAL READING

The Band

Todd’s dad is in a band with Matt’s dad.

Matt’s dad sings.

Todd’s dad bangs the drums.

When the band jams in the den, Todd’s dog yaps.
Yap, yap, yap!

Bang, bang, bang!

Yap, yap, yap!

At last Todd’s mom vyells, “Ack! I can't stand it! Hush up that band!
And hush up that mutt!”

Todd’s dad gets the hint.

The drums stop.

The songs stop.

The yaps stop.

That is the end of the band’s big jam.
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NAME:

DATE:

Ann Spann

Ann Spann is a math champ.
Ann is in the math club.

Ann went to math camp.

Ann can add one plus six.
Ann can add ten plus ten.
Ann says a math quiz is fun.
Ann says a math test is a blast.

Let’s ask Ann to help us with math.
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STORIES FOR
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NAME: 13 29 PRACTICE

. STORIES FOR
DATE: ORAL READING

Fred French, the Fix-It Man

Fred French is a fix-it man.

Fred has a fix-it shop.

His shop has belts and clamps and drills.
Fred can fix a grill with his drill.

Fred can fix lamps with his clamps.

Fred can fix a van that has a dent.

Fred can get rust off a bed.

If it’s bent, send it to Fred.

If it has a dent, get Fred.

Fred can fix it.
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NAME:

DATE:

Sam’s Lunch

Sam’s lunch was ham, chips, and milk.
But Sam had an ant on his dish.

The ant sat on the ham.

It ran on the chips.

It ran from the chips to the cup.

It swam in the milk.

And that was the end of Sam’s lunch.
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1, 3 30 PRACTICE

STORIES FOR
ORAL READING

Grades4 and 5



NAME:

1331

DATE:

Bob’s Bed

Bob had a lot of cash.

Bob got a big bed with his cash.
But the bed was so big it did not fit.
Bob was mad.

Then Bob said, “That’s it!”

Bob got the big bed in bits.

Bob got one bit in, then the next, then the next.

When the bits were all in, Bob set the bed up.

Then Bob had a nap in his big bed.

Grades 4 and 5
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NAME:

DATE:

Clint Cash

Clint Cash is a rich man.
Clint has a ranch in the West.
Clint has a big ship.

Clint has a fast jet.

Clint has rings on his hands and silk pants on his legs.

Clint has a hot tub.
Clint is a big man at his golf club.
Clint sits in the sun and gets a tan.

Clint has six thin dogs that bask in the sun with him.
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NAME: 1 3 33 PRACTICE

DATE: STORIES FOR
’ ORAL READING
Jim’s Ship
Jim had a ship.
It was a big ship.

It had lots of nets and traps.

Jim went on a trip to get fish.

In went the nets.

Splash!

In went the traps.

Splash!

When Jim got the nets and the traps back up, what was in them?

One crab, one fish, six clams, one squid, ten shells, and a lot of kelp.
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NAME:

DATE:

Ted’s Fish

Ted has a fish in his net. It's a cod.

Ted grabs the fish with his hand.

It’s a big fish.

Ted grins and says, “That’s lunch!”

Ted brings the fish back to land.

Ted gets his grill hot and cuts up the fish.
Then Ted sets the fish on the hot grill.

Ted gets tongs and flips the fish.

Ted smells the fish. Ted grins.

When the fish is crisp, Ted sets it on a dish.

Then Ted has lunch.
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NAME: 1 335 PRACTICE

. STORIES FOR
DATE: ORAL READING

Fran and the Vet Van

This is Fran.
Fran is a vet.
A vet can help a pet that gets ill.

If a fish is not well, if a cat has the chills, if a dog gets the mumps, then a vet can help that
pet get well.

Fran has a van.

If a fish is not well, if a cat has the chills, if a dog gets the mumps, then Fran will get in the

van and step on the gas.

And then Fran will fix up that pet.
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NAME:

DATE:

Egg Toss

Sam and Beth are the egg toss champs.

Sam can toss the egg and it will land in Beth’s hands.

Beth can toss the egg and it will land in Sam’s hands.

Sam and Beth are the best.
But the egg has a crack.

It lands in Sam’s hands.
Crack!

Plop, slop, glop!

Egg glop lands on Sam’s pants!
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NAME: 13 37 PRACTICE

. STORIES FOR
DATE: ORAL READING

Hot Stuff

Tom, Tim, and Ted had lunch.

Tom said, “What’s that red stuff in the pot?”

Tim said, “That’s dad’s stuff. And it is red hot”

Tom stuck a cup in the pot and had a sip of the red stuft.
His lips got red.

His neck got red.

“Hot! Hot!” said Tom with a gasp.

Ted said, “Tom’s a wimp. I can gulp that hot stuft”

Then Ted had a sip of the red stuff.

“Ack!” Ted said. “It’s hot! Pass the milk!”
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NAME:
DATE:

Ann’s Bag

Ann is a mom. Ann has a big bag.

This is a list of the stuff in Ann’s bag:

1.

2.

10.
11.
12.

13.

Six kids can lift Ann’s bag, if the six kids are big and strong.

294

a brush

lip gloss

snap shots of Dad, the kids, the dog, and the cat
pills

pens

a bag of nuts

a stick of gum

a pack of mints

ten bucks in cash
stamps

socks

lots of clips and pins

a list of tasks
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NAME:

DATE:

King Fred

King Fred had lots of cash.

The cash was in a big chest.

King Fred got a man to help him stash his cash.
“Dig a big trench,” said King Fred.

“Where?” said the man.

“Here,” said King Fred.

The man dug a big trench.

“Drop the chest in the trench,” said King Fred.
“What chest?” said the man.

“This chest,” said King Fred.

The man set the chest of cash in the trench.
“Sh!” said the king.

“Tell no one where I hid the chest!”

“What chest?” said the man.

1, 3 39 PRACTICE

STORIES FOR
ORAL READING
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NAME:

DATE:

Gifts

Dad got us gifts.

He got me a truck.

He got Quinn a mitt and a bat.

He got Mom a box.

Mom held the box and said, “What can this be?”
He said, “Lift up the lid”

She did.

“It’s a dress!” she said.

We said, “Dad is the best!”
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NAME: 1 341 PRACTICE

. STORIES FOR
DATE: ORAL READING

Brad Briggs

Brad Briggs has not slept.

He was up at ten.

He was still up at one.

He was still up at six when his mom got up.
Brad is not well.

His legs hang limp.

His chest sags.

His chin flops on his desk.
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NAME:

DATE:

Tim the Chimp

Tim was a chimp—a big chimp.

He got mad and sat on a bus.

Smash!

Then he sat on a cab.

Crunch!

“A big chimp just sat on a bus!” a man said.
“This chimp is mad.

This chimp is bad.

It sits on things!

It stomps on things!

Who can tell what it will do next?

Who will stop it?”

“We will stop that chimp!” said the man.
“Stop,” said the man.

Tim did.
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NAME:

DATE:

Who Did It?

Smash! The glass cracked.
Dad ran out and asked, “Who did this?”
Fran said, “Ted did it”

Ted said, “Beth did it”

Beth said, “Max did it”

Max said, “Tex did it”

Tex was the dog.

Tex said, “Yap, yap!”

Dad got mad.

“Tex did not do this!” he said.
“Tex is a dog!

A kid did this!

Tell me, who did it?”

At last, Ted said, “Tt was me”

1343 PRACTICE

STORIES FOR
ORAL READING
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Bud, the Cat

That is a snap shot of Nat’s cat, Bud.
Nat got Bud from a vet. Bud had a bad leg.

The vet had to fix Bud’s leg.
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The vet left Bud in a pen with the rest of the lost cats.

Bud sat and sat.

No one ran in to get him.

Then Nat said, “Mom, can I have him? Can I? Can I? Can I?”

At last Dot said yes.

302 Decoding and Encoding Remediation Supplement Grades 4 and 5




The Fish

Nat got six fish.
Nat got them from a pet shop. The fish swim and splash and munch on fish snacks.

That is a snap shot I got of Nat and the fish.
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A lid sits on top of the fish.
Dot set the lid on top so Bud can’t munch on the fish!
The cat can smell the fish. It can press on the glass. It can grab at the fish.

But it can't get them.
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The Bus

Nat said, “Can Beth and I get on a bus?”

“Yes,” Dot said, “there is a bus stop just up the hill”
So all of us went up the hill to the bus stop.

At the bus stop, there was a thrush.

Mom got this snap shot of us and the thrush.
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At the bus stop, Nat said, “Beth, this is the best bus!”

I said, “Why? Is it fast?”

“No,” Nat said, “it's not that fast” “Then why is it the best?”
Nat just sat there with a big grin. At last Nat said, “There it is!”
It was a big red bus with a top deck.

Nat and I sat up there. It was the best bus!
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One-Syllable Short Vowel Words Assessment
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NAME:

141

DATE:

Read the following words aloud to your teacher.

1. dot
2. cod
3. tin

4. vet

5. mug
6. pots
7. junk
8. hogs
9. Dbenches
10. skid
11. bump
12. tests
13. stamp

/ 25 correct
Mastery: 20/25 correct

Grades4 and 5

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

spots
splash
thump
sixth
quests
fangs
buzz
jazz
dash
clift
smell

bricks
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Provide students with the Activity Page 1.4.2 on the following page. Tell students that
you are going to say a word and that they should write the word they hear you say.

1. jazz 14. skid
2. dot 15. tests
3. bump 16. cod
4. mug 17. spots
5. cliff 18. thump
6. vet 19. sixth
7. quests 20. buzz
8. pots 21. tin

9. fangs 22. dash
10. splash 23. smell
11. junk 24. hogs
12. stamp 25. bricks
13. benches

Analyze students’ spelling errors to identify specific spellings that may be problematic.
Note that spelling mastery of letter-sound correspondences often lags behind the ability
to read the same correspondences.
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NAME: 1.4.2

DATE:

Spell the words on the following blanks.

1. 14.
2 15.
3. 16.
4 17.
5 18.
6 19.
7 20.
8 21.
9 22.
10. 23.
11. 24.
12. 25.
13.
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Section 1.5

CVCC and CCVC with —ed

CVCC AND CCVC WITH -ED: LESSON TEMPLATE

Sample Lesson Template
CVCC and CCVC with -ed

suffix is added to the verb. Ask students where suffixes go on words (the
end) and if they know which suffix shows when something happened in
the past (-ed).

The letters ‘ed’ are added to the end of a verb. The —ed suffix is called the
“past-tense marker” or the “past-tense ending.” Underline the marker —ed.

Explain that the letters ‘ed’are pronounced differently depending on the
sounds that come before them:

The letters ‘ed’ may be pronounced the expected way: /ed/. Write the
word acted on the board under the first column. Underline the past-
tense marker —ed in the word acted. Read the word acted and use itin a
sentence.

-ed
1 2 3

acted

Focus:
Past Tense
with -ed Instructions Materials
Warm-Up | Draw this chart on the board/chart paper. You will use it in three different | board/chart
steps to demonstrate the different pronunciations of —ed: paper
-ed
1 2 3
Teaching Tell students that when something happened in the past, a two-letter

Grades 4 and 5
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Focus:

Past Tense
with -ed | Instructions Materials
Teaching | The letters‘ed’ may be pronounced as /d/. Write the word filled on the

board under the second column. Underline the past-tense marker —ed.

Read the word filled and use it in a sentence.

-ed
1 2 3
acted filled

The letters ‘ed’ may be pronounced as /t/. Write the word asked on the
board under the third column. Underline the past-tense marker —ed.
Read the word asked and use it in a sentence.

-ed
1 2 3
acted filled asked
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CVCC AND CCVC WITH —-ED: WORD LISTS
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NAME: 1 5 1 WORD LIST

DATE:

Past-Tense Verbs with —ed

tilted added fitted
landed ended dented
sanded handed mended
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NAME: 1 5 2 WORD LIST

DATE:

Past-Tense Verbs with —ed

filled planned robbed
grabbed rubbed smelled
spilled begged grinned
fanned banged yelled
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NAME: 1 5 3 WORD LIST

DATE:

Past-Tense Verbs with —ed

asked passed stopped
helped picked dropped
dressed mixed tixed
missed stuffed shocked
slipped tripped dripped

Grades 4and 5 Decoding and Encoding Remediation Supplement 321



322 Decoding and Encoding Remediation Supplement Grades 4and 5



CVCC AND CCVC WITH -ED: ACTIVITY PAGES
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NAME: 1. 5.4 ACTIVITY PAGE
DATE:

Fill in the blanks.
added spilled dressed handed
landed missed filled

1. 'The bird on its nest.

2. She her glass with milk.

3. He woke up and got

4. In math class Jack ten plus six.

5. Mom Dad his hat.

6. Islept past ten and the bus.

7. He hit the cup and what was in it.
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NAME: 1. 5. 5 ACTIVITY PAGE

DATE:

Fill in the blanks.
dropped wished robbed
mended picked

1. 1 up my pen when it fell.

2. She it was not so hot.

3. My hands were wet so the bag from my hand.

4. She had a rip in her dress but her mom it.

5. 'The man got her purse when he her.
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NAME: 1. 5. 6 ACTIVITY PAGE
DATE:

Sort the ed’ words based on how the ending is pronounced.

fanded quacked flapped spotted

tossed grabbed crammed jogged

lel +Id/ /d/ It/
acted filled asked
landed
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NAME: 1. 5.7 ACTIVITY PAGE

DATE:

Choose a word from the box to complete each sentence. You will need to add —ed to each
word.

like ask shrug slump
limp yank pat yell
1. “Zip! Zing!” he . “Take that, T. Rex!”
2. He back the drapes.
3. “Ugh!” Mike said. He and let his chin drop on his
chest.

4. “Whatif I tell you a bedtime tale?” he

5. Mike did not think it would help much. Dad

6. “When I was a kid, your gramp would tell me bedtime tales.

I them.”

7. Mikes dad sat down on the bed and Mike on the
back of the neck.

8. Mike to his bed and sat down on it.
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CVCC AND CCVC WITH -ED: GROUP ACTIVITY

The Past-Tense Marker —ed

Whole Group or Small Group

Write the following sentences on the board/chart paper and have students read them
aloud. Point out that the verb dusts is in the present tense, while dusted is the past
tense.

Mom dusts the shelf. Mom dusted the shelf.

Underline the ending —ed in dusted. Point out that —ed is read as /ed/, just as one
would expect. Explain that —ed is the past-tense marker that shows the action has
already happened.

Write the following sentences on the board/chart paper and have students read them
aloud.

Ben spells the word. Ben spelled the word.

Ask students if they see a difference between the two sentences.

Point out that the verb in the first sentence is in present tense and the verb in the
second sentence is in past tense.

Underline the ending —ed in spelled, which is pronounced /d/ in this example. Again,
point out —ed is the past-tense marker that shows the action has already happened.

Write the following sentences, including the omission, on the board/chart paper.

Jen brushes the dog. Jen the dog.

Tell students that the sentence with the omission is in past tense.

Ask students to fill in the blank with the verb brush in past tense. Have a student come
up to the board and write the word in the blank. (brushed)

Grades 4 and 5 Decoding and Encoding Remediation Supplement
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¢ Point out that in this example, the past-tense marker —ed is pronounced /t/.

¢ Repeat with the following sentences.

Pat plants the grass. Pat the grass. (planted)

Dad grills two hot dogs. Dad two hot dogs. (grilled)
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Section 1.6

CVCC and CCVC with —ed Assessment
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NAME:
DATE:

161

Read the following words aloud to your teacher.

10.

11.

12.

13.

14.

15.

handed
banged
asked
tripped
tilted
rubbed
passed
grinned
mixed
smelled
wished
patted
spilled
helped

ended

/ 15 correct

Mastery: 12/15 correct

Grades4 and 5
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Section 1.7

Basic High-Frequency Words

all, be, by, could, do, down, from, have, he, here, how, |, me,
one, once, picture, said, says, she, should, there, they, their,
to, two, was, we, what, when, where, which, who, why, word,
would, your

BASIC HIGH-FREQUENCY WORDS: LESSON TEMPLATE

Teaching High-Frequency Words as a Remedial Intervention in
Grades 4 and 5

The focus for students receiving early reading instruction in the CKLA K-2 materials

is on systematically learning the letter-sound correspondences that will allow them to
decode words in the English language. Unlike most reading programs, in CKLA in these
early grades, students are not taught to memorize a list of high-frequency words such as
those found on the Dolch or the Fry Lists. In fact, many of the words on these lists are
“decodable” once students learn the specific letter-sound correspondences.

Of course, it is next to impossible very early on to write coherent stories without using
some words that include letter-sound elements that students have not yet been taught.
When non-decodable words were needed to advance a story line, students were taught
that these words were Tricky Words. In most instances, they could sound out parts of
the word, but not all of it (i.e., the tricky part). Students practiced reading, copying, and
then writing these words from memory as a way to learn them. When first introduced in
reading selections, the words were also underlined throughout several stories.

If you find that you have students who do not quickly and automatically recognize

some or all of these high-frequency words, it is important first to identify whether this

is reflective of a global deficit in word attack skills or whether the problem is limited to
specific high-frequency words. Students who have difficulty with high-frequency words
who also demonstrate no or very limited knowledge of the letter-sound correspondences
of the basic code need intensive overall remedial instruction in all word attack skills, not
just high-frequency words. They will most likely benefit from being placed in a lower level
of CKLA instruction than the current grade level. You should use results from the Grade
4 or 5 Placement Assessment to guide placement.
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You also may find some students have a specific problem recognizing high-frequency
words. These students will benefit from targeted instruction using the materials in this
section of the Decoding and Encoding Remediation Supplement. You will first want to
determine which specific words are problematic. If you have administered the Word
Reading in Isolation Assessment as part of the Placement Assessment, you can refer

to the results. If you have not yet formally assessed a student’s knowledge of high-
frequency words, you may want to administer the assessment that is included in Section
1.8 as a pre-test, prior to intervention. We have also included a complete list of the 220
Dolch Sight Words if you think that a student needs assessment and instruction on
additional high-frequency words beyond the words targeted in this section.

In terms of remedial instruction for Grades 4 and 5 students, it will be most efficient
to directly teach three to five unknown high-frequency words at a time as sight words,
using the lesson template provided.
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Sample Lesson Template
High-Frequency Words

Focus: High-
Frequency
Words

Instructions

Materials

Warm-Up

Explain to students that most words in English “play by
the rules”and are pronounced exactly the way you would
expect, based on the letter-sound spellings that have
been taught. But some words, or parts of words, do not
play by the rules. In the earlier grades of CKLA, these
words were called Tricky Words.

Teaching/
Guided
Practice

One at a time, display and say each targeted high-
frequency word.

Use the word orally in a sentence and point to the word
on the card when you say it in the sentence.

Tell students that they will now practice saying and
writing the high-frequency word as a way to remember
the word.

