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SpringBoard English Language Arts © 2(

Common Core Edition

Grade 7 - Unit Sampler

SpringBoard is the College Board's college and career readiness program fo
students, Grades 6-12. Our English Language Arts program prepares learne
in middle school, for the courses, including Advanced Placement®, that lea
in college and beyond, without remediation. The program is designed to i
the Common Core State Standards accessible so every student benefits froi
best opportunities to succeed.

Here are sample pages from a SpringBoard English Language Arts 20140 T
Edition that includes the corresponding Student Edition pages. Please see
Contents for this unit starting on page 2.

In the Grade 7 unit sample, you will see activities leading to two Embeddec
Assessments. The first asks students to demonstrate mastery through writ »

analysis essay focusing specifically on citing textual evidence to support the

The second Embedded Assessment asks students to create a biographical ¢
after analyzing a variety of texts from poems and films to literary nonfictior
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SpringBoard English Language Arts © 2014
Common Core Edition
Grade 7 - Unit Sampler

GrAOR 7 CONLENLS ..coveerrerrencrserrrcsorsmmsosssaracsonsos sabrssessosssssssssssssrasons hassostssssonssas s sonsassnt ssastonssorsnssrssses
Planning the Uit .........mvmemseciscmmnniosssscasossons
¢ Instruction and Pacing: Description of skills and knowledge - leading to the EA

UL 3: CONEENES......cooreveernirrnsssossessussssssssassonissessssisisiasssssess sosssatseess sesntssarassssossssssossssassnsnt trssesssssssssss o
e Understanding by Design: Purposeful connectfon between activities & assessm,

s Academlic Vocabulary; Literary Terms: Defined, taught, and analyzed in conte;
Activity 3.8: SIFTing Through Tangerine vedeetseebeaens e bes e RIS AT AL PO ERE AP E IR AP PSS
o Leaming Strategies: Move students toward Independent Iearn:ng
o CCSS Standards: Focus standards called out in each octivity
e Learning Targets: CCSS standards in student friendly language
s Writing Prompts: Formal writing practice in argumentative, informative, narran
¢ Language and Writer’s Craft: Connect language and grammar to in-context wr
Activity 3.13: Mourning and NIBHE ..........cccmvmmisimissimesientsesssnmssmssssssmsersesmessisssionsisssisss ssssssessins
o Before - During — After Reading: Sets purpose, develops close reading
skills, connects to reading expectations
» Plan ~Teach — Assess — Adapt: Lesson format consistent with AP instructional }
o Key ldeas and Details: Text dependent questions that guide interactions with t!
o Differentiating Instruction: Suggestions to adapt product, process, content for
ACtiVItY 3.14: ThE FINal SCOFE ....ocorvirmsmurercnisississmsasiissssssssinososcinssssssesorstssesonsrstsssn sssstssossrsseses
Embedded Assessment #1: Writing a Literary Analysis Essay.............ccccovvnvvenicrinrnnns
¢ Assignment: Authentic performance based assessment of skills and knowledge
e Scoring Guide: Criteria based rubric to assess student performance

{Sample: Text Complexity Analysis - available online )

Activity 3.17: A LONE WalK fOr PACE ... miievisurcmnisersnssnonsesssrsssunesnonssesessssssssssssssesessnsnenaens:
o Text Complexity: Includes an analysis of quolitative, task measures, and Lexiles
¢ independent Reading: Connects activity with outside reading opportunities

Activity 3.20: Comparing Text and Film ... A AR SR A A AP SO

Activity 3.21: Follow the Leader....

e Teacher to Teacher: Tips fram reaf c!assroom teachers
Embedded Assessment #2: Creating a Blographical Presentation .................cc.........

Additional Materials in the back of this Sampler include...
¢ Grade 6 - Table of Contents
¢+ Grade 8 - Table of Contents
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What Influences My Choices?
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Speech; Excerpt from “Remarks to the U.N. 4 World Conference on Women, Plenary Ses
by Hillary Rodham Clinton

2.15  Differing Opinions: Acknowledging Opposing Claims ........c.o.ciiiiiianionananss
Online Article: “Failure To Ban Violent Video Games Makes Job Harder For Parents,” by T
News Article: “It’s Perverse, But It’s Also Pretend,” by Cheryl K. Olson
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Planning the Unit

