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SpringBoard English Language Arts © 2(

Common Core Edition

Grade 10 - Unit Sampler

SpringBoard is the College Board's college and career readiness program for ALL st
Grades 6-12. The English Language Arts program prepares learners, beginning in m
for the courses, including Advanced Placement®, that lead to success in college an
without remediation. The program is designed to make rigor and the Commeon Co
Standards accessible so every student benefits from the very best opportunities to

Here are sample nages from the SoringBoard English Language Arte ©2014 Teache

that also contains the corresponding Student Edition pages. You'll find the Table ¢
for this unit starting on page 2 of this booklet.

In the Grade 10 unit sample, students...
encounter a variety of texts focusing on cultural identity.
use a range of clgse reading strategies in their analysis of novel excerpts, art, essay
poetry.

o write about their own cultural identity in the first Embedded Assessment, after coi
mentor text.

o synthesize multiple texts and use carefully selected evidence to craft their own arg
essay, in the second Embedded Assessment.
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SpringBoard English Language Arts © 2014
Common Core Edition
Grade 10 -~ Unit Sampler

Grade 10 Contents........ccccuvcnvrnissssarassinanns e

Planning the Unit .......c.ervmmmmmessnmmmisimison R S S
e Instruction and Pacing: Descrfption of skills and knowledge taugnt leading to the .

Unit 1: Contents GO R NS O D SN R T SO

e Understanding by Design: Purposeful connection between activities and assessme

¢ Academic Vocabulary and Literary Terms: Defined, taught, and analyzed in conte

o Language and Writer’s Craft: Connect language and grammar to in-context writir.

Activity 1.5;: “Two Kinds” of Cultural Identity ... s T TRssssmsases aseeThtod By aiEssoms el mesasl nensns

e Text Complexity: Includes an analysis of qualitative and task measures in additi

Activity 1.6: Two Perspectives on Cultural Identity ...

o Differentiating Instruction: Suggestions to adapt product, process, content for a v
learners

Activity 1.8: Consulting with 3 Mentor (TeXt) .......cowmicemenenmonoreserseesisssrsesesses wresirisnsrarser
Embedded Assessment #1: Writing About Cultural Identity ................cc.ccovvnnvnniinirainnns

Activity 1.9: Previewing Embedded Assessment 2 and Preparing for a Writing Prompt.......

¢ Independent Reading: Connects activity with outside reading opportunities
Activity 1.10: COMIING WOTIAS ......cconresmersnnmsrssssessessssesossssorssrsssassosssssssssssmissansssssssssesesseseons

s Language and Writer’s Craft: Connect language and grammar to in-context writin
Activity 1.11: Perspectives on Heritage: Poetry ...

o Learning Strategies: Move students toward independent Iearmn g

e CCSS Standards: Focus standards called out in each activity
Learning Targets are CCSS standards in student friendly language

o Writing Prompts: Formal writing practice in argumentative, informative, and nart
modes

Activity 1.14: Argumentation in “An Indian Father’s Plea” . -

¢ Before — During ~ After Reading: Sets purpose, deve!ops cfose reading skiﬂs,
and connects to reading expectations

¢ Plan - Teach — Assess — Adapt: Lesson format consistent with AP instructional pre

o Key Ideas and Details: Text dependent questions that guide interactions with the
Embedded Assessment #2: Writing a Synthesis Paper ...

¢ Assignment: Authentic performance based assessment of skﬂls and knowfedge in
o Scoring Guide: Criteria based rubric to assess student performance

Additional Materials in the back of this Sampler include...
o Grade 9 - Tabie of Contents
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5 resarved.

Planning the Unit

Context

The twenty-first-century classroom and workplace are settings in which
people from different cultures must learn to work together, Unit 1 guides
students’ explorations of culture and its components — nationality,
family, ethnicity, gender, race, ond subgroups—examining how these
components shope their perceptions of themselves and the world around
them. As students seek to understand their own culture ond the culture
of others, they are able to evoluate different perspectives and adjust
their own thinking by learning from others. Students will also explore the
concept of culturol identity ond diverse cultural perspectives by examining
a variety of texts that range from personal reflections to short stories and
art. By studying a wide range of texts representing a variety of cultures,
students make connections to their own lives to better understand the
interrelationships of multiple cultures.

| e L LR (L el e U | [y e |
Juggesieda 1 exis ana marenais
You will need the following materiats for this unit:

B Activity 1.2—photographs of images with symbolic/cultural associations

BB Activity 1.6 —Frida Kohlo, Self-Portrait on the Borderline Between Mexico
ond the United States, 1932

B Activity 1.11—photograph of o quiit or an actual quilt

Instructional Sequence

The unit begins with activities that guide students to think of culture as
a prism through which they view themselves and are viewed by others.
Students then apply their understanding to a variety of texts in a range
of genres (informational text, personal essay, novel excerpt, ort, poetry,
and short story) that explore the central concepts of cultural Identity and
perspective, Students will apply their understanding of cultural identity
in Embedded Assessment 1 by writing a reflective essay explaining their
own cultural identity.

Students next read a number of texts about the relationship between
one's cultural mokeup and the way one views the world. They analyze
and evaluate an argument and complete activities that guide them
through the process of synthesizing texts to support a well-reasoned
argument. Embedded Assessment 2, builds on this learning by asking
students to support an argumentative claim by synthesizing evidence
from various texts to collaboratively write a synthesis paper.

Page 10 of 81
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Unpacked Embedded Assessments

Embedded Assessment 1: Embedded Assessment 2:
Writing About Cultural tdentity Writing a Synthesis Paper
Skills and Knowledge: Skills and Knowledge:
* Understand and apply the term conflict to cultural ;  Deconstruct a prompt.
situations. : o Work with a group to establish ro
* Write a reflective essay using an effective i responsibilities,
organizational structure and techniques. « Gather and synthesize relevant in
* Examine or convey complex ideas, concepts, and multiple outhoritative print and m
information. o Review past work to establish the
= Develop a topic with well-chosen, relevant, and of authors,
sufficient evidence appropriate to the audience’s * Understand and apply the elemer
knowledge of the topic. (claim, counterclaim, reasons, an:
* Work through all stages of the writing process. * Share and respond to group feed
* Use varied types of phrases and clauses to convey : & work through stages of the writin
specific meanings and add interest to writing.

Instruction and Pacing

Activities and Pacing Description

Total: 28 days

1.1-1.3 Students begin the unit by unpacking the Embedded Assessment
4 days they can understand the task ahead. They will explore the compo

that contribute to cultural identity and participate in collaborative
in which they are expected to respond thoughtfully to others and
insightfully about their own cultural identity. This discussion also
students to the concepts that will inform and organize the work o
i grade year,

1.4 Language and Writer’s Craft lessons appear in every unit, providi

1 day the opportunity to apply knowledge of language so that they can
choices for meaning or style in their writing and speech. The first

Writer’s Craft activity asks students to examine various types of

apply this new learning to their own writing in order to add variet

interest in writing,

1.5-1.6 Students continue to examine cultural identity as presented in m

genres and analyze the stylistic techniques of literary selections
tham in thair awn writina Thraunh rlnsa randinn stndents rand

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi... 4/17/2014
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Embedded
Assessment 1

2days

1.9-1.10
2days

1.11-1,12
3 days

T T T e TP T PP T T R Cr e T T

4 doys

1.13-1.14

[ 1.15-1.16
2 doys

Assessment 2
3 days

Embedded

By the time students encounter the EA, they will have completed

: about their cultural identity. They will work through the stages of
i process to create a reflective essay incorporating the skills and ¢
: the unit so far, The completion of this EA prepares students for tk
: analyzing and synthesizing they will do in the second half of the |

.........................................................................................................................................

Students begin the second half of the unit unpacking the Embed:
assignment by deconstructing the prompt and examining the rea
orat literacy skills needed to be successful on the tosk. Student:
essay with a unique authoriol perspective and practice deconstrt

_ respondmg to the correspondmg wrltmg prompt

In preparation for writing a synthesis paper, students will learn h
information, compare and contrast ideas presented in texts, and
elements of an argument by developing claims and counterclaim:
relevant evidence.

Students will continue to examine the elements of the argument
the effectiveness of an author’s argument, ideas, structure, and 1

: These activities guide students through the process of developin
i with careful consideration of the task, purpose, audience, struct
i and use of language.

As students get closer to the Embedded Assessment, they Wlll re
synthesis prompt as practice for the upcoming task. These activi
students to work collaboratively in collegial discussion groups to

: introduce a precise position, choose relevant authors, and refine
supplymg ewdence for eclch

| By the time students encounter the Embedded Assessment, they
i started some preliminary planning to ensure that they work effec
¢ collaborative group to successfully complete the Embedded Asse

students finish the task, they will reflect on their learning in this
learning goals for the next unit.

Additional Support for Writing

Writing Workshops that provide a sequence of activities designed for direct writing instructior
writing process and in specific genres are available for each grade level of the SpringBoard cu
Workshops may be accessed at SpringBoard Online, Each workshop is accompanied by teach

s reserved.

~ R Aal LE RS L I

FERLL

notes, student pages that include a scoring guide, and additional writing prompts. The foliow
workshops are recommended for Unit 1:

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi... 4/17/2014
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independent Reading

Research indicates that the best way for students to improve their reading skills is to engage
in independent reading for extended periods of time. By reading classic and contemporary wc
literature and literary nonfiction—representative of a variety of periods, cultures, and worldvi
students can learn to appreciate divergent cultures that represent the diverse perspectives th
encounter in twenty-first-century classrooms and workplaces,

The guidelines for the independent reading are:

* Texts should be short enough for students to read outside of class in two weeks and engagi
enough thot students will be motivated to read them.

o Texts should have an identifiable cultural context perhaps including, but not limited to, sucl
elements as food, sports, hobbies, religion, clothes, fomily, music, art, education, gender, e
identity, etc.

Literature and literary nonfiction representing diverse perspectives, experiences, or cultures i
excellent choice for independent reading in this unit. Consider authors such as:

* Firoozeh Dumas

¢ Michelle Serros

* Erin Gruell

* Paulo Coelho

¢ Chaim Potok

¢ Kashmira Sheth

* Amy Tan

» Bryce Courtenay

® Luis Rodriquez

¢ Frank McCourt

Introduce students to their outside reading by reviewing the guidelines for choosing texts, Afl
discussing the guidelines, ask students to brainstorm possible selections that could work. Re
these titles on the board. Set a deadline to complete the independent reading. After students

the assignment, use the following prompt to measure students’ ability to apply the study of v
culture to their reading:

How can cultural experiences shape, impact, or influence ane’s perception of the world?

Throughout the unit, look for Independent Reading Links, which include opportunities for stu
to connect concepts in the unit to their independent reading. You may want to have students |
journal of their responses to the reading links.
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Cultural Conversations

UNIT T

Have students read the goals for the

unit and mark any words that are
unfamitiar to them. Have students
add these words to the classroom GOALS: Contents
Word Wall, along with definitions, o Toondlyze how culture —
You may also want to post these i affects identity and ' e
goals in a visible place in the o :""’";:’ AT 1.1 Previewing the Unit .........
classroom for the duration of this smn “"-'m“'-""-“'.’ '. 1.2 Exploring Culture ond Con
unit, allowing you and your students skilis that bulld copocity
to revisit the goals easily and gauge for colloboration and 1.3 Exploring Cultural ldentity
progress toward achieving goals communication Informational Text: “Wha
throughout the unit. . ::hm:, ‘fn“:’:‘m“l'n' Personal Essay: “Ethnic H
¢ To exomine and apphy the 1.4  Language and Writer's Cr¢
VOCABULARY DEVELOPMENT | By o 1.5  *“Two Kinds” of Cultural Id
Important terms in this unit are | * To “""V‘:t Fm‘:l:mn Movet: “Two Kinds,” from
di|\:lded lnt: uc: detnic voc:lltimlury | wiiting | 1.6 Two Perspectives on Culte
(hose worcs that org used.in d | : Art: Self-Portrait on the Bi
multlple curriculum greas) an United Stotes, by Frida Ka
literary terms, which are specific ‘ ¥ Paetr i e Gl AlIGHE BYS
to the student of literature and ‘ ;ﬁfh‘liz'c VOCABULARY. | ry=leg g, By
language arts. | perspective 1.7 Connecting Cultural Identi
Adding to vocabulary knowledge ' cﬂlfgi'r‘n’“e"‘ Short Story: “By Any Othe
is essential for reading fluency, . S 1.8 Consulting with o Mentor
Students will encounter new ||  concession : Personal Essay: “Multicul
vocabulary in this course in multipte | refutation -
ways: _
¢ Academic Vocabulary Ay
» Literary Terms Literary Terms ‘ 1.9 Previewing Embedded As:
o Unfamiliar terms in text selections :‘;:1“21 for a Writing Prompt ........
(often glossed) conflict 110 Colliding Worlds ............
* Word Connections theme Essay: “When Worlds Coll
* {ral Discussions. thematic statement
Encourage students to keep a :::':5':2:‘ 1.11  Perspectives on Heritage:
Reader/Writer Notebook in which |  imoges :::::n‘:; AT:sﬂmhe' Place
they record new words and their ! BourolivE \GoNgE
meanings (and pronunciations if 1.12  Perspectives on Heritage:
needed). Having students use word Short Story: “Everyday Us
study graphic organizers to study ] 1,13 Perspectives on Heritage:
key vocabulary terms in depth will Essay: “Two Ways to Belo
greatly enhance their understanding by Bharati Mukherjee
of new words and their connection to
unit concepts and to the broader use 1.14  Argumentation in “An Indi
of academic terms, Essay: “An Indion Father"s
See the Resources section ot
the back of this book for examples __ =

of graphic organizers suitable for
word study. As students become
more famitiar with using graphic
organizers to explore the meaning of
o word, you may wont them to create
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Language sndl Writer's
115  Synthesis: Drafting Your Position B1 Craft
+ Syniax (1.4)
1.16  Synthesis: Presenting Your Position 83 o Colon and Semicoton
; (1.10)
EMBEIIEUASSESERENIE  Writing @ Sywthash Papar........ ..o 8 L s cnd Cauans [l
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-

Learning Terget

¢ Analyze how two characters interact and develop over the course of a text to

Discussion Groups, Marking
explain how conflict is used to advance the thema of o text. the Text, Bmmmr;ﬂm g,
Graphle Organizer,
Before Reading Questioning the Text

Consider the following issues, As your teacher reads each statement, go to the area
of the room that most corresponds to your response to the statement.

o My family's cultural heritage is an ethnic hash.
* My parents actively help me appreciate our family's cultural heritage.

ACADEMIC VOCABULARY

A perspective is an
e | sometimes feel in conflict with my parents because we define our cultural 1 ind'i'vlducl's view or autlook
identitles differantly. about a topie.
1. Brainstorm a list of factors that explain why you and your peers may differ
strongly in your responses to these statements. What factors shape individual i -
perspectives on cultural Issues? My Notes
Factors involve racial and ethnic bockgrounds, each fomily's attitude toward and ==, ¥
affiliation with their cultural heritage, ond individuol relationships and dynomics e
within each family. . nd & i
TEw TT Py
During Reading A
2. As vou read Amy Tan's short story “Two Kinds.” look for evidence of conflict "::.”EE —_——

between two generations and two distinct perspectives about culture. Mark the R e
text for answers to these questions:

* What is the reason for the conflict?

* How s [t resolved?
e How does the conflict connect to the meaning of the work as a whole? -~ Literary Terms
A conflict is a struggle

or problem in a story, An
Internal conflict occurs
when a character struggles
between opposing needs
of desices oF emotions
within his or her own mind.
An external conflict occurs
when gcharacter struggles
ogainst an outslde force,
This force may be another
eharracter, o socletal
expectation, or something
In the ghysical world,

© 2014 College Board. All rights reserved.

other charocter;,-a;d a_dvon_ce the plot or develop ‘
the theme,

Addtavet Phondocda Addensnnd.

¥
g
2

Foces Standards:
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“Two Kinds"” of Cultural

ACTIVITY 1.5 continued

"Two |
l;»yAmy’l‘m_ﬁ

KEY |DEAS AND DETAILS Chunk 1

What is the relationship My mother believed you coudd be anyl
between l|l'l‘:l'l‘“9’i Ul\d_ her could open a restaurant. You coubd work fc
maother like at this point in You could buy a hause with almost no mo
the norrative? Whot textual become instanily famous.

evidence supports your

response? "OF course, you can be a prodigy, oo,

be bestanything, What does Auntie Lindo b

America was where all my mother's b
in 1949 after losing everything in China: Iv
husband, and \wo daughters, twin baby gir
‘Things could get betier in so many ways.

We didn't immediately pick the right b
[ could be 3 Chinese Shirtey Temple, Weld »
they were training films. My mother woulc
And 1 would see Shirley tapping her feet, o
into a very round O while saying “Oh, my
Shirkey's eyes flooded with tears. “You alre:

Soan after my mother got this idea als
training school in the Mission District and
barely hold the scissurs without shaking. 15
an uneven mass of crinkly black fuzz. My r
tried 1o wel down my hair.

“You look like a Negro Chinese,” she k

The instructor of the beauty training s
niake my hair even again. "Peter Pan is ver
nw mather. T naw had bad hair the length »
slant two inches above my cyebrows. | like
forward 10 my Nuture fasne,
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In fact, in the beginning ] was just as excited as my mother, maybe even more so.
[ pictured this prodigy part of me as many different images, and I tried each one on My Notes

for size. I was » dainty ballerina girl standing by the curtain, waiting to hear the music
that would send me floating am my tiptoes. I was like the Christ child lifted out of the
straw manger, crying with hely indignity. I was Cinderella stepping from her pumpkin
carriage with sparkly cartoon music filling the ir.