Display the targeted word and tell students to look at and
say the word on the card. Have students copy the word
on the left side of their activity page. Have students fold
the activity page in half and then write the word from
memory on the right side of their activity page. Then
have students unfold the activity page to check their
spelling. Say the word again and correct any errors.

Continue until all words have been copied and practiced.

10 index cards with
targeted high-
frequency words

Activity Page 1.7.1

Guided/
Independent
Practice

Have students practice reading phrases, sentences, and
short stories that include the high-frequency words.

Use high-frequency word cards as flash cards and/or to
play various games, such as Bingo, Concentration, or a
variation of “War.”

materials in this section
of the Supplement

\.
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Decoding and Encoding Remediation Supplement

337



338 Decoding and Encoding Remediation Supplement Grades 4and 5



NAME: 1. 7.1 ACTIVITY PAGE

DATE:

Copy the word onto the left side of the paper, fold it in half, and then write the word from
memory on the right side of the paper.

1 L

\

|
2 2

\

|
3. 3

\

|
4 4,

\

|
5. 5

\

|
6 6

\

|
7 7

\

|
8 8

\

|
9 .

\

|
10. - 10.
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Complete Dolch Word List Sorted Alphabetically

a
about
after
again
all
always
am

an
and
any
are
around
as

ask

at

ate
away
be

been
before
best
better
big
black
blue
both
bring
brown
but
buy
by
call
came
can
carry
clean

because

cold
come
could
cut
did
do
does
done
don’t
down
draw
drink
eat
eight
every
fall
far
fast
find
first
five
fly
for
found
four
from
full
funny
gave
get
give
go
goes
going
good
got
green

grow
had
has
have
he
help
her
here
him
his
hold
hot
how
hurt

may
me
much
must
my
myself
never
new
no
not
now
of

off
old
on
once
one
only
open
or
our
out
over
own
pick
play
please
pretty
pull
put
ran
read
red
ride
right
round
run

said
saw
say
see
seven
shall
she
show
sing
sit
Six
sleep
small
SO
some
soon
start
stop
take
tell
ten
thank
that
the
their
them
then
there
these
they
think
this
those
three
to
today

together

too
try
two
under
up
upon
us
walk
want
warm
was
wash
we
well
went
were
what
when
where
which
white
who

wil
wish
with
work
would
write
yellow
yes
you
your

\.
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BASIC HIGH-FREQUENCY WORDS: WORD LISTS
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NAME: 1 7 2 WORD LIST

DATE:

Basic High-Frequency Words

to why where when
be he four well
me would could how
do should she we
was word who what
the from which here
once one said says
two down there picture
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DATE:
Basic High-Frequency Words
two down do should
was word who what
me would could how
she we our from
which here of once
one said says there
to why where when
be he too first
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NAME: 1 7 4 WORD LIST

DATE:
Basic High-Frequency Words

to why I see
where your when first
by be but you
he would could how
do should she have
me was word who
all what my did

from which get go
once one said says
there two down ask
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BASIC HIGH-FREQUENCY WORDS: ACTIVITY PAGES
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NAME: 1. 7. 5 ACTIVITY PAGE

DATE:

Fill in the blanks.
she down should
to do two

1. Mom said was mad at me.

2. Max got cans of ham.

3. Dadhad run to get the bus.

4. we pick up a bag of chips?

5.  What should we ?

6. Stan fell and got a cut.
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NAME: 1. 7. 6 ACTIVITY PAGE

DATE:
Fill in the blanks.
Why What Where
1. is in the bag?
2. did Dad set his cup?
3. did Stan hit him?
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NAME: :L 7. 7 ACTIVITY PAGE

DATE:

Fill in the blanks.
word was says there of

1. Mom said just one , “Run!”
2. Kat that Beth has one of them.
3. Mom was at ten.
4. One us has to run and get it.
5. It a lot of fun.
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NAME: 1. 7. 8 ACTIVITY PAGE

DATE:
Fill in the blanks.
one once from said of
1. Kenran up and , “Stop it!”
2. The catran the dog.
3. Stan has six them.

4. Dan has six pups, but Stan just has

5. Dan got a red hat.
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NAME: 1. 7. 9 ACTIVITY PAGE

DATE:

Fill in the blanks.
are were some
sO go no

1. Last week Dan and Bill mad at me.

2. Tam glad that she is not mad at me.

3. Itistimeto to bed.

4. of us are not like that.

5.  We have got chance to win.

6. Dogs the best pets.
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NAME: 1. 7.10 ACTIVITY PAGE

DATE:
Fill in the blanks.
I your have
by who all
1.  When she yelled at me, felt sad.
2. Youcanthave of them.
3. You must be there ten.
4. said that?
5. Do you ten bucks you could lend me?
6. Isthat mom?
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BASIC HIGH-FREQUENCY WORDS: PRACTICE PHRASES,

SENTENCES, AND STORIES FOR ORAL READING
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NAME:

DATE:

1. from Stan

2. from him

3. from us

4. lots of cats

5. abag of chips

6. lots of them

Grades4 and 5

From, Of
7. from dad
8. from them
9. from then on

10.

11.

12.

a box of hats

lots of fun

a list of tasks

1711 PRACTICE

PHRASES FOR
ORAL READING
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NAME: 17 | 2 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Once, One

1. Once Dan got a gift.

2. I got one gift.

3. Once Ben got mud on his pants.

4. She has one sister.

5. Once the cat bit the dog.

6. Once Brad went on his sled.

7. There is one book.

8. Once Val got in, it got hot.
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NAME:

DATE:

1.713

1. Dad said no, but Mom said yes.

2. Dad said get a cat.

3. Jen said that’s not it.

4. Rich says it is not ten yet.

5.  Glen says Dad is in bed.

6. Chip says Mom is in the den.

7. Vic says the pot is hot.

8. Ted said to sit by him.

Grades4 and 5

Said, Says

Decoding and Encoding Remediation Supplement

PRACTICE
SENTENCES FOR
ORAL READING
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NAME: 1714 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Here, When, Which, Where, There

1. There it is.

2. Whereis Len?

3. When will Beth come?

4. Which one is it?

5. Here is the pizza.

6. There’s a fox in there.
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NAME: 1715 PRACTICE

e
Was

1. Itwas him. 6. It waslong.

2. It was wet. 7. It was big.

3. It was strong. 8. It was fresh.

4. It was shut. 9. It was them.

5. Itwasus. 10. It was hot.
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NAME: 1716 PRACTICE
DATE: SENTENCES FOR
ORAL READING
What, When, Where, Why
1. What is that? 7.  What was that song?
2.  What was that crash? 8.  What’s the word?
3.  What’s next? 9.  What’s in his hand?
4. Where is the hat? 10. Where is Jack?
5.  Why must you go? 11. When will she sleep?
6. When will we eat? 12. Why get that one?
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NAME: 1717 PRACTICE

DATE: SENTENCES FOR
ORAL READING

She

1. Sheis thin.

2. She went on a trip.

3. She was sad.

4. She is ten.

5. She is on the bed.

6. She has a red vest.

7. She can jump.

8. She is resting.
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NAME: 1718 PRACTICE

DATE: SENTENCES FOR
ORAL READING

1. We sat up.

2. We went to bed.

3. We will help.

4. We went up the hill.

5. We had one.

6. We rang the bells.

7. Weran.

8. We can yell.
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NAME: 1719 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Be

1. Let him be!

2. There will be snacks.

3. That will be fun!

4. He will be back.

5. We will be there.

6. It will be fun.

7. She can’t be there.

8. She will be sad.
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NAME: 17 20 P PRACTICE

DATE: SE SENTENCES FOR
O ORAL READING

Could, Should, Would

1. Should he get one?

2. She could get up there.

3. Could we help him?

4.  'Would that help?

5. We should stop.

6. He should get up.

7.  We would if we could.

8. Could this be the end?
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NAME: 17 21 PRACTICE

DATE: STORIES FOR
ORAL READING

The Cat

Brad said, “Can we get a pet?”

Mom said, “We can. Should we get a cat?”

Dad said, “Dans cat had kittens.

We could get one of them.”

“Would he sell us one?” Mom said.

“Yes, he would,” said Dad.

“We could get a cat, then,” said Mom, “but should we get one?”
“Would it cost a lot?” Brad said.

“It would not cost that much,” Dad said.

“Well, then, we should get one,” Brad said.

“Let’s get one!” said Mom.
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NAME: 17 22 PRACTICE

DATE: SENTENCES FOR
ORAL READING

How, Down

1. How hot is it?

2. How did she get up there?

3. How could he tell?

4. That’s how he did it.

5.  We had to jump up and down.

6. We went on a trip down south.

7. How will he get down?

8. It fell down.
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NAME: 17 23 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Do

1. Letsdoit.

2. What did he do?

3. We do not run there.

4. Do bees sting?

5. Do the kids get one?

6. Justdoit.

7. 1do not need one

8.  What should we do next?

9. Can we do that thing we do?

10. Do you think he is sad?
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NAME:

DATE:

What Should We Do?

Dan: It went down there.

Beth: What should we do?

Dan: Let’s jump down and get it.
Beth: How will we get back up?

Dan: There must be steps.

Beth: But what if there are no steps?
Dan: Then we can yell for help.

Beth: We could get stuck down there.
Dan: Let’s just do it.

Beth: That’s a bad plan. Let’s run and get Dad.
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STORIES FOR
ORAL READING
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NAME: 17 25 PRACTICE

st
High-Frequency Word: two
1. two dogs 4. two hens 7. two kids
2. two cats 5. two maps 8. two cups
3. two hams 6. two of us 9. two of them
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NAME: 1 7 26 PRACTICE

e
High-Frequency Words: you and your

1. Did you get your present? 5. Did you get your hat back?

2. You can't catch me. 6. You must pick up your socks.

3. You did that well. 7. Do you like this hat?

4. Do your best. 8. Is that your chicken with the eggs?
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NAME: 17 27 PRACTICE

e
High-Frequency Word: by
1. That was written by my dad. 5.1 will be there by ten.
2. By then I was hot. 6. Let’s sit down by the big rock.
3. By then it was a big mess. 7. By and by we went in.
4. We got there by six. 8. She will be here by two.
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NAME: 17 28 PRACTICE

DATE: PHRASES FOR
ORAL READING
High-Frequency Word: all
1. all of it 5. all of them
2. all of us 6. all the frogs
3. all the hats 7. all the cats
4. all the trash 8. all of the fish
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NAME: 17 29 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

High-Frequency Word: who

1. Who is he? 5. Who did this?

2. Who can help me with this? 6. Is that the man who ran so fast?
3. Who said that? 7. Who can run the fastest?

4. Who has my trumpet? 8. Who will help me?
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17 30 PF PRACTICE

SE SENTENCES FOR
O ORAL READING

NAME:

DATE:

High-Frequency Word: have

1. Have you got pets? 5.1 have a cat.

2. We have two dogs. 6. We have fun with him.

3. Do you have a cup? 7. Have you fixed the lamp?

4. Have a blast! 8. Can we have one?
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NAME: 17 31 PRACTICE

. STORIES FOR
DATE: ORAL READING

High-Frequency Words: would, could, should

I Said, He Said

I said there was one word.

He said there were two.

I said, “What were the two words?”
He said, “One word was would.
One word was could.”

“No,” I said.

“There was one word.

The word was should”
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NAME: 17 32 PRACTICE

DATE: SENTENCES FOR
ORAL READING

High-Frequency Words: they and their

1. They made us cake.

2. What did they sing?

3. They got their cat back.

4. The dogs are in their pen.

5. They were late to their class.
6. They said they did not see it.
7. Did they play?

8. Isit theirs?

9. They like to swim.

10. The cats sat in their bed.
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BASIC HIGH-FREQUENCY WORDS:

BINGO GAME BOARDS
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she be | word | how a
he | could | of was we
from | said says | why
down | two |should| the | would
do one | where| me | once

Grades 4 and 5
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what | down | there | do one
once | how | the | could | from
would | where to she

says be a we | word
why of said | two me

384 Decoding and Encoding Remediation Supplement

Grades 4 and 5




could to |should| there she

a word | one said two
why | would he | once
down | how was we be

the | from | says of | what
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word | of one | could | says
me two he a from
do how the be
should | we was she | where
said | down | why | once | what
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we | why of | word | what

was a two | how | down
could | should says do

said the me she be
there | would | where | he | from

Grades 4 and 5
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we she of a to

me | how he once | Wwas
what | be where | said
from | two | why | word |should

the | would | could | one | down
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she | word | why | said | could

we a one | once | the

me | should where | was
down | do how | there | would
from | what | he be two

Grades 4 and 5
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be was | there to do

two | why | she | word | one
the | would a from
says | where | said we | what

could | me he once of
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how | down | word | from | two

she to the he be

there | could one |should

of | once | what | why | would

a we said me do
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word | once of | what | she
how a why | one me
from | where to says
the we two | could | he
there |[should| do be was
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says | two to |would| he
be | down | once | do | could
was | how me | there
what | the said we | word
a she of why | one

Grades 4 and 5
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how he | down | of why
be says |would| a said
do one word | two

could | we |where| to there

once | was | from |[should| me
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he to | where | once | says
would | a why | what |should
how | down said | could
word | there | we two do
the she of me was

Grades 4 and 5

Decoding and Encoding Remediation Supplement

395



to how | there | was do
says of | word | the |would
where | one she |should
could | down | two we be
a said | why | once | from

396

Decoding and Encoding Remediation Supplement

Grades 4 and 5




from | where | we said | would
be | down | was she one
why | me do | once
of a what | he how

should | there | says | two | could

Grades 4 and 5
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Section 1.8

Basic High-Frequency Words Assessment

S
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NAME:

181

DATE:

Read the following words aloud to your teacher.

1. all

2. your
3. be

4. would
5. could
6. work

7. do

9. down
10. who
11. from
12. which
13. have
14. where
15. he
16. when
17. how

18. what

/ 35 correct

Mastery: 28/35 correct

Grades4 and 5

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

I

me

we
one
was
picture
two
once
they
said

to

she
their
says
there
should
the

Decoding and Encoding Remediation Supplement
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Section 2

Two-Syllable Short Vowel Words: Closed Syllables

Consonant Spelling Alternatives
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Section 2.1

Closed Syllables

CLOSED SYLLABLES: LESSON TEMPLATE

Sample Lesson Template
Two-Syllable Words Short Vowel Words
Focus:
Two-Syllable
Words Instructions Materials
Warm-Up Remind students that words can be broken into chunks
called syllables. A syllable has one, and only one, vowel
sound. This means that a word has as many syllables
as it has vowel sounds. For example, a word with one
vowel sound has one syllable, and a word with two vowel
sounds has two syllables.
Teaching Tell students that today they will read two-syllable words, | board/chart paper
i.e., words with two vowel sounds.
Remind students that one way to figure out how to chunk
letters into syllables is to first point to the two vowels. If
there are two consonants between the vowels, divide the
word into syllables by dividing between the consonants.
If there is only one consonant, try dividing after the
consonant.
Students should read the words by blending the sounds
in the first syllable, then blending the sounds in the
second syllable, and then putting the two syllables
together.
Ask students to sound out the word by first sounding and
blending the sounds in the first syllable, then sounding
and blending the sounds in the second syllable, and then
putting the two syllables together.
Guided Repeat this process with additional two-syllable words.
Practice
Note: You may want to scaffold early instruction and practice in reading two-syllable
words by either leaving a space between syllables when writing the word or inserting a
dot between the syllables. Be sure students understand that this is not how the word
is conventionally written. You are writing it this way to help students in chunking the
syllables for decoding.
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Section 2.2

Closed Syllables with Two Consonants Between Vowels

CLOSED SYLLABLES WITH TWO CONSONANTS

BETWEEN VOWELS: WORD LISTS

407
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NAME: 2 2 1 WORD LIST

DATE:

Two-Syllable Short Vowel Words

lunchbox sandbox himself
sunset zigzag backpack

milkman madman handbag

snapshot hilltop checkup
kickoff anthill windmills
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NAME:

222

DATE:
Two-Syllable Short Vowel Words
problem chicken rocket
kitten rabbit picnic
basket goddess trumpet
dentist plastic traffic
napkin endless madman
chestnut children pumpkin

410
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NAME: 2 2 3 WORD LIST

DATE:

Two-Syllable Short Vowel Words

handprint magnet hectic

bandit discuss tennis
husband address convict
comment bucket gallon
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NAME: 2 2 4 WORD LIST

DATE:
Two-Syllable Short Vowel Words
lesson public ribbon
sunset happen velvet
hundred blanket tantrum
attic contest rabbit
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NAME: 2 2 5 WORD LIST

DATE:

Two-Syllable Short Vowel Words

witness chipmunk ticket
puppet goblin helmet
confess falcon insist
cactus hottest subject
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CLOSED SYLLABLES WITH TWO CONSONANTS

BETWEEN VOWELS: ACTIVITY PAGES

415
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NAME: 2 2 6 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

1. bathtub

2. magnet

3. Insect
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NAME: 2 . 2 . 7 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

1. picnic

2. rocket

3. tennis
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NAME: 2 . 2 . 8 ACTIVITY PAGE
DATE:
Fill in the blanks.
attic address sandbox velvet
husband ribbon blanket tantrum
1. The dress felt soft.
2. My dad is my mom’s
3. He stores old clothes in the
4. Tsatinthe
5. 'The girl had a pink on her dress.
6. 'The small child had a and yelled!
7. Islept with a fluffy
8. We got lost without the
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NAME: 2 \ 2 .9 ACTIVITY PAGE

DATE:

Write each word next to its matching picture.

basket helmet bucket ticket pumpkin
cactus chestnut chipmunk falcon muffin
1 6.
2 7.
; TICKET !
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NAME: 2 . 2 .10 ACTIVITY PAGE
DATE:
Fill in the blanks.
problem insects plastic

handprint hottest napkin
1. The attic felt the of all.
2. Beesand ants are
3. My is as big as yours.
4. 'The fork snapped because it was , not metal.
5. In class she had to add to do the math
6. Iunfolded my and put it in my lap for dinner.
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CLOSED SYLLABLES WITH TWO CONSONANTS BETWEEN

VOWELS: PRACTICE SENTENCES FOR ORAL READING
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NAME: 2 211 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Two-Syllable Short Vowel Words

1. The fork stuck to the magnet.

2. He was upset that he was stuck in traffic.
3. Sheis a dentist.

4. The kitten is missing.

5. This is a snapshot of the trip.

6. Theres a chicken in the bathtub!

7. A British man was having a big sandwich.
8.  We went to a wedding.

9. Dan has a bat in his attic.
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NAME: 2 2 | 2 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Two-Syllable Short Vowel Words

1. Iwon the contest.

2. She has six puppets in her class.

3. The king dropped his goblet.

4. Sam’s car had a dent and he was upset.
5. Did you finish your math problems?
6. They did not expect to win the match.
7. Math is the best subject.