Context

This unit explores the idea of choices and consequences through a novel
that focuses on one young man’s emerging realizations about himself,

his family, and the society he lives in. Tangerine takes Paul Fisher, a
visuatly impaired soccer player, on o personal journey of self-discovery.
As Paul encounters environmental disasters small and large, he is able

to face some personal disasters that plague his sense of self. His move
into a new neighborhood and a new school atlows him to unlock secrets
about himself ond to discover new self-confidence and strength to face
the fears that have kept him a prisoner of the “zombie.” In this unit,
students interpret, analyze, and evcluate o novel in terms of point of view,
choracter, structure, and other key literary elements that creote a unigue
text. Students analyze the choices made by the characters in the novel
and relate the concept of choices and consequences to their own lives and
the lives of prominent leaders whose choices have made positive impact
in society and the world.

Suggested Texts and Materials

You will need the following materials for this unit:

BB Activity 3.3—Tangerine novel by Edward Bloor

B Activity 3.5—The Sandlot, directed by David Mickey

B Activity 3.16 and 3.20—Invictus, directed by Clint Eastwood

Activity 3.21—Nelson Mandela’s aceceptance speech and a variety of
speeches by great leaders

Instructionol Sequence

The instructional sequence begins with several prereading activities that
ask students to examine the structure of a novel. Students then analyze
character motivation and actions through exploration of setting, point

of view, and author's language. With a clear understanding of character
choices and consequences, students are prepared to write a literary
analysis essoy for Embedded Assessment 1, One of the significont reading
strotegies is the double-entry journal. This tool is a valuable device for the
study of longer works. in order to make this strategy work, students may
want to keep their journals in either a spiral notebook or a composition
book, with the journol pages attached. Many activities will direct students
to their journals; however, in some activities they will still be expected

to write in their books, After reading the novel, students continue to
explore the impact of choices and how they contribute to positive
consequences and outcomes in the real world, Students will practic
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FIOANMING THE LN

Unpacked Embedded Assessments

Embedded Assessment 1: Embedded Assessment 2:
Writing a Literary Analysis Essay Creating a Biographical Presen
Skills and Knowledge: Skills and Knowledge:
* Write a multi-paragraph literary analysis essay that : ¢ Develop a multimedia presentatic
addresses the prompt, « Conduct research and synthesize
e Develop a thesis and supporting topic sentences. * Summarize the main points of a l¢
» Use textual evidence to support analysis. changes.
* Cite sources correctly, e Select relevant examples and vist
» Examine choices based on consequences and support presentation,
impact on character. ¢ Work productively in groups to cr
e Use precise, academic language. the project.
» Use a variety of sentence structures. * Evaluate sources of information.
» Work through all stages of the writing process. * Generate an annotated bibliograr
Instruction and Pacing
Activities and Pacing Descriotion
Total: 30 class periods 2CHR
31 Students begin the unit by unpacking the Embedded Assessme
1 class period they can understand the reading and writing expectations of th
essay on Edward Bloor’s novel Tangerine,
3.2-3.5 Students begin the novel by conducting a close reddlng of the b
Part 1 of Tangerine preliminary predictions about the novel’s motifs that can be cor
4 cla iod throughout the study of Tangerine. As they start to read the noy
EI053.pESINCS explore the relationship between choices and consequences. In
comprehension and analysis, students will use reading strategi
i entry journals, questioning the text, and discussion groups regi
i close reading strategies help students make meaning from the
i relevant textual evidence when developing literary analysis par
i are introduced to the first Language and Writer's Craft mini-less
phrases, voice, and paragraph structure. These lessons are thre
the unit to provide ongoing practice to revise drafts for varying
' to in preparutlon for the Embedded Assessment
3.6-3. 9 i As students progress through their studyr of Tungerine they wil
Part 2 of Tanaerine i understand the story structure of the novel and how flashback,
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3.10-3.13
Part 2 of Tangerine
6 periods

......................................................

Embedded
Assessment 1

2 class periods

3.15
1 class period

3.16-3.17
3 closs periods

'S reserved.

e T O e E T T T T T

Students begin the second half of the unit unpacking the Embed
i assignment and examining the reading, writing, speaking/listeni

Students will continue to use the double-entry journal to identify
examples from the novel regarding choices and consequences, Ti
students have to show what they know about a subject and cons
purpose, and audience—as well as being attentive to the ideas, ¢
use of language. Students use writing strategies such as guided

groups, and drafting text-based responses to build writing fluent
writing skills, Language and Writer’s Craft lessons on phrases an
conjunctions continue to provide opportunities for students to re
drofts to add variety and interest in writing.