In all of my imaginings | was filled with a sense that | would soon become perfect: - - k =¥
My mother and father would adore me. | would be beyond reproach. | would never feel
the need to sulk, or to clamor for anything, But sometimes the prodigy in me became
impatient. “If you don’t hurry up and get me out of here, I'm disappearing for good,” it
warned. “ And then youwll always be nothing, — ===l ri=snE
Chonh 2 ]

Every night after dinner my mother and I would sit at the Formica topped kitchen
table. She would present new tests, taking her examples from stories of amazing
children that she read in Ripley’s Believe It or Not or Good Housckeeping, Reader’s Digest, : : e
or any of a dozen other magazines she kept in a pile in our bathroom. My mother
got these magazines from people whose houses she cleaned. And since she cleaned = =
many houses each week, we had a great assortment. She would look through them all,
searching for stories about remarkable children,

‘The first night she brought out a story about a three-year-old boy who knew
the capitals of all the states and even most of the European countries, A teacher was
quoted as saying that the little boy could also pronounce the names of the foreign cities

correctly. “What's the capital of Finland?" my mother asked me, looking at the story. NEV IDEAS AMA RETAI &
Al I knew was the capital of California, because Sacramento was the name of the How does ing-mei's

street we lived on in Chinatown, “Nairobi!" T guessed, saying the most foreign word | perspective change n this

could think of. She checked to see if that might be one way to pronounce Helsinki before section? What explains this

showing me the answer. change?

The tests got harder — multiplying numbers in my head, finding the queen of hearts in
a deck of cards, trying to stand on my head without using my hands, predicting the daily
temperatures in Los Angeles, New York, and London. One night I had to look at a page from
the Bible for three minutes and then report everything I could remember. “Now Jehoshaphat
had riches and honor in abundance and . . . that’s all I remember, Ma." [ said.

And after seeing, once again, my mother’s disappointed face, something inside
me began to die. 1 hated the tests, the raised hopes and failed expectations. Before
going to bed that night I Jooked in the mirror above the bathroom sink, and I saw
only my face starlng back - and understood that it would always be this ordinary
face - I began to cry. Such a sad, ugly girl! I made high-pitched noises like a crazed
animal, trying to scraich out the face in the mirror.

And then I saw what seemed to be the prodigy side of me - a face 1 had never
seen before. I looked at my reflection, blinking so that 1 could see more cleasly. The giel
staring back at me was angry, powerful. She and J were the same. | had new thoughts,
willful thoughts - or, rather, thoughts filled with lots of won'ts. 1 won't let her change
me, 1 promised myself. I won't be what I'm not.

So now when my mother presented her tests, 1 performed listlessly, my head
propped on one arm. [ pretended to be bored. And I was. 1 got so bored that [ started
counting the bellows of the foghorns out on the bay while my mother drilled me in
other areas. The sound was comforting and reminded me of the cow jumping over the
moon. And the next day [ played a game with myself, seeing if my mother would give
up on e before eight bellows. Afte a while [ usually counted only one bellow, maybe
two at mosi. At last she was beginning to give up hope.

1D 2014 College Board, AN rights reserved,
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ACTIVITY 1.5 continued

“Two Kinds" of Cultural

Chunk 3

‘Two or three months went by without
being a prodigy. And then one day my maol
& Sullivin Show on TV, The TV was old a
shorting out, Every time my mother got ha
to adjust the set, the sound would come ba
would be talking, As soon as she sat down,
again, $he got up—rthe TV broke into loud
down —silence. Up and down, back and fo
was like a stifl, embraceless dance between
Einally, she stood by the set with her hand

GRAMMAR & USAGE

Syntax

Notice the grrangement

of words in the sentences
beginning with *She got

up . ..” through the rest of the
paragraph. Whaot effect do the
short, abrupt sentences have
on your perception of the
mother?

She scemed entranced by the music, a
mesmerizing quality, which alternated bets
liing ones.

“Ni kan," my mother said. calling me ¢

I could see why my mother was fascin
by a little Chinese girl, about nine years ole
sauciness of a Shirley Temple. She was pro
And she also did a fancy sweep of a curtsy,
cascaded to the floor like petals of a Jarge

In spite of these warning signs, 1 wasn’
couldn’t afford to buy one, let alone reams
be generous in my comments when my m¢

“Play note right, but doesn’t sound goc
sound.”

“What are you picking on her for2” 15
not the best, but she's trying bard.” | knew

KEY IDEAS AND DETAILS Bt catdhitial

What conflicts are apparent

in this conversation? What “Just like you,” she said. "Not the best.
reasons are there for the as she let go of the sound dial and sat dowr
conflicts?

The little Chinese gird sat down alse, to
i remember the song, because later on Tha

Theee days after watching the Ed Sulli
schedule would be for piano lessons and pi
who lived on the first floor of our apartmel
teacher, and ny mother had traded houscc
piane fur me to practice on every day, two

When my mother told me this, | felt a:
and then kicked my foot z fittle when [ cou

“Why don't you like me the way Tam?
piano. And even if [ could, 1 wonldn't go o

My mother slapped me. “Whis ask you
be your best. Yor you sake. You think 1 war
ask you!”

“So ungrateful;” I heard her mutter in
temper, shed be famous now.”
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Gk &

Mr. Chong, whom I sccretly nicknamed Old Chong, was very strange, always
tapping his fingers to the silent music of an invisible orchestra. He looked ancient in my
eyes. He had lost most of the hair on the top of his head, and he wore thick glasses and
had eyes that always looked tired. But he must have been younger that I though, since
he lived with his mother and was not yet married,

I met Old Lady Chong once, and that was enough. She had a peculiar smell, like a
baby that had done something in its pants, and her fingers felt like a dead person's, like
an old peach [ once found in the back of the refrigerator: its skin just slid off the flesh
when I picked it up.

I soon found out why Old Chong had retired from teaching piano. He was deaf.
“Like Beethoven!™ he shouted to me: We're both listening only in our head!” And be
would start to conduct his frantic silent sonatas.

Our lessons went like this, He would open the book and point to different things,
explaining their purpose: “Key! Treble! Bass! No sharps or flats! So this is C major!
Listen now and play after me!”

And then he would play the C scale a few times, a simple cord, and then, as if
inspired by an old unreachable itch, he would gradually add more notes and running
trills and a pounding bass until the music was really something quite grand.

I would play after him, the simple scale, the simple chord, and then just play
some nonsense that sounded like a rat running up and down on top of garbage cans.
Old Chong would smile and applaud and say “Very good! But now you must learn to
keep time!”

So that's how I discovered that Old Chongs eyes were too slow to keep up with the
wrong notes | was playing. He went through the motions in half time. To help me keep
rhythm, he stood behind me and pushed down on my right shoulder for every beat. He
balanced pennies on top of my wrists so that | would keep them still as I slowly played
scales and arpeggios. He had me curve my hand around an apple and keep that shame
when playing chords. He marched stiffly to show me how to make each finger dance up
and down, staccato, like an obedient little soldier.

He taught me all these things, and that was how I also learned I could be lazy
and get away with mistakes, lots of mistakes, If I hit the wrong notes because I hadn't
practiced enough, I never corrected myself, | just kept playing in rhythm. And Old
Chong kept conducting his own private reverie.

So maybe I never really gave myself a fair chance. I did pick up the basics pretty

© 2014 College Boord. All rights resenved.

quickly, and I might have become a good pianist at the young age. But I was so —I

determined not to try, not to be anybody different, and 1 learned to play only the most

ear-splitting preludes, the most discordant hymns, 1
Over the next year | practiced like this, dutifully in my own way. And then one ? y

day I heard my mother nnpd her friend Lindo Jong both after church, and I was leaning ey mmum

against a brick wall, wearing a dress with stiff white petticoats. Auntie Lindo's daughter, How does the l'.le!lol‘lllllp

Waverly, who was my age, was standing farther down the wall, about five feet away, between jing-mel’s mother

We had grown up together and shared all the closeness of two sisters, squabbling over ond Auntie Lindo contribute !

crayons and dolls. In other words, for the most part, we hated each other. I thought she t'° the c:mﬂ‘i’cl between

was snotty. Waverly Jong had gained a certain amount of fame as “Chinatown’s Littlest {.:'.9;';;" her L |

Chinese Chess Champion”

s reserved.
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ACTIVITY 1.5 continued

“Two Kinds” of Cultural

*$he bring home too many trophy” Au
she play chess, All day [ have no time do
scolding ook at Waverly, who pretended n

“You lucky you don't have this problen
mather.

And my mother squared her shoulder:
yours, If we ask Jing-mei wash dish, she he
this natural talent” And right then | was de

A few weeks later Old Chong and my :
show that was to be held in the church hall
te buy me a secondhand piano, a black Wu
shawpiece of our living roam,

For the talent show [ was to play a pict
Scencs From Chilithood. It was a simple, mq
it was. | was supposcd to memorize the wh
a few bars and then cheating, Jovking up te
listened 1o what | was playing. | daydreamd
someone clse.

The part | iked 1o practice best was th
on the carpet with a pointed foot, sweep to

My parents invited all the couples fron
Auntic Lindo and Uncle T'in were there, W
come, The first two rows were filled with ¢l
'The littless ones got to go first. ‘They recited
on miniature violins, and twirled hula hoo)
or curtsied, the audience would sigh in uni

When miy turn came, [ was vecy confic
was a5 il | knew, without a doubr, that the g
fear whatsoever, ne nervousness. | rememt
over the audicnce, at my mother’s blank fas
lipped smile, Waverly's sulky expression. 11
of lace, and a pink bow in my Peter Pan ha
jumping 1o their feet and Ed Sullivan rushi

KEY IDEAS AND DETAILS And I started to play, Everything was s
How does the narrolor's tone Tlooked that 1 wasn’t worried about how |
shift during this scene? the first wrong nate. And then [ hit anothe
my head and began to trickle down. Yet I ¢
were bewitched. | kept thinking my fingers
switching to the right track. [ played this st
notes staying with me all the way.

When | stoed up, | discovered my legs
nervous, and the audience, like Old Chong
and had net heard anything wrong at all. |
knce, leoked up, and smiled. The room wa:
beaming and showting “Bravo! Brave! Wl
her stricken face. The audience dapped we
my whole face quivering as | tried nol to
mather. " That was awlual” and the mather «
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And now { realized how many people were in the audience - the whole world, it
seemed. [ was aware of eyes burning into my back. 1 felt the shame of my mother and
father as they sat stiffly through the rest of the show.

We could have escaped during intermission, Pelde and some strange sense of honor
must have anchored my parents to their chalrs, And so we watched it all. The eighteen-
year-old boy with a fake mouatache who did a magic show and juggled Alaming hoops
while riding & unicycle. The breasted girl with white make up who sang an aria from
Madame Butierfly and got an honorable mention. And the eleven-year-old boy who was
first prize playing a tricky violin song that sounded like a busy bee.

After the show the Haus, the Jongs, and the St. Clairs, from the Joy Luck Club, came
up to my mother and father,

“Lots of talented kids,” Auntie Lindo said vaguely, smiling broadly. “That was
somethin’ else,” my father said, and I wondered if he was referring to me in a humorous
way, or whether he even remembered what I had done,

Waverly looked at me and shrugged her shoulders. “You aren’t 3 genius like me;”
she said matter-of-factly. And if J hadn't felt so bad, [ would have pulled her braids and
punched her stomach,

But my mother’s expression was what devastated me: s quiet, blank look that ssid
she had lost everything. 1 felt the same way, and everybody seemed now to be coming
up, like gawkers at the scene of an accident to see what parts were actually missing.

Talhe oo v mmt s dha biia b b maas Fath nm sa Ir........x PN Y SRR e
TYAMEI VPR BUL Vil LIS U0 W 80 ANLENGy LY LOUILEE WWED 1 muunﬁs UK LT TUNG LUME

and my mother kept silent. I kept thinking she wanted to wait until we got home before
shouting at me. But when my father unlocked the door to our apartment, my mother
walked in and went straight to the back, Into the bedroom. No accusations, No blame.
And in a way, I felt disappointed. 1 had been walting for her to start shouting, so that 1
could shout back and cry and blame her for all my misery.

1 had assumed that my talent-show fiasco meant that [ would never have to play
the piano again. But two days later, after school, my mother came out of the kitchen and
saw me watching TV.

“Four clock,” she reminded me, as if it were any other day. ) was stunned, a5 though
she were asking me to go through the talent-show torture again. [ planted myself more
squarely in front of the TV,

“Turn off TV she called from the kitchen five minutes later. I didn’t budge. And
then [ decided, [ didn't have to do what mother said anymore. [ wasn't her slave. This
wasn't China. [ had listened to her before, and look what happened.
She was the stupid one.

& 2014 College Boord. AN rights reserved.

She came out of the kitchen and stood in the arched entryway
of the living room. “Four clock,” she said once again, louder,

"I'm not going to play anymore;” | said nonchalantly. “Why
should 17 I'm not a genius.”

She stood in front of the TV. I saw that her chest was heaving
up and down in an angry way.

“No!” | sald, and I now felt stronger, a8 if my true self had
finally emerged. So this was what had been inside me all atong.

KEY IDEAS AND DETAILS
Skilled writers toke poetic
license and break rules of
proper syntax. Why do you
think Tan uses fragments
to describe the ozts in the
show?

KEY IDEAS AND BETAILS
The word but and colons
often signol a shift in
literature. What shift is
hoppening neie? Howis

W related to the central
conflict in the story?

Hs reserved.
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ACTIVITY 1.5 continued

KEY IOEAS AND DETAILS
To whot is “Two Kinds”
referring here? What
conflicting perspectives on
cultural identily ore evidenl in
this scene?

KEY I0EAS AND DETAILS
How does the sentence
beginning “Unlike my mother,
1 did not ...” connect to the
first paragraph of the story?
Does this suggest the conflict
in the siory is primarily
internal or exlernal?

“Two Kinds” of Cultural

Page 25 of 81

"No! | won't!” { screamed, She snappes
pulled me off the floor. She was frightening
towards the piano as | kicked the throw ruy
hard bench. 1 was sobbing by now, looking
more and her mauth was apen, smiling cr?

"You want me to be something that I'n
daughter you want me to bet”

"Only two kinds of daughters” she she
and those who foltow their own mind! Onl
Obedient daughier™

“Then 1 wish | weren't your daughter, )
As | said these things 1 got scared. Tt felt lik
crawling out of my chest, but it also fehl gou
al fast.

“Too late to change this,” my mother s

And I could sense her anger rising to i
And that's when | remiembered the babies ¢
talked about. “Then | wish U'd never been b
Like them.”

It was as if | iad said magic words, Al
closed. her arms went slack, and she backes
blowing away like a small brown leaf, thin,

h was not the only disappoiniment my
followed, I failed her many times, each tim
expectations, 1 didn't ger straight As. | didn
Stanford. 1 drapped out of college.

Unlike my mother, 1 did not believe T
only be me.

And for all those years we never talkes
tereible declarations afterward at the piano
as if it werc a betrayal that was now unspez
she had hoped for something so laege that

And even worse, [ never asked her abe
she given up hope? For after our struggle a
again, The lessons stopped ‘The lid to the pi
misery, and her dreams.

S0 she surprised me. A few years ago s
thirticth birthday, 1 had not played in all th
forgiveness, a tremendous burden removec
wan't you and Dad miss it?” “No, this your
Yau enly one can play”

“Well, 1 prabably can't play anymore,
my mother said, as if she knew this was cet
be a genius if you want 1" “Na, T couldnt’
she was neither angry nor sad, She said it a
dispraved. “Take it” she said,

+ -t W e e s st B A
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But I didn’t at first. It was enough that she had offered it to me. And after that, every
time I saw it in my parents’ living room, standing in front of the bay window, it made
me feel proud, as if it were a shiny trophy that I had won back.

Last week I sent a tuner over to my parent’s apartment and had the piano
reconditioned, for purely sentimental reasons. My mother had died a few monthe
before and I had been getting things in order for my father a little bit at a time. I put the
jewelry in special silk pouches. The sweaters I put in mothproof boxes. I found some old
Chinese silk dresses, the kind with little slits up the sides. I rubbed the old silk against
my skin, and then wrapped them in tissue and decided to take them home with me.

After I had the piano tuned, I opened the lid and touched the keys. It sounded even
richer than I remembered, Really, it was a very good piano. Inside the bench were the
same exercise notes with handwritten scales, the same secondhand music books with
their covers held together with yellow tape,

I opened up the Schumann book to the dark little pieces | had played at the
recital. It was on the left-hand page, “Pleading Child.” It looked more difficult than I
remembered. I played a few bars, surprised at how easily the notes came back to me,

And for the first time, or so it seemed, I noticed the piece on the right-hand side, It
was called "Perfectly Contented.” I tried to play this one as well. It had a lighter melody
but with the same flowing rhythm and turned out to be quite easy. “Pleading Child” was
shorter but slower; “Perfectly Contented” was longer but faster. And after I had played
them both a few times, I realized they were two halves of the same song.