8. My dad put his musket in a box.

9. Tell me what will happen next.

10. That is a strong magnet.
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NAME: 2 213 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Two-Syllable Short Vowel Words

1. Sally wants a trip in a rocket.

2. The path felt endless.

3. The sunset went by fast.

4. Iwill go to the public park.

5. 1did not wash the cloth napkin.

6. Tennis is a fun thing to watch on TV.
7. I'want a velvet blanket.

8. Istepped in a basket.

9. Did Jan get the ticket?

10. Did she drop the muffin on the mat?
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CLOSED SYLLABLES WITH TWO CONSONANTS

BETWEEN VOWELS: GAME

Two-Syllable Words
Two-Syllable Baseball

Whole Group or Small Group

Write 10-20 two-syllable words from the two-syllable word lists (see word lists in this
section) on index cards. Draw a baseball diamond similar to the following picture on the
board.

Follow the guidelines in the Game Directions and Templates section of the Introduction
to this Supplement to lead students through a game of Baseball.
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Section 2.3

Closed Syllables with One Consonant Between Vowels

CLOSED SYLLABLES WITH ONE CONSONANT BETWEEN

VOWELS: WORD LISTS

431



432 Decoding and Encoding Remediation Supplement Grades 4and 5



NAME: 2 3 1 WORD LIST

DATE:

Two-Syllable Short Vowel Words

rapid wagon banish
limit lemon punish
static timid tonic

comet prison salad
vanish habit closet
finish driven radish
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NAME: 2 . 3. 2 WORD LIST

DATE:

Two-Syllable Short Vowel Words

credit polish satin

valid cabin melon
medic planet habit

robin edit upend
second
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CLOSED SYLLABLES WITH ONE CONSONANT BETWEEN

VOWELS: ACTIVITY PAGES
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NAME:

DATE:

Write each word next to its matching picture.

2.3.3

ACTIVITY PAGE

comet

robin

radish

wagon

cabin

medic

lemon

melon

planet

salad

Grades4 and 5
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NAME: 2 . 3. 3 ACTIVITY PAGE

DATE: CONTINUED
comet radish cabin lemon planet
robin wagon medic melon salad

6.
7.
8.
9.
10.
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NAME: 2 . 3.4 ACTIVITY PAGE
DATE:
Fill in the blanks.
credit lemons satin salad
prison finish timid polish
1. Thada at lunch.
2. She wanted to her wedding ring.
3. She didn't get on the test.
4. The little dog was
5. The bagis full of
6. The dress is made of
7. Thadto my lunch fast.
8. The bandit went to
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Section 2.4

Two-Syllable Short Vowel Words

TWO-SYLLABLE SHORT VOWEL WORDS: PRACTICE

SENTENCES FOR ORAL READING
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NAME: 241 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Two-Syllable Short Vowel Words

1. The children had a picnic.

2. The rabbit vanished from the magic hat.
3. My trumpet is in the closet.

4. My mom hates insects.

5. Thave a rock in my pocket.

6. Sam was upset and had a tantrum.

7. Mom will punish Sam.

8. The chipmunk is munching a chestnut.
9.  When did it happen?

10. The comet went past the sun.
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NAME:

DATE:

Two-Syllable Short Vowel Words

1. Iwant to polish this rock.

2. Thave chestnuts in my lunchbox.

3. My husband wants to visit his mom.

4. What subject do you want help on first?

5. How could Josh have planets in the contest?

6. In the picture, there is a goblin who picks lemons.
7. To what address can I send the plans for the picnic?
8. He will put melon on his salad.

9. Kim got the tickets for the tennis match.

10. Jill will cut the pumpkin.
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SENTENCES FOR
ORAL READING
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NAME: 24 3 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Two-Syllable Short Vowel Words

1. The horse was timid when it was next to the wagon.
2. The magnet was stuck to the top.

3. The chickens clucked and clucked.

4. Dad put my stuffed cat in the attic.

5. The lemon mutffin is in the napkin.

6. 1didn’t pick a radish.

7. Ifilled the bucket and went to the cabin.

8. Ihave a dog, but want a kitten as a second pet.

9. There are six robins, but no falcons.

10. The velvet dress has a lot of static.
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Section 2.5

Two-Syllable Short Vowel Words

S
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NAVE 2.0.1

DATE:

Read the following words aloud to your teacher.

1. rapid 14. habit
2. melon 15. tantrum
3. hundred 16. wagon
4. prison 17. punish
5. vanish 18. closet
6. pocket 19. public
7. musket 20. mascot
8. cactus 21. goblin
9. upset 22. salad
10. gallon 23. puppet
11. discuss 24. attic
12. comet 25. second
13. invent

[/ 25correct

Mastery: 20/25 correct
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Provide students with Activity Page 2.5.2 on the following page. Tell students that you
are going to say a word and that they should write the word they hear you say.

—

rapid
melon
hundred
prison
vanish
pocket
musket

cactus

© o N o O K~ W DN

upset

-
©

gallon
11. discuss
12. comet

13. invent

17.

14.
15.
16.

18.
19.
20.
21.
22.
23.
24,
25.

habit
tantrum
wagon
punish
closet
public
mascot
goblin
salad
puppet
attic

second

Analyze students’ spelling errors to identify any patterns. Note that spelling mastery

often lags behind the ability to read the same words.

Grades 4 and 5

Decoding and Encoding Remediation Supplement

451




452 Decoding and Encoding Remediation Supplement Grades 4and 5



NAVE 2.9.2

DATE:

Spell the words on the following blanks.

1. 14.
2 15.
3. 16.
4 17.
5 18.
6 19.
7 20.
8 21.
9 22.
10. 23.
11. 24.
12. 25.
13.
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Section 2.6

Consonant Spelling Alternatives

g’ >/, >/ ce’ > /s/,'se’ > /51, > /z/, 'kn” > /),
‘tch’ > /ch/, 've’ > /v/, ‘Wwh' > /wW/, ‘wr’ > /t/

CONSONANT SPELLING ALTERNATIVES:

LESSON TEMPLATE

Sample Lesson Template
Consonant Spelling Alternatives

Focus:

Consonant

Spelling

Alternatives | Instructions Materials

Warm-Up Working in a small group, show students Spelling Cards previously taught
previously taught. Spelling Cards
Say the sound and have students repeat, or have students
say the sound as you show them the letter card.

Teaching Ask students for the basic spelling they know for the board/chart paper
particular sound, such as /j/, /s/, /z/, etc. Spelling Card(s) for
Write the spelling and write several words with that spelling alternative
spelling. Introduce the spelling alternative as another way Individual Code Chart
to spell the same sound.
Display the Spelling Card for the targeted spelling
alternative and have students use their finger to trace an
outline around the appropriate spelling on the Individual
Code Chart.
Write words with the spelling alternative.

Guided Have a pocket chart with a column for each spelling pocket chart

Practice alternative. word cards with the same
Give students cards with words with the different sound spelled with the
spellings of the targeted sound. basic spelling and with
Have students read their words and place them under the the spelling alternative(s)
correct column by spelling.

Grades 4 and 5
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Focus:

Consonant

Spelling

Alternatives | Instructions Materials
Independent | Have students read words with targeted sound. materials in this section
Practice of the Supplement

Students can read list of words or phrases with targeted
sound.

More proficient students can read connected decodable
text with targeted sound.

456
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CONSONANT SPELLING ALTERNATIVES: WORD LISTS
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NAME: 2 6 1 WORD LIST

DATE:

Spelling Alternative: ‘g’ > /j/ (gem)

gem rigid gelatin
tragic ingest gist

digit gel gems
legend ingested digits
logic frigid magic
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NAME: 2 6 2 WORD LIST

DATE:
Spelling Alternative: ‘ge’ > /j/ (fringe)
plunge hinges singe
binge challenge fringe
grunge college tinge
bilge lunge twinge
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NAME: 2 6 3 WORD LIST

DATE:

Spelling Alternative: ¢’ > /s/ (cent)

cell cents dancing
prancing fencing process
accept Francis dances
chances fences princess
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NAME: 2 6 4 WORD LIST

DATE:

Spelling Alternatives: ‘ce’ and ‘se’ > /s/ (prince, rinse)

rinse since prince
else fence sense
chance dance prance
France sentence defense
tense absence nonsense
Vince glance lettuce
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NAME: 2 6 5 WORD LIST

DATE:

Spelling Alternative: s’ > /z/ (dogs)

as things presents pins

has muftins riches bugs

his pals eggs hogs
wings ducklings fishes benches
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NAME: 2 . 6. 6 WORD LIST

DATE:
Spelling Alternative: ‘kn’ > /n/ (knock)
knit knot knob
knock knack knitting
knocked knocking knotted
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NAME:

DATE:

Spelling Alternative: ‘tch’ > /ch/ (itch)

267

catch

patch

itch

witch

matches

itching

hatching

match

batch

pitch

Dutch

patches

scratching

itches

hatch

scratch

ditch

fetch

scratches

pitching

kitchen

Grades4 and 5
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NAME: 2 6 8 WORD LIST

DATE:

Spelling Alternative: ‘ve’ > /v/ (twelve)

twelve solve bookshelves

elves involve themselves
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NAME: 2 6 9 WORD LIST

DATE:

Spelling Alternative: ‘wh’ > /w/ (when)

when which whip
whipping what why
where whack whisk

Grades 4and 5 Decoding and Encoding Remediation Supplement 467



2610

DATE:
Spelling Alternative: ‘wr’ > /r/ (wrist)
wrong wrist wrap
wrench written wreck
wrapped wrecked wrapping
wrecking wrath unwrap
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CONSONANT SPELLING ALTERNATIVES:

ACTIVITY PAGES
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NAME: 2 6 11 ACTIVITY PAGE

DATE:

Circle the ¢ in each word found in the sentences. Then read each sentence and write the
word with the tricky spelling ¢’ under the heading get if the tricky spelling is pronounced /g/
or legend if it is pronounced /j/.

/g/ /j/
get 1 2 legend
gum logic
big digit
/g/ fil
get legend

1. Wasita trick, or was it magic? magic
2. Drink from a glass.

3. Inthe pond, there was a frog.

4. Ican’t bend this branch, it’s rigid.
5. Beth had a stick of gum.

6. Dad got Mom a gift.

7. My dad went to two colleges.
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NAME:

DATE:

2 6 | 2 ACTIVITY PAGE

Circle the ¢’ in each word found in the sentences. Then read each sentence and write the
word with the tricky spelling ¢’ under the heading can if the tricky spelling is pronounced /k/

or cent if it is pronounced /s/.

/k/

can 1

<@

cap
cot

1. The king got the princess a kitten.

2. Weslept in a log cabin.

3. As the band was singing, she was
dancing.

4. Mom swept up the dust and
cobwebs.

5. Fill up that cup.
6. He had six chances to stop.

7. Liz spotted a skunk at camp.
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/k/

can

/s/

cent

citrus
cell

/s/

cent

princess
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NAME: 2 6 13 ACTIVITY PAGE

DATE:

Circle the ¢’ in each word found in the sentences. Then have the student read each sentence
and write the word with the tricky spelling ¢ under the heading can if the tricky spelling is
pronounced /k/ or dances if it is pronounced /s/.

/k/ /s/

can 1 2 cent

<@

cap citrus
cot cell

/k/ /s/

can dances
1. It cost ten cents. cost cents
2. My pals are in a club.

3. Don yelled and got a cab.

4. Pam traced the stencil with a
pencil.

5. On his left leg he has a cast.
6. She was a nun in the convent.

7. His best pal is Francis.
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NAME: 2 , 6 .14 ACTIVITY PAGE

DATE:

Sort the words by the sounds of . Write the tricky spelling ¢ pronounced /k/ under can and
the words with the tricky spelling ¢’ pronounced /s/ under cent.

—process— cram clap
panic dances camp
credit cell cot

scan princess cab

/k/ /s/
can cent

process
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NAME: 2 6 15 ACTIVITY PAGE

DATE:

Circle the s’ in each word found in the sentences. Then read each sentence and write the
word with the tricky spelling ‘s’ under the heading cats if the tricky spelling is pronounced /s/
or dogs if it is pronounced /z/.

/s/ [z/

cats 1 2 dogs
< -

dots runs

Sun 1S

/s/ /z/
cats dogs

1. Hehanded me his pet pig. his
2. Ben can swim.

3. Will he visit?

4. 'The cat got in the basket.
5. Hedid it himself.

6. Kevin will mop and dust.
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NAME: 2 6 16 ACTIVITY PAGE

DATE:

Circle the s’ in each word found in the sentences. Then read each sentence and write the
word with the tricky spelling ‘s’ under the heading set if the tricky spelling is pronounced /s/
or his if it is pronounced /z/.

/s/ [z/

set 1 2 his
< -

sit has
sap pigs
/s/ /z/
set his

1. The robin flapped its wings. its wings
2. Geta pen from the desk.

3. Ring the bells.

4. 'The kitten is soft.

5. Toss the egg shells in the trash
can.

6. What did the shop sell?

7. Getin the pond and swim.
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NAME:

DATE:

2.6.17

ACTIVITY PAGE

Read each word and circle the spelling in each word that stands for the sound printed at the

fop
/j/ /vl
jumping vast
magic twelve
plunge shelves
lunge having
jacket visit
jet solve
legend vet
hinge elves

Grades4 and 5
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NAME: 2 . 6 .18 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

—tringe- prince shelves

twelve fence dance

fringe
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NAME:

2.6.19

DATE:

Write each word under its matching picture.

ACTIVITY PAGE

shells

rinse

lettuce pulse

bandage elves

Grades4 and 5
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NAME: 2 . 6. 20 ACTIVITY PAGE

DATE:

Write each word under its matching picture. Some words will not be used.

patch match catch pitch kitchen

hatch scratch itch stretch stitch
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NAME:

2.6.21

DATE:

ACTIVITY PAGE

Read each word and circle the spelling in each word that stands for the sound printed at the

top.

/s/

/ch/

pockets itch
tense catchy
miss batch
chance rematch
sudden stretching
cell butcher
cent pitcher
prince stitch

Grades4 and 5
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NAME: 2022

DATE:

Write each word under its matching picture. Some words will not be used.

ACTIVITY PAGE

knob knot wrist knapsack wrapping

knitting wrench wrong which knock
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NAME:

DATE:

2.6.23

ACTIVITY PAGE

Circle the letters that spell the name of the item in the picutre. Then write the name of the

item on the line.

wrap

wo | i | (P
w | @ | t
kn | i S
k | ee | t

WTI
qu

kn

n | o | ck
: qu ed
k | o | ck

WTI

Grades4 and 5
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NAME:

DATE:

ch
sh

2 . 6 . 23 ACTIVITY PAGE

CONTINUED

T A a

SS

Z
Ch Ck
th N
p S
b n

kn
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CONSONANT SPELLING ALTERNATIVES: PRACTICE

SENTENCES FOR ORAL READING
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NAME:

DATE:

2.6.24

1. The man did a magic trick with a rabbit.

2. The Prince of France got up to dance.

3. Vince can’t stand lettuce.

4. This thing cost us ten cents.

5. The princess got stuck on the fence.

6. Cedric is at college.

7. He thinks he can dance.

8.  What’s the chance of us winning?

9. He wasin a trance.

10. The sentence was a challenge.

Grades4 and 5
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NAME: 26 25 PRACTICE

DATE: SENTENCES FOR
ORAL READING

1. The cat scratched me.

2. The skunk left his stink on Dad.

3. A witch sat in the kitchen knitting a blanket.

4.  What's in the trunk?

5. Send that junk to the dump.

6. She was itching and scratching.

7. A fish swam in the tank.

8. The tank sank in the mud.

9. The last chick is hatching.

10. He has bedbugs in his bed.
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NAME: 26 26 PRACTICE

DATE: SENTENCES FOR
ORAL READING

1. He has a cast on his wrist.

2. He fixed it with his wrench.

3. She yelled and cracked the whip.

4. He unwrapped his present.

5. The elves were singing and dancing.

6. It was twelve when we met.

7. She wrecked the van.

8. He sang the wrong song.
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CONSONANT SPELLING ALTERNATIVES:

GAMES AND GROUP ACTIVITY

I 17 1

Spelling Search Game: ’s’, ’ss’, ’c’, ‘ce’, and ‘se’

Whole Group or Small Group

This game is intended for groups of two to six students who have learned the spellings
‘s’ as in sun, ‘ss’ as in kiss, ‘c’ as in cent, ‘ce’ as in fleece, and ‘se’ as in sense. This
game can also be played in larger groups, but the game board may need to be enlarged
slightly to accommodate additional tokens.

Tape the left side of the game board onto the right side. Make copies of the record cards
printed four to a page.

Set up the board and make sure that each student has a record card, a game token, and
a pencil. (You can use chips or small squares of colored paper for game tokens). You will
also need one regular six-sided die.

Explain that the goal of the game is to be the first player to collect two examples of each
of the spellings listed on the record card.

Have students place their tokens on the star. Have each student roll the die. The student
with the highest number on the die roll goes first.

Have the first player roll the die and move his or her token the number of spaces
indicated on the die. Note that, after moving onto the board, the player will be able to
choose to move up or down. Students can move up or down, left or right. Diagonal
moves are not permitted.

Ask the player to read the word he or she landed on and then copy the word onto his or
her record card on one of the lines for the spelling it contains.

Have the next player (moving clockwise) roll the die and move his or her token.
Play continues until a student fills the record card with two examples of each spelling.

Note: Spaces with an asterisk contain words that have more than one spelling for the
/s/ sound. Students who land on a space with an asterisk can copy the word onto their
card twice. By navigating to these spaces, students can fill up their record cards more
quickly.
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Spelling Search Game: ‘j’, ‘g’, and ‘ge’

Whole Group or Small Group

This game is intended for groups of two to six students who have learned the spellings
‘i asin jet, ‘g’ as in gem, and ‘ge’ as in twinge. It is played the same way as the Spelling
Search Game for ‘s’, ‘ss’, ‘c’, ‘ce’, and ‘se’.

Spelling Card Group Activity

Whole Group or Small Group

Give one or two students a subset of the Spelling Cards reviewed in this section
representing two to six sounds and six to fifteen spellings for those sounds. (Use the
Spelling Cards found in the Resources section of this Supplement.)

Ask students to sort the cards by sound, so that each sound has its own row, e.g., there
is one row for /s/, one row for /z/, one row for /k/, etc.
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'ce’ lettuce prance
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disecuss* wrist
dense cells
prince senetence” dancing
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chance cent rinse citrus

swimming trunks

class snatch

France pulse

sense whisk fence glass
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just

hinge fringe

Grades 4 and 5

legend

cringe

gel

jumped

junk

logic

magic

plunge binge
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tragic

subject

gem

digit

cringed

college

gems

challenge

twinge

proeject

1 acket

Grades 4and 5

Decoding and Encoding Remediation Supplement 499




Grades 4 and 5 Decoding and Encoding Remediation Supplement 500



................................................................................................................................. >¢
g - EO: - L
S T— Rele el I T— Rele Rele

Grades 4and 5 . Decoding and Encoding Remediation Supplement 501



502 Decoding and Encoding Remediation Supplement Grades 4and 5



Section 2.7

Consonant Spelling Alternatives

Sl
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NAVE 2.11

DATE:

Read the following words aloud to your teacher.

