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Outcomes

Understand reading standard #10.
Understand the CCSS text complexity model.
Practice using the quantitative measures tools.

Practice using the qualitative rubrics for both literary and
informational texts.

Analyze reader and task considerations and scaffolding
possibilities for texts.

Practice generating a final recommendation form (i.e., the
“placemat”).

Generate a list of possible next steps
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Materials

Electronic copies of all of today’s materials,
including the handouts and PowerPoint, are
available at the following URL:

http://www.doe.k12.de.us/commoncore/ela/admi

ntoolkit/hgpd.shtml
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http://www.doe.k12.de.us/commoncore/ela/admintoolkit/hqpd.shtml
http://www.doe.k12.de.us/commoncore/ela/admintoolkit/hqpd.shtml

Activity #1

Ripe Figs

As a small group, read
“Ripe Figs” and
“Gettysburg Address”;
answer the three
guestions provided at
the bottom of the page...

Bape Fims

Mamoo-Nadmine mid fhat whes the figs were ripe BEabetie mizhi go fo visit
by commins dowa oo Bayow-Lafomrche, whes the mosx @or gows. Not dat the
ripeming of fizs had the Jeast thing to do with 71, bt et & the way Maman-Naimine
was

It pramind i Babese a very Jong time o wadt; for the Jaaes mpon the ez
ware fander yai, and fhe Fox were B Hile ford, green morbiax

Bt wanm rados came along and pleaty of g serdvine; and thongh
Mamao-Nadmine was as patient 2 the sate ofl Madoos, and Babete ax recflex
2 bememing-ind, the firnt thing they both koew it was bot semmes-time. Every day
Bahetie danced ont to where the fiz-trees weee in 2 Joog Hoe agaios the fance. She
walbed glomhy hansath them, carefally presing hetmean the pradsd, oprmding
tranches B each time she came discommolaie aeray again. Wiee she sawr dhere
Firathy was soome fhing thai made her sing and dance the whods day Jons

Whes Mamao-Nadmine @i down in ber shately waw 1o breaifen, the
following morning, her smechn cap sanding Hive an amreole abom ber whie, placid
face, Bahetie approached. She hoee a dadnty poroetadn platier, which she st down
T fivere e godbmodher Tt comined 2 dosea proeple Fizx, Fringed asomnd with thedr
rich, graan laaves

“Ah " i Masman-Nadmine asching b epehrows, “how arky the fox ave
ripamad s pear!”

"Oh," mid Bahetie, “T think they bave ripened very hie™

‘Babetie,” continped Mamas-Naimine, as she poeled the very phempest fizs
with her podmed sitvesr foui-Ionife, “yon will canry o Jove 1o them all down oo
Bayon-Lafomnche. And sl vomr Tame Frosins I sl ook fior her 28 Tomeosm—
when the chrmathenmeme ans 30 hioom

Caa scale of 190 10, bow would vom rase the overall commplexity of s o]

That featmres of this tea soppon vour ratiog of i complexin?

Atwhat grade Jove] might this text be appropriate for imsnection? Why'?
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Discussion

* On ascale of 1to 10, how would you rate the
overall complexity of this text?

 What features of this text support your rating
of its complexity?

* At what grade level might this text be
appropriate for instruction? Why?







Text Complexity — Why Is This Important?

» Complexity of texts students are expected to read is below
what is required to achieve college and career readiness:

— High school textbooks have dec/ined in all subject areas over
the last several decades

— Average length of sentences in K-8 textbooks has dec/ined
from 20 to 14 words

— Vocabulary demands have dec/ined since the 1960s:
o 8" grade textbooks = former 5" grade texts
e 12" grade anthologies = former 7" grade texts
» Complexity of college and career texts has remained steady or

Increased, resulting in a gap \
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Text Complexity Gap
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Why Should We Worry about This Gap?

 Too many students are reading at too low a
level (<50% of high school graduates can
read sufficiently complex texts)

 The complexity of what students can read
and comprehend is the single greatest
predictor of success in college (ACT study)

— Question type (main idea, word
meanings, details) is NOT the chief
differentiator

— Question level (higher order vs. lower \
order; literal vs. inferential) is NOT the chi.&
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How Do We Address This Gap?

A Visual Representationof the Range and Complexity of Text in
the Existing Core Compared to the Common Core®
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How Should Instruction Address Text Complexity?

RA! RA! RA! Reading!

AN\ rd

Read Aloud Read Along

Modeling of decoding

and fluency needed, for decoding,

fluency, vocabulary, and
comprehension

autonomous reading
Heavy scaffolding for Little to ne scaffolding
vocabulary and
comprehension

Teacher Scaffolding
Awouolny juapnis

|
|
|
Some scaffolding, as !
|
|
|
|

. SSS——

Gradual Release of Responsibility (I do, we do, you do)... \




Areas of Emphasis for Instruction

1. Building knowledge through a balance of
literary and informational texts.

2. Reading, writing, and discussion grounded in
evidence from text, both literary and
informational.

3. Regular practice (“productive struggle”) with
complex text and its academic vocabulary.
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Text Complexity

Specifically, reading standard #10:
Anchor Standard:

R.CCR.10Read and comprehend complex
literary and informational texts independently
and proficiently.

Exar|np|e Grade-level Standard (6" grade):

R1.6.10By the end of the year, read and
comprehend literary nonfiction in the grades 6-
8 text complexity band proficiently, with
scaffolding as needed at the high end of the

range. 6;-\
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Activity #2: Discussion!

With an elbow partner, interpret these two
standard statements:

 What does this mean to you?

e How does this affect instruction and student
learning?

Be prepared to share your thoughts...



Guiding Questions

So...

What do the Common Core State Standards
mean by text complexity?

What is a text complexity band?
and
How do we ensure the texts our students are

reading are in the appropriate text
complexity band?