Page 26 of 81

What is significant about
Jing-mel’s discovery in the
final paragraphs? What
does i reveal-ahout har
perspective now? Does
this bring resolutlen to the
conflici(s) in the story or
not?

ns reserved.
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ACTIVITY 1.5 continued

“Two Kinds"” of Cultural

After Reading

3. Review your notes obout the conflicts
graphic organizer anolyzing Jim-mei's

with her mother.
. Mom'’s perspectiveon  Mom ide:
cultural identity her daugl
: - Americon
dream of
© Jing-mei's perspective  Jing-mei i
- on culturat identity - shares he

y  rebel wh
Literary Terms : - tightto fc

The theme of a work is the
writer’s central idea or main S Pt g s S
message about life. The : \ e 48
lheme?‘nay be either implicit we coniagt wllh. aum?' K
or expliciL. A thematic { Waveryand'Aungie whg 5ig |
statement is an interpretive ~ Lindo - toing-m
stotement articulating the ! . ike even
eentral meaning of the text. :
How do the conflicts - The strug
connect with the . independ
meoning of the work s~ the moth
- awhole? . American

- for self-a

Writlng Prompt: Explain how Tan uses
daughter o develop the theme of the wc

+ Build your essay around o clear focus
identity, toword her mother, toward A

* Support your response with quotes
* Use an academic vaice,

Check Your Understanding

How ¢an the conftict between choracters
group members, generale a list of possit
staterment for the theme you think is mo!
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Two Perspectives on Cultural Iden

Learmning Torgets

* Analyze a particulor point of view regarding o cultural experience expressed in tﬁ;::m:;ﬁ i
literoture ond art. Metocognitive Markers,
* Compore and contrast the representation of o sublect in different mediums, Discusslon Groups, OPTIC
Before Reading

1. in preparation for a discussion on the life, ort, ond culture of Frida Kahlo, watch
a short PBS film clip The life and Times of Frida. Take notes on the key ideas and
detolls thot help you undersiond Kahlo's life, art, ond cultural identity,

During Reading

2. As you read o brief blography, “Honestly Frido,” use metacognitive markers to
mark the text. As you mark the text, focus on the detoils emphasized that helip
you understand Kahlo's life, art, and cultural identity.

Sfrom PBS

With slim sable brushes, Frida Kahlo painstakingly rendered
her bold unibrow and mustache in dozens of self-portraits. This
same Frida also shaved three years off her age, claiming 1910 to be
the year she was born in Coyoacin, Mexico, instead of 1907.

Vanity? Hardly. Frida, always her own favorite model, was not
about preserving youlhful beauty so much as identifying herself
with Mexico, her beloved homeland. Frids’s “scquired birth year” just
s0 happens to coincide with the outbreak of the Mexican Revolution (1910) and
the overthrow of President Porfirio Diaz.

If her glaring lie seems jacring and incongruous* - disturbing, even, in the
face of her usual unabashed candor - reflect for 2 moment on the juxtapose? images
that characterize her paintings. Frida never allowed apparent facts - her own birth
certificate, for instance - to get In the way of a higher truth; the truth In this case
being that she and modecn Mexico were inextricably” bound in both revolution |
and renalssance, -

© 2014 College Boord. AR rights restrvad.

} incomgrwows: out if place
2 juxtapose: place together for comparison
3 Inextricably: not capable of being separated i

or trying a new approach, focusing ¢n addressing

what is most significant for a specific purpose and
nndienrea

Focus Standards:

s reserved.
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ACTIVITY 1.B continued

Two Perspectives on Cu

An understanding of Frida Kahlo, the pers
aside of conventional® thoughts - and date
pacadoxically® enough, it requires the conts
born amidst political chaos in her hamelar
give or take a couple years, That image, ace
itself. Tt would be quibbling 10 disagree,
Frida the Sucrealist?

Although Erida’s work, eften fantastic and
surrealism®, she once wrote that she never
Breton came to Mexico and told me | was ¢
about a bamb,” Breton wrote, admiringly.)
aryued that Frida was a realist. Her princip
agree, writing that even in her most enigm
Gave Me!" Frida is "down 1o earth,” having
straightforward way!" Like much of Mexica
fantasy as if the two were inscparable and ¢

“Really 1 do not know whether my painting
they are the frankest expression of mysell”
always been my sensations, my states of mi
been producing in me, ! have frequently ob
were the most sincere and real thing that !

and outside of myself”

After Reading

3. Organize your notes from both texts ¢
prepared with well-reasoned text-bas
ond cultural identity.

Discusslon Group: What did you learn at
identity? Whot details are emphasized in
this artist and how she depicts her cultu
be sure to:

* Adhere to the closs norms for discuss
» Present thoughtful, well-reasoned ide
* Use textual evidence to support respc

+ conventinnal: bicking ariginality
* pacadoxically: nat normal or usual
* suercaklsm: antastic ar ncengrucus iager*
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About the Artist |

In 1930 Frida Kahto's hushand, Diego Rivera, received severat commissions to My Notes
point murals in the United Stotes, cousing them to move from Mexico to this

country, After three years in the United States, Frido was homesick and longed
to return to Mexico. This tenslon between living in one world ond longing to be in —
another inspired her painting Seif-Portrait on the Borderline Between Mexico and |
the United States. '

Like literature, art is o medium that intends to communicate to an oudience. Just as
every literary work is a conversation waiting to happen, so is a work of ort woiting
for g listening oudience. As a viewer ond reader of art, you must consider the
elements of the art hefore making on interpretation, |

o= !
" Introducing the Strategy: OPTIC :
| OPTIC is a strategy for analyzing visual texts, including paintings,

~ photographs, advertisements, maps, charts, or grophs ond developing an
g interpretation regarding the meaning or them(s) of the text.

& 2014 College Boord. All ghls resensed.

4, Use the OPTIC graphic organizer on the next page to apalyze this painting.

its reserved.
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ACTIVITY 1.6 continued Two PEl’SpBCtiVES on Cu

Title of Piece: Seli-Porirail on the Borderline Betw
: Artist: _Frido Kahlo____Type of artwerk: _palnting
Overview Look at the artwork for ot least 10 seconds. Genen
What strikes you as interesting, odd, etc.? What is
- How does her dress~its color ond slyle-représent he
- What does the skull on the Mexico side represent?
" Why 5 she holding a Mexican flag?
What aspect of life in each country is represented :
~ elactrical wires an the other?
" Parts Look closely at the artwork, making note of import
- questions, such as: Who are the figures? What is
- symbaols are present? What historical information +
- Analysis of the steam/clouds: the clouds on the U!
. steam and include the American flag.
. The clouds on the Mexican side inchude o glaring s
* moon connecled by lightning.
. The forces of weather seem o larger, looming pres
. presence of indusiry appears to loom the largest o
Title Consider what the title and any written element§6
- does the title relate to what is portrayed?
| “Self:Porirait on the Borderline Batween Mexico o
- differences between these two cultures contribule
' The coplion on the padestal means “Carmen Riven
- was Kahlo's maiden nome, 5¢ this suggests that si

 borderline.
Inter- ~ Look for connections between and among the title
relationships ~ are the different elements related?

- The cammon gray/brown landscape highlights the ¢
. The gitl’s pink dress seems to keep her out of ploc
- Fil for her oltire.

_ Veious ospecls of Mexican culture gppear to sit o
depiction of Americo.

! Conclusien Form a conclusion about the meaning/theme of th
~ asked when you first examined it. Be prepared to

The individual is caught between two very different

~ Mexico and the industrialized, modern world of the

wlil ._{',= AT o

i

oy neid e T m— SIS
e e e Tt B e
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5. How did the information about the author’s life help you to understand the
artwork?

6.What is the conflict presented in the artwork? Provide examples from the text
to support your analysls.

7.How does Frida Kahlo’s painting Self-Portrait on the Borderline Between
Mexico and the United States represent her cultural identity? Write an
Interpretive response and provide examples from the text, including Kahlo's

symbolism, to support your analysis. .
Before Reading A symbol is anything
8. You will next read the poem “Legal Alien.” Prior to reading the poem, define (object, animal, event,

the following words: person, or place) that
represents itself but also

Legol: stands for something else
on a figurative level.

Allen;

9.Based on the title and the information about the author, what do you predict is
the conflict expressed in the poem?

During Reading

10. Every writer hos a unique voice, You have learned that “voice” is the distinctive
use of a writer's language, achieved | part through diction and syntax, to
convey persona or personality, The term “voice” is also used to express
cultural identity. Read the poem several times and use metacognitive markers
to examine the conflict, voice, and cultural identity emphasized in the text.

© 2014 College Boord. All ights reserved.

WS reserved.
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ACTIVITY 1.6 continued

KEY IDEAS AND OETAILS
Juxtaposition is the
arrangement of twe or more
things for the purpose of
comporison, Identify places
where Morg juxtgposes two
contrasting views, sltuations,
or actions. How does she use
this technique throughout
the poem to create g sense
of the speaker's conflict with
others —or her conflicted
sense of self?

KEY IDEAS AND DETAILS
How does Pat Mord represent
cultural idenlily in this poem?

Two Perspectives on Cu

Page 33 of 81

Legal
Al

Bitingual, B cutura
able 10 slip from “How’s life?”
to Mestan sobierdo loca;
able to sit in a paneled office
. drafing iAemos in oot English,

able to order in fluent Spanish
ala m reslavrant,
American but hyphenated,
viewed by Anglos as perhaps exotic,

10 perhaps inferior, definitely different,

L sl

viewed by I‘Wcﬁ’cﬁ as alien,
(their eyes say, “You may speak
Spanish but you're not like me™)
an American ta Mexicans

15 a Mexican to Americans
a handy token
shiding back and forth
between the fringes of both worlds
by smiling

20 by masking the disconifort

of being pre-judged

Bi-laterally.
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After Reading

12, Discusslon Group; Share your annotated poem within your small group and
address the questions that follow. Remember to follow the class norms for
meaningful group discussions.

Create o diagram to synthesize information about the art and the poem as you
answer these questions:

* What is emphasized n the art?

» What is emphosized in the poem?

+ What ideas and images are present in the poem but absent from the arnt?
+ Whaot ideas and images are present in the ort but absent frem the poem?

13. Choose a common subject from Kahlo's painting ond Mora’s poem. Compore
and controst the ideas presented on thot subject (e.g., cultural identity) in the
artwork ond the poem, What is similar and what is different? How does each
person—artist and author—treat the subject?

Check Your Understanding

Now that you have studied the artwork ond the poem, choose a medium of interest
to you and respond to one of the prompts below:

Artletlc Promnt: What would a gelf-poreait say ahout vour nerenactive on vour

Artiztic Promp would a self-porirait say about vaur nerepective on
own cultural identify? Crate an artistic work that portrays aspects of this identity.
You might revisit your Perception Box work from Activity 1.2 os you consider
objects to include in your self-portrait. Also, consider techniques and specific
images you can use as evidence to depict and/or symbolize potential conflicts that
arise when various aspects of your culture collide. Because artwork, like literoture,
speaks to an oudience, keep in mind the message you want your audience to
“read”as they view your work.

2’ Creative Writing Prompi: Write o poem emulating the style of Pat Moro and

§ exploring your perspective on a key component of your cultural identity. Be sure to:

ﬁ » Focus on a specific culturally based conflict, which moy be internal, external,

T or both.

& o Structure the poem to use juxtaposition for effect ot least once.

5 s {se diction, syntax, and imagery te present your own voice.

2

L7

\

k-]
z
o
E -
@ 5
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Learning Torget

* Analyze how a writer uses rhetoric to advance a point of view or purpose.

Before Reading

1. What do you think the word “multicultural” means? Share ideas with a partner.

During Reading

2. Read the following interview/essay to discover the thesis or central idea. Mark
the text to locate supporting information (well-chosen, relevant details that
support the thesis).

In One Word: Hapa

In a guest commentary, the program’s outgoing Intern, Kristen Lee, describes how she
explains her multi-cultural roots, and why she embraces the term *HAPA” to describe
her heriiage,

LYNN NEARY, host:

Well, being a part of the Tell Me More team is a real workout for any young journalist.
Our summer intern, Kristen Lee, could tell you that. She just recently ended her

time with us and as part of our program’s tradition, she finished her tenure with a
commentary. And what's on Kristen's mind? Dealing with the curiosity and occasional

Page 36 of 81

LR

Gulckwrite, SOAPSTone,
Marking the Text, Discussion
Groups, Higsaw

KEY IDEAS AND DETAILS
How does the writer us a
hook for the essay?

ignorance of people confused by her multi-ethnic background.

KRISTEN LEE: What are you? People say this to me as a pickup line in a bar or a
question to prove their own assumptions about my race. 1 answer with a formula. 'm a
quarter Chinese and the rest is Swedish.

Focus Standards:

#1.9-10.6: Determine an author’s point of view or

,
purpose in a text and analyze how an author uses |
rhetarle tn advonra that naint nfulaw ar anirnnca
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ACTIVITY 1.8 continued

KEY IDEAS AND DETAILS
How does the writer define her
cultural identity?

KEY IDEAS AND DETAILS
How does the writer challenge
other peoples’ expectations
related to her cultural
identity?

Page 37 of 81

Consulting with a Mentt

From my appeatance, people assume |am
define who [ am? So can [ just tell you? ] ar
diva who grew up on a ranch in rural Mict
of hand-sized pet imaginable,

) flaunt all of my cultural mix but so many
1o chuose, [d choose "HIARAT It means hal)
Hawaiian slang that I picked up in college.
embrace it as a source of empiwerment,

Flawaii is one of the country’s most multire
viewed as a Jocal because some of my racia
almond-shaped eyes, fine dack hair and oli
I was a confident and proud FIAPA in Flaw
predominantly white peers still saw me as
and a token Asian in the classreom.

My style is not as simple as those stereotyp
and e, [ don't speak a Chinese dialect. An
wha pressure me to prove the legitimacy ot

Still, [ fecl like | benefited from white privii
most racial discrimination, but T do face a.
around with my black boyfriend, Jike the o
I feel like a socicty that fecuses sn black an
multicultural experience, So how do [ expl
to me?

| use the universal language of food, and ps
rice pudding. Just as the white rice is bakec
into the U5, melting pol. Yet, as the puddi
keep my own unigue HAPA idemity,

And yeah, 'm tasty, too.

NEARY: Kristen Lee with Tell Me More s
Michigan State University majoring in jow
Lynn Neary and this is ‘Tell Me More from

After Reading

3. How does the writer contrast internal
Give examples from the text.

4, Whot tone does the writer use?
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5. Lee's essay provides a real-world model for the kind of essay you wlill be writing
for Embedded Assessment 1. Conduct a SOAPSTone analysis to explore the
context for Lee's essay and her rhetorleal cholces within it. You moy need to
infer answers to some of these elements, but cite textuol clues to do seo.

Speoker
What does the
reader know

- obout the
- writer?

. Qccaslon

What are the

 circumstances
- surrounding this
text?

. Audience
. Whois the
. torget gudience?

Purpose

Why did the
author write this
text?

Subject

What is the
topic?

Tone

What is the
author's tane, or
attitude?

Kristen Lee, multi-racial journotism major ond outgoing
NPR int'gm‘

She’s from Michigan and het unusuel raciol
chargcteristics ure the subject of curiosily for others,

outgoing intern; she could pick the subject.

. She's been asked too many times about her cultural

identily: “What are you? People say this to me gs o
pickup line in g bar or @ queslion to prove their owin

ossumptions aboul my race.”

probably more focused onthose who treat herasa

- culiosity or worse.

“And thot ¢an be a problem for Asion people
who pressure me to prove the legitimacy of my
Chinese heritage.”

The NPR host states Lee “describes how she exploins
her multi-culturol roots, and why she embraces the term

- 'HAPA’ to describe her heritage.”

Ta chollenge ignorance; *1 feel like g society

that Focuses on black and white doesn’t recognize my
unique multicullural experience,”

Her multi-racidl identily'is o source of pride 16 her,

Her identity is more complex than her ethnic identily
People shouldn't focus on physical/reciol/cultural
differenges,

Confidéent. positive, informal, ployful, gently chastising,
proud

"¥'m tasty, too.”

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi...
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ACTIVITY 1.8 continued Consulting with a Mentt

6. Revisit the sampile text, ond number ¢
the orgonizational structure of the es:
purpose of each poragraph, and note

7. Although SOAPSTone can be used to
particular contexts, it con also be use
texts. To help you plon for your upcor
areal-world context for your essay. A
to help you focus your text as a woy t:
your work in Activity 1.10 to consider
may wont to include as port of your s

- Speaker
Occaslon

Purpose

- Subject

Tone

Check Your Understanding

How can onalyzing the context for o text
will achieve a desired effect, ond helpai
writer made?
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Writing About My CUltUl'a_lijI{HI entl EMBEDDED

S5ESSMENT

Assignment

Your assignment is to write a reflective essoy exploining your cultural identity.

Planning/Prewriting: Take time to make a plan for your essay.
* How will you generate ideas about aspects of your culture that might help
convey your sense of identity

* How does your sense of cultural Identity compare to that of your parents, your
peers, Or even strongers?

+ How can a cultural conRict —either internal or external--clarify how your cultural
identity influences your perspective?

s How might you use a particulor culiurol element (food, longuage, clothing, etc.)
as a metaphor or central idea to focus your essay?

+ Whot will you include in o preliminary outline of an orgonizotionol structure?

Drafting and Revising: Compose your reflective essay.
* How will you use your prewriting and outline to be sure you include all the

compoenents identified in your organizational structure, including an effective
introduction and conclusion?

* How con you and your wriling group peers use the Scaring Guide help you
noie grus in need of improventent such s conesion of ideas, orgonizaiionol
structure, ar use of language?

* How will you ensure that you make necessory chonges to the draft as you refine
your ideas?

* How con you revise for purposeful and clear use of longuage, including syntox
potterns such as porollel structure and phrases?

Editing and Publishing: Prepare a final draft for publication.

+ Which resources will )-'ou consult (dictionary, thesaurus, spell-check, grammar
handbook, style guide) to ensure grammatically correct sentences, appropriate
punctuation, correct spelling, and proper text citation?