1. scratch 11. glance 21. knot

2. fence 12. Francis 22. dancing
3. wring 13. valve 23. kitchen
4. involve 14. hatching 24. whisk
5. whip 15. legend 25. fringe
6. logs 16. solve 26. wrench
7. dense 17. process 27. nonsense
8. knock 18. tense 28. wings
9. magic 19. wreck 29. knitting
10. cell 20. pins 30. whack
Score: /30

Students who correctly read 24 out of 30 words have mastered this skill.

g: /4 ge: 1« /5 ce: 12 se: /2
s: /7 kn: /3 tch: /3 ve: /3 wh: /3
Wr: /3
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Provide students with Activity Page 2.7.2 on the following page. Tell students that you are

going to say a word and that they should write the word that they hear you say.

=

scratch

fence
wring
involve
whip
logs
dense

knock

© o N oo o k~ 0 DN

magic

10. cell

1.

12,
13,
14,
15.
16.

17.

18.
19.
20.

glance

Francis
valve
hatching
legend
solve
process
tense
wreck

pins

21. knot

22. dancing
23. kitchen
24. whisk

25. fringe

26. wrench
27. nonsense
28. wings

29. knitting
30. whack

Analyze students’ spelling errors to identify any patterns. Note that spelling mastery

often lags behind the ability to read the same words.

Grades 4 and 5
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NAVE 2.1.2

DATE:

Spell the words on the following blanks.

1. 11. 21.

2. 12. 22.

3. 13. 23.

4. 14. 24.

5. 15. 25.

6. 16. 26.

7. 17. 27.

8. 18. 28.

9. 19. 29.

10. 20. 30.

g: /4 ge: o« /5 ce:. /2 see ]2
ss 7 kn: /3 tch: /3 wve /3 wh: /3
WI: /3
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Section 2.8

Stories

THE CAT BANDIT (FROM GRADE 2, UNIT 1)
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The Cat Bandit and
the Hot Dog
Mom had a hot dog.

She left the hot dog on a shelf in
the den.

The hot dog sent up a smell. The
smell drifted and drifted.

The cat bandit sat on the deck,

wishing he had a snack.

Then the hot dog smell hit him.

Such a smell!
Sniff, sniff, sniff!
The cat bandit ran in the den.

He spotted the hot dog up on the
shelf.

He got up on a bench.

Then he sprang up on the TV set.
Then, with a big jump, he sprang up
and landed on the shelf.

Then—munch, munch, munch—
the cat bandit had himself a picnic

lunch.

Grades 4 and 5
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The Cat Bandit and
the Ham

Mom left a pink ham sitting in a

big black pan.

The cat bandit was resting on a

quilt when he got a whiff of the ham.
What was that smell? It was ham!
Where was the ham?

The cat bandit set off, sniffing as

he went.

He went on sniffing until he

spotted the ham.

But the ham was up on top. How
was he to get it down? That was the

problem.

The cat bandit ran to the closet
and got a belt.

Then he ran to the shed and got a

strong magnet.

He stuck the magnet on the end
of the belt.

The magnet stuck to the belt.

Grades 4 and 5

Decoding and Encoding Remediation Supplement

515



Then the cat bandit swung the
belt. Clang! The magnet on the end of
the belt hit the pan.

It stuck to the pan.

In a flash, the cat bandit was

tugging on the belt.
Tug, tug, tug! Yank, yank, yank!
At last, the pan slid off.

It fell down and landed with
a clang. Then—munch, munch,

munch—that was the end of the ham.
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The Cat Bandit and
the Chicken Nugget
Hank set his dish in the sink.

He left a big chicken nugget on
the dish.

The nugget was still hot.

The smell of chicken drifted up

from the sink.
It drifted into the den.

The cat bandit was napping in the

den.
But he was sniffing as he slept.
Sniff, sniff, snift!
The cat bandit sprang up.

He ran in and spotted the nugget

in the sink.
He sat a bit, thinking up a plan.

Then he went to the closet and

got a bunch of boxes.
He set up a box.

Then he set a big box next to that

box.

Grades 4 and 5
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Then he set the biggest box next
to the sink.

The cat bandit set off running.

He ran up the boxes, hopping

from box to box.

Then—munch, munch, munch—
that was the end of the chicken
nugget.
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Section 3

Vowel Digraphs

Grades4and 5 Decoding and Encoding Remediation Supplement 519



520 Decoding and Encoding Remediation Supplement Grades 4and 5



Section 3.1

One-Syllable Words with Separated Digraphs (Magic ‘E’)

ONE-SYLLABLE WORDS WITH SEPARATED DIGRAPHS

(MAGIC ‘E’): LESSON TEMPLATE

Sample Lesson Template
One-Syllable Words with Separated Digraphs (Magic ‘E’)

Focus:
Digraphs Instructions Materials

Warm-Up Review the short vowel sounds from Sections 1 and 2:/i/, | board/chart paper
/e/, /a/, /u/, and /o/ using the Individual Code Chart. Make Individual Code Chart
a list of the sounds on the board/chart paper. Provide a
few example words for each vowel spelling: pit, sit, fit, bed,
pet, bell, hat, sat, cap, pot, mop, sock, cut, run, fun.

Teaching Write the word at and sound it out with students, board/chart paper
emphasizing that the vowel sound in this word is /a/. Tell
students that they are going to learn to read words with
the vowel sound /ae/. Individual Code Chart

Spelling Card‘a_e’> /ae/

Write the word ate on the board/chart paper. Explain

that even though the‘a’and ‘e’ are separated, they work
together to stand for the /ae/ sound. Tell students that we
call this kind of spelling a “separated digraph.”

Display the Spelling Card ‘a_e’> /ae/, saying the sound.
Have students use their finger to trace an outline around
this spelling on the Individual Code Chart.

Circle each spelling in ate as you say its sound, drawing a

horseshoe around the ‘a’and ‘e’ Point to each spelling and
say its sound again; point to the ‘a’ with your index finger

while simultaneously pointing to the ‘e’ with your middle

finger, saying /ae/.

Continue this procedure for the following words: name,
late, safe.

Guided Chaining: Write the word fat and ask students to read it. | board/chart paper
Practice While adding an ‘e’ to the word, ask students, “If that was
fat and | add an ‘e, how do we now say this word?” (fate)

Continue this procedure with the following words: pan,

rat, cap, mad, tap.
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Focus:

Digraphs Instructions Materials
Independent | Read words that have the target digraph sound and other | materials in this section
Practice digraphs previously taught. Have them write the words of the Supplement

they find with digraphs. .

paper and pencil

For Other This lesson can be used for more chaining.
Separated /ee/: these, theme, Pete, Steve
Digraphs /ie/: time, mine, shine, ride / rip, pin, grip, hid

/oe/: home, stone, note, shone / rod, hop, mop, glob
/ue/: cube, cute / cub, cut
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ONE-SYLLABLE WORDS WITH SEPARATED DIGRAPHS

(MAGIC ‘E’): WORD LISTS
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NAME: 3 1 1 WORD LIST

DATE:
Separated Digraph: ‘a_e’ > /ae/ (cake)
ate state made fade
trade grade make take
fake lake bake cake
snake late date plate
fate same came waves
game gave wave save
cave case base shape
safe plane sale shave
shame fame rake cape
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NAME: 3 1 2 WORD LIST

DATE:

Separated Digraph: ‘a_e’ > /ae/ (cake)

age cape place
plane cave rake
amaze take same
bake late sale

brake made snake

tape wake whale
fake grave lane
name pane race
shame flake state

bake cake

526 Decoding and Encoding Remediation Supplement Grades 4 and 5



NAME: 3 1 3 WORD LIST

DATE:

Separated Digraph: ‘a_e’ > /ae/ (cake)

gate state made face
tame grace male tale
rake wake brakes cake
shake late date place
fate shame pace pale
fame game wave shave
lace kale trace shape
safe lane stale ape
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NAME: 3 1 4 WORD LIST

DATE:

Mixed Practice

cap cape can
max bat came
sat take cake
tab hat hate
bad made mad
tap wake had
fake fat lane
lad pan race
shame tape sap
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NAME: 3 1 5 WORD LIST

DATE:
Separated Digraph: ‘o_e’ > /oe/ (home)
nose rose those chose
close closed froze home
stone bones hope rope
pope note vote hole
pole spoke broke stove
globe joke poke smoke
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NAME: 3 1 6 WORD LIST

DATE:

Separated Digraph: ‘u_e’ > /ue/ (cute)

use used mule
cute cube cubes
fumes fuse mute
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NAME: 3 1 7 WORD LIST

DATE:

Separated Digraph: ‘e_e’ > /ee/ (Pete)

Pete these Steve
theme stampede trapeze
extreme compete concrete
athlete impede complete
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ONE-SYLLABLE WORDS WITH SEPARATED DIGRAPHS

(MAGIC ‘E’): ACTIVITY PAGES

533



ACTIVITY PAGE

31.8
DATE:

Fill in the blanks.
plane bake tape wake
snake whale sale rake

1. Will you help me the cut grass?

2. Cakeison

3. Iwill need so I can stick this to the wall.

4. up! It's time to get up and go.

5. Along passed me in the grass.

6. My dad went on a trip and rode on a

7. Ilike to help my mom cakes.

8 A can swim.
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NAME: 3.1.9 ACTIVITY PAGE
DATE:
Fill in the blanks.
gave drive smile like cake
1. Mike Dad a hot dog.
2. “Letsgofora ; said Dad.
3. “Would you to go to the game?” asked Dad.
4. “Yes, said Mike with a
5. “Ilike the best,” Dad said.
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NAME:

3.1.10 ACTIVITY PAGE

DATE:

o Teacher reads the word.
o Students write letter e’ on word.
o Teacher says, “‘Alakazam!”

o All students read the new word.

slid___ slim____
grim spin___
pin can__
Jan rat
fat sit_
rip_ fad_
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plan

mad

quit_

twin__

win

hid
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NAME: 3.1.11 ACTIVITY PAGE

DATE:

o Teacher reads the word.
o Students write letter e’ on word.
o Teacher says, “‘Alakazam!”

o All students read the new word.

cub slop___ us_
hop not_ cut_
stat fat slid___
pop___ rob___ wok
mop____ tap_ plan___
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NAME: 3.1.12 ACTIVITY PAGE
DATE:

Fill in the blanks.
hope tune note rope
poke broke shone nose

1. Canyouhuma ?

2. Thesun on the rock.

3. 1 I can get a ride.

4. 'The cup when it dropped.

5. Didyou him in the side?

6. Let’s jump !

7. My is red.

8. Iwill writea

to Mom.
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NAME:

DATE:

Circle the word that matches the picture.

Grades4 and 5

dim

dine

rate

rake

rat

kit

kite

kiss

cute

cap

cut

3113

fin
find

fine

pin
pint

pine

Decoding and Encoding Remediation Supplement
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NAME:

DATE:

Circle the word that matches the picture.

rod cap
rode cane
red cape
ten can

teen cane
tent cape
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3,1.14 ACTIVITY PAGE

mate

mat

male

pale

pane

pan
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NAME: 3.1.15 ACTIVITY PAGE

DATE:

Write each word under its matching picture. Horseshoe-circle the separated digraphs in each
word.

lines bike gate

kite —nine- plate
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NAME: 3.1.16 ACTIVITY PAGE

DATE:

Write each word under its matching picture. Horseshoe-circle the separated digraphs in each
word.

dime cube grapes

globe cone cake
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NAME: 3.1.17 ACTIVITY PAGE

DATE:

Draw a picture that matches the paragraph.

The snake was sitting on a rock in the sun. It had red stripes and black stripes on its skin.
The scales on the snake’s skin glinted in the sunshine. The snake got nice and hot in the
sun. The snake will catch mice for a snack. Snakes like to munch on mice. When the snake
gets big, the snake will shed its skin. When the sun sets and it is bedtime, the snake will be
safe hiding in the sand.
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NAME:
DATE:

Read each question and then write yes or no to answer each question

10.
11.

12. Will you smile at a joke?

544

Can a mule make a kite?

no

Can you wave your hand?

Can a cat rake?

Can you swim in a lake?

Is a dime less than five cents?

Do you bake in a car?

Can a plane be late?

Can you hum a tune?

Can a cat ride a bike?

Can a rock swim?

Can a stove be hot?

Decoding and Encoding Remediation Supplement

3.1.18 ACTIVITY PAGE
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ONE-SYLLABLE WORDS WITH SEPARATED DIGRAPHS

(MAGIC ‘E’): PRACTICE SENTENCES AND STORIES FOR
ORAL READING

545
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NAME: 3119 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Separated Digraph: ‘a_e’ > /ae/ (cake)

1. Abe baked a cake and gave it to Jake.
2. Jake ate the cake on his plate.

3. Kate made a game.

4. There was a snake in the lake.

5. It was a fake snake.

6. His name is James.

7. Jake and Kate went on a date.

8. The man has a cape.

9. Was it bad luck or just fate?
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NAME: 31 20 PRACTICE

DATE: STORIES FOR
ORAL READING

Separated Digraph: ‘a_e’ > /ae/ (cake)

Jane Makes a Cake

Jane made a cake. She got eggs and a cake mix from a box. She said, “What shape can I

make this cake?”

“I got it!” Jane said. “T will make a square cake!” Jane made the mix and set it in the square

pan. Then Jane let the cake bake.

She made a glaze to frost the cake. Then she ate the cake. Yum, yum!
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NAME: 31 21 PRACTICE

DATE: STORIES FOR
ORAL READING

Separated Digraphs: ‘i_e’ > /ie/ (bite) and ‘a_e’ > /ae/ (cake)
Kate’s Boss

Kate had a nine to five job. But it was a bad job.
Kate’s boss was not nice to Kate. Kate’s boss yelled at Kate all the time.

“Kate,” he yelled, “run and get me my lunch!” “Kate,” he yelled, “run and get me a slice of

cake!” “Kate,” he yelled, “fill up this mug!”

“Kate,” he yelled, “scrub my golf club till it shines.” At last, Kate said, “That’s it! I quit!”
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NAME: 31 22 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Separated Digraphs: ‘0_¢e’ > /oe/ (home) and ‘i_e’ > /ie/ (bite)

Nice and Not Nice

It's nice when you smile.

It’s nice when you care.

It’s nice when you joke.

It’s nice when you share.

It’s nice when you get me a gift.
It's nice when you get me a rose.
But what is not nice,

Is when you spray me with a hose.
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ONE-SYLLABLE WORDS WITH SEPARATED DIGRAPHS

(MAGIC ‘E'): GAME

Slap the Spelling

Small Group

Cut out a long, rectangular slip of paper and write ‘u_ge’ (as in cute) on each end. The
spellings should face away from each other (see illustration). Repeat for ‘U’ (as in cut).

Place the slips of paper in a row on the floor between two children who are facing each
other.

Explain that you will say words with different vowel sounds and that you want students
to whack the spelling for that sound as fast as possible.

Use any of the word lists in this section to call out words for this game.
The first person to reach ten correct ‘slaps’ wins.

Note: You can use this game to review any of the spellings covered in this section.

C sech
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Section 3.2

One-Syllable Vowel Digraphs and R-Controlled Vowels:

‘ee’and ‘ea’ > /ee/, ‘00’ > /00/ or /00/, ‘0i’ and oy’ > /oi/, ‘ou

and ‘ow’ > Jou/, ‘er’ > /er/, ‘ar’ > /ar/, ‘or’ > Jor/

4

ONE-SYLLABLE VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: LESSON TEMPLATES

Sample Lesson Template
Vowel Digraphs

Focus: Vowel
Digraphs Instructions Materials
Warm-Up Working in a small group, show students Spelling Cards previously taught
previously taught. Say the sound and have students Spelling Cards
repeat or say the sound as you show them the Spelling
Card.
Teaching Show students the targeted Spelling Card for the sound. | targeted vowel digraph
Tell students the sound and have them repeat it. Tell Spelling Cards
students different words with the targeted sound in the .
beginning, middle, and end of the word, if applicable. Individual Code Chart
Have students repeat the words. Repeat the words and
ask students where the targeted sound is.
Have students use their finger to trace an outline around
the appropriate spelling on the Individual Code Chart.
Briefly review previously taught letter-sound spellings for
the same spelling.
Guided Ask students to give you words with the targeted sound. | dry-erase boards and
Practice Ask students to write decodable words with the targeted | markers or paper and
sound. pencil
Independent | Have students read words with targeted sound. Students | materials in this section
Practice can read lists of words or phrases with targeted sound; of the Supplement
more proficient students can read connected decodable
text with targeted sound.

Note: R-controlled vowels (e.g., ‘ar’ > /ar/, ‘or’ > /or/, etc.) are technically digraphs (i.e.,
two letters representing one sound), and may be taught using this template.

Grades 4 and 5
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Sample Lesson Template
Vowel Digraphs

Focus:
‘ee’ > Jee/
(bee)

Instructions

Materials

Warm-Up

Show students previously reviewed Spelling Cards
and have them tell the sound each letter represents. If
additional practice is still needed, the teacher should
show the card and say the sound of each letter, having
students repeat each sound.

previously reviewed
Spelling Cards

Teaching

Show students the Spelling Card with ‘ee’ on it. Tell
students the sound of the letters ‘ee’ (/ee/). Tell students
you will say and they will hear words with the /ee/ sound
in the middle or end of the word. Say the words bee,
sweet, trees. Have students repeat the words after you.
Ask where they hear the /ee/ sound.

Have students use their finger to draw an outline around
this spelling on the Individual Code Chart.

Spelling Card for
‘ee’> /ee/

Individual Code Chart

Guided
Practice

Have students number their paper from one to six

and then draw three horizontal lines for each row. Tell
students that you will say a word with three sounds. Have
them write the spelling for each sound on the line. Focus
on pronouncing the /ee/ sound.