CCSS Text Complexity Model

Text complexity is defined by:

Quantitative measures — readability and
other scores of text complexity often best
measured by computer software.

Qualitative measures — levels of meaning,
structure, language conventionality and
clarity, and knowledge demands often best

&
w
L
>
measured by an attentive human reader. S

5\

Reader and Task considerations —
background knowledge of reader, motivation,
interests, and complexity generated by tasks
assigned often best made by educators
employing their professional judgment.



CCSS Text Complexity Model

Text Complexity
Grade Bands
K-1
2-3

4-5
6-8
9-10
11-CCR

%,
} %’wfve



Where Do We Find Texts in the
Appropriate Text Complexity Band?

We could....

Choose an excerpt of Use available resources to
text from Appendix B: determine the text
complexity of other
materials on our own.

or...

<

COMMOM CORE STATE STAMDARDS FOR
English Language Arts

&
Literacy in

History/Sacial Studies,
Science, and Technical Subjects

T A 1 A




Determining Text Complexity

A Four-step Process:

Determine the quantitative
measures of the text.

Analyze the qualitative measures
of the text. f

Reflect upon the reader and task S

considerations.

Recommend placement in the
appropriate text complexity
band.



Step 1: Quantitative Measures

Measures such as:
Word length
Word frequency
Word difficulty
Sentence length
Text length
Text cohesion

Reader and Task



Step 1: Quantitative Measures /

The Quantitative
Measures Ranges for Text
Complexity:

This document outlines the
suggested ranges for each
of the text complexity bands

USINE Text Measures N
LEXILE

___Or___

2. ATOS Book Levels
(Accelerated

Kansas Common Core Standards

Quantitative Measures Ranges for
Text Complexity Grade Bands

Text Complexity Suggested Suggested ATOS?
Grade Bands Lexile? Range Book Level Range

K-1 100L — 50011 1.0-2.75¢
2-3 450L - 790L 275-514
4-5 770L—980L 497—-7.03
6-8 955111551 7.00—-9.98
9-10 1080L — 1305L 967 1201
11-CCR 12151 —1355L 11.20-14.1

1 The K-1 suggested ranges were not identified by the Common Core State Standards and were added by Kansas.
2 Lexilas—MetaMetrics <www.lexile.com/analyzer/>
3 ATOS analyzer: Renaissance Learning <www.renlearn.com/ar/overview/atos/>

Reader)

Accelerated!
ACEEICTALE

‘Reader




Step 1: Quantitative Measures

Find a Book

warw lezile. comfindabookd

AR BookFinder

www.arbookfind.corm

Aliows user to ssach for publshed S——
books in the database by title, T
authof, keywords, of ISBN 10 find & I
Lexile measure, -

LezileAnalyzer

www. lexile.comfanalhzer/

Allows usef to receivean "estmated”
Lexile messure fortext notn the Fisd 3
Book dstshaze by copying and pasting
text intothe analyzar. Frea regisiration is required. Accommodates
texts upto 1000 words in lengeh. Longer iexis can be asabzed by
upgrading to the Lexile Araly educators can
upgrads tothis ton for frea by resussting Sccess =t the folvaing
URL: www. lanile. com:sccountyprofie/scass/

Allzers user to search for published
Dok in the datzbase by auther, tite,
of topic 0 find § ATOS Booi Level,

The ATCS Analyzer
www.renleam.comiarfoveniew/atos!

Allowis us to recevesn ATOS Eodk
Level fos text 2ot inthe AR ==

BookFinder database by uplosding
=n ekectonic file or cooving and
pasting text drectly. No egstmtionis
required User can submit fulliext o
thres 1E0Lwnnd samples 2nd an
estimated full-foxt word count.

Coh-Metrix Easability Tool. University of Memphis
Beta site available at:
hitp://141.225.42. 101/cohmetrixgates/Home aspxPLogin=1

Deg of R ing Power: DRP 1
Questar Assessment,Inc.

www questarai. com (Contact info@questarai com or 1-845-277-1600
with requests for DRF Text Analysis Services).

Pearson Reading Maturity—Pearson Knowledge
Technologies

Beta siteavailable at: ww. resdingmaturity.com

REAP—Carnegie Mellon University

www_reap.cs.cmu.edu/

SourceRater Educators Testing Service
Beta site available at: hitp://nasptba.=ts. org/SourceR aterd/

Readability Formulas

The Flesch Reading Ease Readability Formula
Readability Esse = 205535 — {1.015 x average s=ntence length) -
(346 x average syllable par word).

The higher the number, the sssier the passage: 30-100, very easy
and 0-29, vary confusing.

The Flesch-Kincaid Grade Level Readability Formula
Flesch-Kincaid Reading Age = (0.39 x average sentence length) +
{11.8 x average syllable per word) - 15.59

The score is given 35 3 grade level equivalent — 3 score of 3.4 would
be " grade. Flesch-Kincaid Grade Level Readability Formuls is built
into the MS-Word application.

Gunning's Fop Index [or FOG) Readability Formula
The FOG formuls takes into considerstion {1} the total number of
wionds, (2) the mumber of words of three or more syllsbies, and (3) the
total number of sentences

Grade Level= 0.4 [Average Sentence Length + Parcentage of Hard
Words).

Hard words are defined 35 words with three or more sylishles

The Dale-Chall Readability Formula
Raw Score = 0. 1575 Percentage of Difficull Words + 0.0435 Average
‘Sentence Length in words + 3.6365

Raw scores convert to grade levels with scores 5.0to 5.9= Grades §
—6and 5010 5.9= Crades 11- 12

Difficult words are words that do not appear on the Chall word list of
over 3000 familiar words.