As students finish the novel, they deepen their understanding of
make a plot unique and analyze how the elements of a story inte
conflicts in Tangerine’s plot and subplot. Students continue to us
entry journal with increasing sophistication to determine and an«
thematic concept—the significance of the choices and consequer
characters—over the course of the novel. The double-entry journ
opportunity to expand students’ analysis and selection of releva
the text to support inferences on character motivation and plot, ¢
from group writing tasks to independent practice, drafting multig
text-based responses to literary analysis writing prompts.

Lessons on Language and Writer's Craft emphasizing active voice
voice, phrases, and modifiers continue to build students’ gramm:

skills to create the academic voice needed in an effective literary

; By the time students encounter the EA, they will have completed

double-entry journals that work well to address the writing prom

: in the Student Edition or the optional prompts provided in the Tes
: Students will work through the stages of the writing process to ¢

analysis essay incorporating the skills and concepts learned in tt
The completion of this EA prepares students for the deeper work
synthesizing they will do in the second half of the unit.

technology skills needed to create a biographical multimedia pre
Students will reflect on learning from the first half of the unit anc

i learning concepts in the second half of the unit.

......................................................

In preparation for creating a biographical multimedia presentotic

i will examine how biographical and historical facts are presented
i Nelson Mandela is the subject for the anchor texts in this unit, er
i to build research skills collaboratively as a class. Viewing a serie
from Invictus, students will examine how Mandela’s choices shoy
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3.18-3.19
2 class periods

© At this time students are learning the critical role of research, the

media, ond volue of evaluating sources as they work to develop ¢
presentation, sharing relevant information with visual displays t«
and findings. Students work collaboratively In small groups to ge
conduct research, end evaluate sources via an annotated bibliog
begin to present ideas informally, they have multiple opportuniti
presentation skills and how they might present information to m
interest.

3.20-3.21
2 class periods

......................................

2 class periods

As students get closer to the Embedded Assessment, understanc
core beliefs and character traits that position him orhertobeag

: to students’ selection of relevant texts, visuals, music, quotes, ef

include in their multimedia presentation on the leader of their ch:

 to build on students’ understanding of Nelson Mandela as a grea

will conduct a comparative analysis of multiple genres (e.g., poel

 speech, and film} in order to gain insight on the significance of hi
i and impact on society. These activities prepare students to work

in discussion groups to analyze information, infer meaning, and 1
relevance to a multimedia presentation.

' By the time students encounter the Embedded Assessment, they
started some preliminary planning to ensure thot they work effec

collaborative group to successfully complete the Embedded Asse

" students finish the task, they will reflect on their learning in this

learning goals for the next unit.

Unit 3 Tangerine Reading Plan

Text Chunk Corresponding Activity Suggested Treatment of Text

Novel cover 3.2 Peeling a Tangerine Before beginning reading

Opening Prologue 3.3 Moving Into Tangerine Read in class

(approximately 4 pages) Tangerine is written and dated a¢
 entries rather than organized by

Part 1 (approximately 83 pages)

Friday, August 18- 3.3 Moving Into Tangerine Begin reading In class

Wednesday, August 23 | 3.4 There's a New Kid in Continue reading in class

(approximately 25 ages) i Town Complete reading as homework
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Tuesday, September 5—
Saturday, September 9

Monday, September 11
- Friday, September 15

Monday, September
18-Friday, September 29

Monday, Ociober 2-
Thursday, October 5

23, Thanksgiving
(apprommately 26 poges)

Friday, November 24~
Saturday, December 2
(upproximately 38 poges)

Sunday, December 3-

(approximately 49 pages)

20-Thursday, November

Wednesday, December 6
(approximately 32 pages) |

3.6 Oh, Brother!

(approximately 26 pages) :

3.7 September 11
; Perspectives
(approximately 17 pages) :

3.8 SiFTing through

Begin reading In class
Complete reading as homework

Begin reading in class

Tangerine

Part 21 (opproxlmately 90 MOS)

......................................................................................................................

: 3,9 Same Sport, Different

School
3.10 A Good Sport

3.11 Seecing is Beiieving

(approximately 19 pages)

3.11 Seeing Is Believing

Thursday, November .