Dictate words one at a time: beet, bleed, tree, deep, feet,
keep.To check spelling, ask students to orally spell the
word while you write the word on board/chart paper.

paper and pencil

board/chart paper

Independent
Practice

Have students read word lists and practice sentences and
stories as well as complete activity pages with the ‘ee’
spelling.

materials in this section
of the Supplement
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ONE-SYLLABLE VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: WORD LISTS
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NAME:

DATE:

Basic Code Spelling: ‘ee’ > /ee/ (bee)

321

Sec

three

speed

sheep

green

feel

teeth

bee

need

keep

steep

feet

steel

beef

free

seed

deep

teen

meet

Secms

sleeping

tree

feed

sleep

seen

street

week

speeding

green trees

Grades4 and 5
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NAME: 3 2 2 WORD LIST

DATE:
Basic Code Spelling: ‘ea’ > /ee/ (beach)

beach reach teach each
sea seal tea deal
real read east leak
feast yeast dream least
steal steam seat eat

reading teaching dreaming beast
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NAME: 3 2 3 WORD LIST

DATE:
Basic Code Spelling: ‘00’ > /oo/ (soon)
too food room soon
moon tools cool spoon
pool noon 700 broom
zoom loop shampoo SCoop
bedroom bathroom classroom rooms
The racoon is fast.

Grades 4and 5 Decoding and Encoding Remediation Supplement 559



NAME: 3 2 4 WORD LIST

DATE:

Basic Code Spelling: ‘00’ > /o00o/ (look)

look book took
cook good wood
stood foot shook
wooden cookbook books
notebook footprint tishhook
The man is cooking.
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NAME: 3 2 5 WORD LIST

DATE:

Spelling Alternative: ‘oy’ > /oi/ (toy)

boy joy toy
soy Roy Troy
boys toys soybeans
enjoy boyish coy
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NAME: 3. 2 . 6 WORD LIST

DATE:

Basic Code Spelling: ‘oi’ > /oi/ (oil)

oil boil coil
foil point join
voice moist coin
joining tinfoil boiling
voices coins pointing
She is pointing.
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NAME: 3 2 7 WORD LIST

DATE:

Spelling Alternative: ‘ow’ > /ou/ (now)

WOowW cow how
plow now brown
town gown down
frown growl fowl
clown crowd crown
crowded downtown growled
cowboy howling owl
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NAME: 3 2 8 WORD LIST

DATE:

Spelling Alternative: ‘ou’ > /ou/ (shout)

out shout grouch
loud proud found
ground south mouth
count cloud ouch
couch house outhouse
without outside mouse
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NAME: 3 2 9 WORD LIST
DATE:

R-Controlled Vowel: ‘er’ > /er/ (her)

her hers term verb
herd jerk nerve after
serve swerve perch merge
faster deeper sooner cooler
bigger louder richer quicker
big green fern
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3240

DATE:
R-Controlled Vowel: ‘er’ > /er/ (her)

after never under number

river center whether winter

sister teacher leader enter
member letter proper pattern
summer chapter silver ever

I had dinner with pals.
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3211
DATE:
R-Controlled Vowel: ‘ar’ > /ar/ (car)
art arm farm harm
car far jar star
dark mark park bark
sharp hard yard card
yarn barge march barn
start large larger farmer
darkness marker harvest partner
parking target artist charge
The barber works hard.

Grades4 and 5

Decoding and Encoding Remediation Supplement 567



NAME:

DATE:

R-Controlled Vowel: ‘or’ > /or/ (for)

3212

or

sort

born

thorn

north

force

border

for

short

corn

storm

porch

order

forest

form

shorts

horn

horse

fork

morning

support

fort

sports

torn

cord

pork

corner

horses
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3213

DATE:
Basic Code Review
X tax lax max
z: zZip 200 Zoom
qu: queen squeak squeal
oi: soil voice point
wr: wrong wrist wrench
kn: knife kneel knob
tch: itch scratch batch
ve: sleeve leave heave
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ONE-SYLLABLE VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: ACTIVITY PAGES

571
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NAME: 3. 2 .14 ACTIVITY PAGE

DATE:

Pick the word that matches the picture. Then write it on the line.

grapes gate coin corn
grapes
sleep slope slide dive
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NAME: 3. 2 .15 ACTIVITY PAGE

DATE:

Pick the word that matches the picture. Then write it on the line.

book cook drive dive

short shark home hill
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NAME: 3. 2 .16 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

mule cake spoon
ite house tree
kite
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NAME: 3. 2 .17 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

coin rope hook
cloud fern vase
h
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NAME: 3. 2 .18 ACTIVITY PAGE
DATE:
Read each word and circle only the words that have the /ee/ sound so Jane can follow the
path to go back home.
b
Wheel
Bean
Wheat
Seed Neck
Bell
\ Shell
Cream
Bed
Well Head
Creek Great
I
l__ ‘ _ I ‘
Bread
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NAME:
DATE:

3. 2 .19 ACTIVITY PAGE

Circle the correct word to complete each sentence.

—

10.

11.

12.

578

I felt

riding on the ship. (seasick, sleep)

Can you

me how to drive? (reach, teach)

. (steam, scream)

My sister made me

Could I

have a slice of cake? (Pete, please)

The

fall off the tree in the fall. (leaves, trees)

The toy will squeak when you

I like a

is a bird with a tail like a fan. (peacock, eagle)

it. (squeeze, leave)

treat after school. (sweet, steam)

I have

sisters. (three, tree)

“Bless you,” he said when I

. (sneezed, reached)

I like to read the tale about sheep in a ” (Jeep, leave)

I would like to

reading until it is time for dinner.

(keep, please)
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NAME: 3 2 . 20 ACTIVITY PAGE

DATE:

Read each question and then write yes or no to answer each question.

1. Can a pepper be green? yes

2. Do pigs moo?

3. Isicehot?

4. Canyou use a pen to write?

5. Do words have letters?

6. Can a fish oink?

7. Is nineteen a number?

8. Isit hot at the South Pole?

9. Do fish have feet?

10. Is shouting loud?

11. Isa panther a fish?

12. Do raccoons have fins?
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NAME: 3 2 21 ACTIVITY PAGE

DATE:

Help the cow find the best flowers to eat. Color only the flowers with the /ou/ sound.

allowed

AN

e
"
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NAME: 3. 2 . 22 ACTIVITY PAGE
DATE:
Use the words from the box to fill in the crossword puzzle on the following page.
owl now out shout cow
mouse howl brown frown trout
Across
3. Afish
4. Not a smile
6. A loud voice
9. Abird
10. “Gotobed ) said Mom.
Down
1. One  ,two mice
2. Hownow,  cow
5. Notinsidebut  side
7. Adogwill__ atthe moon.
8. “Moo, saidthe .
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NAME: 3. 2 . 22 ACTIVITY PAGE

DATE: CONTINUED

10
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NAME: 3. 2 . 23 ACTIVITY PAGE

DATE:

Fill in the blanks.

batboy box toys coiled

soil boiling coins

1. The water in the pot on the stove is

2. Did you see the snake all up?

3. 'The will keep the baseball bats neat.

4. We will plant the seeds in the

5. Pick up the toys and place them in the

6. Could you help me count my ?

7. Are the stuffed on the bed?
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NAME:
DATE:

3, 2 . 24 ACTIVITY PAGE

Circle the letters that spell the name of the item in the picture
item on the line.

. Then write the name of the

h 00 se
W ou ze
m 00 se
W ou ze
h oW t
m 00 |

t oW |

d oe el
C t (0)%4 n
S r ou | m
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NAME:

DATE:

3.2.25

ACTIVITY PAGE

Circle the letters that spell the name of the item in the picture. Then write the name of the

item on the line.

C oi t Z
S oe n S
C | ee r
S w e p
ch e | f
sh | oe | I | p
p t 00 n
b r u m
k r | ow | ed
c | wr| oy | d

Grades4 and 5
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NAME: 3. 2 . 26 ACTIVITY PAGE

DATE:

Circle the word that has the ‘er’ spelling in each sentence.

1. Last summer was hot.
2. Who is that person?

3. 'The water is so cold!
4. 'The book is under the bed.

5. My mother’s name is Ann.
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NAME: 3 2 , 27 ACTIVITY PAGE

DATE:

Create a sentence for each word containing the ‘er’ spelling.

flower never river after later
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NAME: 3. 2 . 28 ACTIVITY PAGE

DATE:
Fill in the blanks.
park car short shower shark
sports flower fork dark barking
1.  Welike to go to the to eat a picnic lunch.

2. Kate is not tall, she is

3. Wehad arain

4. The is red and fast.
5 A is in the sea
6. Ineeda to eat my food.

7. The dog will not stop !

8. Do you enjoy like soccer?
9. The smells nice.
10. The lamp is on since it is and hard to see.
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NAME: 3. 2 . 29 ACTIVITY PAGE
DATE:
Fill in the blanks. After writing each word in the blank, circle the er’ spelling.
after sister marker chapter
herd fern perch number
1. Tenisthe I like best.
2. The of cows ate grass.
3. Do you have the red ?
4. The green needs water and sun.
5. My big Jan is tall.
6. 'The bird is sleeping on its
7. class, I like to take a nap.
8. That of the book was long.
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NAME: 3. 2 . 30 ACTIVITY PAGE

DATE:

Fill in the blanks. After writing each word in the blank, circle either the or’ or ar’ spelling.

arm shark farmer car torn
corn yarn cart thorn
1. Thered went down the street fast.

2. Mark has a cut on his

3. Do you like to eat in the summer?

4. 'The had pigs and cows on his land.

5. Did he place the food in his shopping ?
6. 'The on the rose was sharp.

7. My mom uses when she knits.

8. 'Thatis a big in the sea!

9. His shirt was ripped and
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NAME:

DATE:

3.2.31

ACTIVITY PAGE

Sort the words by sounds. Write the words with the /er/ sound under her, the words with the
/ar/ sound under car, and the words with the /or/ sound under for.

north

car

short

letter garlic
porch cartoon
far river

morning

ladder

form

better

swimmer

garden

/er/ as in her

/ar/ asin car

/or/ as in for

Grades4 and 5
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NAME: 3.2-32

DATE:

Choose words from the box and use them to write sentences.

ACTIVITY PAGE

north letter garlic morning better
car porch cartoon ladder swimmer
short far river form garden
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NAME: 3 2.33 ACTIVITY PAGE

DATE:

Check the sentence that matches the picture.

I Roses have thorns.
1.

L] Roses have horns.

[ My house has a yard.
2.

[ My cloud has a yard.

L1 I can knit mittens.
3.

(1T can knit kittens.

[] Dentists fix teeth.
4.

[] Dentists fix sheep.

[] This pup is cute.
5.

(] This duck is cute.

[1 I swim in the pool.
6.

[ I run on the moon.
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NAME: 3. 2 , 33 ACTIVITY PAGE

DATE: CONTINUED
[] Trees are green.
7.
[] Bees are green.
[ He rides a bike.
8.
[] He rides a horse.
[1 I have a dime.
9.
L1 I have a lime.
[] The band is loud.
10.
[] The fan is loud.
[] This is a good book.
11.
[1 He is a good cook.
[] The artist can paint.
12.
[] The artist can faint.
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NAME:

3.2.34

DATE:

Read each word and circle the letter or letters that stand for the vowel sound in the word.

a@tch

spend
trick
cord
bunch
space
lime
slope

cute

Grades 4 and 5

green
boil
spoon
foot
cloud
broil
fern
thorn

yard
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NAME: 3. 2 . 35 ACTIVITY PAGE

DATE:

Count the sounds in each word, circle the spellings, and write the number of sounds in the
box. Then, print the word on the line.

1 i M 4 cloud

2. grapes

3. twitch

4. foil

5. crow
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NAME: 3 2.35 ACTIVITY PAGE

DATE: CONTINUED

6. short

7. teeth

8. joke

9. parking

10. choice

11. winter
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NAME: 3. 2 . 36 ACTIVITY PAGE

DATE:

Write each word under its matching picture. Then, use each word in a sentence.

1. fork
fork
The fork is sharp.
2. slide
3. coin
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NAME: 3 2 36 ACTIVITY PAGE
DATE: CONTINUED
4. igloo
5. pancakes
6. rooster
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ONE-SYLLABLE VOWEL DIGRAPHS AND R-CONTROLLED

VOWELS: PRACTICE SENTENCES AND STORIES FOR
ORAL READING

601



NAME:

DATE:

Basic Code Spelling: ‘e€’

The Cranes

A crane wades in the mud.

It is a male crane.

He has long legs and a long black bill.

He stands in a maze of reeds.

He feeds on fish, frogs, and snakes.

Then he lifts his wings and flaps them. He glides up.
The crane lands in his nest.

His mate is there with him.

She sits on three eggs.

The male crane shares a fish with his mate.

In a week, there will be five cranes in the nest.
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NAME: 3 238 PRACTICE

DATE: STORIES FOR
ORAL READING

Basic Code Spelling: ‘e€’

Biff and His Blimp

Biff has a blimp.

He likes to ride in the blimp with his pets.
They all get in the blimp.

Biff makes the blimp lift off.

The blimp drifts up.

It drifts with the wind. They feel free!

Biff and his pets can see the land as they drift. They see pigs and sheep.
They see trees.

At last Biff has to land the blimp.

The cat and the dog are sad.

“No need to feel sad!” says Biff.

“The next blimp ride will be just as much fun!”
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NAME:

DATE:

Basic Code Spelling: ‘e’

The Dream

Dean was in class.

He was tired.

He drifted off to sleep.

He had a dream.

In his dream he was having a feast at the beach.
He felt the sand on his feet.

He could see a hot dog.

It was steaming hot.

He could smell it.

It smelled fine. Yum, yum!

Dean reached out to grab the hot dog.

Just then his teacher tapped him on the back.
Dean woke up.

“Rats!” he said.

“Where did my hot dog go?”
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NAME: 3 240 PRACTICE

DATE: STORIES FOR
ORAL READING

Basic Code Spelling: ‘00’

By the Brook

I like to camp with my mom and dad.
We camp out in the woods.

We look for a good spot close to a brook.
Then we pitch our tent.

Once the tent is up, we fish in the brook.
We slip bugs on our hooks.

If we catch fish, we cook them.

They are so good on the grill.

Camping is fun!
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NAME:

DATE:

3, 2 41 PRACTICE

SENTENCES FOR
ORAL READING

Basic Code Spelling: ‘00’ > /oo/ (soon) and ‘00’ > /oo/ (look)

For class he has to read ten textbooks.
What you did was foolish.

Is Mom cooking chicken?

Do you like to eat seafood?

The cooks made good food.

At the wedding we saw the groom.

If we do not get help, we are doomed!
Mom, can I loop the loop?

This wood is no good.

It’s too crooked.
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NAME: 3 242 PRACTICE

DATE: STORIES FOR
ORAL READING

R-Controlled Vowel: ‘er’ > /er/ (her)

Fern

Fern is mean.

She never asks.

She just grabs things.

She eats her dinner.

Then she grabs her sister’s dinner.

Fern never says, “Thanks.”

She will not do what her teacher tells her.

When her mom asks her to stop yelling, Fern yells louder.

When her dad asks her to stop shouting, Fern shouts louder.
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NAME: 3 2 43 PRACTICE

DATE: SENTENCES FOR
ORAL READING

R-Controlled Vowels: Mixed Review

1. Norm is a farmer.

2. Marge is an artist.

3. 'The horse is eating the corn.

4. Fern had to sit in the corner.

5. It was winter in the forest.

6. There are sharks at that beach.

7. My sister is a teacher.

8. What sort of fort should we make?

9. Stars shone in the darkness.
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NAME: 3 244 PRACTICE

DATE: STORIES FOR
ORAL READING

R-Controlled Vowels: Mixed Review
The Grilling Artist

Last week Dad made pork for dinner.

“Yes, yes!” he said. “The Grilling Artist is in the house! Step back and let the Grilling Artist

have some room.”
He rubbed some garlic and a spice mix on the pork. Then he set the pork on the grill.

“There!” he said, “that’s perfect! Now that this is all set, the Grilling Artist will just see
what’s on TV

There was a big game on TV. Dad started rooting for his team.

Time passed. The pork got darker and darker. Dad sat on the couch, eating popcorn and
sipping a drink.

After a while, mom came in and asked, “When will the pork be finished? I'm starving.
“Ack!” Dad said, “The pork!”

He ran out on the porch. When he came back in, the pork was sitting on a big silver
platter. It was dark black. Black smoke was streaming out of it. Dad had to wave his hand

to get rid of the smoke.

“It’s fine!” he said. “The Grilling Artist will slice into it with his carving knife and, you will

see, it will be tender and moist on the inside.”
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NAME: 3 2 44 PRACTICE

DATE: CONTINUED STORIES FOR
ORAL READING

Dad grabbed a big fork and a carving knife. He started hacking at the pork with the
carving knife. The pork was hard to cut. At last he hacked off five slabs of pork. It was
brown on the inside and jet black on the outside. He set one slab on my plate, one on my

sister’s plate, and one on Mom’s plate.

Mom took one look at the pork and said, “I will never eat this. Kids, get in the car. Lets go

get some take-out food.”
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NAME: 3 245 PRACTICE

OATE: STORIES FOR
ORAL READING
Spelling Alternatives and Basic Code:
‘oy’ > /oi/ (toy) and ‘oi’ > /oi/ (0il)
Boiled or Broiled?
Roy got a fish.

“Let’s broil this fish in oil,” Joyce said.

“T’'ll get the oil.

You line the pan with tinfoil”

“No, no,” said Roy.

“I do not enjoy broiled fish.

The trick to keeping fish moist is to boil it.”
Joyce acted as if Roy had not said this.
“Get the foil and we will broil it,” she said.
“I said, let’s boil it!” said Roy.

“Broil!” said Joyce, a loud voice.

“Boil!” shouted Roy.

Joyce grabbed at the fish.

Roy grabbed at it too.
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NAME: 3 2 45 PRACTICE

DATE: CONTINUED STORIES FOR
ORAL READING

The fish fell.

Floyd the cat grabbed the fish.

The cat ate the fish, all but the bones.
“Yum,” said Floyd.

“That was a good fish!”

“It did not need to be boiled or broiled”
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NAME:

DATE:

Spelling Alternatives and Basic Code:
‘ou’ > /ou/ (shout) and ‘ow’ > /ou/ (now)

Mouse in the House

“Eek!” Beth shouted.

“There’s a mouse in the house!”

Beth ran outside.

Ben ran out too.

Dad came out and asked, “What’s wrong?”
“There’s a mouse!” howled Beth.

“In the house!” added Ben.

“Get it out!” shouted Beth.

“Now!” added Ben, with a frown.

The kids sent Dad in to get the mouse out.
Dad looked in the kitchen.

He did not see the mouse.

He looked in the den.

There was no mouse there.

Grades 4 and 5

Decoding and Encoding Remediation Supplement
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STORIES FOR
ORAL READING
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NAME:

DATE:

He looked in the bathroom.

There was a brown mouse!

Dad got a box and swept the mouse into the box.

He took the box out of the house.
Then he let the mouse go.

When the mouse was out, the kids went back in.

614 Decoding and Encoding Remediation Supplement

3, 2 46 PRACTICE

CONTINUED STORIES FOR
ORAL READING

Grades4 and 5



NAME:

3.2.41

DATE:

Spelling Alternatives: Mixed Review

Run from “It”

Run and hide.

Hide in the bedroom.
Hide outside.

Hide in a closet.