Reader and Ta

Resources for Accessing
Quantitative Measures of Text

Quick handout documenting the
availability of resources. Including:

* Lexile

* ATOS book level

e Additional measures
e Readability formulas



Step 1: Quantitative Measures

Let’'s imagine we want to see where a text falls on the
guantitative measures “leg” of the text complexity
triangle, using either the Lexile text measure or the
ATOS book level (or both).

TO KILL A

For illustrative purposes, let's Mﬂ k’»’lgbﬂd
choose Harper Lee’s 1960
novel To Kill a Mockingbird.

HARPER LEE




Step 1: Quantitative Measures

Finding a Lexile Measure for Text:

” Quick Book Search:

LEXILE The Lexile’ Framework for Reading

Put sm exact title or author in quotes (ex: "new moon”)

About Lexile Measures Using Lexile Measures Commeon Core Lexile Tools Lexile Training

Find the Right Book for You!

Enter your Lexile measure, select your interests, and find books you'd like io read! r ‘
Looking for Spanish books? I% -

FPledge ino read some great books this summerl

Submit your Summer Reading Pledge Fin d d Bﬂﬂk

Step 1: Enter Lexile Measure or Grade

My Lexile measure is | don't know my Lexile measure

Lexile Measure: My Cumrent Grade is:

B m Kindergarten v

i | find the books | read for school difficult
2} | find the books | read for school just right
L to L () | find the books | read for school easy.

Lexile Range:


http://www.lexile.com/findabook/

Step 1: Quantitative Measures /

> Quick Book Search:
LEXILE The Lexile’ Framework for Reading To Kill a Mockingbird| Q™
Put an exact fitle or author in g gw maon™)

About Lexile Measures Using Lexile Measures Common Core Lexile Tools Lexile Training

Find the Right Book for You!

Enter your Lexile measure, select your interests, and find books you'd like to read!

Looking for Spanish books?

FPiedge to read some great books this summer!

Submit your Summer Reading Pledge Fin d d BOOk

Step 1: Enter Lexile Measure or Grade

My Lexile measure is | don't know my Lexile measure

Lexile Measure: My Current Grade is:

L m Kindergarten v

) | find the books | read for school difficult
2 | find the books | read for schiool Just night.
L to L (2| find the books | read for school easy

Lexile Range:



Step 1: Quantitative Measures

5 available books resuits per page 20V i by

To Kill a Mockingbird
by: Lee, Hamper
The unforgettable novel ood in a
sleepy Southem town an
conscience ...

Eages: 384

Understanding to Kill 2 Mockingbird
by Johnson, Clawdia D.

To Kill a Mockingbird is a novel of such
profound power that it has affected the ...

Pages: 248

Story Behind Harper Lee's To ...

by Giddens-White, Bryon

Pages: 56

Story Behind Harper Lee's To ...

by Giddens-Whiie, Bryon

Pages: 56

Search Relevance

Wil N A LIBRARY BUT FROM

S worldCat | BARNES  NOBLE
+ ILIKEIT

Create a New Feading List

ISBN13: 9780446310789

D N A LIRRARY BT FRGM

5 WorldCat' BARNES . NOBLE |

Gax
OF.ME‘: T ILIKET |

Create a New Reading List

ISBN13: 9780313251937

Wil N A LIRRARY BUT FROM

S WorldCat' | BARNES . NOBLE
4 ILIKEIT

Create a New Reading List
ISBN13: 9730431081731

FiDoN A LIBEARY WUy FROM |

L worldCat | BARNES . NOBLE

+ ILIKEIT

Search Options

Age Hange

Age(s): 0 to Adult

Lexile Filter

-~
&
S
3
(e

Reader and Task

Lexile range: BR to 1700L

Bibliographic Filters
Keywords: To Kill 2 Mockingbird [remeows]

Keywords

To Kill a Mockinghbird

Book Type

O Juvenile fiction

[ Juvenile nonfiction
I Fiction

) Award winners

] Books in series

Lexile Code

[”] AD (Adult Directed)
[”] &GN (Graphic Novel)
IT] HL (High-Low)

[71 1@ (ustrated Guide)



Step 1: Quantitative Measures

For texts not in the Lexile database, consider using the Lexile Analyzer:

http://www.lexile.com/analyzer/

Registration is required (free)
http://www.lexile.com/account/register/

Allows user to receive an
“estimated” Lexile score

Accommodates texts up to 1000
words in length

Texts of any length can be
evaluated using the Professional
Lexile Analyzer—educators can
upgrade to this tool for free by

requesting access
http://www.lexile.com/account/profile/access/

B

Quick Book Search:

LEXILE The Lexile’ Framework for Reading Q =5

About Lexils Measures

Online Help

Step - What kinds of texds can be
measured

Step 4 Convert vour text info 2
plain fext file

Step 5 Analyze vour text and ogt
fesults

£ 212 MetaMetrics. Al rights reserved

Puten exec itk or suthor in quotes (e "new my

Using Lexile Measures Common Core Lexile Tools Lexile Training

Get a Lexile® Text Measure

You can use the our online tools o determine the estimalzd Lexile® measure of editad, conventional prose
text Just follow our guidelines for preparing a text, upload it, and the Lexile measure will be dispiayed.

Online help and user quides

The help links to the left detail how to usz either the English Lexile Analvzer or Spanish Lexile Analyzer to
get an instructionally useful estimated Lexile measure. You may also view the user guide here.

About Us | Contaet Us | Caresrs | Trademark Statsment | Privacy Palicy : @



http://www.lexile.com/analyzer/
http://www.lexile.com/account/register/
http://www.lexile.com/account/profile/access/

G

Step 1: Quantitative Measures /

Finding a ATOS Book Level for Text: http://www.arbookfind.com/

\R
. BookFinder-

Home | English - Espanol | About Us | Help

Teacher/Librarian

(@ ool

_Enter Keycode

uick Search Advanced Search i0Nns

You can =
want to search for in t ield abowe and click Go. You will then be able to =ort vour ssarch
results, select boolk titles to add to yvour AR BookBag, print a list of vour search results, or start a
new search.