Reflection

After completing this Embedded Assessment, think about how you went about
accomplishing this task, and respond to the following:

s Which aspects of your cultural identity were you already aware of before you
began this unit, and which did you discover through your study?

& HK14 College Boowd, &ll tighls reserved.

s What are some of the different cultural heritages represented in your class that
you became aware of through closs discussions or shared writing?

pointing out the strengths and limitations of

both in a manner that anticipates the audience’s
knnwiledne laval and ronrarns

WS reserved.

Focus Standards:
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EMBEDDED

ASSESSMENT 1 continued

Reflection

Reflection: These questions

are meant to encourage students

to reflect on their learning ond set
goats for future performance. The
reflection questions that follow
each Embedded Assessment

will become part of a student’s
Portfolio collection. Over time, these
questions wilt help students build
the capacity for self-reflection and
you can use them to assess students’
metacognitive skills,

Portfotio Give students time to
organize their work leading up to
Embedded Assessment 1 and move it
from their Working Folders into their
Portfolios. Keeping a portfolio of
work during the year is an important
strategy for having students go
through regular self-evoluations of
their academic progress,

When you score this Embedded
Assessment, you may wish to make
copies or download and print @
copy of the Scoring Guide from
Springboard Online. This way you
can have a copy to mark for each
student’s work.

Page 41 of 81

Writing about my Cul

SCORING GUIDE

Scaring

Criteria Profirient

Exemplary

a culturol tone/voice. | voice.

| W.9-10.4: Produce clear and coherent writing in

Ideas | The essay | The essay
| » has a ¢clear and . * hos an adequately
' strongly maintained | maintained central
central idea (e.g., idea to focus the
internal/external | topic.
. conflict or central | » uses o sufficient
' metaophor/concept) | range of evidence
to focus the essay. to develop the
! » yses arange of well- | explanation of
. chosen, ralevont, and | cultural identity.
| sufficient evidence to |
©  create a vivid sense
of personal cultural
identity.
Structure | The writer | The writer
i = yses an effective . * uses an odequate
' orgonizational ¢ prgonizational
strategy thot creates :  strategy that
clarity and cohesion. ©  credtes a sense of
. ¢ introduces ideas :  completeness.
| smoothly, links _+ introduces
them logically, and © ideas, links them
provides a satisfying : odequately,
conclusion. . and provides a
| « uses gppropriate and - conclusion,
varied transitions.  © ¢ uses some varied
transitions.
Use of | The writer : The writer
Languege | » uses precise : » uses appropriate
language and : vocobulory ond
appropriate generally maintains
vocabulary to create

iThee
i » has
oril
mai
Ides
ieuse
e
ins
tos
exp
cull

‘The w

| * use
or¢
org
‘o doe
[ link
| ides
[ o use
Coorii
trar

o
Thew
e yse
[ ngy

Vo

an appropriate tone/ | doe

on

| » uses pargllel structure : « uses parallel structure | ¢ doe

and various types of and various types of strL
phrases to convey phrases correctly. orv
meaning or add i » demonstrates phr
voriety and interest. adequate commond | * den

| » demonstrates of conventions; par
strong command some minor errors con

of conventions of in grammar, usage, con
grommar, usage, capitalization, or ing
capitolization, spelling do not cap
punctuation, and interfere with pur
spelling. meaning. ors

{ witl
e — — ——————

(independent, de
adverbial) to con
vorietv and intars
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Previewing Embedded Asses
and Preparing for a Writing

Leormning Torgets

o Identify the knowledge and skills needed to complete Embedded Assessment 2 LMW STWA TS
s M,

& Deconsivuct o writing prompt. Lizocal

Making Connections

In the first part of this unit, you have been exploring ideas about cultural identity.
In this next part, you will be extending your understonding of cultural identity and
will read and synthesize information to help you toke a position about the extent to
which one’s culture influsnces one's view of the world,

Vocabulary Development

Return to the Contents page at the beginning of this unit and note the Academic
Vocabulary and Literary Terms you have studied so far. Which words/terms can you
now move to a new category on a QHT chart? Which could you now teach to others
that you were unfamiliar with at the beginning of the unit?

Essential Questions
How would you answer the questions now?

1. How do cultural experiences shape, impact, or influence our identity and
perceptions?
2, How do we synthesize multiple sources of information into a cohesive argument?

Unpacking Embedded Assessment 2

Read the assignment for Embedded Assessment 2; Writing a Synthesis Paper.
Your assignment is to collaborate with your peers to write an essay that
responds to the following synthesis prompt:
To what extent does one's culture inform the way one views others and the world?
Be sure to support your claim with evidence from at least three different texts

you have read, viewed, or listened to in this unit, as well as with personal
enperience and insights.

In your own words, summarize what you will need to know to complete this
assessment successfully. With your class, create a graphic organizer to represent
the skills and knowledge you will need 1o complate the tasks identified In the

© 2014 College Board. All rights reserved.
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Embedded Assessment.
| == S
o
% levet; demonstrate Independence in gathering '
vocabulary knowledge when considering o
| Focus Standards: warit ar nhrace imanrtant tn eamnrshencinn ar
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ACTIVITY 1.9 continued

Previewing Embedded /
and Preparing for a Writ

WORD

CONNECTIDNS

Roots and Affixes

The word structure has g

Latin root struct- (or stru-),
meaning *to build.” This root
also appears in deconstruct,
consiruction, Instructor,
destructive, obstruct, consirue,
and reconstruction.

0

e e T
]
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Deconstructing a Writing Prom

Writing prompts often contain many detc
caught up in the details and forget the m
response with lawless syntax, but if you
receive a high score.

Five Parts of Every Writing Proi

When considering ony prompt, look for f
will be present, Finding as many os you ¢
to deo and how Lo respond to the prompt

1. Subject: What is the subject you nee«
will identify the subject, but it may be
you to think of a childhood experienc:
implicit or explicitlare associated witl

2. Spaaker: Who is writing the answer?
student, a citizen, an authority?) Use
perspective you should take as the w

3. Type of Essay: What kind of response
synthesis, personal narrative? An effe
you need to do. It may give you a cho

4. Task: What is the prompt asking you
take a stond on gn issue and write a f
details carefully to identify exoctly wt

5. Hints: Does the prompt give you sugc
suggest ideas to think about or literal

After decanstructing the first prompt on

all five ports of the remoining prompts. ¥
highlight different parts in each prompt «
the prompt in My Notes.
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Prempt 1: Think of something at your school that you would like to change in
order to create 0 more positive learning environment. The change could affect
anything from a policy or procedure to an attitude or tradition. In o well-organized
persuasive letter, write to an adult at your school presenting the problem, your
solution to that problem, and why the environment would change.

Subject: Something at my school thun | could change, perhaps a pobicy (like the
Tordy Policy) or the exclusive cliques that cause some students to feel left out of
social groups. affecting their ability ta learn inclass.

Speaker; | am the spedaker. | am o student It this school. | will have to use personal
experlences ond voice will be important,

Type of Essay: | am Lo write o persunsive lelter, using apprapriote formaiting and
deciding whether to be formal or informol. | will need to persuoade an aduit ond use
the most persuasive technigues | know.

Tosk: Construct @ persugsive grgument. Present the problem, my solution, ond why
the eavironment would chonge. | will need to include elements of the argument,
such ds my cloim and specific examples to support my cloim. It will also be
impaortant to show the counterorguments.

Hints: The prompt gives me ahint on organizalion because | need three separate
chunks: to address the problem, my solution, ond why the environment will
change. The prompt does not give me the adult to weite'10, 50 it might be smart to
choose someane who con octuolly help me initiole the chonge.

Prompt 2: Contemporary life is marked by controversy, Choose a controversial
local, national, or global issue with which you are familior. Then, using appropriate
evidence, write on essay thot corefully considers opposing positions on this issue
and proposes a solution or compromise.

Prompt 3: The following is a mock press release from The Onion, a publication
devoted to humor and satire. Read the article carefully. Then write an essay in
which you analyze the strategies used in the article to satirize how products are
marketed to consumers.

Prompt 8: Your assignment is to collaborate with your peers to write an essay thot
responds (o the following synthesis prompt: To whal extent does one’s culture
inform the way one views others ond the world? Be sure to support your claim with
evidence from at least three different texts you have read, viewed, or listened to in
this unit, as well as with personal experience and insights.

£ 1014 College Bootd, All righls reserved.

Check Your Understanding

Whot information can you identify in a prompt that can help you write an
effective response?

A 3 ] I

& reserved.,
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ACTIVITY 1.10

»PLAN

Suggested pacing: 1 50-minute ciass
period (+ homework)

—
')
I
i

Colliding Worlds
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P TEACH

Bl Assign the qulcltwrlte in questlon
1 to elicit responses that will connect
with the upcoming reading.

Encourage prediction of the tone
of lyer’s piece by asking students

to read About the Author and to
consider the title “Where Worlds
Collide.” Direct students to further
prepare for the reading by reviewing
the definition of aliusion. Ask them
to mark the text for ollusions and
images.

[EJ Read the first paragraph of
lyer’s piece aloud to students. Then
stop and ask them what altusions
appear in the paragraph, what
culturol information they contain,
what “images” they likely support,
and what cotlision is introduced in
the first paragraph by how “they
[who are they?) come out” into this
“Promised Land.”

Key ideas and Details: Allusions
include the Dodgers (baseball
team), Rodeo Drive {(famous street in
Beverly Hills), Cops and Terminator 2
{films), and Promised Land (Biblical
reference).

Key |deas ond Details: iyer's syntax
reflects the experiences of his
subiects: he shows how they are
taking in their surroundings and
beginning already to assimilate to
the new surroundings.

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi...

==

LEARNING STRATEGIES:
Quickwrite, Predicting,
Sketching, Marking the Text,
Discussion Groups, Sharing ond
Responding, Revisiting Prior
Work, Think-Pair-Share

My Notes

Literary Terms

An oltusion is a reference to o
well-known person, event, or
place from history, music, ort,
or another literary work.

KEY IDEAS AND DETAILS
What allusions does lyer use
in the first paragraph?

KEY IDEAS AND DETAILS
Iyer begins the essay with
“They come,” then “They
see,” then “They have
aiready.” What's the effecl
of this progression in his
depiction of the “arrivals”?
What does it suggest aboul
their changing perceptlons?

Learning Target

* Analyze the structure of a texi to expl
ideas for effect.

Before Reading

1. Have you ever found yourselfin a con
may have viewed pictures or a broche
you are taking it all in—in person! Wk
you comfortable or uncomfortable? O
Disoppointed or overjoyed? Explain y

During Reading

2. Read the essay entitled “Where Worl
Iyer destribes what people experienc
read, mark the text for allusions and «
new arrivats.

*-inioinfi:ﬁgnon -
Iyer born Journalist, r
J 'E':? grmq:p Inrgm:l::nmdo

 Iyersw lore unusuol or unex
S WO ﬁ o unex)

" Mis book Video Night in Kathmandu:
 East (1988) focuses on the West’s inf
it describe his writng style as be

W Essay

Where ulo

by Pico Tyer

“They come out, blinking, inte the blea
Rodeo Drive T-shirts, with the maps their
they've braught over from Cops and Termii
heads still partly in the clouds, bodies still
they step inte the Promised Land.

| Focus Standards:

particular sente
portions of o tex
Addisimm ) C -

4/17/2014



In front of them is a Van Stop, a Bus Stop, a Courtesy Tram Stop, and a Shuttle
Bus Stop (the shuttles themselves tracing circuits A, B, and C). At the Shuttle Bus Stop,
they sce the All American Shuttle, the Apollo Shuttle, Celebrity Airport Livery, The
Great American Stageline, the Movie Shuttle, the Transport, Ride-4-You, and forty-two
ather magic buses waiting to whisk them everywhere from Bakersficld to Disneyland.
‘They see Koreans piling into the Taeguk Airport Shuttle and the Seoul Shuttle, which
will take them to Koreatown without their ever feeling they've left home; they see
newcomers from the Middle East disappearing under the Arabic script of the Sahara
Shuttle, They see fast-talking, finger-snapping, palm-slapping jive artists straight from
their TV screens shouting incomprehensible slogans about deals, destinations, and
drugs. Over there is a block-long white limo, a Lincoln Continental, and, over there,

a black Chevy Blazer with Mexican stickers all over its windows, being towed. They
have arrived in the Land of Opportunity, and the opportunities are swirling dizzily,
promiscuously’, around them,

They have already braved the ranks of Asian officials, the criminal-looking
security men in jackets that say “Elsinore Airport Services,” the men shaking tins that
say “Helping America’s Hopeless” They have already seen the tilting mugs that say
“California: a new slant on life” and the portable fruit machines in the gift shop.

They have already, perhaps, visited the rest room where someone has written, “Yes
on Proposition 187, Mexicans go home,” the snack bar where a slice of pizza costs §3.19
(18 quetzals, they think in horror, or 35,000 dong), and the sign that urges them to try
the Cockatoo Inn Grand Hotel. The latest arrivals at Los Angeles International Airport
ate ready now to claln ibeir new fives.

Above them in the terminal, voices are repeating, over and over, in Japanese,
Spanish, and unintelligible? English, “Maintain visual contact with your personal
property at all times” Out on the sidewalk, a man's voice and a woman's voice are
alternating an unending refrain: “The white zone is for loading and unloading of
passengers only. No parking.” There are "Do Not Cross” yellow lines cordoning off parts
of the sidewalk and “Wells Fargo Alarm Services” stickers on the windows; there are
“Aviation Safeguard” signs on the baggage carts and "Beware of Solicitors” signs on the
columns; there are even special phones “To Report Trouble” More male and female
voices are intoning’ continuously, “Do not leave your car unattended” and "Unattended
cars are subject to immediate tow-away.” There are no military planes on the tarmac
here, the newcomers notice, no khaki soldiers in fatigues, no instructions not to take
photographs, as at home; but there are civilian restrictions every bit as strict as in many
@ police state,

“This Terminal Is in a Medfly Quarantine Area,” says the sign between the
terminals. “Stop the Spread of Medfly!" If, by chance, the new Americans have to enter
a parking lot on their way out, they will be faced with “Cars left over 30 days may be
impounded at Owner'’s Expense” and “Do not enter without a ticket.” It will cost them
$16 if they lose their parking ticket, they read, and $56 if they park in the wrong zone,
Around them is an unending cacophony of antitheft devices, sirens, beepers, and
car-door opencrs; lights are flashing everywhere, and the man who fines them $16 for
losing their parking ticket has the tribal scars of Tigre across his forehead.

© 2014 College Board. All rights reserved.

‘The blue skies and palm trees they saw on TV are scarcely visible from here: just an
undifferentiated smoggy haze, billboards advertising Nissan and Panasonic and Canon,
and beyond those an endlessly receding mess of gray streets, Overhead, they can see the
all-too-familiar signs of Hilton and Hyatt and Holiday Inn; in the distance, a sea of tract
houses, mini-malls, and high rises. The City of Angels awaits them.

Page 46 of 81

== 4 L5

[VIDEAS AND DETAILS
Juxtaposition is the
placermant of wards or
ideas near each other for
the purpose of comparison.
What images does lyer
juxtopose? What Is the
sffect of that juxtaposition?

'Y LIS AN ALs
Iysr withholds the actual
location until the end of the
Sth paragraph. What is the
effect of doing s0?

What shift does the
underlinad “but” in this
paragraph signal? What is
the effect of the Images in
the last two paragraphs on
your impression of “The
City of Angels”?

s reserved.
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ACTIVITY 110 continued
| TEACHER T) TEACHER |

You might hand out the following
or a similar paragraph as a model
anatysis. Then, have students first
highlight all evidence in one color,
then highlight all commentary in o
second color,

The new arrivals to America in

Pico lyer's “Where Worlds Collide”
are less affected by their new
surroundings than they are by
their own expectations of the land
and promise thot awaits them.

lyer describes the “unending
cacophony” of sounds and the
“apportunities [that] are swirling
dizzily, promiscuously” within

the pewcomers’ vision. Even so,
the barrage of colors and noises

do not suggest that they are

going onywhere but the “Land of
Opportunity,” @ phrase whose idea
is repeated at least four times. This
allusion to the “Promised Land,”

a Biblical place that beckoned
God’s chosen peaple for 40 years,
is synonymous to America, also
referenced as a new life they can
“claim” and “The City of Angels.” So
in spite of images of overwhelming
tronsportation options, overpriced
snacks, and overzealous sales
pitches, the new arrivals “owait”
semething; their expectations of
the opportunities are not even
squelched as they move into their
new home, lyers’ piece strongly
suggests that expectations are g
patt of one’s background, and in this
case, expectations are enough to
hide otherwise daunting visions from
one’s experience,

You might have students
exchange their completed drofts,
and then have them annotate and
color code them.

Technology Tip: if student drafts
are on computers, you can use the
comment, highlighting, and track

Colliding Worlds
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My Notes

After Reading
3. Reread the possage to see the allusio
in the My Notes space. What do you k
references In history, in literature, or

4. How does your understanding of the *
understanding of this passoge? What

Language and Writer's Craft: C

Colons and semicolons may not be used
uses to structure language.

Use a colon to set off a serles in a list, us

Example: The picnic supplies are ready:
and ice.

Use a semicolon to separate two indepe
when ane is preceded by a conjunctive a

Exomple: Everyone is ready for a picnic;

PRACTICE: Look at the lost paragroph of
does the colon function in the sentence?
and find exomples of the use of colons a
In lyes's paragraph, the colon introduces
contrasted ogainst the images (from tele

Persuasive Wiiting Prompt: To what ¢
her perception of a given situation? Writs
using “Where Worlds Collide” as your pr

* Start with a TAG (Title, Author, Genre;

+ Support your cloim by referencing mu
essay, including juxtaposed images o

¢ Emulate a complex syntactic structur
combine two related sentences.