Hide in the shed.
Hide in the kitchen.
Hide in your bed.
Make like a mouse,
make like a bug.

Get down on the ground,
As flat as a rug.

If you wish

Not to be found,

Make no noises,

Grades 4 and 5

Tips to Win at Hide and Seek
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NAME: 3 2 47 PRACTICE

DATE: CONTINUED STORIES FOR
ORAL READING

Make no sounds.

Do not yell,

Do not shout

(If you do, you'll be found out.)
Hide your legs.

Hide your feet.

That’s how you win

At hide and seek.
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NAME: 3 248 PRACTICE

. STORIES FOR
DATE: ORAL READING
Mixed Review
The Bike Ride
Dan has a bike.
The bike is green.

It has a bell that Dan likes to ring when he rides fast.

Dan rides his bike on a bike path.

He rides at top speed and rings his bell.

It is fun.

But then Dan hits a bump.

His tire slips.

He lands with a thud and scrapes his leg. Dan’s leg bleeds a bit.
But it is not a bad cut. It is just a scrape.

Dan is brave.

He gets back on the bike. He rides up a steep hill.

He pumps his legs till he gets to the top. At last he spots his home.
He rings the bell.

Dan’s mom spots him.

She helps him fix up the scrape.
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NAME:

DATE:

Mixed Review

At the Ranch

It’s fun to camp at the ranch.
You can wade in the creek.
You can ride on a mule.

You can pet the sheep.

You can take a hike.

You can sit on a log and have your lunch.
You can smell the pine trees.
You can sit by the fire.

You can sleep in a tent.

The ranch is lots of fun.

So grab your cap.

Bring your pals.

It’s ranch time!
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NAME:

DATE:

Mixed Review

The Long Hike

Kate and Mike set off on a hike.
Mike likes to hike but not as much as Kate likes it.
They hike up to the top of a cliff.
“Let’s take this path next!” Kate says.
“Back to the campsite?” asks Mike.
“No!” says Kate.

“Not yet”

“Let’s hike up this hill!” Kate says.
“Ug!” says Mike.

“That’s a big one!”

Kate hikes up the hill.

And so must Mike.

“Let’s cross this creek!” says Kate.
“But what if I slip?” says Mike.

“Hush!” says Kate.

3, 250 PRACTICE

STORIES FOR
ORAL READING
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NAME:

DATE:

“Just run on the log!”

Kate runs on the log.

Mike runs on the log, but his feet slip.
Splash! Mike's feet get wet.

“Let’s hike back,” says Mike.

“I have wet feet!”

“Not yet!” says Kate.

They hike up a hill.

“It’s late,” says Mike. “Can we hike back?”
At last Kate says yes.

Kate and Mike hike and hike.

At last, Mike spots the campsite.

He is glad to be back.

“That was best hike of all time!” Kate says.

“Not quite!” says Mike.
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ONE-SYLLABLE VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: GAME AND GROUP ACTIVITY

Slap the Spelling

Small Group

Cut out a long, rectangular slip of paper and write ‘00’ (as in root) on each end. The
spellings should face away from each other (see illustration). Repeat for ‘00’ (as in /ook).

Place the slips of paper in a row on the floor between two children who are facing each
other.

Explain that you will say words with different vowel sounds and that you want students
to whack the spelling for that sound as fast as possible.

Use any of the word lists in this section for this game.
The first person to reach ten correct ‘slaps’ wins.

Note: You can use this game to review any of the spellings covered in this section.

=

00| OO0
00| 00
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Wiggle Cards

Whole Group or Small Group

Wiggle Cards are phrases or words describing a motion or activity students can act
out. If your students enjoy reading and acting out the Wiggle Cards, here are some
decodable words and phrases that you can use with your students. Feel free to pull
from these suggestions any time during the day, not just the language arts period, when
students need an active transition.

1. slide like a snake 24. grab a tooth

2. hike up a hill 25. bounce up and down
3. smile twice 26. join hands

4. runin place 27. slouch

5. shake your legs 28. point to your mouth
6. drive a truck 29. oink like a pig

7. stare at me 30. point at the flag

8. shake a fist 31. count to ten

9. lick your lips 32. shout your name

10. make a cute face 33. batter up

11. smell a rose 34. wave ten fingers

12. poke your nose 35. count to five on your fingers
13. jump three times 36. shiver

14. feel your knees 37. pucker your lips

15. kneel 38. start clapping

16. sweep up a mess 39. march in place

17. tug on one sleeve 40. scratch your arm

18. shoot hoops 41. bark like a dog

19. act cool 42. lift an arm

20. act like a goof 43. snort like a hog

21. look up 44, beat a drum

22. look down 45. scream without making a noise
23. swing your left foot
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Section 3.3

One-Syllable Words with Separated Digraphs, Vowel
Digraphs, and R-Controlled Vowels

Srmer
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NAME:

DATE:

Read the following words aloud to your teacher.

3.31

1. feast 16. boy

2. foil 17. shook

3. dark 18. rope

4. smile 19. leak

5. cube 20. serve

6. fort 21. trade

7. mouth 22. sleep

8. waves 23. froze

9. steep 24. mute

10. scoop 25. thorn

11. jerk 26. joy

12. clown 27. foot

13. march 28. growl

14. zoom 29. voice

15. drive 30. shout
Score: /30
Students who correctly read 24 out of 30 words have mastered this skill.
a_e: /2 i_ee /2 o_e /2 u_e: 12 ee: /2
ea: /2 oo0: /2 oo: /2 er: /2 ar: /2
or::/z oy:—/2 o: /2 ow:/2 ou::/z
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Provide students with Activity Page 3.3.2 on the following page. Tell students that you
are going to say a word and that they should write the word that they hear you say.

—

feast
foil
dark
smile
cube
fort
mouth

waves

© © N oo o b~ W DN

steep

—
o

. SCoop

-
-

. jerk

—
N

. clown

—
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. march

—_—
~

. Z0om

—
(@)}

. drive

16.

17.

18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.
30.

boy
shook
rope
leak
serve
trade
sleep
froze
mute
thorn
joy
foot
growl
voice

shout

Analyze students’ spelling errors to identify any patterns. Note that spelling mastery
often lags behind the ability to read the same words.

Grades 4 and 5
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NAME: 3.3.2

DATE:

Spell the words on the following blanks.

1. 16.
2 17.
3 18.
4 19.
5 20.
6 21.
7 22.
8 23.
9 24.
10. 25.
11. 26.
12. 27.
13. 28.
14. 29.
15. 30.
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Section 3.4

Two-Syllable Words with Vowel Digraphs and
R-Controlled Vowels

TWO-SYLLABLE WORDS WITH VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: LESSON TEMPLATE

Sample Lesson Template
Two-Syllable Words with Vowel Digraphs

Focus: Vowel
Digraphs Instructions Materials
Warm-Up Remind students that words can be broken into chunks board/chart paper

called syllables. Each syllable has one vowel sound. For
example, a word with one vowel sound, such as cat, is a
one-syllable word; a word with two vowel sounds, such as
catnip, has two syllables.

Remind students that they have worked previously with
reading two-syllable words in which both syllables had
short vowel sounds, such as: /a/, /e/, /i/, /o/, or /u/.

Write the following words on the board and guide
students in chunking them into syllables by pointing
to the two vowel sounds and dividing between the
consonants to chunk the words into syllables: catfish,
picnic, contest, suntan. The two syllables in each word
have short vowel sounds.
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Focus: Vowel
Digraphs

Instructions

Materials

Teaching

Tell students that today they will practice reading more
two-syllable words, but these two-syllable words will
include vowel digraphs.

Write the words base, rise, and home. Ask students to read
each word and tell how many syllables it has. Each word
has only one syllable because there is only one vowel
sound in each word. Point out to students that these
words are spelled with a separated digraph/magic ‘e’

Now write basement, sunrise, and homeroom. In each
word, guide students in pointing to the vowel sounds
and then chunking the words into syllables to read.
For example, for basement, point out that the spelling
‘a_e’represents one vowel sound—/ae/ as a separated
diagraph—and the other vowel sound is represented
by ‘e’ The word can be chunked into two syllables as
follows—base ment. Help students read the word.

Continue in the same manner chunking and reading
sun rise and home room.

Now write the words real, soy, and car. Ask students to
read each word and tell how many syllables it has. Each
word has only one syllable because there is only one
vowel sound in each word. Point out to students that
these words are all spelled with vowel digraphs—

‘ea’> /ee/,’oy’ > /oi/, and‘ar’ > /ar/. Note:‘ar' > /ar/ is also
known as an r-controlled vowel, but it is technically a
digraph, i.e., two letters represent one sound.

Now write the words sidebar, soybean, and carpet. Guide
students in recognizing the vowel digraphs so that they
can chunk these words into syllables as follows and read
them: side bar, soy bean, car pet.

board/chart paper

Guided and
Independent
Practice

Provide additional practice reading two-syllable words
with digraphs in word lists, activity pages, practice
sentences, and stories.

materials in this section

of the Supplement
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TWO-SYLLABLE WORDS WITH VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: WORD LISTS
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341

NAME:
DATE:
Mixed Review
stampede compute person scoundrel
perform mushroom combine treason
igloo confuse steamboat expire
shampoo popcorn hamster chapter
oyster counter translate athlete

Grades4 and 5
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342
DATE:
Mixed Review
panther escape season leapfrog soybean
carpet reptile ignite barber tower
insane seashore bookmark woodchuck border
extreme mistake stubborn beaver pattern
snowflake between outside spider seaside
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NAME: 3 4 3 WORD LIST

DATE:
Mixed Review
complete subscribe retire empire oyster
shutter structure artist sunrise poison
enclose compete invite rooster shower
power leader suppose
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TWO-SYLLABLE WORDS WITH VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: ACTIVITY PAGES
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NAME: 3.4.4 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

artist barefoot tadpole
—dueckling- comics checkers
duckling
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NAME: 3.4. 5 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

bookcase broomstick dentist
fireplace handshake iceberg
h
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NAME:

3.4.6

DATE:

ACTIVITY PAGE

Read each word and horseshoe-circle the spelling in each word that matches the spelling at

the top
ae ie
cupcake sunshine
pancake reptile
mistake sunrise
fateful timeline
bracelet inside
cascade pastime
snakeskin combine
inflate subscribe
translate hostile

Grades4 and 5
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NAME: 3.4. 7 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

1. winter

winter

2. river

3. forest
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NAME:

34.7

DATE:

CONTINUED

4. farmer

5.ladder

6. collar

Grades4 and 5

ACTIVITY PAGE
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NAME: 3.4. 8 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

children —number— winter
kitchen garden finger
«

number
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NAME:

DATE:

Write each word under its matching picture.

3.4.9

ACTIVITY PAGE

writing coffee

fireplace fifteen

pocket

SOcCcer
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NAME: 3.4.10 ACTIVITY PAGE

DATE:

Write each word under its matching picture.

bee beans leaf
peanuts teacup —seashell
seashell
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NAME:

3411

DATE:

Write each word under its matching picture.

ACTIVITY PAGE

wheat

athlete

chimpanzee eel

cheese geese

Grades4 and 5
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NAME:

3.4. | 2 ACTIVITY PAGE

DATE:

Circle the letters that spell the name of the item you see in the picture. Then write the name

of the item on the line.

® ®
I ¢ f artist
h ar k
d a p
p u X
b ar k
qu 00 n
k ee m
b 00 t
d ou k
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NAME:

DATE:

34.12

CONTINUED

ACTIVITY PAGE

p u | d

k | oo | n

e \' 1

i f e

ar d r
or | m | er
l o | t | e
w|!d| bl a
ar | m | e | n
r | d| o | d

Grades4 and 5
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NAME:
DATE:

34.13

ACTIVITY PAGE

Read each word and then color the spaces of words with /ae/ brown and the spaces of words

with /ie/ orange.

652

/ae/ = brown /ie/ = orange

sunshine

reptile
timeline
subscribe
inside
parade
mistake
pancake
bracelet
cascade
—

fateful ) sunrise

combine
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NAME:

DATE:

3.4.14 ACTIVITY PAGE

Color the areas with words with /oe/ light brown and words with /ue/ blue.

/oe/ = light brown

/ue/ = blue

confuse

compute

remote

foxhole

hopeful >
1\)/

rosebud

dispute

commute

pollute

le

backbone

trombone

suppose

tadpole

Grades 4 and 5
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NAME:
DATE:

3,4.15 ACTIVITY PAGE

Color the areas with words with /oi/ spelled oy’ blue and words with /oi/ spelled oi’ green.

‘oy’ = blue ‘of’ = green
employ
enjoy
joytful
hoist
soybean
rejoice batboy
appoint
tomboy
toys

cowboy
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TWO-SYLLABLE WORDS WITH VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: PRACTICE SENTENCES AND
STORIES FOR ORAL READING
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NAME: 3416 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

1. The man wants to start a fire in the igloo because it is so cold.

2. That rooster is such a scoundrel! He wakes me up at sunrise.

3. The expired eggs were sitting on the counter.

4. Canyou tell a beaver from a woodchuck?

5. James likes to play leapfrog with his pals.

6. He was confused and made a mistake on the math problem.

7. The athlete wanted to compete in the tennis match.

8. Iseason my popcorn with butter.

9. Chapter three is the best in the book.

10. The spider is on its web outside.
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NAME: 3417 PRACTICE

DATE: SENTENCES FOR
ORAL READING

1. The artist drew a cool picture of a steamboat.

2. Sam wants to see panthers and big reptiles at the zoo.

3. The princess lives at the top of the tower with her pet hamster.

4. My dad subscribes to a sports channel and watches extreme sports.

5. Close the shutters if you want to keep the glare out of the room.

6. Jim got the barber to shave his face.

7. The leader of the empire has a lot of power.

8. Jill likes to catch snowflakes as they fall.

9. The stampede of cows made the ground shake.

10. Those beams support the house.
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NAME: 3418 PRACTICE

DATE: SENTENCES FOR
ORAL READING

1. My teacher corrected the mistakes on my test.

2. Ilike to eat mushrooms in my salad.

3. Please combine all of the second graders on the same team.

4. Mom will shampoo the carpet to clean it.

5. The farmer planted soybeans.

6. 1did not realize he was retired.

7. We ate oysters when we were at the seashore.

8.  Who will perform on stage next?

9. The convict escaped from prison.

10. The expert said some spiders inject poison when they bite.

Grades4and 5 Decoding and Encoding Remediation Supplement 659



660 Decoding and Encoding Remediation Supplement Grades 4and 5



TWO-SYLLABLE WORDS WITH VOWEL DIGRAPHS AND

R-CONTROLLED VOWELS: ASSESSMENT
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NAME:

DATE:

Read the following words aloud to your teacher.

3.4.19

1. person 14. popcorn
2. empire 15. target
3. mistake 16. compute
4. shampoo 17. oyster
5. deepen 18. scoundrel
6. support 19. shower
7. suppose 20. poison
8. power 21. woodchuck
9. insane 22. footstool
10. invite 23. carpet
11. enclose 24. thousand
12. treason 25. amuse
13. soybean

Score: /25

Students who correctly read 20 out of 25 words have mastered this skill.

a_e: 2 ie: /2 o_e: /2 u_e: /2 ee:
ea: /2 oo: /2 oo: /2 er: /4 ar:
or: 12 oy: /2 oi /1 ow: /2 ou:

/1

/2
/2
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Provide students with Activity Page 3.4.21 and ask them to write each word after you say
it.

1. person 14. popcorn
2. empire 15. target

3. mistake 16. compute
4, shampoo 17. oyster

5. deepen 18. scoundrel
6. support 19. shower

7. suppose 20. poison

8. power 21. woodchuck
9. insane 22. footstool
10. invite 23. carpet

11. enclose 24. thousand
12. treason 25. amuse
13. soybean

Analyze students’ spelling errors to identify any patterns. Note that spelling mastery
often lags behind the ability to read the same words.
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NAME: 3.4. 21 ACTIVITY PAGE

DATE:

Spell the words on the following blanks.

1. 14.
2 15.
3. 16.
4 17.
5 18.
6 19.
7 20.
8 21.
9 22.
10. 23.
11. 24.
12. 25.
13.
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Section 3.5

Stories

BEDTIME TALES (FROM GRADE 2, UNIT 2)

669



670 Decoding and Encoding Remediation Supplement Grades 4and 5



The Frog Race

“Dad,” Mike said when he woke up,
“what happened with the jumping frog? I

missed the end of the tale. I was sleeping”

“I did not tell it to the end,” said his
dad. “When you drifted off to sleep, I
stopped.”

“Oh, tell the ending!” said Mike.

Mike’s dad picked up the tale where
he had left off.

Big Jim handed his frog to Pete and

ran off to the stream.

Pete held Big Jim’s frog in his hand.
Pete looked at the frog. Then Pete reached
into his pocket and got a pile of limes.
Yum—Big Jim’s frog drooled. The frog ate
the whole pile of limes from Pete’s hand!

Then Pete set the frog down.

While Pete was feeding the frog
limes, Big Jim was down at the stream.
He tossed off his boots and went frog
hunting. At last he nabbed a nice green
frog. He ran back and handed the frog

to Pete.
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“There’s your frog!” said Jim. “Just set him down there next to my frog. Then we

will let them compete to see which one of them is the fastest!”
Pete set his frog down.
“All set?” said Jim.
“All set,” said the man.
Then Jim yelled, “Jump, frogs, jump!”

Pete gave the two frogs a tap to get them jumping. His frog hopped off nice and
quick. But Jim’s frog just sat there. Once he hitched up his legs like he was fixing to
jump. But it was no use. With all those limes in him, he was planted there just as solid

as a rock. His tummy was full!
Pete’s frog hopped and hopped till it got to the finish line.

“Fine race!” said Pete. He took Jim’s ten bucks and slipped the cash in his pocket.

Then Pete tipped his hat and set off.

Well, Big Jim was stunned. “What happened to my frog?” he said. “I hope he’s not

sick”
He bent down and picked up the frog and rubbed his tummy.
Goodness!” said Jim. “He must have had a big lunch!”

“I think Pete tricked me! He fed my frog too much to eat!” Jim said. Big Jim let
out a whoop. His face got red. Jim ran to catch Pete. But it was no use. Pete had run
off. Pete had tricked Big Jim!
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How the Hedgehog
Tricked the Hare

“Where was it I left off ?” asked
Mike’s dad.

“The hedgehog was telling his
wife the plan to trick the hare,” said
Mike.

“Got it!” said his dad.

The hedgehog made a map of
his plan. He pointed to the map and
outlined his plan to trick the hare.

“The hare and I will race from
down by the fence up to the house on
the hill,” the hedgehog said to his wife.
“I need you to stand next to the house.
Stand in a spot where the hare can't
see you. And be on the lookout, my

dear!”