What Boolks Are Students
in Grades 1-12 Reading?

Click hers to learm more about the 2011 report 7 4 | s e o
that lists the top books being read by students._ - ¥ -

E2010 Renaissance Learning, Inc. &ll rights reserved.
Link AR BookFinder to yvour school's Web page


http://www.arbookfind.com/

Step 1: Quantitative Measures

AR
.BookFinder-

Home | English - Espafol | About Us | Help

Teacher/Librarian (5, ik search \'l Advanced Search Collections

to kill a mockingbird

_Enter Keycode

Y¥ou can search for boolk titles based on authors, topics, or il
want to =earch for in the blank field abowe and chick Go. You wlll th
results, select book titles to add to your AR BookBag, print a list of
new =earch.

ust type what wou
ble to =ort vour search
=earch results, or start a

What Boolks Are Students
in Grades 1—-12 Reading?

Click here o leam more about the 2011 report
that hists the top books being read by students.

Gﬂtﬁem:ﬂm >

2010 Renaiszance Learmning, Inc. All rights rezerved.
Link AR BoolkFinder to vour school's Web page



Step 1: Quantitative Measures

\R"

. BookFinder-

Home English - Espanol |

Help

Teacher)/Librarian

|'/_Qui|::k Search \'l Adwvanced

Collections

to kil 2 mockingbird

_ Refine Your Search

Interest Lewel
Middle Gra
Upper Grade }

Fiction,/ Monfiction

s Plus |

=

o

Search Results Titles 1 - 4 of 4

= Print

Page 1 of 1

So to Page

| So | Sort By | Relewvance [:-ZI

To Kill a Mockingbird
Bernard, Catherine

AR Quiz No. 736898 ENM MNonfiction
IL: WG - BL: B.&6 - AR Pt=s: 4.0
AR Quiz Types: RP

Rating: +

This book i= an introduction to Har
MOCKINGBIRD, discussing =
its plot, themes, characters
audiences.

Lee's famous nowvel, TO KILL &
life, the historical context of the nowel,
ici=rm, and pertinence for today's

To Kill a Mockingbird
Lee, Harper
AR Quiz MNg
IL: U
El ar Qu
F rating:
Two children witness the effects of racial prejudice, as their father courageously
defends an innocent black man who has been accused of raping a white
WOrmart.

15.0

In Search of Mockingbird

Ellsworth, Loretta

AR Quiz No. 114508 EM Fiction

FIiL: UG - BL: 4.2 - AR Pt=s: 5.0

AR Quiz Types: RP

Rating: wr

on the ewve of her sikteenth birthdaw, Erin receives her long-dead mother's
diary, which rewveals that she too revered Harper Lee's T3 KILL &
MOCKIMNGEBIRD and wanted to be a writer. Erin impulsively decides to wvisit the

reclrsives =m0k

B
oakBag™

oy




Step 1: Quantitative Measures

Reader and Task

For texts not in the AR Bookfinder database, consider using The ATOS Analyzer:

http://www.renlearn.com/ar/overview/atos/

No registration is required
(however, you must provide an
email address to receive

* fdsetgyethods of analysis are

available:
ATOS for Books — for submitting

complete text of a book

ATOS for Books with Estimated Word
Count — does not require full text,
just three 150-word passages

ATOS for Text— works well for short,

full-text submissions (short stories,
magazine/newspaper articles, etc.)

Search renleam.com

Horme | Storz | Produccs | Trairing Center | Customer Center | Abouz Us | Intemational

ATOS Readability feodered

ENTERFRISE

The Immediate ATOS Analyzer

Measuring Readability Level is Now Even Easier!

The ATOS analyzer makes it easy to get an accurate and reliable measure of text complexdty instandy. Simply »y |
antar a book or fext passage to immediately get 2n ATOS lzvel. Use that information ta help match students to @
appropriate materials,
1f you're looking to determine the ATOS readability level of a book or document that is not in our quiz sters or :‘ W !
AR BookFinder, you're exactly where you need to be! Qur ATOS readability analyzer makes it easy to get the
\

answers fast. \

¥
For more information, see these artidles, &

i‘) Determine ATOS Level for a Book F’,( Determine ATOS Level for Text

To get the most accurate ATOS analysis, use this option to submit the
compiete contents of 2 book,

This warks bast for shart stories, magazine and newspaper articles,
test items, and other dassroom materials.

[ have the entire book in a text file. Click here

i inr lygirn 5 hanl

I have the desired text in & text file. Click here



http://www.renlearn.com/ar/overview/atos/

Step 1: Quantitative Measures

TO KILL A

Ma;.kmg[md Lexile Text 870L LEXILE

?f e Measure: \-’

j' ;—-‘fl

Aﬂa,,-

".l')p -"Ju;

..

#F _.-n\\.-.
ﬁv‘"h::,;a#

o, Lo,

ATOS Book 506
Level:

HARPER LEE

In which of the text complexity bands would this novel
fall? _

Quantitative Measures Ranges for
Text Complexity Grade Bands

Text Complexity Suggested | Suggested ATOS

Grade Bands Lexile Range Book Level Range®*
K-1 100L—5000° 1o-25
2-3 A450L=750L 2.0-4.0
45 F70L—080L 50-57F
6B 953E—1155L a.0-3.0
510 1080L-1305L 45-10.0
11-CCR 12151 — 13551 4.8-12.0

° The K1 SUGTETE Lo EF i ok enblin Bying Comman Core Sista Standands a4 wis sded o Kanias,

== Takan feoen Aceolernned Remder ani M Comenan Care St STanann, svaiasdaat the il 5
RtEEd e ranbearcoey K Fest OO 72117 R 8B, el




Text Complexity Grade Bands and
Associated Lexile Ranges

Text Complexity Grade Band Old Lexile Lexile Ranges Aligned to
in the Standards CCR Expectations

K1 N/A N/A
23 450 — 725 420 — 820
Q—s 645 — 845 740—10D
6—8 860 — 1010 925 1185
910 960 — 1115 1050 — 1335
11-CCR 1070 — 1220 1185 - 1385

33



Step 1: Quantitative Measures

Remember, however, that the quantitative
measures is only the first of three “legs” of the
text complexity triangle.