Check Your Understanding
What are the elements of o good TAG stc

A good TAG statement includes the ideni
cloim. It presents the main ideo of the re

» ADAPT

If students need additional practice, you might use the

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi... 4/17/2014
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Perspectives on Heritage: |

Leamning Targets

* Analyze a poem for the author's use of literary devices to explain how specific m‘s:,‘“mz:’
stylistics choices support the development of tone and theme, % il . n" ";‘.'.t e ng,

¢ Develop strategles for organizing ideas. Readlng, SIFT, Gro'up

Blscussion
Before Reading

1. What do you know about quilts? Read the outhor information and then predict
what you think quilts might signify in the text. As you read, check for evidence
that confirms or negates your prediction.

Images are words or

During Reading phrases that appeal to one
2. Writers use symbols, imagery, and figurative language to help develop or more of the senses and
meaning in a story. As you read, underline lines that you think are particularly create a picture,
important in establishing the meaning of the quilts to the speaker. Figurative language is
imaginative language not
meant to be taken literally,
such as similes and
metaphors.

© 2014 College Board. Al rights reserved.

g — or trying a new approach, focusing on addressing
E what is most significant for a specific purpose ond
-] Focus Standards: andiencs
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ACTIVITY 111 continued

Perspectives on Heritac

my - ther

5 -
P 1e@ec
by Teresa Palomo Acosta

they were just meant as covers
in winters
as weapony

againsi pounding january winds

A

but it was just that cvery morning | aw

october ipened canvases

passed my hand acress their cloth face

and began 1o wonder how you pieced

ail these together

10 these strips of gentle communion coll
nightgowns

wedding organdies

dime store velvets

KEY IDEAS AND DETAILS
How does Acosta incorporate how you shaped patterns square and o
juxtaposition in her poem? 15 positioned

balanced

then cemented them

with your thread

a steel needle

a thimble

how the thread darted in and ol

galloping along the frayed edges, tucki

as you did us at night

oh haw you siretched and winked and
258 your michigan spring faded curtain pi

ry father’s santa fe work shirt

the summer denims, the tweeds of fatl

in the evening you sal sl your canvas

—our cracked linoleam foor the draw

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi... 4/17/2014
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3 me lounging on your arm
and you staking out the plan: My Notes
whether to put the lilac purple of easter against the red

plaid of winter-going-

into-spring

5 whether to mix a yellow with blue and white and paint the
corpus christi noon when my father held your hand
whether to shape a five-point star from the
somber black silk you wore to grandmother’s funeral —— -

You were the river current

# carcying the roaring notes . . .
forming them into pictures of a little boy reclining
a swallow flying i - -

You were the caravan master at the reins

driving your thread needle artillery across the mosaic cloth bridges

43 delivering yourself in separate testimonies

oh mother you plunged me sobbing and laughing

into our past
into the river crossing at five
into the spinach fields
8 inidtheplainview c3fn'rotef KEY IDEAS AND DETAILS
{nto tuberculosis wards Whot is the effect of the

repected prepositional

into braids and muslin dresses phrases In this stonza?

sewn hard and taut to withatand the thrashings of twenty-five years

stretched out they lay

58 armed/ready/shouting/celebrating
knotted with love
the quilts sing on

€ 2014 CoVeqge Board. Afl tights resenved.
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ACTIVITY 1.11 continued

: Imoges

- Speech

~ Tone/
- Theme

Symbols

Figures of

Page 51 of 81

Perspectives on Heritac

3. Use the graphic organizer below to ar
As you closely read the poem for exar
language, tone, ond theme, be sure
your interpretation of their significant

~ Quilts are compared to
| wegpons, canvases, fo
5 's'.-crrnrnm-ﬁqn,_pmwiﬁ;ju
d]wSQi’ﬁ-anﬂ hﬁwé
- which to “paint” perso
: H‘i'l%lbw.
~ “pounding fanudry win
- “gentle communion” *
* fannel nightgowns”
i “dime store velvets”
- “michigan spring fade
¢ Curtdin pieces”
. “cracked linoleum floo
. "cemented them
© with your thread
- asteel needle”

wead “galloping alon

 frayed edges”

- "fuicking them in as yo:
| s at night”

- “you were the rives cur
© garrying the roaring no
© “quilts sing on™

 The tonecon be desci
. as sincereas the speak
© honest, truthful, end es
. earnest in her expressi
~ about the quilt and hes
| mottier's preparation o
- through words such as
. mother” and “me loung
~ onyour arm." Jtis also
- meditative or nosialgic
* recalls the instonces in
- the guilts were created
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Ing | ACADEMIC VOCABULARY
For Embedded Assessment 2, you will write a synthesis essay. | Synthesis refers to the act
You have already used synthesis, even if you do not realize it. Throughout ! of combining Ideas from
this unit, you have combined new and varlous pieces of information with your : different sources to create,
existing ideas. You were synthesizing the pieces. A synthesis prompt asks you to express, or support o
write a composition that develops a position on an issue and then sythesize, or new idea.

Incorporate, information from multiple sources, including your own experiences.

In order to synthesize information, you need a focusing idea or question for which
you gather ideas from multiple texts or sources of information.

For example, what if you were asked to respond to one of the following questions:
e “How do parents influence our perspectives on our culture?”
¢ “How do writers use symbolism to convey theme?”

4. How would you approach this task? In the space below, write down a plan for
how you would do so.

Pusniiols snaunin
Lok thraugh overul tanis 46 And the Dea axampine.

Orgonize the exomples into groups.

Annotate the examples with nhﬂhm

Wyiea & Lol LRI S 0PN MImHYRONE v Srpd iy gupamisusion.

Synthesis Prompt: Working with a partner, choose one of the questions
above that you think you can best answer. Revisit the texts you have read in this
unit, and choose at least one other text that would serve as good evidence to
support a response to the question. Be sure to:

= Write a thesis statement for your essay responding to the question,
¢ Write on outhine for your response,
« Explaln why you chose the structure you outlinad.

Possible outlines:
Qution-1; Theola, Suppestg Cabn 3, Suppaeting Lo & Cmisise
Option 2: Thesle, Tost 1; ol 2, Comolisslen

Dptivn & Thesis, Simieinn, Bifforanms, $ oo

Check Your Understanding
How con you use multiple texts os svidence to support a thesis?

© 2014 College Boord. All rights reserved.

1= reserved.
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ACTIVITY 114

»PLAN

Sugaested

LEARNING STRATEGIES:
Think-Pair-Share, Marking
the Text, Graphic Orgonizer,
Discussion

! HEMIL vU| i

A concession is accepling
something os true, A refutation
is proof that an opinion is wrong
or false.

Focus Standards:

Page 53 of 81

Argumentation in “An In

Learning Targets
+ Analyze the structure of an argument.
* Construct an argument effectively in¢

Before Reading

1. What relationship moy exist between
concept of culture require the skill of
partner. (You may want to consider wi

The Structure of an Argument

Although arguments are varied in their ¢
elements are almost always found inan -

The Hook
¢ The hook grabs the reader’s attentior

* [t often establishes a connection betv
background information.

+ |t can be, but is not limited to, an anec

The Clgim

» The claim comes in the opening sectit
« |t stotes your belief and what you wis
» It can be straightferward and clear, fo

Support: Reosons and Evidence
* Your support is the reasoning behind

* You provide supporting evidence fory
s0 on} and use support to create logit

Counterclgims: Concessions and Refutat
* A concession recognizes the argumer

¢ A concession builds your credibility b
granting that the other side has some

¢ Following the concession, o refutatiol
viewpoint by proving your side hos M

Concluding Statement
» A concluding stotement drows your ai
and mokes o final oppeal.
¢ Avold repeating information, but sum
and oppeals.

W.2-10.1: Write

an analysis of 51
unlid rencnninm
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During Reoding
2. As you read “An indian Father's Plea” by Robert Lake, mark the text and write
the elements of argumentation in the My Notes section of your text.

AN INDIAN FATHER'S

PLEA

by Robert Lake (Medicine Grizzlybear)

Wind-Wolf knows the names and migration patterns of more

than 40 birds, He knows there are 13 tail feathers on a perfectly
balanced eagle. What he needs is a teacher who knows his
Sull measure.

Dear teacher, [ would like to introduce you

T I I I [ e = ey T e T T T Y P e e

to my son, Wind-Wolf. He is probably what you -
E would consider a typical Indian kid. He was born and raised on the reservation. He has UEY MEAN ANS GETALE
black hair, dark brown eyes, and an olive complexion. And like so many Indian children How does this paragraph
g his age, he is shy and quiet in the classroom. He is 5 years old, in kindergarten, and 1 astablish the speaker's
3 can't understand why you have already labeled him a “slow learner” pasition?
E At the age of 5, he has already been through quite an education compared with his
peers in Western society. As his first introduction into this world, he was bonded to KEY IDEAS AND DETAILS
g his mother and to the Mother Earth in a traditional native childbirth ceremony. And How does the speaker
z he has been continuously cared for by his mother, father, sisters, cousins, aunts, uncles, keap his audisnce In mind
R grandparents, and extended tribal family since this ceremony. with the support for hia
° orgument? i

From his mother’s warm and loving arms, Wind-Wolf was placed in a secure and
specially designed Indian baby basket. His father and the medicine elders conducted
another ceremony with him that served to bond him with the essence of his genetic
father, the Great Spirit, the Grandfather Sun, and the Grandmother Moon. This was all
done in order to introduce him properly into the new and natural world, not the world
of artificiality, and to protect his sensitive and delicate soul. It is our people’s way of
showing the newborn respect, ensuring that he starts his life on the path of spirituality.

-

s reserved.
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KEY IDEAS AND DETAILS
What element of an argument
is displayed in the sentence
beginning “Although you in
Western society,.."?

KEY IDEAS AND DETAILS
What do you notice abaut the
kind of evidence the author
uses to make his claim?

o R bt b i b e |} bt
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Argumentation in “An In

‘The traditional Indian baby basket bec
first seat for his classroom. He was strappe
willow roots and hazel wood construction.
had gathered her materials with prayer anc
of basket that our people have used for tho
provide the ¢hild with the kind of knowled
survive in his cullure and environment,

Wind-Wolf was strapped in snugly wii
legs, Although you in Western society may
maotor-skill development and abstract reas:
develop his intuitive faculiies, rational inte
Wind-Wolf was with his mather constantly
him on her back or held hirn in front while
she went, and every night he slept with bot
educational setting was not only a "securc”
complicated, sensitive, and diverse, He bas
daybreak when she made her prayers and g
sat with his uncles in a rowboat on the rive
watched and listened 1o elders as they told
songs around the campfires,

He has attended the saceed and ancien
is well-acquainted with the cultures and b
his mother when she gathered herbs for he
grandmaothers gather and prepare traditior
and deer mear. He has played with abalone
while watching the women make beaded ju
had many opportunities to watch his fathe;
kinds of colorful feathers and sing differen
sacred dances and rituals.

As he grew older, Wind- Woll began tc
his motor skills, and explore the world arm
could always return 1o the basket, as o tart]
journcy allows one to reflect in privacy on
knowledge deeply into the unconscious an
sound, smell, fecling, taste, and the learnin
integrated —-the physical and spiritual, mat
individual and social,

‘Ihis kind of learning goes beyond the
between rough and smooih, square and ro
similarities and extremes,

Far example, Wind- Wolf was with his
for seven days straight in the hot sun, fastii
Pxance Ceremony of a distant tribe. He has
healing ceremunies by medicine men and 1
Alaska and Arizona to New York and Calif
sacred sweat-Jodyge rituals-—used by native
he was 3 years old, and he has alceady beer
racial brothers: Protesiant, Catholic, Asian
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It takes a long time to absorb
and reflect on these kinds of

experiences, so maybe that is.

why you think my Indian child

isa slow lcarner. His aunts and

grandmothers taught him to count
and know his numbers while they
sorted out the complex materials used
to make the abstract designs in the native
baskets. He listened to his mother count each and
every bead and sort out numerically according to color while she painstakingly made

count and sort the rocks to be used in the sweat lodge—seven rocks for a medicine
sweat, say, or 13 for the summer solstice ceremony. (The rocks are later heated and
doused with water to create purifying steam.) And he was taught to learn mathematics
by counting the sticks we use in our traditional native hand game. So I realize he may.

S10W 1D graspin e metnod [l OO0 ] [QOIT]

He is not culturally “disadvantaged.” but he is culturally “different” If you ask him
how many months there are in a year, he will probably tell you 13. He will respond
this way not because he doesn’t know how to count properly, but because he has been
taught by our traditional people that there are 13 full moons in a year according to
the native tribal calendar and that there are really 13 planets in our solar system and
13 tail feathers on a perfectly balanced eagle, the most powerful kind of bird to use in
ceremony and healing.

But he also knows that some eagles may only have 12 tail feathers, or seven, that
they do not all have the same number. He knows that the flicker has exactly 10 tail
feathers; that they are red and black, representing the directions of east and west,
life and death; and that this bird is considered a “fire” bird, a power used in native
doctoring and healing, He can probably count more than 40 different kinds of birds,
tell you and his peers what kind of bird each is and where it lives, the seasons in which
it appears, and how it is used in a sacred ceremony. He may have trouble writing his
name on a piece of paper, but he knows how to say it and many other things in several
different Indian languages. He is not fluent yet because he is only 5 years old and
required by law to attend your educational system, learn your language, your values,
your ways of thinking, and your methods of teaching and learning. So you see, all of
these influences together make him somewhat shy and quiet—and perhaps “slow”
according to your standards, But if Wind-Wolf was not prepared for his first tentative
foray into your world, neither were you appreciative of his culture, On the first day of
class, you had difficulty with his name. You wanted to call him Wind, insisting that
Wolf somehow must be his middle name, The students in the class laughed at him,
causing further embarrassment.

© 2014 College Board. All rights reserved.

oS reserved.

complex beaded belts and necklaces. He learned his basic numbers by helping his father

Page 56 of 81

Where and how does Lake
incorporate transitions into
this crgument?

BEON SN NETALS
What element of an
argument is disployed In
the undariined sentences?
How do they Improve
thw effectiveness of the
speaker's cloim?

KEY IDEAS AND OETAILS
How does the speaker
utilize juxtaposition for
effect?

T T T T e e I SV (| [— | T Y e g =

-

L L
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KEY IBEAS AND DETAILS
How does the tone shift at this
point in the essay? How does
the author achievé this shift?
In terms of argumeniative
structure, what is the author
doing here?

KEY IDEAS AND DETAILS
Notice how the speaker
incorporoles direct quotations
in this example rather than
simply talking “about” the
incident, How do precise
words further on argument?

Argumentation in “An In

Page 57 of 81

While you are trying to teach him you
for self-discovery and aclapt to his new lear
the window as il daydecaming, Why? Beca
changes in nature. 1t is hard for him to mal
right to the left hemisphere of the brain wh
the geese heading south, and the squireels :
harsh winter. 1o his heart, in his young mir
is the time of year he is suppased 1o be witl
deer meat, and native plants and herbs, an
caught between twa worlds, torn by Iwo di

Yesterday, for the third time in two we
wanted io have his hair cut. He said he doe
miake fun of his long hair. [ tried 1o explaio
sign of masculinity and balance andis a so
his position.

To make matters worse, he recently er
Wind-Wolf had managed to adapt at least
from school one day, he asked his new pal
hiny until supper. That was OK with Wind-
When they all got to the little friend’s hous
while Wind-Wolf's mother waited, But the
if you have to play with him at schoal, but
house!” When my wife asked why not, the
you are Indians and we are white, and | do.
kind of peaple”

So now my young [ndian child does n.
though we cut his hair), He feels that he de
your class, and he is well-aware of this fact.
and culture, he feels ashamed. When he we
people hate us so much and always kill our
everything away from us, He asks why the
power, beauty, and essence of pature or pre
the world around them firsthand. He says |
his Indian cousins and friends. He asks wh
friend always rells him, “T like you, Wind-3

Now he refuses to sing his native song
language, or participate in his sacred ceren
powwow or help me with a sacred sweat-le
and he doesn't want his friends at school ¢

e g e e i AW T
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So, dear teacher, I want to introduce you to my son, Wind-Wolf, who is not really
a “typical” little Indian kid after all. He stems from a long line of hereditary chiefs,
medicine men and women, and ceremonial leaders whose accomplishments and unique
forms of knowledge are still being studied and recorded in contemporary books. He has
seven different tribal systems flowing through his blood; he is even part white. I want
my child to succeed in school and in life. I don't want him to be a dropout or juvenile
delinquent or to end up on drugs and alcohol because he is made to feel inferior or
because of discrimination, I want him to be proud of his rich heritage and culture, and
I would like him to develop the necessary capabilities to adapt to, and succeed in, both
cultures. But J need your help.

What you say and what you do in the classroom, what you teach and how you
teach it, and what you don't say and don't teach will have a significant effect on the
potential success or failure of my child. Please remember that this is the primary year
of his education and development. All I ask is that you work with me, not against me,
to help educate my child in the best way. If you don't have the knowledge, preparation,
experience, or training to effectively deal with culturally different children, I am willing
to help you with the few resources I have available or direct you to such resources.