The hedgehog’s wife nodded
and said, “Your map is clear. I will be

there”

The hedgehog went on, “When
the hare gets close, you must pop out

and shout, “There you are! What took
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you so long?” But when you do this, make your voice deep and stern like my voice.
The hare can't tell one hedgehog from the next. If you sound like me, he will think
you are me. And he will think that he has lost the race!”

“What a clever plan!” said his wife. “It’s perfect!” She puckered up and kissed
him on one of his cheeks, where he had no spikes. The hedgehog handed his wife
the map.

After his meal, the hedgehog went to the fence. His wife went up to the house on
the hill.

The hedgehog and the hare lined up.
“All set?” said the hare.

“All set,” said the hedgehog.

“Run!” said the hare.

The hare bounded off. He was a fast
and powerful runner. In a flash he ran
down the hill, past the well, and up to

the house.

When he got to the top of the hill,
there was a hedgehog standing next to

the house.

It was the hedgehog’s wife, but she
spoke in a deep, stern voice like a male
hedgehog. “There you are!” she said.
“What took you so long?”
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The hare was stunned. “It can’t be!” he said. “How did you get here so fast? I will

race you back to the fence!”

And so the hare ran back past the well and up the hill until he got back to the

fence.
And what did he see when he got there?

A hedgehog! This time it was the male hedgehog. The hedgehog said, “There you

are! What took you so long?”

“No, no, no!” screamed the hare. The hare lost his temper. “It can’t be. It can’t be. I

am faster. I will race you back to the house! You can’t beat me!”
So the hare ran back up the hill, past the well, and up to the house.
And what did he see when he got there?

A hedgehog! This time it was the hedgehog’s wife. In a deep, stern voice, she said,

“There you are! What took you so long?”

The hare ran to the fence and back ten times. But it was the same all ten times. At
last he was so tired out that he fell on the ground next to the male hedgehog. He could
not stop huffing and puffing. He frowned and said, with a gasp, “I feel weak. You are

faster and better than me!”

The hedgehog just smiled.

Grades4and 5 Decoding and Encoding Remediation Supplement 675




676 Decoding and Encoding Remediation Supplement Grades 4and 5



The Pancake, Part I

“Did you enjoy the tale of the hedgehog
and the hare?” asked Mike’s dad.

“Yes, I liked it,” said Mike. “The
hedgehog came up with a good trick”

“The tale Id like to tell you next has a

trick in it, too.”

“Cool!” said Mike. “Is there a hedgehog

in it?”

“Nope,” said his dad. “But there is a

pancake in it!”

“A pancake?”

»

“Yep:
“Neat! Tell it!”

“But the sun has not set yet! The street

lamp is not on yet!”

“Please! I would like to hear it! Will you
tell the pancake tale!”

Once upon a time there was a mom
who had six kids. One morning the mom

was grilling a pancake for the kids. The kids
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looked at the pancake. They got out their forks and started licking their lips.

The pancake looked back at the kids. He was scared. He feared the kids would eat

him.
When the mom was not looking, the pancake jumped out of the pan and ran off.
The pancake ran out of the house.
“Stop, pancake!” shouted the mom from the porch.
“Stop, pancake!” shouted the six kids.
All seven of them chased the pancake as he ran out of the yard.
But the pancake was too fast. He outran them all.

The pancake ran north on a foot path. He zoomed past a barn and two farmers

who were plowing the ground.
“Why are you running, pancake?” the farmers asked.

The pancake shouted, “I've outrun a mom and six kids, and I can outrun you too!

I'm too fast and too smart for you”

“You think so?” said the farmers. They started running. But the pancake was too

fast. He outran the farmers.

Just then Mike's sister Ann came in. She was just three. She had on her gown for
bed.

“Dad,” she said, “will you tell it to me, too?” “Yes, I will,” said her dad. “You can sit

up here with Mike and hear the rest of the tale”
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The Pancake, Part 11

“Let’s see,” said Mike’s dad. “Where did I

stop?”

“The pancake was running,” said Mike.

“He had just outrun the two farmers.
“OK,’” said Mikes dad. “Let’s start there”

The pancake ran on until, by and by, he

ran past a pig.

“Why are you running, pancake?” the

pig asked.

The pancake shouted, “T've outrun a
mom, six kids, and two farmers, and I can
outrun you too! I am too fast and too smart

for you”

“You think so?” said the pig. Then it
snorted and started running. The pig chased

the pancake. But the pancake was too fast.

The pancake ran on until, by and by, he

ran past a hen.

“Why are you running, pancake?” the
hen asked.
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The pancake shouted, “T've outrun a mom, six kids, two farmers, and a pig, and I

can outrun you too! I am too fast and too smart for you.”

“You think so?” said the hen. Then she set off, clucking as she ran. The hen

chased the pancake. But the pancake was too fast.
The pancake went on until, by and by, he ran past a fox.
“Why are you running, pancake?” the fox asked.

The pancake said, “T've outrun a mom, six kids, two farmers, a pig, and a hen,

and I can outrun you too! I am too fast and too smart for you!”

The fox did not get up. He just sat there and said, “What was that you said? I

could not quite make it out.”

The pancake stopped running and yelled, “I’ve outrun a mom, six kids, two
farmers, a pig, and a hen, and I can outrun you too! I am too fast and too smart

for you!”

The fox squinted and said, “What was that you said? I still could not quite hear

you. Why do you stand so far off ? Stand nearer to me so I can hear you.”

The pancake ran up near to the fox. Then he shouted at the top of his lungs:
“’VE OUTRUN A MOM, SIX KIDS, TWO FARMERS, A PIG, AND A HEN,
AND I CAN OUTRUN YOU TOO! I AM TOO FAST AND TOO SMART FOR
YOU?”

“You think so?” said the fox. “I think you made a mistake and got a bit too close.”

Then he scooped the pancake into his mouth and ate it for dinner.

And that was the end of the pancake. And that is the end of the tale.
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The Panther

Mike and Ann ran in.

“Dad,” said Mike, “Please tell us a

bedtime tale!”

“Yes,” said Ann, clapping her hands.
“Tell us a pancake tale” “I would if I could,”

said their dad. “But I can’t”
“Why not?” asked Mike.

“As far as I can tell, there is just one
pancake tale” “Oh no!” said Mike. “Now

I'm in a sad mood”

“Let’s sit down on Mike’s bed,” said
their dad. “I'll see if I can think of a good
bedtime tale that you will enjoy. Would you
kids like a tale that has a panther in it?”

“What’s a panfer?” Ann asked. Since
she was just three, sometimes when she

said /th/ it came out sounding like /f/.

“It's panther;” said Mike with a smile.

“Panfer!” said Ann.
“Ug!” said Mike.

“Mike,” said their dad. “Don’t be mean.
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Be nice to your sister. She’s just three. When you were her age, you made mistakes

»

too.
“Idid?”

Their dad nodded. Then he spoke to Ann. “A panther is a huge black cat that has
sharp teeth”

“Tell it!” said Ann. “Tell the panfer tale!”
“OK” said their dad. “The name of this tale is The Panther”

Once there was a panther who could no longer hunt. His legs were just too tired.
His joints were just too stiff. So he went in his cave and sat down near the mouth of

the cave.

The panther still had to get food to eat. But how could he get food without

hunting? At last he came up with a plan.

Soon, an owl came up to the mouth of the cave. “How are you feeling, Panther?”

the owl asked.

“Not so well,” said the panther. “I am sick and can't leave my cave. Will you visit
me in my cave? When someone is sick, it is so nice to have a pal visit.” The owl went

in for a visit. He stepped inside. But he did not step out.
Next a hare came hopping by.

“How are you feeling, Panther?” the hare asked. “Not so well,” said the panther.
“I am sick. Will you visit me in my cave? When someone is sick, it is so nice to have a
pal visit” The hare went inside the cave for a visit. He hopped inside. But he did not

hop out.
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Next a fox ran up.

“How are you feeling, Panther?” the fox asked. “Not so well,” said the panther. “I
am sick. Will you visit me in my cave? When someone is sick, it is so nice to have a

pal visit”
“Thanks,” said the fox, “but no thanks!” “Why not?” asked the panther.

“You can't fool me,” said the fox. “I see lots of footprints going into your cave, but

there are no footprints going out of it
Moral: Be careful who you trust.
“What a clever fox,” said Mike.
“I don’t understand,” shouted Ann. “What happened?”

“It seems that Mike is as smart as the fox,” said the dad. “Perhaps he can tell you

the reason the fox said ‘No thanks!’ to the panther”

“The fox is smart,” Mike said. “He tricked the pancake and could tell that the

panther was tricking him. You can't trick a trickster like the fox!”
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Cat and Mouse
Keep House

“Dad,” said Mike, “can you tell us
a bedtime tale that has a trick in it?” “A
trickster tale?” asked the dad.

“Yes!” shouted the kids with one

voice.

“OK;’ said the dad. “The name of
this tale is Cat and Mouse Keep House.”

Once, a cat and a mouse set up house.

“We must get some food for the
winter; said the mouse. “Yes,” said the

cat. “We must indeed.”

So the two of them went out and

got a jar of jam.

“Where can we hide this jar of jam

to keep it safe?” asked the cat.

“Let’s hide it in the house next
door;” said the cat. “No one is in that

house”

“Yes,” said the mouse. “The old

house next door is just the place!”

So the cat and the mouse hid the
jar of jam in a dark corner of the house

next door. They said that they would let
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it sit there until winter came.

A week passed. The cat felt a pang
of hunger. He started thinking of the
jar of jam. What if he went and had
just a bit of jam for a snack? There

would still be a lot left.

The cat made a plan to trick the
mouse. “Mouse,” said the cat, “I must
run off for a bit. Will you keep the

house while I am out?”

The cat ran to the house next
door and got out the jar. He started
licking the jam. He licked and licked.
When he stopped there was just a bit

of jam left. Then he ran back home.

A week passed. This time it was

the mouse who felt a pang of hunger.

“The cat is napping,” he said to
himself. “T think I will visit the house
and get myself a snack. I will just have
a bit of the jam. What's the harm in
that? There will still be a lot left”

The mouse ran to the house next
door. When he got there, what did he
see? A jar with no jam! The cat had

tricked him. The mouse was mad.
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He ran back and woke up the cat.
“You tricked me!” said the mouse. “Did I?” said the cat.

“You ate the jam we said we would save for winter! You had it for a snack!” the

mouse yelled.

“Yes!” said the cat. “I could have you for a snack!” But the mouse was too mad to

stop.
“You tricked me!” he shouted. “Now we have no jam! Now we. ..

But he did not have time to finish his sentence. The cat pounced on the mouse

and made an end of him.
Moral: Be careful who you trust.
“What do you think is the point of the tale?” asked the dad. “Is there a point?”
Mike said, “I think that the point is that mice should not keep house with cats”

“I like that!” said the dad. “My dad used to tell me that tale when I was a kid. He

said the point of it was: Be careful who you trust”
Then the dad got up and tugged on the drapes.

“Look there!” he said. “It's dark outside. The street lamp is on. The tale is finished.
It’s time for bed”
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Section 3.6

Fluency Assessment

The second assessment for Section 3 that you may choose to give students is a Fluency
Assessment.

You will work individually with each student and make a running record of the student’s
reading of the story “The Fox and the Cat.” This is an opportunity to look for specific
problems any students are having. In addition, you will take a simple, easily calculated
measure of the student’s fluency by seeing how many words the student correctly reads
in one minute.

Directions

Make enough copies of “The Fox and the Cat” to make a running record for each
student you will assess.

Turn to the student copy of “The Fox and the Cat” that follows these directions. This
is the text students will read aloud. Turn to this copy each time you administer this
assessment.

Using one Recording Copy of “The Fox and the Cat” for each student, create a
running record as you listen to each student read orally.

Call the student you will assess to come sit near you.

Explain that you are going to ask him or her to read a selection aloud and you are
going to take some notes as he or she reads. Also, explain that he or she should not
rush but rather read at his or her regular pace.

Read the title of the selection aloud for the student, as the title is not part of the
assessment.

Begin timing when the student reads the first word of the selection. As the student
reads aloud, make a running record on the Recording Copy using the following
guidelines:
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Words read correctly No mark is required.

Omissions Draw a long dash above the word omitted.

Insertions Write a caret (A) at the point where the insertion was made. If you
have time, write down the word that was inserted.

Words read incorrectly Write an “X” above the word.

Substitutions Write the substitution above the word.

Self-corrected errors Replace original error mark with an “SC”

Teacher-supplied words Write a“T” above the word (counts as an error).

e When one minute has elapsed, draw a vertical line on the Recording Copy to mark
where the student was in the text at that point. Allow the student to finish reading the
selection aloud.

¢ Assess the student’s comprehension of the selection by asking him or her to respond
orally to the following questions:

1. Literal What is the cat’s trick to stay safe?
» climbing up a tree and hiding in the leaves

2. Inferential Why did the fox tell the cat it was too bad the cat only had one trick?
» The fox thought because he had so many tricks, he was better off than the cat,
who only had one trick.

3. Inferential What happened as the fox was deciding which trick to use?
» The hunter and his dogs found the fox and caught him.

¢ Repeat this process for additional students. Scoring can be done later, provided you
have kept running records and marked the last word students read after one minute
elapsed.
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The Fox and the Cat

Once a fox and a cat were drinking from a river.
The fox started bragging.

“I am a clever one,” said the fox. “There are lots of beasts out there that would like to eat
me, but they can't catch me. I have lots of tricks that help me escape from them. I can run.

I can swim. I can dig a hole and hide. Why, I must have a hundred clever tricks!”
“I have just one trick,” said the cat. “But it is a good one.”

“Just one?” said the fox. “That’s all? Well, that is too bad for you!” Just then there was a
loud sound. It was the sound of barking dogs. A hunter was leading a pack of hunting

dogs by the side of the river.
The cat scampered up a tree and hid in the leaves.
“This my plan,” said the cat. “What are you going to do?”

The fox started thinking which of his tricks he should use. Should he run? Should he
swim? Should he dig a hole and hide? He had such a long list of tricks. It was hard to
pick just one. But while he was thinking, the hunter and his dogs were getting nearer and

nearer. Soon they spotted the fox and then it was too late.

The cat said, “It’s better to have one trick you can count on than a hundred you can't”
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NAME:

3.6.1

DATE:

Recording Copy
The Fox and the Cat

Once a fox and a cat were drinking from a river.

The fox started bragging.

“T am a clever one,” said the fox. “There are lots of beasts out there that would like to eat

me, but they can't catch me. I have lots of tricks that help me escape from them. I can run.

I can swim. I can dig a hole and hide. Why, I must have a hundred clever tricks!”

“I have just one trick,” said the cat. “But it is a good one.”

“Just one?” said the fox. “That’s all? Well, that is too bad for you!” Just then there was a

loud sound. It was the sound of barking dogs.

A hunter was leading a pack of hunting dogs by the side of the river.

The cat scampered up a tree and hid in the leaves.

“This my plan,” said the cat. “What are you going to do?”

The fox started thinking which of his tricks he should use. Should he run? Should he
swim? Should he dig a hole and hide? He had such a long list of tricks. It was hard to

pick just one. But while he was thinking, the hunter and his dogs were getting nearer and

nearer. Soon they spotted the fox and then it was too late.

The cat said, “It’s better to have one trick you can count on than a hundred you can’t”

Word Count: 236
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Guidelines for Fluency Assessment Scoring

To calculate a student’s W.C.P.M. (Words Correct Per Minute) score, use the information
you wrote on the Recording Copy and follow these steps. You may wish to have a
calculator available.

1. Count Words Read in One Minute. This is the total number of words the student
read or attempted to read in one minute. It includes words the student read
correctly as well as words the student read incorrectly. Write the total in the box
labeled Words Read in One Minute.

2. Count the Uncorrected Mistakes in One Minute. You noted these on the
Recording Copy. They include words read incorrectly, omissions, substitutions,
and words you had to supply. Write the total in the box labeled Uncorrected
Mistakes in One Minute on the Fluency Scoring Sheet. (A mistake that the
student self-corrects is not counted as a mistake.)

3. Subtract Uncorrected Mistakes in One Minute from Words Read in One
Minute to get Words Correct. Write the number in the box labeled W.C.P.M.
Although the analysis does not include any words the student read correctly (or
incorrectly) after one minute, you may use this information from your Recording
Copy for anecdotal purposes.

As you evaluate W.C.P.M. scores, here are some factors to consider.

It is normal for students to show a wide range in fluency and in W.C.P.M. scores.
However, a major goal of Grades 4 and 5 is to read with sufficient fluency to ensure
comprehension and independent reading of school assignments in this and subsequent
grade levels. A student’s W.C.P.M. score can be compared with the score of other
students in the class (or grade level) and also with the national fluency norms obtained
by Hasbrouck and Tindal (2006). Hasbrouck and Tindal suggest that a score falling
within 10 words above or below the 50th percentile should be interpreted as within the
normal, expected, and appropriate range for a student at that grade level at that time of
year. For example, if you administered the assessment during the winter of Grade 5, and
a student scored 120 W.C.P.M., you should interpret this as within the normal, expected,
and appropriate range for that student.
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Fluency Scoring Sheet

Words Read in One Minute

Uncorrected Mistakes in One Minute

W.C.P.M.

Oral Reading Fluency Norms for Grade 4 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 145 166 180

75 119 139 152

50 94 112 123

25 68 87 98

10 45 61 72

Oral Reading Fluency Norms for Grade 5 from Hasbrouck and Tindal (2006)

Percentile Fall W.C.P.M. Winter W.C.P.M. Spring W.C.P.M.
90 166 182 194

75 139 156 168

50 110 127 139

25 85 99 109

10 61 74 83
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Section 4

Vowel Spelling Alternatives and Tricky Spellings
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Section 4.1

Vowel Spelling Alternatives and Tricky Spellings

VOWEL SPELLING ALTERNATIVES AND TRICKY

SPELLINGS: LESSON TEMPLATES

Sample Lesson Template
Spelling Alternatives

Focus:

Spelling

Alternatives | Instructions Materials

Warm-Up Working in a small group, show students Spelling Cards previously taught
previously taught. Spelling Cards
Say the sound and have students repeat or have students
say the sound as you show students the Spelling Card.

Teaching Ask students for the spelling they already know for the board/chart paper
particular sound. Spelling Card(s)
ertg the spelling and write several words with that Individual Code Chart
spelling.

Introduce the spelling alternative, using the Spelling Card
and the Individual Code Chart.

Write words with the spelling alternative.

Review with students the spelling alternative of the
targeted sound and words that are written with that
spelling.

Have students repeat these words and refer to the
Individual Code Chart.

Guided On a pocket chart, chart paper, or the board/chart paper, | pocket chart or board/

Practice create a chart with a column for each spelling alternative. | chart paper
Give students cards with words using different spellings | word cards with
of the targeted sound. different spellings of
Have students read their words and sort them under the targeted sound
correct column according to their spelling.