2-Fridoy, November 10  ; 3.12 Conflicts and
(approxumutely pages) Consequences
Pan 3 (approxlmately 1oo pages)
Monday, November,

| 3 13 Mourmng und Night

3 14 The Fmal Score Complete reading prlor to Activlt

Read entries: Monday, Septembe
September 19 in class

Complete reading as homework |
Activity 3.10

Compiete reading as homework |
Actlvity 3,11

Begin reading or reread Thursday
through Friday, November 10 in ¢
Complete reading all of Part 2 pri

: Continue reading in class or as h

Complete reading prior to Activit
Reread November 30 and Decem
i as hommork

Additional Support for Writing

6 resarved,
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independent Reading

In preparation for high school, college, and career readiness, students must read closely from
broad range of high-quality and increasingly challenging literary and informational texts. Eact
of SpringBoard suggests independent reading selections that connect to the unit by theme, o
or genre.

The suggested guidelines for independent reading in this unit are as follows:

o Texts should be short enough for students to read outside of class after the first Embedded
Assessment. Help students select texts that can be read in two weeks and are engaging enc
students will be motivated to read them.

* Texts should feature great leaders whose choices have had a significant positive impact on
* Texts should be @ memoir, biography, or an autobiography selected by the student based o
interest.

Consider biographies or autobiographies of people such as Nobel Prize Winners, politicians, |
figures, and inventors,

¢ Mohatma Gandhi

* Ellie Wiesel

¢ Cesar Chavez

¢ Steve Jobs

¢ Sandra Day O’Connor

¢ Barack Oboma

® Harriett Tubman

* [saac Newton

s Mother Theresa

¢ Henry Ford

» Eleanor Roosevelt

* Bill Gates

& Muhammad Ali

You can assist students with selecting an appropriate text by asking them to consider the unil
Essential Question, “What makes a leader great?” Ask students to brainstorm a list of charact

and consider prominent leaders who they believe might possesses the traits identified as wel
examples or indicators of positive outcomes.

Set a deadline to complete the independent reading. After students complete the assignment
following prompt to assess students’ reading:

Consider the choices and consequences of the person from your biography or autobiogra
What makes him or her a great leader? How did his or her choices leave a positive impact
our society?
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Visual Prempt: Both sports ond academics are valued by society, but sports seem to get more
artention. Shouid academic achievement be as important as or more important than athletic
dchlevement? Con sports participation help prepare you for future success?

Choices and

g_‘ Unit Overview
i How do the cholces you make now with his friends, teammates, family,
¥ shape your future self? In this unit, and school, You will analyze the
§ you wit| explore how decIsions can choices made by different literary
§ have far-reaching consequences that characters, and write an essay about
determine your character, values, the consequences. Also, you will
and contribution to society. You will apply your understanding of cheices
read a novel that focuses on one and consequences to a research
young man's emerging realizations presentation about a historical figure
about how his personal history or world leader who made Inspiring
continues to affect his relationships choices that helped shape our world,
i
|

s reserved.
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UNIT 3

Have students read the goals for the
unit and mark any words that are
unfamiliar to them. Have students

Choices and Consequer

add these words to the classroom j =t 4 Contents
Word Wall, along with definitions. ; o Touse textuol evidence il
You may olso want to post these a4 analysls and i
goals in a visible place in the Ao iy e £ D G 3.1 Previewing the Unit..........
doissul'lom ifof the d"':l'“o" of “::5 /! sy i, 3.2 Peeling a Tangerine..........
unit, allowing you and your students o Toevoluate, andlyze,ond 33 Reoding the Novel T ;
to revisit the goals easily and gauge synihesize a varlety of : eading the Novel Tanger:
progress toward achieving goals f - informationol texts *Novel: Tangerine, by Edw
throughout the unit. ¢ Tocreate and present >introducing the Strategy
a biogrophicol research

VOCABULARY DEVELOPMENT | ~ peoject e 3.4  There's a New Kid in Town

2.5 Another Kid, Another Towr

Important terms in this unit are . ; : ;

divided into academic vocabulary || ACADEMIC VOCABULARY | “Fiims andiot; divectefh)

(those words that are used in multiple | :1';‘:;‘;:‘;“ | 3.6 O, Brother!.oerecermsrecns

curriculum areas) and literary terms, ; | ' >Introducing the Strategy

:?t:i:'; a:::s:‘.: ic to the s:tt;dent of 3.7 September 11 Perspective
e nguage arts. ' Literary Terms News Article: “A stunning