Millions of dollars have been appropriated by Congress and are being spent each
year for “Indian Education!” All you have to do is take advantage of it and encourage
your school to make an effort to use it in the name of “equal education.” My Indian
child has a constitutional right to learn, retain, and maintain his heritage and culure.
By the same token, I strongly believe that non-Indian children also have a constitutional
right to icarn about our Native American heritage and cuiture, because indians piay a
significant part in the history of Western society. Until this reality is equally understood
and applied in education as a whole, there will be a lot more schoolchildren in grade
K-2identified a "slow leamers”

My son, Wind-Woll, is not an empty glass coming into your class to be filled. He is
a full basket coming into a different environment and society with something special to
share. Please let him share his knowledge, heritage, and culture with you and his peers,
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KEY JOEAS AND DETAILS
The direct address of a an
absent or imagined person
(“dear teacher”) Is called
an opostrophe. What is

#ta effect in the speaker’s
argument? Why does he
choose to place it here?

KEY IDEAS AND DETAILS
“But” is a signal of a shift.
What kind of shift doas the
sentance “But | need your
help.” signal?

25 MRAR AR [ TALY
Undatline the speaker's ¢all
to oction In these ¢losing

remarks.

W5 reserved.

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi... 4/17/2014




Page 59 of 81

ACTIVITY 1.14 continued Argumentatiﬂn in “An e

-aphic o

After Reading

3. In the graphic organizer below, identl
argument thot appear in “An Indian Fi

Element of

Arqument

~ Hook * The outher establis

: * by writing thot his'
- queslions why his ¢
- lE@-I'-'IBII':"'

~ Claim  Despite the lobel o
. through quite an et
~ Western Society.”

© Support Wind-Wolf's educa:
: “with his mother in
~ seven days straighl
Iherself in the sacre

tribe.”

. Concessions/ ~ "He may have troul
- Refutations but he knows how i
: ~ different Indian lgn

 CalltoAction  “Plegse remember
i education and dev
~ with me, not ageint
~ best way. IFyou do/
~ experience, of frair
- different children, i
- resources | hove av

4, Discuss the effectiveness of the write
members. Does the organization help

Check Your Understanding

Argumentative Writing Prompt: How
Taking on the perspective of the unname
appeal in a letter. Be sure to incorporate

« Use the structure of an argument thol
Father's Plea.”

* Specifically address his oppeal by qur
your letter,

¢ Incorporate varied synlax structures i
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Writing a Synthesis Papeﬁ.:;- EMAEDNEN

ALSESSEMENT 2

Assignment
Your assignment is to collaborate with your peers to write an essoy that responds
to the following synthesis prompt:

To what extent does one's culture inform the way one views others and the world?

Be sure to support your claim with evidence from at leost three different texts you
have read, viewed, or listened to In this unit, as well as with personal experience
and insights,

Planning and Prewriting: Take time to maoke o/ plon for your essay.
+ In the texts you have studied, how have the ottitudes and actions of the authors
or charocters been Influenced by their cultural backgrounds?

s How will your group reach a consensus to write a preliminary thesis (¢claim) on
the extent to which culture shapes perspective?

¢ How will you select on organizatlonal structure that addresses the key elements of
an argument —hook, claim, support, concessions/refutations, and call to action?

¢ Once your organizationol fromework is cleor to oll members of your group, how
will you assign egch individual o section to compose? For exomple, do you plon
to write the bady paragraphs separately and then synthesize your information
in order to compose your opening and conclusion as a group?

Drafting and Revising: Compose your synthesis poper.
+ How will you ensure that eoch group member contributes a section that
supports the thesis with evidence identifying culturol influences?

* How will you incorporate textuol evidence from your readings into the section
you will contribute to the essay?

¢ How can you work with your group to share and respond to the individual
sections in order to revise and synthesize o cohesive droft?

s How can you ond your Writing Group use the Scoring Guide to develop
questions that will focus your discussion and revision?

Editing oand Publishing: Prepare your essay in final form,
¢ How can you work collaboratively as well as individuaily to improve sentence
variety with porollel structure, phroses, or semi-colons?

® How will you check that you have embedded source materiol using correct
punctuation and in-text parenthetical citations?

£ 2014 College Board, Al righs reserved,

* Which resources (including peer editing) can help you edit for correct grammor,
oppropriate punctuation ond capitalization, and correct spelling?

Reflection
After completing this Embedded Assessment, respond to the following:

* Whot were the benefits and challenges of writing collaboratively, and whaot
would you do differently If faced with a similor task in the future?

+ Of the texts you studied in this unit, which authar or character's perspective
¢could you relate to or understand best? Did that person have a similar cultural
heritage to yours? Explain.

both in @ manner that anticipates the audience’s
knowledge level and concerns. h
TR R L T STt (s, (SR (U (R !

its reserved.
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EMBEDDED

ASSESSMENT € continued

I3 Editing and Publishing: Be sure to
provide access to appropriate tools
for final editing and publication, such
as a dictionary, thesaurus, spell-
check program, grammar handbook,
style guide.

| TEACHERT) TEACHER |

Consider asking each writing
group to contribute one or two
model sentences that demonstrate
sentence variety through the use
of parallel structure, phrases, and
semlicolons. Post these to inspire
other students to experiment

with syntax.

B Refloction: These questions

are meont to encourage students

to reflect on their leorning and set
goals for future performonce. The
reflection questions that follow

each Embedded Assessment

will become part of a student’s
Portfolio collection. Over time, these
questions wilt help students build
the copacity for self-reflection and
you can use them to assess students’
metacognitive skills.

Portfollo Give students time to
organize their work leading up to
Embedded Assessment 2 and move it
from thelr Working Folders into their
Portfolios. Keeping a portfolio of
work during the year is an important
strategy for having students go
through regular self-evaluations of
their academic progress,

When you score this Embedded
Assessment, you may wish to make
copies or download and print a
copy of the Scoring Guide from
Springboard Online. This way you
can have a copy to mark for each
student’s work,
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Writing a Synthesis F

SCORING GUIDE

Scoring |
co smpl
Crilera | Exemplaty

. The essay
# has a clearly stoted

and strongly
maintalned claim
that takes a specific
position.

| » develops the

| argument effectively |
by integrating
relevant evidence
from a variety of texts

ideas

' The essay
* uses an effective

orgonization that
establishes clear
relotionships
among clgims,
counterclaims,
reasons, ond
evidence.

- » introduces

ideas smoothly,

develops claims

and counterclaims

. varied transitions,

 The essay
. = uses diction and

Use of

voice,

. * correctly embeds
and punctuotes
parenthetical
citations.

* demonstrates
strong command
of conventions for
grammat, usage,
capitalization,
punctuation, and
spelling.

| and personol insight.

fairly, and providesa :
| satisfying conclusion.
' » yses appropriote ond

syntax thot conveya
formal, authoritative :
i » uses generally

correct parentheticol

Proficien]

The essay
| » mokes an effective

claim with a specific
position.

: = develops an

orgument sufficiently
by integrating
evidence from o
variety of texts and
personal experiences.

i The essay
: » uses an adequate

organizotion
that establishes
relatlonships
omong claims,
counterclaims,
rensons, and
evidence.

- » introduces ideas,

develops cloims
and counterclaims,
and provides o
conclusion.

* yses some varied
transitions.

- The essay
. » yses diction and

syntax that convey @
formal voice.

citations, with
appropriote
punctuation.

* demonstrates
adequate command
of conventions for
grammar, usoge,
capitalization,
punctuation, ond

spelling,

:Thee
: # has

ori
mai
lacl
not

| ® use

irre
inst
toc
arg

‘The e
| ® use

orc
org

e doe

¢loi
cou
con

* use

or
trar

iThee
e doe

app
forr
* omi
cita
« den
par
con
con
ing
cap
pur
ors
witl

W.9-10.1e: Provide a concluding statement
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Coming of Age
Activities

1.1 Previewingthe Unit .........oiviiniiininrennrrnnrennrrnsseensennns
1.2 Talkingabout VOICe .....ovvivinrererioerennssentoerrocesennnsonns
1.3 Narrotive VOICes . ... ...ooeittiitriiareneiirinnernitrinnsonnnns

Nevel: “Spotlight,” excerpt from Speak, by Laurie Halse Anderson
¥introducing the Strategy: Using a Double-Entry Journal

1.4 Language and Writer’s Craft: Porallel Structure. . ............cevent..,

1.5  Defining EXpPeriences . ....covveeriieenenrervonssnreransessnnsses
Shert Stery: “Marigolds,” by Eugenia Collier

1.6 LearningHowtoInterview..........cvvvievivriinnnnnrennnnnnnnenns

1.7 ConversationswithCharacters . ... ................cccovvininnnnnn

1.8 TwoVersionsofOneNarrative ...........ovvvinivnrnrrenennnnnnnnns

Mewmelr: from Aiways Running, by Luis ). Rodriguez
Peelry: “‘Race’ Politics,” by Luis J. Rodriguez

1.9 Readinganinterview Narrative ...........covviievinnnirnrenrennnss
Neafiction: “WMDs,” by Brian O'Connor
1.10  Examining the Art of Questioning...........covviviiiiinennennnnnn.
Interview Transcript: “Chuck Liddell,” by Steven Yaccino
111 Transformingthe Transcript ........ccvvvuinviriiieneniinenennnnens.
112 Planning an INterview. .. ....oviveenrieiairnieirnearoneerinanesnenss
Embedded Assessment 1: Writing and Presenting an Interview Narrative ......
1.13  Previewing Embedded Assessment 2 and Preparing to Write an Argument
1.14  Language and Writer's Craft: Phrasesand Clauses....................
E‘ 115 Buildingan Argument. . ... ....oiiiiiiiiiii it re s
3 1.16  Using Rhetorical Appeals. . .....c.oovvivrrinrininnrrrrsnnnssnsssnas
2 Speech: Remarks by the President in a National Address to America’s Schy
2 by Barack Obama
< 1.17  Torgeting Your AUGIENCE ... ovvrieieerneiieeierenerinnnnrnnnnnns
g Editorisl: “An Early Start on College,” Minnesota StarTribune
g 1.18 Evaluating Claims and Reasoning. . ..o vvvvrennnirrininvsronnnenns
S Opinien: “Why College Isn't for Everyone,” by Richard Vedder
é Opinlen: “Actually, College Is Very Much Worth It,” by Andrew ), Rotherha
@

Embedded Assessment 2: Writing an ArgumentativeEssay ..................
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2.4 Language and Writer’s Craft: Writer'sStyle ...........c.ovovieiiaanen Cereaseeiins
2.5 The Meaning of Imageryand Symbols ..........oovveereiiriiiiiriorinrsecnsciiss
Pestry: “Fire and Ice,” by Robert Frost
2.6 Shared Gifts: Introducing IFONY ......vcvvivreerirrrenaecrnvrerissrorosssescnens
Shert Stery: “The Gift of the Magi,” by 0. Henry (William Sidney Porter)
Yintroducing the Strategles: Diffusing end ST
2.7 CloseReading of AShOrtStOrY .....cvovveirererervenceseirsviosanssnsrrecasraes
Short Stery: “The Stolen Party,” by Liliana Heker (translated by Alberto Manguel)
dintroducing the Strutegy: Levels of Questions
2.8 IntroducingaStory of Revenge ........ooeeeevvrvonnrass s TEER ¢ » "% cuX T o O %
infermationel Text: “Catacombs und Carnival”
29 JronyintheVaults.........covveevraviiiianiinsnnsreney i cBE Bt ael i oo
Shert Story: “The Cask of Amontillddo, by Edgar Allan Poe
2.10 Connecting SymbolismtoMeaning ...........ocvvuvrnesnns AP 5000 a0
Peetry: “A Poison Tree,” by William Blake
Embedded Assessment 1: WritingaShort Story ...........co.vuiieiiiiiiienrnrrsesierines
2.11  Previewing Embedded Assessment 2: Thinking About Style ................, DU——
2.12  Working with Cinematic Techniques ...... o S R P S I N
213  FilminContext: An Authorial Study . .....ovverereiiiinnrerosroreansnenrasasonsens
Blographical Essay: “Tim Burton: Wickedty Funny, Grotesquely Humorous”
2.14 Setting the Mood and Understanding Tone: Wonka TwoWays .......c.cevvuvueninnnns
Mevel: Excerpts from Charlie and the Chocolate Factory by Roald Dahl
*Flims Charlie and the Chocolate Factory (2005), directed by Tim Burton
2.15 Revisiting Wonka: Thinkingabout Effect ...............coiiviiciiiiiianiicaion
*Fllm: Charlie and the Chocolate Factory (2005), directed by Tim Burton
216 More About Stylistic EFfect .....ouvvvinrmriininionerennsrreisonsosnssnnsns besass
*Flms Charlie and the Chocolate Factory (2005), directed by Tim Burton
2,17  Interpreting Style: Tim Burton’s Edward Scissorhands ........ Ceresresiarrarirtorira
*Fllm: Edward Scissorhands (1990), directed by Tim Burton
2.18  Analyzing Burton’s Style: Supporting with Textuol Evidence ............... R .
2.19  Analyzing Burton’s Style: Explaining with Commentary ...........coviiiiiiiiinenis
2.20 Analyzing Burton’s Style: BringingtoClosure ..........ovvvioiiiiinennnrienenenns
2.21  Analyzing Burton's Style: Writing the Analytical Paragraph .............covvnvuinee
222  independent VIeWing ..........ouveurnennenrnenornsusiaiasiesaneiiineissaans
*Flim: Alice in Wonderland (2010) by Tim Burton
223 PlanningaDraft .....cviviriiiiiirae it ea
Embedded Assessmant 2: Writing a Style AnalysisEssay ..................cooivinnininn
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3.3 SettingtheContext .................c.ve. Yo A e s iitnsinsRensatanss
informational Text: “Jim Crow: Shorthand for Separutlon,” by Rick Edm
Informetional Toxt: Jim Crow Laws, Martin Luther King Jr. National Histc

3.4 Reseorching and Presenting Information .. ... 01T N e sox e Sneahonsncs s
*Website: “The Rise and Fall of jim Crow,” PBS
35 ATimeforChange ........... WL oSt a1l s ¢ 0 a'v 0 Sig e ve 0 ben e s
Letter: Excerpt from “Letter From Birmingham )ail,” by Mortln Luther Kir
dintroducing the Strotegy: SOAPSTone
36 Voicesof ChaNge .......ccvvuiininrennrnnreneensvnresaoneennsnns
3.7 Historical Investigationand Citation ...............coovvvvenvrnnnnn.
3.8 ReachinganAudience.,................... ¥ 2215 oo 0000 Falimeialataiaiein o
Embedded Assessment 1: Historical Investigation and Presentation ..........
3.9 Previewing Embedded Assessment 2: A Story of the Times ............
Nenfictlon: from Scout, Atticus and Boo: A Celebration of To Kill a Mock,
McDonagh Murohy
310 AScoutingPOrty ,.iuuveivessasseminninnansecvennieisneeiosaesi

*Nevel: 7o Kill a Mockingbird, by Harper Lee
*Flilm: Clips from To Kill a Mockingbird, directed by Robert Mulligan

311 ConflictwithMissCaroline .............vovvievneeiinnersnronconns
342  AnlYZINGBOO wiwiin s ovwaiessnsin o smans visinie e ieds e
Nevel: Excerpt from To Kiif a Mockingbird, by Hocper Lee
313  Questionsand Conclusions ...........cvvvvvvnnennrnrrenennrennes
314 TwoViewsof “OneShot” .........ooviiiiinreiirreniinnnennnenes
*Film: Clip from To Kill a Mockingbird, directed by Robert Mulligon
315 PintheQuote onAEICUS .........oovvvivninnreinieinrenniinnnnenes
Mevel: Excerpt from To Kili a Mockingbird, by Harper Lee
336  Shifting Perspectives ..........covvvvenirieenennrnneenrnnnennens
Mevel: Excerpt from To Kiil a Mockingbird, by Harper Lee
b 347 ASoltary Light .....vvuvinieiieiiariteiri e
3 *Fllm: Clip from To Kill a Mockingbird, directed by Robert Mulligan
£ 348  Charaeters’ VOICeS . ..vvvenineeeriraunnanenenssonensnenenennann.
% 3.19  Analyzing Atticus’s Closing Argument . ............ccovvviiinnnnnn.
B Nevel: Excerpt from To Kill @ Mockingbird, by Harper Lee
§ *Fitm: Clip from To Kill a Mockingbird, directed by Robert Mulligan
g dintroducing the Strategy: SMELL
3 3.20 AftermathondReflection ...........covvvvinvvinnviniinnnernnnenn,
& introducing the Strategy: Socratic Seminar
= 3.21  StandinginBorrowed Shoes ...........c.ovviririninninininnennss

Novel: Excerpt from To Kill a Mockingbird, by Harper Lee
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Exploring Postic Voices