Independent | Have students read isolated words, phrases, or sentences | materials in this section

Practice with the targeted sound. of the Supplement
More proficient students can read connected decodable
text with target sound.

Grades 4 and 5
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Sample Lesson Template
Multisyllable Words with Tricky Spellings (Open vs. Closed Syllables)

Focus: Two-
Syllable
Words

Instructions

Materials

Warm-Up

Remind students that in multisyllable words, they need
to look at the words and try to break them apart into
syllables and sound them out in chunks.

Teaching

Write a word with the tricky spelling on the board/chart
paper, but do not read the word aloud or ask students to
say the word (e.g., robot).

Write the word on the board/chart paper divided into two
syllables (i.e., rob ot and ro bot).

Tell students, “l am going to say a sentence using this
word. | want you to listen carefully and decide how to say
this word”

Say a sentence (e.g., “The can open doors and
windows."). Note: Do not write the sentence on the
board/chart paper—this is to be done orally as the
emphasis is on decoding the target word, NOT decoding
the words in the sentence.

Point to the syllables of the first word and model how to
sound out each syllable as it is divided. (/rob ot/)

Then point to the syllables in the second word and model
how to sound out each syllable as it is divided.
(/roe bot/)

Ask students which pronunciation makes sense. Circle the
correct word. (ro bot)

board/chart paper

Guided
Practice

Repeat the above procedure: write a word with the
targeted spelling on the board/chart paper. Then write
two different ways it can be broken into syllables.

Use the word in an oral sentence, pronouncing it two
different ways based upon how the word is divided.

board/chart paper

Independent
Practice

Have students read isolated words, phrases, or sentences
with the targeted sound.

More proficient students can read connected decodable
text with targeted sound.

materials in this section

of the Supplement
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Section 4.2

Spelling Alternatives ‘ai’ and ‘ay’ > /ae/;
Mixed Review with ‘a_e”

SPELLING ALTERNATIVES ‘Al’ AND ‘AY’ > /AE/;

MIXED REVIEW WITH ‘A_E’: WORD LISTS

Grades4and 5 Decoding and Encoding Remediation Supplement 701
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NAME: 4 2 1 WORD LIST

DATE:
Spelling Alternative: ‘ai’ > /ae/ (wait)
chain snail fail praise nail
aim raise faint braid paid
brain saint gain grain pain
detail waist jail wait paint
drain sail maid rail plain

plain train
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422
DATE:
Mixed Practice /ae/
chain cave rake rain shade
bake state brain tape lane
paid nail flake rail made
brake detail plane tail faint
shame name sail grave wake
same pain paint raise whale
grain braid take praise pane
waist waste saint snail race
wait plain maid drain jail
sale aim amaze take gain
late rain snake pale train

704 Decoding and Encoding Remediation Supplement
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NAME: 4 2 3 WORD LIST
DATE:

Spelling Alternative: ‘ay’ > /ae/ (day)

day way pay

clay essay play
decay gray pray
delay hay ray

jay lay say
okay may Spray
stay stray X-ray
tray hurray bay

Grades 4and 5 Decoding and Encoding Remediation Supplement 705



124
DATE:
Mixed Practice /ae/
essay chain day cave rake
paid rail bake pray state
brain okay tape lane say
paid nail lay flake hurray
decay made spray brake play
detail plane tail stray faint
shame tray name gray sail
grave wake same pay pain
paint snake may whale grain
braid fake praise pane stay
X-ray waist way waste saint
ray snail race wait plain
delay maid drain clay jail
sale aim hay amaze take
gain late jay pain pave
raise pale gray pail slate
706  Decoding and Encoding Remediation Supplement Grades 4and 5



SPELLING ALTERNATIVES ‘Al’ AND ‘AY’ > /AE/;

MIXED REVIEW WITH ‘A_E" ACTIVITY PAGES
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NAME:

4.2.5

DATE:

Fill in the blanks.

ACTIVITY PAGE

aim

braid

gain drain tail

nail plain raise

1.  Will you help me

2. The boy is going to

up the soccer goal?

the lead in the race!

with care for the basketball goal.

4.  Will you help me

my hair?

5. Canyou pound the

6. Ilike my hot dog

into the board?

with no bun.

7. Don't step on the cat’s

8. Let the water from the tub go down the

Grades4 and 5
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NAME: 4 2 6 ACTIVITY PAGE

DATE:
Fill in the blanks.
day may stay hay
stray pay play say
1. Willyou me to help you paint your home?
2. Tjuststopped by to “Hi!”
3. The sun is shining and it is a nice outside.
4. Canyou here and play with me?
5. I have a bite of your cake?
6. Let’s jump into the big stack of

710

I like to with my jump rope.

A cat that does not have a home may be a

Decoding and Encoding Remediation Supplement Grades 4 and 5



NAME: 4. 2 . 7 ACTIVITY PAGE

DATE:

Sort the words by their spellings. Write the words with the /ae/ sound spelled ai’ under rain,
the words with the /ae/ sound spelled ay’ under day, and the words with the /ae/ sound
spelled ‘a_e’ under cake.

stain paid playing raining plate trait
train strayed brains say rake daytime
clay bait tray make paints mistake

/ae/ spelled ‘ai’ /ae/ spelled ‘ay’ /ae/ spelled ‘a_¢
as in rain as in day as in cake

stain
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NAME:

4.2.8

DATE:

ACTIVITY PAGE

Read the pair of words. Write yes if the underlined letters stand for the same sound, and no

if they do not.

Word 1 Word 2 e;: ::f\l iounds the same?
rake rain Yes
1. main wayside

2. wrist wet

3.say said

4. knock not

5. brake stain

6. tail tale

7. cly C|Em

8. sailor tray

9.bean bend

712 Decoding and Encoding Remediation Supplement
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NAME:

DATE:

4.2.9

ACTIVITY PAGE

Read each word and circle the spelling for the vowel sound. Then write yes if the words have

the same vowel sound, and no if they do not.

Are the vowel sounds the

Word 1 Word 2 same?
Yes or No

tr@n track No

1. cap cape

2.wag wade

3.rate rain

4. stake wait

5.sand sad

6. hate hat

7. paid paper

8. faint play

Grades4 and 5
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NAME: 4 2 9 ACTIVITY PAGE
DATE: CONTINUED

Are the vowel sounds the

Word 1 Word 2 same?
Yes or No

9. pat pay

10. shave faint

11. pain pan

12. chain chat

13. stay stain

14.  hay hat

15. plate pain

16.  flag flat

17. fat fate

18. aim am

714 Decoding and Encoding Remediation Supplement

Grades4 and 5



SPELLING ALTERNATIVES ‘AlI’ AND ‘AY’ > /AE/;

MIXED REVIEW WITH ‘A_E": PRACTICE SENTENCES AND
STORIES FOR ORAL READING
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NAME: 4 210 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Spelling Alternatives for /ae/

1. Raindrops fell all day on the pavement.

2. The painter placed his pail of paint next to the mailbox.
3. The airplane came down the runway.

4. The waiter gave us a tray of hot dogs with some plates.
5. Idaydreamed that there was a mermaid in the sea.

6. We played with crayons.

7. When I stepped on the nail, I felt a lot of pain.

8. The dog escaped from the basement.

9. The baker made a cake for my birthday:.

10. We went for a sail on the lake.
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NAME: 4 2 11 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Spelling Alternatives for /ae/

1. Do not be afraid to raise your hand.

2. The mailman explained that the mail was late.

3. There is a stain on the cape and the cap.

4. The waitress made a mistake and gave us grapes, so we did not pay.
5. Can you stay at the gate next to the lake to wait for me?

6. Dad ate the snails, but I hate them!

7. The tail of the snake started to shake.

8.  What will we use for bait when we fish in the bay?

9. The man had a chain on his waist.

10. I tasted the raisins in the snack.
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NAME: 4 2 | 2 PRACTICE

DATE: STORIES FOR
ORAL READING

Wait, Snail, Wait!

Wait, Snail, wait!

Don't go so fast!

You could get a ticket and have to go to jail.
Wait, Snail, wait!

Don't go over the rail with your tail.

You could get a pain in your tail.

You could get a chain stuck to your tail.

Wait, Snail, wait!
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NAME: 4 2 13 PRACTICE

DATE: STORIES FOR
ORAL READING

Hurray! It’s a Play Day!

Hurray! It's a Play Day!

What will you play?

Will you play with some clay?

Will you play in the haystack?

Is it okay to play in the spray of the sea?

What will you play?
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Section 4.3

Tricky Spelling ‘@’ > /a/ or /ae/

TRICKY SPELLING ‘A’ > /A/ OR /AE/: WORD LISTS
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NAME: 4 3 1 WORD LIST

DATE:
Tricky Spelling ‘@
satin haven wager wagon
acorn acid fragrant fragment
agent absent vanish vacant
radish raven basin basket
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NAME:
DATE:
Tricky Spelling ‘@
cabin salad paper apron
halo magic flavor April
planet bacon vacant wafer
habit major crater radar

724 Decoding and Encoding Remediation Supplement
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TRICKY SPELLING ‘A’ > /A/ OR /AE/: ACTIVITY PAGES
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NAME: 4. 3.4 ACTIVITY PAGE

DATE:

Sort the words by their spellings. Write the words with the /a/ sound spelled @’ under cat, the
words with the /ae/ sound spelled @ under paper, the words with the /ae/ sound spelled a_e’
under cake, the words with the /ae/ sound spelled ‘ai’ under paid, and the words with the
/ae/ sound spelled ‘ay’ under tray.

shame agent race acorn cap
day play strain radar late
crane faint pain snake pray
napkin basic frame tablet David
k4 Q@ a_e ai’ ay’
cat paper cake paid tray
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ACTIVITY PAGE

435
DATE:
Fill in the blanks.
salad habit acorns April bacon
radish baker camel later label

1. There were many

2. Twilldo thatjobata

on the ground next to the tree.

time.

3. Tasked the waitress to put a

for lunch.

4. Have you ever ridden a

in my

6. Biting your nails is a bad

showers bring May flowers.

7. The

made a cake for us.

8. Ilike to eat

and eggs in the morning.

9. Please write your name in the space on the

728 Decoding and Encoding Remediation Supplement
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NAME: 4. 3. 6 ACTIVITY PAGE
DATE:
This chart lists words with the /ae/ sound spelled four different ways. Use the chart to
complete the activity page.
‘a_e’ ‘a’ ‘ai’ ‘ay’
a ape acorn aim
b brake bacon bait bay
d cake chain clay
d date day
f fake faint fray
g gaze gazing Gail gray
h haze hay
j James jail Jay
| late laser lay
m made making maid May
n naming nail
p plane paper plain pray
r race ratings raisin ray
s stake sail Sunday
t take taking train tray
w wade waking wait way
Grades 4 and 5 Decoding and Encoding Remediation Supplement 729




NAME: 4 3 6 ACTIVITY PAGE

DATE: CONTINUED

1.  Which word on the chart is one of the days of the week?

2. Which word on the chart is a place where we lock up robbers and crooks?

3. Which word on the chart names something you write on?

4.  Which three words on the chart are foods?

5. Can you track down three words that have the suffix —ing?

6. Can you track down two words that sound the same but are not spelled the same way
and have a different meaning?

7.  Which word is the name of a nut that falls from a tree?

8.  Which word on the chart is the thing you step on to stop a car?
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NAME:

DATE:

4.3.6

CONTINUED

9. Can you track down two words that are names?

ACTIVITY PAGE

10. Which word on the chart is something that you can ride in down the railroad tracks?

11. Where is the ‘ay’ spelling used in words?

12. Is the ‘ai’ spelling used at the end of words?

13. Write a sentence using a word from the chart.

14. Write a sentence using at least two words from the chart.

Grades4 and 5
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NAME:
DATE:

4 3 7 ACTIVITY PAGE

Read each question and then write yes or no to answer each question. On the last two lines,
create your own questions.

10.

11.

12.

13.

14.

15.
16.

17.

18.

732

Can a dog shake its tail?
Can a raisin sing?

Do airplanes eat hay?
Can Jay bake a cake?

Can you sail a tree?

Are acorns from trees?
Do cakes sleep in parks?
Can you race a horse?
Do you have fingernails?
Can you make a sad face?

Can a rake shake a leg?

Do books have pages?

Can a crayon smile?

Is Sunday a day in the weekend?

Can you read a tale?

Can you use a rake to sweep leaves

into a pile?

Decoding and Encoding Remediation Supplement
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NAME:

DATE:

4.3.8

ACTIVITY PAGE

If a square has a word with the letter @’ sounded /a/, make it red. If a square has a word
with the letter @’ sounded /ae/, make it green.

hayride after happen cape mermaid
yesterday later stamp basic subway
payment acorn fragrant major fragment
places pad snail mattress math
caper rainstorm packing making painted

Grades4 and 5
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ACTIVITY PAGE

4.3.9

NAME:

DATE:

Cut out the cards. Sort them into rows based on the sound of /ae/ or /a/.

at

Danish

fat

taper

rainstorm

cake

caper

train

ape

acorn

basic

wait

snail

waving

Grades4 and 5
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TRICKY SPELLING ‘A’ > /A/ OR /AE/:

PRACTICE SENTENCES FOR ORAL READING
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NAME: 4310 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Tricky Spelling ‘@

1. The angel has a halo.

2. My dad is a major in the army.

3. [Ilike to eat radishes in my salad.

4. My mom has a gray and black apron.

5. How many craters are on the moon?

6. My dress is velvet with a satin ribbon.

7. Radar can show how fast a car is going.

8. Idipped my wafer in my tea.

9. The tag on my shirt says it is made of cotton.

10. I washed my hands in the basin.
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NAME: 4 311 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Tricky Spelling ‘@

1. The acid in the rain dulled the paint on the car.

2. The agent said we were late and missed the airplane.

3. The teacher said to correct the mistake on my paper.

4. Twould wager all of my cash on that bet.

5. The perfume smelled fragrant.

6. Ilike the flavor of bacon and eggs.

7. The parking lot is vacant. There are no cars there today.
8. The teacher said not to make a habit of being late.

9. There were lots of acorns next to the tree.

10. Who is absent today?
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Section 4.4

Spelling Alternatives ‘oa’ and ‘oe’ > /oe/;
Mixed Review with ‘o_ge’

SPELLING ALTERNATIVES ‘OA’ AND ‘OFE’ > /OE/;

MIXED REVIEW WITH ‘O_E" WORD LISTS
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NAME: 4 4 1 WORD LIST

DATE:

Spelling Alternative: ‘0a’ > /oe/ (boat)

coach coal coast
coat float foam
goal road roast
throat toaster roach
goat load loaf
loan oak oats
roam soak toad
croak groan moan
soap toast poach
oak boat
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NAME: 4.4. 2 WORD LIST

DATE:

Spelling Alternative: ‘o€’ > /oe/ (toe)

goes heroes hoe

Joe toe tomatoes

doe foe woe
doe toes
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NAME: 4 4 3 WORD LIST

DATE:

Mixed Practice /oe/

goat goes toaster
heroes throat hoe
Joe coach toe
toad tomatoes oak
float doe load
foe woe oats

Grades 4and 5 Decoding and Encoding Remediation Supplement 743



444

NAME:
DATE:
Mixed Practice /ae/ and /oe/

waist coach ray snail coast
race coat pay cake float
foam flake make may okay
X-ray road snake lake say
braid toaster roach praise pane
gain pain load nail essay
loan cave oak hay oats
roam sale spray toad faint
croak groan moan roast fray
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SPELLING ALTERNATIVES ‘OA’ AND ‘OE’ > /OE/;

MIXED REVIEW WITH ‘O_E": ACTIVITY PAGES
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NAME: 4.4. 5 ACTIVITY PAGE

DATE:
Fill in the blanks.
Joe hoe goes tomatoes
toe foe woe doe
1. Thebus down that street for a stop.
2. Usethe to chop the weeds.

3. Someone who does not like you may be a

4., A female deer is called a

5. is a name of a boy or man.

6. You stepped on my !

7. are good to eat.

8. - is me,” said the sad girl.
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ACTIVITY PAGE

446
DATE:

Fill in the blanks.
goal throat goat soap
coal soak roast toad

1. Ineedsome to wash my hands.

2. is black and is used as a fuel.

3. My hurts when I talk.

4. My pet does not eat tin cans.

5. Mom likes to in the bath tub.

6. Itisso hot, I feel like I am about to

7. 'The big is green and croaks.

8. Can you make a for the team?
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NAME: 4.4 . 7 ACTIVITY PAGE

DATE:

Sort the words by their spellings. Write the words with the /oe/ sound spelled oa’ under load,
the words with the /oe/ sound spelled oe’ under doe, and the words with the /oe/ sound
spelled ‘o_e’ under home.

—toes— choke boat goes coat
hoe tote coast foe toenail

tiptoe Joe road vote coach
poke doze loading float hope

/oe/ spelled ‘o /oe/ spelled ‘o€’ /oe/ spelled ‘o_¢’
as in load as in doe as in home

toes
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SPELLING ALTERNATIVES ‘OA’ AND ‘OE’ > /OE/;

MIXED REVIEW WITH ‘O_E" PRACTICE SENTENCES AND
STORIES FOR ORAL READING

751
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NAME: 448 PRACTICE

. SENTENCES FOR
DATE: ORAL READING

Spelling Alternatives for /oe/

1. Joe wrote a note about a steamboat.

2. Igroaned when I stubbed my toe.

3. The coach hoped the baseball players would win the game.
4. He played the trombone.

5. Do you suppose that I will need my raincoat today?

6. We went for a ride on the roller coaster.

7. We drove to the cove by the bay.

8. The men did not approach the king on the throne.

9. Ilike to eat meat loaf and oatmeal.

10. I chose to wash with the soap on the rope that was in the tub.
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NAME: 449 PRACTICE

DATE: SENTENCES FOR
ORAL READING

Spelling Alternatives for /oe/

1. The farmer loaded a hoe and a rake in his truck.

2. While I floated in the boat, I could hear the toads croaking.

3. The tadpoles were also croaking.

4. My mom forgot the toast in the toaster until she smelled smoke.
5. T'had to tiptoe as my dad was dozing.

6. A foeisnota pal.

7. My throat is sore.

8. Hang your coat on the oak coat rack in the hall.

9. He made the winning goal in the game.

10. We drove down the coast.
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NAME: 4410 PRACTICE

. STORIES FOR
DATE: ORAL READING

Do You Want Toast, Goat?

Oh Goat, can you float over here on your oak boat?
Goat, do you want toast?

Or Goat, would you rather have oats?

Oh Goat, what will you do?

Will you eat oats or toast or will you groan?

Oh Goat, don’t roam away from home.

Oh no, Goat—don't eat my coat!
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NAME:

DATE:

Joe’s Tomato Plants

Joe planted six tomato plants in his garden.
He tilled the soil and pulled the weeds.

Joe used his ho