Adding ftt:» vocabulary knowledge is | imagery ' hero in replay”
essential for reading fluency. Students f motH )
will encounter new vocabulary in this selting 3.8  SIFTing Through Tangerin

flashback >Introducing the Strotegy

course in multiple ways: foreshodaing

» Academic Vocabulary point of view 3.9  Same Sport, Different Sch

o Literary Terms | 310  AG00d SPOMt.....ecorrivsrrrens

« Unfamiliar terms in text selections 3.11  Seeingis Believing.........
(often glossed) 312  Conflicts and Consequenc

» Word Connections
3.13  Mourning and Night .........

* Oral Discussions. ! Poem: “To an Athlete Dyin
Encourage students to keep o

Reader/Writer Notebook in which MY THeFINalSCorg: . coxoosrcrs

they record new words and their EfibeddediAssassmentily Writit
meanings (and pronunciations if 315  Previewing Embedded Ass

needed). Having students use word
study graphic organizers to study
key vocabulary terms in depth will 3,16  Nelson Mandela in Hollyw
greatly enhance their understanding *Film: invictus, Directed b
of new words and thelr connection to
unit concepts and to the broader use
of academic terms.

See the Resources section at
the back of this book for examples
of graphic organizers suitable for
word study. As students become
more familiar with using grophic
organizers to explore the meaning of
a word, you may want them to create
their own graphic organizers,

Anolyzing Words That Insg
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317

318
319
3.20

n

© 2014 College Boord. All rights reserved.

A Long Walk to Peace

216

Siegraphy: Nobel Peace Prize Biography of

Melson Mandela

Autoblography: Excerpt from A Long Wolk to Freedom,
by Netson Mandela

Plonning for Reseorch and Citing Sources
Visual impact

222
226

Comporing Text and Film

231

Poem: “Invictus” by William Ernest Henley
Nonfiction Text: excerpts from Playing the Enemy: Nelson
Mandela and the Game that Made a Nation, by John Carlin

Follow the Leader

239

Speech: Nalson Mandela’s Nobel Peace Prize Acceptance Speech

*Speeches by Great Leaders

*Texts not included in these maoterials.

EMBEGOEIASSSSSHENtR Crooting s Wographivel Prosamiation.....242

T Language snil Writer's

Craft

¢ Revising with Subordinate
Clauses (3.4)

#* Revising with Coordinating

H Cenjunctions (3.7}

« Understonding Phrases
(3.6)

¢ Active versus Possive Yolce
3.11)

+ Adjectival and
Prepositionol Phrases

Modifiers (3.21)

(.17
( * Dongling and Misplaced

s reserved.
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ACTIVITY 3.8

»PLAN E
Materials: Tangerine, by Edwaord
Bloor: Monday, September 11-Friday,
September 15

Suggested pacing: 1.5 50-minute
class periods

»TEACH J
Kl Have students respond to the
Quickwrite in their Reader/Writer

Notebooks and share responsesina
class discussion.

Introduce the SIFT strategy, and
model using the glossary to define
symbol. Have students work in pairs
or small groups to define the rest of
the terms on the chart. Conduct a
close reading of the entry for Friday,
September 15. Complete the first
column of the graphic organizer
together as the students take notes.

Assign different sections of the
text to small groups of students to
review and analyze as they complete
the third column of the graphic
organizer.

| TEACHER 1) TEACHER _

This would be a good opportunity
to review the main events of Part 1
as a class. Have each group present
its findings to the class after briefly
summarizing the events of the
assigned section.

B Conduct a guided writing of a
literary onalysis paragraph using
the exemplar provided as a model
text, and then have students droft
their own.

Guide students to recognize some
of the novel’s motifs so that they can
begin to record textual evidence in
their double-entry journals, Possible
motifs they might start to recognize
include tangerines, brothers, sports,
and the environment,

http://www.springboardonline.com/flipbooks/springboard-flipbook-EL A-MS-Sampler/EL...
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SIFTing Through Tange.

Learning Targets

* Analyze how symbol, imogery, ond fig
and theme.

s Revise a literary analysis paragraph t

LEARNING STRATEGIES:
SIFT, Graphic Organizer, Close
Reading

1. Quickwrite: Part 1 of Tangerine ends
a “miracie.” What is your definition ol

My Nates experience?