Our final recommendation
may be validated,

influenced, or even over- j
ruled by our examination of 6?
and

the reader and task
considerations.

PG



Step 2: Qualitative Measures

Measures such as:
Levels of meaning
Levels of purpose
Structure
Organization
Language conventionality
Language clarity
Prior knowledge demands

@
S
&7
~
S
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Step 2: Qualitative Measures 4

The Qualitative Measures Rubrics
for Literary and Informational Text:

The rubric for literary text and the rubric for
informational text allow educators to evaluate the
important elements of text that are often missed by

computer software that tends to focus on more easily
measured factors.

f / Text Complexity: Qualitative Measures Rubric
Text Complexiry: Qualitative Measures Rubric INFORMATIONAL TEXT
LITERARY TEXT o -
Tax: Tite, Taxt dubor,
Very Complex Ty Compiex
QUALITATIVE | QUALTATIVE | fery Tightty
PURPOSE Orumsse Swtaimaec, aRarn O Femee miesse Y em e O PUGoI ITSIMSDeach ToeTh O PUmoas Sy poes, e

e 2oms unan comws o mata Rt

0 Tt Pachsomn 4 a2, Gracy arvms . D Tt Pasbuomn. 1§ ian, arvonca =a 3 Sep—
mosarrinsapenzing of e mosrrnsamenanget o

LANGUAGE
FEATURES

Q Vecabulary: Cormrparany, enticr,
e ampea LANGUAGE

FEATURES O vecsbuiony Comammen, o,
Sammancarsilergueze
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Step 2: Qualitative Measures

Because the factors for
literary texts are different from
information texts, these two
rubrics contain different
content. However, the
formatting of each document

B BEIY 188 HRE factors

represent continua rather than
discrete stages or levels,
numeric values are not
associated with these rubrics.
Instead, four points along
each continuum are identified:
high, middle high, middle low,
and low.
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Step 2: Qualitative Measures 4

Questions to Consider in Planning e e A

Meaning:

[ ] [ ]
for Instru ctlo nal Scaffold I n *  Woud spanding fima helping studants to undartand the muliiphs loyers,/levels of mearing prasent in the taxt ba appropriate?
* Wil studants know in advanca what thay ara axpectad to do with tha infarmation thay gain from reading fhis taxt {ie., simmarizs,

gathaer and apply details, analyze, symhesize, croata)?

Text Structue:

* Woald graphic argonzar or ofher oids be appropriate it making the structure of the text visiola to shudants?

On the back side of each rubric is list Of | e v o

* Woald praviewing ond discussing the graphics inchdad with tha taxt prier to rending be appropriate?

springboard questions to help R

* Would o raview of figurativs, abstract,or ironic longuoge and a medaling of how that type of longuaga might ba intarprated ba

educators begin thinking about the T i sty ey i st e s e
kinds of instructional scaffolding the F—
text may also require. © oo s g e

actualinfarmation goined from the reading axperancet
® What axplicit refarances and,/or allusions to othar taxts might requira additional rescurces, 'oppornnitias for sudants o axplors®

General:
# lnwhat ways might colloborative groupings of studemts during the rending process be appropriated




So...

How is the rubric used?

And how would To Kill a Mockingbird fare when
analyzed through the lens of the Literary Text

Rubric?

Step 2: Qualitative Measures

Text Complexity: Qualitative Measures Rubric

LITERARY TEXT
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Tewt Complexity: Guwalitative Measeres Rubric

LITERARY TEXT
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Step 2: Qualitative Measures 4

Reader and Task

From examining the quantitative measures, we knew:

Kansas Common Core Standards

T() ft{ " L L A H v uantitative Measures Ranges for
LeXI Ie TeXt M eaS u re : 8 7 0 L fA 4 Text Complexity Grade Bagndsf

Mockin qbfrd

Text Complexity Suggested Suggested ATOS

,}" -.-A.'nw-')-' (= 7 Grade Bands LexileRange Book Level Range**
A e )}; i L =
4;_, 41'15) J:;j‘:f,.t‘ : 'P"f—' = K-1 100L— 500L 1.0-25

r..f. 2 .,,r.# s H‘.-'-‘ =T 23 450L- 7901 2.0-40

i e -’.’.ﬁ. e "V-”‘h e
=, LA T e
&:v"f;u.r s

ATOS Book Level: e e
- ™1 11-CCR 1215L-1355L 4.8-12.0
* T K- suggesiod Laxiarangs was Nt idantiledey tha Comenen Cors Siat Standands and was added by Karas.

** Takan from Accelvatad Roadir 0nithe Commos Covd STate STangards, ;iaaablaat the 16souing L
Pt fcoc, remdeam, com KWNe1/ RODAS 7211 TGAT 408 polf

HARPER LEE

But after reflecting upon the qualitative measures, we believed:

/ "‘—*U;EQTGW -~ ! Kansas Common Core Standards
e e f Quantitative Measures Ranges for
. Text Complexity Grade Bands
Text Complexity Suggested Suggested ATOS
Grade Bands LexileRange Book Level Range**
K-1 100L-500L* 1.0-25
23 450L- 7900 20-40

4-5 T70L-S80L 3.0-57

1080L-1305L
11-CCR 4.8-12.0

= Tho K- Sugpeertod Lo rangé Wik not idantiled by tha Comenn Cor $1ata Stardieds and was adieed by Kemas.