Activitles
61 PreviewingtheUnit .........covviiueinerarenciionriorrsesssssossoisnssanassons
8.2 WHhatISPOIIYY. ..o ivitriiniiarieiinnaeneosenesosrtrssssasacosssionsoacsasons
Peetry: “Poetry,” by Pablo Neruda
43 AWriterSpeaks AboutPoetry ..........coiveiiiiiiiieiiiiiiiiiiiiiiiiieneiis
Essays: from Poemcrazy: Freeing Your Life with Words, by Susan Wooldridge
4.4 Literary DevicesSiNPOLTY ... ..vueurrueviaenrraescsnsnsressstatsronororrsceneias
Hintroducing the Stretegy: QHT
4,5 AcCatalog of Coming-of-Age EXperiences ...........ovvvuvnrrnicnntaiicnsinsananss
Peetry: “Nikki-Rosa,” by Nikki Giovanni
8.6 Structure INPOEIIY . .....oviiiiiiiniirinriiiiiriiiiiisiiasrseitetiiieiatiaaias
Pestry: “We Real Cool,” by Gwendolyn Brooks
*Art: The Pool Game, by Jacob Lawrence
8,7 Exploring Diction and IMagery ........oeoeorerroeiocersrsrersrsrsuisisisnncaseass
Peetry: “Fast Break,” by Edward Hirsch
4.8 Extended Metaphorand Symbol ........cocvvevriiiciiiiiinrrrrrvecasssnesaanes
Postry: “Identity,” by Julio Noboa Polanco
4.9 HyperbolicMewith AlluSIONS ......couovveerorverrveiosrsnsnrrrrocsiciriorrsnaas
Pestry: “Ego Trippin,” by Nikki Giovanni
890 ExploringTheme .......covvovieenrcrisitnrornnrnsnnorsosonossoensaorsaoraacss
Peetry: “Hanging Fire,” by Audre Lorde
411 Qdes to Somethingor Someone Special . .....covvvrereciiosnarroreoriisnsiacneias
Peetry: “Ode to My Socks,” by Pablo Neruda™; “Abuelito Whe,” by Sondra Cisneros
812 Comingof AGein SONNeLS . ... vuvvvrerrooinrrrecesesosssssrssosnsosesseronnanss
Seanet: “Sonnet 18,” by William Shakespeare
Embedded Assessment 1: Creatinga Poetry Anthology .............ccoiviviiiiinnenennnn.
413 Unpacking Embedded Assessment 2: Analyzing and Presentinga Poet ...............
*Song: “Smells Like Teen Spirit,” recorded by Nirvana and by Tori Amos
418 More Work with Analysis .......ovnivrnrrnseeraorrrsrsnrerrsssssssassanssnssnas
Peetry: “In Response to Executive Order 9066,” by Dwight Okita
4.15  Poetry Analysis of *YOUNG”™ . ....ouvirineneriirriieiiiiiiiiiiiiiriiiiiiiireriins
Poetry: “Young,” by Anne Sexton
896  POCtIY CAPB o .cooeerionisoeinnvasionssssssssesosssnsessssssssssssosssussesseses

Poetry: “Combing,” by Gladys Cardiff; “l Wandered Lonely as a Cloud,” by William Words
“Harlem,” by Langston Hughes; “‘Hope™ Is the Thing with Feathers,” by Emily Dickinson
“Scars,” by Daniel Halpern; “Ozymandias,” by Percy Bysshe Shelley; “American Hero,”
hv Fssex Hemphill
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Coming of Age on Stage

Activities
5.1 Previewingthe Unit .eoeucosssinainenge isissonassmsase s ssenisie s
5.2 Shakespeore'sAge .............coveiviniiiiieniriirintennennsenes
Menelogue: from As You Like it, by William Shokespeare
53 ASonnetSetstheStage .........covviviieinnvnririvinnnnnnnnenss
Deema: Prologue from Romeo and fullet, by Witliam Shakespeare
54 ConflictUpClose (Actl) ......vvvvurvireerireinnennsssennnnnnnss
*Dreme: Romeo and Jullet, by William Shakespeare
55 TalkingbyMyself (Act) ......ooovviiiivininnniniennnrvisnnanene,
3.6  Porty BIOCKING «ovuivviisassnasionsssss snissempmeessonsannoesess
*Film: Two film interpretations of Romeo and juliet
5.7 ACting COMPANIES o oshvsiine cusviyassma s i essenin sanevisssess
imeges: Fosters and Fiyers from Shakespeare Produciions
58 Whoat'sinaSetting? (Act i) ........oviiiiiiiiniirinniennnnnneres
Script: Excerpt from West Side Story, by Arthur Laurents
*Film: Two film interpretations of Romeo and jullet
59 Friendsond Foils (ActIl) .......covveriinninniinnnnrensannnnnnes.
510 AWedding (ActiDandaBrawl (Act1ll) ......oovvvvinnrnernnnnnnnnns
511 Emotional Roller Coaster (Actlll) ..........ccoviviininineinnnneanns
$.12 TWISTing their Words (Actslland Ill) ...... e IR T T
513 ADesperatePlan (ActIV) ...........o0uuen TR TN A
514 TheFaultinTheirStars (ActV) .......cvvriririnrvnennrnnrennnenens
Embedded Assessment 1: Presenting a Dramatic Interpretation .............
5.15 Previewing Embedded Assessment 2: s Shakespeare Relevant? .......
. 5.16 Shakespeareinthe ModernAge .............ovvvvvnnvennnnnrnnn,
E: Article: “On the Bard’s birthday, is Shakespeare still relevant?” by Alex
§ 517  Shakespeare’ s Globe .......o.vvvvrivinrnnranarnnisrsseeanannsns
é News Article: “Britain puts on a Shakespeare marathon as world arrive:
g News Article: “Peace of the City presents Shakespeare for urban studer
B Mews Article: “On Love and War, Iraq learns from Shakespeare,” by She
§ 5.18 Did Shakespeare Invent Teenagers? ...........ccovvevevinrivennans,
% Nenflctlen: from How Shakespeare Changed Everything, by Stephen Mc
3 5.19 Shakespeare BehindBars.................coovivivnieerinniinnans
g News Article: “Kentucky inmates turned actors explore selves through !
520 Arguments forArtsand Literoture .........coovvvvvrvirvrrennronnsn.

Speech: “Nancy Hanks Lecture on Arts and Public Policy,” by Kevin Spai
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TO e TOaCNOE. .. ... ... ooiivitt ittt it e e it s tnnrranrtnarrreecnnnntananes

The American Dream

Activities
1.1 Previewingthe Unit ...........c.oiiviiiiiiniiniinninrnneesnnenrnns
1.2 DefiningoWord, IdeaorConcept..........covvvvvrivnrrenerenrnnnnes
Essay: “A Cause Greater Than Self,” by Senator john McCain
L3 AMerica’s PTOMISE .. .vvvvuuineiuineiuinenrinenresonsnnsnaeneenens
Poetry: “The New Colossus,” by Emma Lazarus
Speech: President Roosevelt's Address at Statue of Liberty Celebration
14 AMEHEA'SVOICeS: ... ... civesvisinvdspivssiitncassbessiesisinisse
Pestry: “l Hear America Singing,” by Walt Whitman; “1, Too, Sing America,
Peetry: “America” by Claude McKay
1.5 FulfillinathePromise ................ccviiiiiiiinrannnnnnnnns
Shert Stery: “Americaand |,” by Anzia Yezierska
1.6 Definingan AMerican .........vvuuriinirnirensesnneeseeeesnnesnns
Letter: “What is an American?” from Letters from an American Farmer by |
1.7 AHyphenated AMerican ..........covvvvviiriinennnnnnnnssnnnsannns
Essay: “Growing Up Asian” by I(esaya E. Noda
1.8 ResearchingImages of AMerica..........oovvivvnvnninirnirrnnnnns
Pestry: “Let America Be America Again” by Langston Hughes
1.9 Whatls Freedom? .. ....ocvruneiiiiiorenneninencsnsnennnaesnnens,
Speech: “The Four Freedoms,” by President Franklin Delano Roosevelt
Histerical Documents: The Preamble to the Constitution of the United Sta
1.10  Strategies for Defining Freedom .............covviiiniivinnnnnnnnenns
Definitlon Essay: “What Is Freedom?” by Jerald M. Jellison and John H. Ha
] Embedded Assessment 1: Writing a DefinitionEssay ........................
§ 111  Previewing Embedded Assessment 2 and Synthesizing Ideas . ..........
= 112 Annotating an Argumentative Text .............cvvvrvinrrnnennenns
.‘E' Argumentative Essay: “Is the American Dream Still Possible?” by David W
< 113 The Structure of GNAFQUMENT .. .....vvveeeeseeeeereseeseneeesennss
E Historical Document: Declaration of Independence
Fi 114 Coming forthe American Dreom. .. ...ovvvrereniinvnnrrnrrrnrninnrnes
= Poetry: “Ellis Island,” by Joseph Bruchac; “On Being Brought from Africa t
g by Phillis Wheatley; “Europe and America,” by David Ignatow
e 115 Moneyandthe AMerican Dream .........ovvuueeensernnesnesennees

Poetry: “Money,” by Dana Gioia
Drame: Excerpt from A Raisin in the Sun, by Lorraine Hansberry
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CONTENTS

INIW The Power of Persuasion

Activities
2.1 Previewingthe Unit ... ...vuvuiviveiueiinneacntiorsterissasasccscssssnansnoos
2.2 Preparing to Read The Crucible: SettingContext ..........ccoviverinioreirioess. Son

Sermon: “Sinners in the Hands of an Angry God,” by Jonathan Edwards
Essay: “The Trial of Mortha Carrier,” by Cotton Mather
Article: “The Lessons of Salem,” by Laura Shapiro

2.3 Salem Society: Meet the Characters . ........o.vvvivarivrnsirensionianrorannenens
*Drame: The Crucible, by Arthur Miller
2.4 The Beginnings of Characterization ..............ccoivuiiiiiiriiiiniiiierananns
2.5 Pivotal Scene 1: Considering Interpretations ...........cooveorereacacisnirrvrnnans
2,6 Analyzingthe ElementsofaScript .........cocvvieiiiiiiiiiiiiiaiiaes OOPONO0 A0
2,7 Nluminating Hysteria: Characters, Conflict, and Social Commentary ..................
Feble: “The Very Proper Gander,” by James Thurber
2.8 ConflictsinSalem .........covevvenennans ST TR A— NP B o 0T e vie
29 Speaking like a Puritan ...... o 0% aTe ¢ 0 B0 FVe ¢ axanere v s e o BT B 0 0 oo s W o b 0= o
210 RISINGACHON. ... .oovitenurrrrevaereorisreriorrooesserassoreerassossesoronas
2.11  Pivotal Scene 2: Proctorand Elizabeth ..........coorviviiiivienriiiiiiisiiniansss
2.12 Courtroom Drama: Evidence and Confession ...........coovvvvirnviiiiiiiiiinianins
213 TheRole of lronyinClMaX . .....ovvuviinrenrinrerieresaissssussassrassssssanans
2348 SpeakingOut ... ...vvunreieernrerarearsiiseraaissssessiraasucsnsetanrosraron

Speech: Excerpt from “A Declaration of Conscience,” by Margaret Chase Smith
Essay: “Why | Wrote The Crucible: An Artist’s Answer to Politics,” by Arthur Miller

2.15  Integrity Rises to the Top: Writing Dialogue . ..........c..coiviiiiiicieiiinercriana.

2.16 Comparing Interpretation, Arrivingat Conclusions ...........coiviiiiiiiiiiniianns
*Film: The Crucible

247 TimedWrtIng ... coveviuiiiniornarrarerorrerrarennaossisarassssnnssioiooncaans

2.18 Contemporary Conflicts ..........cuiviriiinenriirieniiiereiiiniiasiiisenaninins

Embedded Assessment 1: Creating and Performing o DromaticScene ......................

2.19 Previewing Embedded Assessment 2 and Speaking Skills .............cooviiiinn,

2.20 American Rhetoric: Historical Context. ., .....covivurviriiiiriiiiiisisscansrnneeris
Speech: “Second Inaugural Address,” by Abraham Lincoln

2.21 The Power of Rhetoric ........... CetessassanrrnretibsateEarenn R
Speech: “Speech to the Virginia Convention,” by Putrick Henry

222 TheAppedl of Rhetoric . ....ovvviviiivoiiiiairnrrnorsvionsnsanoas v o R E T
Speach: “The Gettysburg Address,” by Abraham Lincoln

2.23 PlanninatheDelivery .........ocovviiiiiiiiisseaens N TR
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American Forums: The Marketplace of Ideas
Activities

31
3.2

Previewingthe Unit .........00oinreivnnrinnnirciasnrecrisceios
Rights and Responsibility ......... o kg os A[eTAs 5 o armIoTs aTarTe 8 W0lp w5k by
Misterical Decument: First Amendment to the United States Constitutiol
infermetionel Text: “The Role of Media in a Democracy,” by George A. b

3.3 IntroducingtheMedia............coioviiiiiiieiiiiinannrncennenns
3.4 Independent Reading: Newspapers ......... N (U
3.5 TheNewspaperDebate.............cccovviiiiivinnnnrannnnnnenn,
Editorial: “How the Rise of the Daily Me Threatens Democracy,” by Cass
Editeriat: “The Newspaper Is Dying—Hooray for Democracy,” by Andrev
3.6 NewsorViews:ACloserLook ...........covouviuiiinniviiecanranns
Article: “Facebook Photos Sting Minnesota High School Students”
3.7 TheBiasofRhetoric............. 00 GoanE 0 o0 o ORE BN RO O QGORC
38 FairandBalanced ........cvouviuviviiniricariarrrrnrenens T
Editorial; “Abolish High School Footballl" by Raymond Schroth
39 HowtoReadanEkditoriol.........oovvivunriiiriinenrnenivennnns
Editeriat: “Facing Consequences at Eden Praire High” from Minneapolis
310 HowtoWriteanEditorial ...........coiiiivivnriniennernninnienss
Editerial: “Time to raise the bar in high schools,” by Jack O'Connell
Editerial: “New Michigan Graduation Requirements Shortchange Many
3.11  Where's Your Proof? ........ T L P
3.12 Reading and Writing a Letter to the Editor ..........................
Editerial: “Why | Hate Cell Phones,” by Sara Reihani
313 Follacies101............c0uvvnnnrnaes N
3.14 How to Read and Write an Editorial Cartoon ....................uue,
: Infermatiendal Text: “An Inside Look at Editorial Cartoons,” by Bill Brenr
E Embedded Assessment 1: Creating an Op-Ed News Project ..................
E 3.15 Previewing Embedded Assessment 2 and Introducing Satire ..........
g 3.16 Identifyingthe ElementsofSatire ............ovvvvinivnninnnnnns,
s Satire: “Let’s Hear It for the Cheerleaders,” by David Bouchier
E 3.17  The Satirical Spectrm ..........cvvviiiiiiiiiiiniiiinniiirena.,
E‘ 318 TheToneof Satire .......cvvvriiriiireerenrnrnnnseesnenssssnseens
g Setire: “Girl Moved to Tears by Of Mice and Men Cliff Notes,” from The (
g 3.19 Writing aParody «eaceesmassesesseemssnmssweneansvisiesassinies
Parody: “In Depth but Shallowly,” by Dave Barry
320 Need SOMeAdVICE? ... ..uuuiiuiiiiinrennnrenrenennernsanneeanens
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The Pursuit of Happiness

Activities
8,1 Previewingthe Unit .......ocviviiuinnriinssnrsnaenernroneoissssassssssnssssnns
4.2 SearchingforMeaning ................. 30 B S 0 My DB %0 0000 A6 A0 0 0 000
Essay: from Self-Reliance, by Raiph Woldo Emerson
Essay: from Walden, by Henry David Thoreau
43 Re-SearchingforMeaning ..........covvuirerenrenrnnnrensreersssosarsnssasannss
4.4 LinkingthePosttothePresent .......... . ooiiiiiienranesrsaacinsssresnansonses
Peetry: “In the Depths of Solitude,” by Tupoc,
Peetry: “Remember” by Joy Harjo
Peetry: “A Light Exists in Spring,” by Emily Dickinson
4.8 Another Transcendental View ..........ccoooiiiiiiiiriinanrienvsiisrrrasciasanes
*Arts The Oxbow by Thomas Cole (available online)
*Asts Kindred Spirits by Asher Durand (available online)
4.6 Drafting My Credo ...... BTt SR s Bt S TSRS + 5 0 ¢ 3B als slale B e e s TG
Menfiction: Credo from “All | Really Need to l(now | Learned in Kindergarten,”
by Robert Fulghum
4.7  Writer's Craft: Revising My Credo ...... e s o
4.8 FromingtheSubject .......oviiuvnrriiirriuireriarsanssersssioisssvsriosnsones
Blography: “Author’s Note from Into the Wild, by Jon Krakuuer
49 Meeting Christopher McCandless ...............ovvevee T S W SR
*Blegraphy: /nto the Wild, by Jon Krakauer
410 LiteraryComnection .........covrveiiieriianinnnrnsnnsns TR B TS o besnus
411 SheddinglLight ......... B R p Y oo ns
432 Meaning Through Structure ........c.covvevisiaisss SRS~ U=~ Sy = -
413 APersonal Perspective ....covcciuveenrrsriesssrrenrsisnrensrasssssstosssssansnns
Blogrephy: Exceprt from Into the Wild, by Jon Krakauer
414 Writer's Craft: A personal PerspectiveonStyle ............coiviiiiiiiiiniriiane,
415 Reflectingon Life EXperiences ........covvvirireniiiniiaiiiiiaioncssncneienens
Essay: “A View from Mount Ritter,” by Joseph T. 0’Connor
816 MAKINGYOUrChoICe couvvvruvnsrsoorerasranoronssasnesssassssssssssasssssssnsss
Embedded Assessment 3: WritingaPersonalEssay ................c.coovvviinniioianans
4,17 Previewing Embedded Assessment2andStyle ..............coiiiiiiiiiiiiiianns
418 Searchingforthe Author........ .o iiiiiiiiivriiriieriasnsieeesssnirasnaeenis
4.19 Many Ways of Showing ....... P SR B SRR e O S R R N SR e e
4.20 Nuts and Bolts of the Multi-Genre Research Project............... oF s o Mo T Ny o T ¢ o

Multl-Genre Research Profect: Student Sample
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An American Journey