=% Takian frm Accelated Roadir onoohe Commee Cor STate STandinds, wadablaat the 1osowing s
Pt fdoc, remdeam, com KNt/ ROTAS T2 117 GAT 408 2




Step 2: Qualitative Measures

Our initial placement of To Kill a Mockingbird into a text
complexity band changed when we examined the
gualitative measures.

Remember, however, that we
have completed only the first
two legs of the text complexity

triangle.
The reader and task

considerations still remain.

Ky
S
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Reader and Task



Step 2: Qualitative Measures 4

Activity #3: Your Turn!

Using the rubrics for literary and informational text, analyze
the qualitative measures of the following titles:

e “Ripe Figs” (literary text)—1030L
* “The Gettysburg Address” (informational text)—1340L

Discuss your results as a small group.
You will be sharing your marked rubric with the
larger group.



Step 3: Reader and Task Considerations

Considerations such as:

e Motivation

eKnowledge and experience
ePurpose for reading

e Complexity of task assigned
regarding text

eComplexity of questions
asked regarding text



Step 3: Reader and Task
Considerations

Questions for Professional
Reflection on Reader and . g:ffthereaderDossesstheneoessawattemmtoreadandcomprehendthisspedﬂc

& Wil the reader be able to remember and make connections among the varous details
presentedinthis specifictext?

- -
I as k ‘ O n s I d e ratl O n s L] » Doesthereader possessthe necessary criticallanalytic thinking skills to understand
[ ] the relationships betweenthe mainidea, purpose, andlortheme ofthetextandthe
various details used to support that mainidea, purpose, andlortheme?

& Will this s pecific text help to develop the attention, memory, and critical/analytic
thinking skills necessaryfor future reading endeavors?

L] L] L] L]
[he questions provided in this S
* [Doesthercader possessthe necessary inferencing skills to “read betweenthe lines”
reSO u rce a re m ea nt to S u r and make connedions among elements that may not be explicitinthis specifictext?
s Doesthereader possessthe necessary visualization skills to imagine what is
occurring orwhat is being described in this s pecific text?

. » Doesthereader possessthe necessary questioning skills to challenge the ideas being
e a C e r O u g a n re e C I O n presentedinthis text and consider those ideas from multiple points of view?

» Doesthereader possessthe necessary comprehension strategies to managethe

Cognitive Capabilities

material in this s pecific text?

upon the text, students, and e e e
any tasks associated with the

t t + Wil the reader understand the purpose—which might shift over the course ofthe

eX . reading experence—forreadingthis specifictext (i.e., skimming, studyingto retain
content, close reading faranalysis, etc.)?

* Willthereader be interested in the contentof this specifictext?

Motivation and Engagement with Taskand Text

L\




Step 3: Reader and Task
Considerations

The questions included

*+ [Doesthereader possessthe necessary attention to read and comprehend this s pecific
here are largely open-
& Wil the reader be able to rememberand make connections amaong the varous details
presentedinthis specfictext? . .
* Doesthereader possessthe necessary criticallanalytic thinking skills to understand en ded u eStlonS Wlthout
therelationships betweenthe mainidea, purpose, andlortheme ofthetextandthe q
various details used to support that mainidea, purpose, andfortheme?
+ Wil this specific text help to develop the attention, memory, and critical/analytic

thinking skills necessaryfor future reading endeavors? Si n g Ie y CO rreCt a n Swe rS y
i st but help educators to think

*+ Doesthereader possessthe necessary inferencing skills to “read betweenthe lines”
and make connections among elements that may not be explicitinthis specifictext? . u .

*+ Doesthereader possessthe necessary visualization skills to imagine what is th rou h the I m pl ICatlonS Of
occurring orwhat is being described in this s pecific text?

*+ Doesthereader possessthe necessary questioning skills to challenge the ideas being . . .
presentedinthis text and consider those ideas from multiple points of view?

*+ Doesthereader possessthe necessary comprehension strategies to managethe u S I n g a pa rtl Cu I a r text I n
material in this s pecific text?

+ Wil this specific text help to develop the inferencing skills, visualization skills,

guestioning skills, and comprehension strategies necessary for future reading th e Cl a S S ro O I I I
endeavors? -

Motivation and Engagement with Task and Text

= Wil the reader understand the purpose—which might shift over the course ofthe
reading experence—forreadingthis specfictext (i.e., skimming, studyingto retain
content, close reading foranalysis, etc.)?

& Willthe reader be interested in the contentof this specifictext?

L\




Step 3: Reader and Task
Considerations

What aspects of the text will likely pose the most
challenge for my students?

* Content or theme concerns or challenges?
e Text structure challenges?

* Language feature challenges?

* Knowledge and experience demands?

* Motivation for and interest in the text?




Step 3: Reader and Task
Considerations P

What Common Core State Standards should | focus on when
teaching this text?

 What are natural areas of focus for this text?

* With what standards do my students need the most
practice?

Will the complexity of any before, during and after reading
tasks or the complexity of any questions asked about the
text interfere with the reading experience?

What supports do | need to provide so that all of my students
(even those who are struggling readers) can access the text?



How Should Instruction Address Text Complexity?

RA! RA! RA! Reading!