Activities
51 Previewingthe Unit ..........cooviiirinnnniniannnnonnnnnnnnnnass
5.2 DevelopingResearchQuestions ..............cccovivviunnnianaanas
Informational Text: “The Harlem Renaissance, adapted from The 1920s
by Kathleen Drowne and Patrick Huber
5.3 The Historical Context of the Harlem Renaissance ...................
Informational Text: Excerpt from “Introduction to The New Negro,” by A
Peetry: “Usward,” by Gwendolyn B. Bennett
Peetry: “Lift Every Voice and Sing,” by James Weldon Johnson
Literary Criticism: Excerpt from “On ‘From the Dark Tower,”” by Eugenio
5.4 Synthesizing Facts, Interpretation, and Media Formats ...............
5.5 Documenting YoUur SOUICeS ... vvvvunervroncersrarsoerernerreosanss
586 FinolizingResearch .......oovvviiiiiiininiineiiiieiienniriaeionas
Embedded Assessment 1: Presenting a Literary Movement: The Harlem Renais:
5.7 Previewing Embedded Assessment2 ............cccviviiniiiiianns
5.8 “AUnity of Opposites” ......... co.0® el e WAgE ST o e VT g S s e
Essay: “How It Feels to Be Colored Me,” by Zora Neale Hurston
59 DialectinLonguege .....cocoviurirensrarrirssssrssrrnorernsivaes
Short Stery: “Sweat,” by Zora Neale Hurston
510 Jonie’sReturn HOMe .........ccvvvvivviivninnnnnninnronnnsonnanns
Novel: Excerpt from Their Eyes Were Watching God, by Zora Neale Hurst
551 (NONNYES U ocnoerns o i wamnnss somomm oserim o ou s s e AR, S KRN DR 0
Pestry: “Mother to Son,” by Langston Hughes
*Novel: Their Eyes Were Watching God, by Zora Neale Hurston
512 Nanny, Jonie,and Logon ......ovvievertoirrissiasnsscnsaceassiaey
g *Nevel: Their Eyes Were Watching God, by Zora Neale Hurston
g 513 )anie’sNewlife.................... 50 0D 00 0 (> OMI0 0 010 0k E 0D LD
2 *Nevel: Their Eyes Were Watching God, by Zora Neale Hurston
€ S.14  Janie’s “Route of Tradition™. . ......ovvvvvinnveiririresrannsassonn,
S *Novel: Their Eyes Were Watching God, by Zoru Neole Hurston
E 815  DISCUSSION GTOUPS ¢ yiave v d v s eaie s s saaaas/s s s sesssis
& *Novel: Their Eyes Were Watching God, by Zora Neale Hurston
§ 516 TheEnd of ALONGJOUIrNeY . .vvviviviuisannsoreasennrescassesronns
g *Novel: Their Eyes Were Watching God, by Zora Neale Hurston
- 547  ReviewIngthe ReVIEWS ...........vveieerreennnnunnnnnsonnnseenss

Informatiendl Texts: Excerpts from critical reviews
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Contents

LR 4T (T T RO
SGORE Perception Is Everything

Activities
1.1 Previewing the Unit.  isive s siasissamine sieeemiiievesssvanasvie v
1.2  PerceptionisEverything ...........coviiiiriiiiiiniiiceiiinnnnnnss
1.3 Importance of Perspective ...........coiiieeiiieineinnnnienneannns
1.4 Introducing Reader Response Criticism ............ccvvivininninnnss

Peetry: “My Papa's Waltz,” by Theodore Roethke

1.5 Applying Reader Response Criticism . ........c.covvvivriinivinnneenas

Peetry: “In Just-,” by E. E. Cummings
Peetry: “The Last Word,” by Peter Davidson
Peetry: “Mushrooms,” by Sylvia Plath

a £ Pl wmmd Uifsan ol ol o B VAL ] S
& oW U’lll!:l!:lll. Uy .:u:culg LIPS WRLPTILD & o s v 0 o 0 0 00 % 0 0 0 0 8 0 0 40 F 00 b4 8 8 80004
1.7 The Visual ArQUMent e ssiems s aiointe.ons:saaiesaeseies s osms
1.8 Seeing the World From My Perspective ...........cvovvvvnuvennnnanes
Peetry: “| Remember” by Edward Montez
1.9  Another PerpectiveontheWorld ...................coiiiiiiiinnnn,
Prelegue: /nvisible Man, by Ralph Ellison
1.10 A Symbolic PerceptionofSelf . ............c.vviiiiiiiiirenirarenes
Vingette; “Four Skinny Trees,” vignette from The House on Mango Street,
1,11 Exploring Visual Rhetoric ..........ciiviiiiinrnnnrisinsrinieeennns
112 Supporting Argument . ...........iiiiiiiiiiiiiii i aaiaaas
Dirty Work: The Creeping Rollback of Child-Labor Laws By Adam Cohen
1.13 DiggingDeeperforMeaning . ........ocovvierivererrrrnirnresnsasoes
Essay: “Upon Seeing England for the First Time” by Jamaica Kincaid
‘ 114 Writing AnArgument ... ... iiuunriiiereiiiitocseretiiinanitorens
g Embedded Assessment 1: Creating an Argumentative PhotoEssay ............
£ 1.15 Previewing Embedded Assessment 2 and Looking at Cultural Criticism ..
€ 1,16  Whatis Cultural Criticism? ......vviirririnriirannenrnnrsrneinennes
g Poetry: “Speaking With Hands” by Luis Rodriguez
3 1.17  imperialism: A Poetic Conversation ..........covvvvivriiiinsricnnsanes
$ Poetry: “The White Man’s Burden” by Rudyard Kipling
S Poetry: “Poor Man’'s Burden” by George McNeill
% Advertisement: Pear’s Soap
© 1.18 Reoading with a Culturat CriticismLens .......ccovvvivviniiiiennnnaans
Reflective Essay: “Shooting an Elephant” by George Orwell
FBMam. Clins fearm CAirmr ACrirrarhandes divactoad hi Tima Duvbnam
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IR The Collective Perspective

Activities
2.1 Previewingthe Unit .......covuniriniiiviiniiieersoriasestansrssrsnransraneres
2.2 KeyThematicElements................... EVPYIUTITEITIS. PRI LTI i
2.3 ACloser Look: Archetypal Perspective ..... LY O DO D DO C e e
2.4 Viewingthe Subjects.......cvvvvreiievirnnreortorirrinatnrarssrroissnscnnes 2y
*Phetegraphs: Stills from My Fair Lady, drrected by George Cukor
2.5 IntroducingPygmalion ..........cc0nvess ATere Bamine o 16 ¢ o0 PSS xois)e axe 91Sle +'s oxoe » S
Myth; “Orpheus Sings: Pygmalion and the Statue,” from Metamorphases, by Ovid
2.6 Ladiesond Gentlemen ...... B O I BT e 0ol o B o S 0 e s h X T pelos
*Dyemas Pygmalion, by George Bernard Shaw
2.7 Rules of Etiquette ........... TS P VTN 4+ 5 ale ¢ 4w 8% b0 BB e i <. 5
*Dreamae: Excerpt from Pygmalion, Act ilf, by George Bernard Shaw
2,8 Reading Between thelLines ..... 3 BT e e By 20 IR A Ko o T . e
2.9 Exomining Eliza’s Options.............. D 3 (O .00 (R DR S PR DI 01 0 et Do
2,10 Transformations..... NG e S e § AT e BRTRT e e e TSR e 0 T e T AP PR
211 1FeelaSongComingOn ......covvviiiiiirinrissnrsesasorienianaessinsaerannsnns
*Film: Clips from My Fair Lady, directed by George Cukor
212 WhatDoesElizaDO? ....c.oveeriiocsionssunsnncssosssrarancensassnnssosnsonnns
213  Exomining the Archetypes ...........ccovvursrrassnenrsnssesisosssstsssasnranans
214 FromaMorxist Perspective ........oeievinnnrrenonrssosresssnsrsacasassssassssns
*$ong: “Talkin’ ‘Bout a Revelution,” by Tracy Chapman
2.15 Money, Power,and Classin Pygmalion ............coiviiiiiienniniiiiinnacnsans
Embedded Assessmant 1: luminating Pygmation . ...........c.coovviiiiiiiiiniiiniianins
2.16 Previewing Embedded Assessment 2 and Feminist Criticism ..............000vevinn
217 AReversal Of FOTTUNE . .......ooisvisossssressrusssonrtasverasesrtsssnassssonns

Menfictlon: Excerpt from “Cinderellg, the Legend,” from Kiss Sleeping Beauty Goodbye,
by Madonna Kolbenschlag

218 Battle Of the SeXeS ......covvrsrrrreaesrssrsrscaseansrivsssssssscosnrorssonsos
Felk Tale: “Why Women Always Take Advuntage of Men,” from Men and Mules,
by Zora Neale Hurston
2.19 From a Feminist Perspective .......c.cvnuutn SEVn TR, [T A SEIE T ¢ 3 o
2.20 Feminist Critique: The Tree of Life .......... R SR e ST o B RS ——
*Children’s Story: The Giving Tree, by Shel Silverstein
2,21 Viewfromalens: AReviewof FilmTerms .......cocvcivararnnas Chtsreensrenaanaas
2,22  ApplyingFilmTermstoRearWindow ..........cocovvviiiiiniinanins % <7 ARIORw, Jhew, 9
2,23 RearWindow: ScreeningDay 1 ... .veevririiorierosrarranasaittssnrscassasesssves

http://www.springboardonline.com/flipbooks/springboard-flipbook-high-school-sampler/hi... 4/17/2014



Page 78 of 81

Evolving Perspectives

Activities
31 Previewingthe Unit .........cviiiiiiiiirerinnnnsisnnnrnssnnaasns
3.2  Creating Acting Companies .........cocvevnviivinnnneiniiiiinanny
3.3 Cultural Criticism .. ... T Y S P P ——
Peetry: “The Canonization,” by John Donne
3.4 Language and Writer's Croft: Meter ............covvvvvivreninnnnnenn,
3.5 Building a Plot and Bringing it to Life: lrony ........ Fameaes o STV
3.6 Viewing o Cast of Characters Througha MarxistLens ..................
*Drama: The Tragedy of Othello, The Moor of Venice by William Shakesg
3.7 AfFather’s Reaction: Performing and Defending an Interpretation ........
Drame: Excerpt from The Tragedy of Othello, The Moor of Venice by Will
3.8 “The Moor”: Character Analysis through a Cultural Lense ..............
3.9 AHusband’s Response: Defending ¢ Critical Perspective ...............
*Film: Selected film clips from two film versions of Othello
3.10 AHistorical Look atthe Moor . .......ovivvvurrvererorroosnrerrone
Literery Criticism: Excerpt from The Moor in English Renaissance Dram:
3.11  Friendly Banter or Pointed Comments? Feminist Criticism .............
312 Honestlogo: The Dramatic Speech .......cvvvveiirreniniinrennane,
3.13  Emilia’s Secret: Defending an Interpretation ...........cccovviivnnnn.
*Film: Selected film clips from two film versions of Othello
3.14 Demystifying Emilia: Questioning Through a Criticallens .............
3.45 Staging lago’s Lies: BlockingforEffect ............c.cvvvvnnrenen.,
*Flim: Selected film clips from two film versions of Othello
316 OneScene, Many Perspectives ..........ccovvvvirnnnnrennnnanienn,
3.17 “Talk You of Killing?” Defending o Perspective ....................0.
- * Fllm; Selected film clips from two film versions of Othello
g 3.18 Evaluating an Essay: Rubric Creation ..............ccovvvviininann,
ﬁ 319 OthellothroughTime ......c.ooiviiiiiitrenossnasnnnsrsrisescrrons
2 Essay: “Othello on Stage and Screen,” by Sylvan Barnet
i Embedded Assessment 1: Writingan Argument ................coivviiinnn
§- 3.20 Previewing Embedded Assessment 2 and Staging a Performance ......
3 3.21  Playblll: Othello succumuseisnaveine snonaenssevenmes v s evese
g Embedded Assessment 2: Staging an Interpretation .......................
@
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Creating Perspectives
Activities

4.1
4.2

4.3

4.4
4.5

4.6

4.7

4.8
“l’

Previewing the Unit ......ccvvviusinrvnrnnrsnssersonssnsssscnsssrssensesssacsnss
Reality TV (and OtherMedia) ........ourrveeierencnriorieocircaecsisssrasonarsnss
*Decumentary: film clip from Frontline, News War, Part [li: What's Happening to the New
(Chapter 16-18: A New Definition of News) (available online)

Constructing Public OpINion . ....vvvevivevirorrenivatnentotiinssronssraarconsnss
Essay: “How the Media Twists the News,” by Sheila Gribben Liaugminas

Essay: “Why Partisans View Mainstream Media as Biased and Ideological Media

as Objective,” by Matthew C. Nisbett

Bias in News Reports ....... o JE AR o Sy, S aters wrels SRR Aata) e ake ek sxeeRaeRoens
Framing the Investigation . ...... ealaan NSk i) PRl Tt Tk T R KRR SR ReRaR ek one S8
*Thestricel Traller: Shut Up and Sing, directed by Barburu Koppel and Cecilia Peck
Histericel Document: First Amendment, Bill of Rights

Speech; Excerpt from “President Bush’s Address on the Iraq Invasion,” by George W. Bus
Informetienal Text: “The Dixie Chicks,” by Betty Clarke

Directing the Investigation ..........cociiiieiiarcenieicinssrssusnrissssvssssiss
*Theatsical Traller: Shut Up and Sing, directed by Barbara Koppel and Cecilia Peck
(available online)

Throwing Lightonthe Situation ........c..ovviiiiiiriiiiiiiaieianniieiasnsoiaes
Article: “The Dixie Chicks Keep the Heat on Nashville,” by Bill Friskics-Warren

Online Column: “Chicks Reap Whirlwind,” by Mike Rosen

Online Article: “No More Whistlin® Dixie,” by Jim Lewis

Article: “The Dixie Chicks: America Catches Up with Them,” by jon Pareles

Online Column: “Speaking Up and Speaking Out,” by Melissa Silverstein

Article: “Dixie Chicks Among Esteemed Outlaws,” by Ashley Sayeau

Article: “A Tired O1d Song,” by Jonah Goldberg

Looking forTrouble ........covviiireiiinnenniiioiieiarorioressrecsinienanans
Evaluating SOUTCES .. ...evnrvrvvneerrsnrnnnsesssiosassssoraasontoosiossnsssnos

Embedded Assessment 1: Examining How an Issua Is Presented in MediaTexts .............

4.10
411

412
413
4.14

Previewing Embedded Assessment 2 ..........oiiiiiiiiiiiiiiiiiiiiiiiiiiiiien
Considering the Mode ofthe Medium ....... ... .o iiisniiiveniiiniiioiiians,
*Documentary: Clip from Frontline, News War, Part Iii: What's Happening to the News
(Chapter 19: A New Universe of Online Media)

*Documentary: Clip from Shut Up and Sing or other, Kopple and Peck

That Sound’s Just RIGHE . .. ...uvuvrrierieiianriaeseisvirareriieererinerrorransas
Turning Facts into NGITatIVe .. .. .oovuiuereriiereneieniieniiiiiisnesisnesesnanes
Voir Dire: FacingaJury of YOUr Peers .........c.vvveviirsiiinnsiiiniiennsienionnns
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Multiple Perspectives
Activities
54 Previewingthe Unit .........ovviivriinrenrrininensnronneinsianss
5.2 Independent Reodingand Discussion .............c.evvvvrvvnrnnen.
5.3 Understandingthe Genre ..............covvvivmnnrvnnrevrarnneenss
5.4 Beginningthe GrophicNovel ......ccovivivirirescsvroncrorrscssnees
*Sraphic Novel: The Arrival, Part |, Shoun Tan
5.5 Framing the Narrative ................. } - Ceebrraaranearny
*Graphic Novel: The Arrival, Part t), Shoun Tan
5.6 TransitioningtoaNewland ................
*Graphic Novel: The Arrival, Part 1), Shaun Tan
5.7 AnglesondPerspectives .........oovvvveverevcnvrsernsns
*Graphic Novel: The Arrival, Part Ill, Shaun Tan
58 Marginolized Peoples ,.........covvivnsrvnraserrsvrnrenes
*Graphic Novel: The Arrival, Part Ill, Shaun Tan
59 ChoosingaPerspective ........vvvvreiuninnreninrosnnsinennnranns
*Graphic Novel: The Arrival, Part V, Shaun Tan
530 Adopting foran Audience .........ccovviiinreiniiininriiiinianen,
*Graphic Nevel: The Arrival, Part V, Shaun Tan
511 ComparingTheme ......covvvrrerevrrrnorsorarcssaesns e 0L

Peetry: “The New Colossus,” Emma Lozarus
Peetry: “Refugee in Americo,” by Langston Hughes

512 Designing o Medla Communication ............covvvviiviniiienan..
*Graphic Nevel: The Arrival, Part VI, Sheun Tan
513 TheAuthor'sPerspective .........cvvvvvervviiiiornisnranarennnas
Esesy: from “Comments on The Arrival,” by Shoun Tan
. 5.14 Multiple Perspectives on the GraphicNovel ............covvuvvennn..
g 5.15 Exploring Critical Perspectives ...........¢00vviivnevvnonises D000
g 5.16 Assessing Perspectives..... T TN G TR R TR + TR
& 5.17 Language ond Writer's Craft: Parataxis ...........cccoevvvvnnrnnnns.
g Embedded Assessment: Presenting a Literary Work Through Multiple Criticol P
% *Texts not included in these materials.
ki
S Grammear Hendbook ... ......... 8 S o T ooz st et st g T
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