AN\ rd

Read Aloud Read Along

Modeling of decoding

and fluency needed, for decoding,

fluency, vocabulary, and
comprehension

autonomous reading
Heavy scaffolding for Little to ne scaffolding
vocabulary and
comprehension

Teacher Scaffolding
Awouolny juapnis

|
|
|
Some scaffolding, as !
|
|
|
|
N

N,

Gradual Release of Responsibility (I do, we do, you do)... \




Step 3: Reader and Task
Considerations

Based upon our examination
of the Reader and Task
Considerations, we have
completed the third leg of the
text complexity model and are
now ready to recommend a 4

final placement within a text A

complexity band.
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Step 4: Recommended Placement

After reflecting upon all three
legs of the text complexity
model we can make a final
recommendation of
placement within a text and

4 begin to document our
thinking for future reference.

A@
o
&
>
&



Step 4: Recommended Placement 4

TO KILL A Lexi . 4 i i
exile Text Measure: 870L 5 Qmiiesetemrns s
Mock 'ng‘bud O
A Gty st

JL‘J-_ -,\?4-_#?: PP el
Ak e S A .
K-l 100L-500L 10-25

A s TOS Book Level: -
e A ook Level: : | ——r—

g7 x

b
il : ; &4 955L- 11550 4.0-8.0
X

Z ¥, L 3-10 1080L~ 1305L 46-10.0

11-CCR 1215L-1355L 4.8-12.0

= Tho K- Suggeertin Losdrangs Wik not i0antitkedy tha Connin Cons S1aTa Stardds and was aded by dieas,

** Takan from Accelvaned Roadir oo the Co
Pt fcor, remeam, com K WiNet/ RIRAS T2

e St STandardh, wvadabladt tha lusewing s
208 ool

HARPER LEE

&
S
&
§
g
g

Cognitive Capabilties

. D i

text?
+ Willthereader beableto detai:
presented inthis specfictext?
o

. understand

L anoy
e g e et g
/ T UTERARY TEXT ! Kansas Common Core Standards
= e z f Quantitative Measures Ranges for Reading Sts

. Text Complexity Grade Bands and make conneetions among lemerts that may ot be expict Inthis specictext?
ocCuTIgorwhatis bing descroed s spechic ext7

presentedinthis text and consider thosedas ffom multiple points of view?

Text Complexity Suggested Suggested ATOS el in s spechc s o
Grade Bands LexileRange Book Level Range** qu'es‘mmnq kil et sy for eute e 9

endeavors?
K-1 100L-500L° 1.0-25
23 450L=-790L 2.0=-40 Motivation and Engagement with Taskand Text
+ Will he reader understand the purpose—which migh shitover the course ofthe
4-5 770L-980L 3.0-57 dfictext .¢.,sk tudyingto retain
content, losereadingforanalyss, etc.)?
ao + Willthe reader beinterested in the content f this specfictext?

1080L-1305L

11-CCR 4.8-12.0

= Tho K- Suggeertin Losdrangs Wik not i0antitkedy tha Connin Cons S1aTa Stardds and was aded by dieas,

** Takan from Accelvatad Roadir 0nithe Commos Covd STate STangards, ;iaaablaat the 16souing L
Pt fcoc, remdeam, com KWNe1/ RODAS 7211 TGAT 408 polf




Step 4: Recommended Placement 4

Based upon all the information—-all
three legs of the model—the final
TO KILL A recommendation for To Kill a

Mﬂfkmqbud Mocking s

Text Complexity
Grade Bands

K-1
2-3
4-5
HARPER LEE 6-8

Ll 9-10 >

11-CCR




Step 4: Recommended Placement 4

Grades 9-10 TexXt EXeMPIArs ...eiisiississsressissssssssssssssssssssssssss s s ss snassass

8 o = T | § |

In thiS inStance, Horner. L L= Lo =T 101
i (O o B (= = T Lo T o T = 101

Ap pendlx B Gogol, Nikolai. "The NOSE." ... et 102
confirms our De Voltaire, F. A. M. Candide, OF The OPELIMISE ......ovoovevvoeeseeeeeereesseessserer s 103
. Turgenev, Ivan. FIthers SN SONS ...t 104
evaluatlon Of Henry, O. “The Gift of the Magi.” ... 104
the novel. To Kafka, Franz. The MetamoOrDROSIS .............oeeceeeeeeeeeeeeeeeeeeeeeee e 105
K i” a Steinbeck, John. The Grapes of WIrath........cceeeeceeeeeeeeee e 105
. . . Bradbury, Ray. FSAFrENAGIt 451 ...t sies s s s s ens s e s en 106
MOCklngb'rd IS Olsen, Tillie. "] Stand Here Ironing.” . e 106

plaCEd Wlthln Achebe, Chinua. JAi : e ee———— 11t
the grade 9_10 ' _ | - i
teXt com pIeXity Tan, Amy. THE JOW LUCK CTIUD ..ot st 108
b and . Alvarez, Julia. In the Time Of the BUITEFFIIES ... eseeee e sesssesersssssesissns 108

ZUsak, MarcuUs. THE BoOOK TR .o et e e 109



Step 4: Recommended Placement

Template for Text Complexity
Analysis and Recommended
Placement Form:

The one-page template provides
an opportunity to record the
thinking involved in
recommending the placement of a
specific text into a text complexity
band.

Keeping a record of such analysis
and thinking might be useful
documentation in the case that
any questions arise in the future.

&
S
4
S
K4
[e7

Mizjor Instructionsl Aress of Focus |34 OCS Standerds] for this Text:

Ditferentiation/Supports for Students:




Text Complexity Analysis of
[title)
{author)

by

Recommended Complexity Band:

MeaningPurpose:  Bricly anplain the levals of meaning (Literary Tt | or parpose
Jformationa! thert.)

Text Structure: [Briefy describe the structure, onganization, and other foaturas af
the hat. |

langusge Festures: [Briefy desoribe the comventions and clanity gf the language
usad in the tewt, including the complewity of the wooobwlary and samhence
structures. |

Enradedge Demands: [Sqefy desoribe the knowhsdoe demands the teort requings
af studants. |

Text Description

Briefly desmibe the text:

Quantitative Measure

Complexity Band Level {provide ranze):

Lewile ar Other Jusntitaties Momsure of the Text:

Considerations for Reader and Task

Below mrE SOTOMS TO CONSIOET WITH NESDECT T THE remder mnd TR (Ses attachsd
Euiding questions ©o assist sach bemcher in filling out this saction for his or her own
chass)

Potentisd Challenges this Text Poses:

Major Instructional Aress of Foous |3-4 OC5 Standsrds) for this Text:

Diff=r=nti=tion/Supports Tor Students:

Recommended Placement
Briefly explsin the recommended placement of the tewt in & particulsr grade hand.

Oiptioral;  Crested Oy TR, ST, Tl | Renewred Oy

M. stabe, -mil dae]




Text Complexity Analysis of

To Kill a Mockingbird
by Harper Lee

Recommended Complexity Band: 5-10

Text Description

Briefly desoribe the text:
Tia Kill 3 Mockinghin IS & Pulitzer Prize wirming novel 521 in Alabama n e 19305, Fie nowe

expiones racial injustice, moral inegrity, and Te desTuction of Innocance

Mezning/Purpose: (Bisfy axplain the leyals af maaning (LE
faformational =)

The booi has muiiple levels of meaning. 5o in Alatama, e semake man charscier Sooul
Finch sruggies o understand issues ofrace and prejudice wWhen ner lauyer faTer ostends 3
olack man acoused of rEDing 3 White wWoman

r Taud] or pupdss

Text Striscture: (Brsfy desorihe the sfustws, amanizanan, and ather faztues afhe =)
Amough e Sy NEs & lagely SImple STUCTUE WIT @ sTaghionaend wRTng shyle, severa
ssues complicaie fie namation and shuciue. Scouf's namation §s &5 a0 adult refieciing back
ol 3 S prvatal years of her chilldnood, fasnnack is used Toughoul. And & several points
15eems &5 Mough Te Namtion IS fom T2 point of visw of & lessHelisnle Scout 3l in her
crlidnood

Languege Festwres: (Bisfy desaibe the conemions and clamy afthe language usadin
the =t including the comalaxiy af the wacahulay and samanne sruswes |

The characiers =0eak i easily readanls, comeersatonal language. Some slang is ndicative
of e Time penod i which e novel =581 and e is some diaksc

Knowiedge Demands: (Bisfy describe the knowledge damands the i mquiss of
Sudams |

Higner level Themes of justice, prejudice, and Civil Aghits are Implisd. TRmENG &t desoer
Evels IS reguined W comemplate e personal, moral, and efnical sTuggles of e Cchaaces

&5 381 agams] Te culue and SoCiety of e Tme penod

Recommended Placement

Quantitative Measure

Lexile or Other Gesntitatiee Messore of the Text:

The ATOS somula (used Wil e Acoakeraed Reader program) idenisies Tis 1ie a5 naving
a oo ievel 0F 505, A Lengle measure Sor Tis nowel 5 T0L. Ahough Te Lesdle and ATCS
eyels f3ll n e 4o I;IEIIE e COMmpiesaTy :IEI"l:I_ e D}"IZIEKT:.'I:I"'."E o0HCS eme, e
SEge ofrape, and M kengin OF e 00 Would indicate TSt higner level reading skills ane
necesIary, AND WT 3 Consideration S Te matrTy level of Tie reader reganding e

D00 S SUDEC] Mher

Briefly explsin the recommended plscement of the text in o particulsr grede band.
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Step 4: Recommended Placement \
L\

Activity #4: Your Turn!

As a small group...

*Use the text you have analyzed today, either Ripe Fig
or Gettysburg Address

*Begin documenting a rationale for the recommended

placement of that text on the recommended placement
template.

You will be sharing your recommended placement form
with the larger group.



Step 4: Recommended Placement \
and Next Steps L\

Activity #5: Discussion!
As a small group...

*How might classroom teachers make use of the
recommended placement forms?

*How might administrators make use of the
recommended placement forms?

*What steps can we take to ensure that students
encounter appropriate grade-level complex text?

Be prepared to share your thoughts...



Elmer Davis, “If Hoover Falls,” Harpers Monthly,

March, 1929.

Our prosperity is a quantity prosperity...(a)nd
quantity prosperity inevitably defeats its own
purpose.... When every family has become a two-car
family, [then] dividends on automobile stocks can be
maintained only by insisting that it must become a
three-car family. In past times...(w)hen people had
bought all they could afford [then] they stopped
buying; production slackened, workmen were laid off,
until the manufactured surplus was used up. We, it
seems, have abolished the business cycle; when
people have bought all they can afford they go on
buying, a little down and the rest in easy payments.
But | suspect that...we have only deferred payment,
not escaped it, and that the bill will be all the larger
when it finally has to be faced.

Lexile — 1100 (high 8, low 9)
FK-9.7
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Purpose/Levels of
Meaning — easily inferred
but abstract concepts

Structure — linear but
complex analysis: thesis,
cause/effect as well as
comparing then and now,
explicitly stated

Eonclusion
anguage - some

unfamiliar and some
abstract vocab, some
sophisticated sentences,
Knowledge — prosperity is
an abstract concept,
examples would be more
easily understood if they
were within readers’
experiences.



Final Thoughts
Sarah Wessling Brown

* How do we ramp up complexity?

— Take a text that is used frequently and make the
task more challenging.

— Take a task that is typically challenging and
scaffold it with more accessible (shorter) text.

— Increase complexity by comparing text.



Final Thoughts
Sarah Wessling Brown

* Text complexity is relevant to all teachers, all
readers.

* Text complexity is never determined by a
single characteristic.

* Teachers must make purposeful matches
between text, task, and reader.