A
Introducing the Strategy: SIFT

SIFT is o strategy for analyzing a fictiona

- especiolly symbol, imagery, and figures
1 elements work together to reveal tone ar

2. Use your glossary to define each tersr

take noles as you work with your clos
Working with your group, opply the 5

teacher directs. Record your analysis

Tangerine Middle School is a symbol
of Paul's hope for the future because
tangerines are biight and sunny, and he
is optimistic dbout playing soccer there.

Symbol
An object, person, or
ploce

Ihat stands for
something else

Pgul describes the school uniforms gs
“blue pants, white shirts, ond blue ties”
which mokes them seem plain.

Imogery

Descriplive language
used to creote word
pictures

Paul's mather says thot the Catholic
school was “flooded” by calls lrom
students wanting to go there, o metaphor
that reflects the disaster of the sinkhole.

Figurgtive Longuage

imaginative language
that is not meant to be
token literally

The tone is nervaus and worried ot first,
then hopeful and excited.

Tone

A writer's or speoker’s
attitude ahout o
subject

The theme is that sometimes good
change can resylt from a disaster,
Theme

The central ideq,
MeS50Q8, OF purpase

L.7.1a; Explain t
clauses in gener
cantonrac

 Focus Standards:

4/17/2014
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Expository Writing Prompt: After you have shared exomples from different
chapters with your closs, choose one theme thot you have identified from Part 1 of
Tangerine. Write a literary analysis paragroph analyzing how literary elements such
as symbol, imagery, figurative language, ond tone contributed to that theme. Be
sure to:

¢ Include a topic sentence thot identifies a theme.

¢ ldentlfy specific literary elements,

* Provide textuol evidence in the form of quotes.

Write your porograph below or on 0 separate piece of paper or In your Reader/
Writer Notebook,

One theme in Port 1 of Edward Bloor's novel Tangerine is thot o disaster can
sometimes lead to positive chonge. Paul learns this when the sinkhole ot his
middle school serves os his ticket back to playing soccer. Tangerine Middle School
becomes a symbol for a future that he thinks will be os bright and sunny os o fipe
tungerine because no one knows about his IEP. Paul uses figurative language and
imogery ta-describe his sense of hope in the lost line: “The heavens had opened up
forme.” He thinks that he is going te o much better place, g heaven where he con
grow and thrive. One can olmost heor the angels singing to welcome him. In this
journal entry, Paul's tane shifts from worry to excitement as he discovers that the
sinkhole tragedy was actually the best thing to happen to his soccer career.

Language and Writer’s Croft: Understanding Phrases
You have studied dependent and independent clauses and how to connect them
with coordinating conjunctions to convey complex ideas, Phrases are another
important port of every sentence because they add information and detail,
A phrasa is o small group of words that functions as a part of speech within a
; sentence, Phrases do not have a subject and verb. Common phrases are noun,
E verb, adverb, adjective, apposilive, ond prepositional phrases. Why are all the
é examples below phrases, not clouses?
- smashing into the fence
] before the first test
& a well-known historian
$ dfter the devastation
§ between ignorance and intelligence
g broken into thousands of pieces
9 her glittering smile
-
]
2
[
g
@
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ACTIVITY 3.8 continued

SIFTing Through Tange:

Prepositionol phrases oll begin with a pr
probably already memarized a list of con
relationship to a noun. Common preposi
from, oround, beyond,

Prepositionol Phrase Exaomples:
I took the casserole in the refrigerator Lo
John took o book about dinosaurs from t

Using Appositives

An apposlitive is a noun or noun phrase |
identify it. It is separoted from the noun

Read the following examples of oppositir
s Tangerine, Edward Bloor' s first novel
* Paul, the moin character of the novel,
+ Erik, Paui’ s older brother, is a senior
+ Edward Bloor's first novel, Tangerine,
« Eric, the star athiete, and Arthur, his ¢

Notice the punctuation of the sentences
phrase as an appositive?

3. Choose one sentence from your litera
include a phrase and/or an appositivs
share it with Q pariner.

Tangesine Middle, the school in the n
thot tie thinks will be as bright end su
khows ghout his IEP,

Check Your Understanding

As you continue to read the novel Tenge.
journal by applying the SIFT strategy. Pa
imagery, and themes thal are possible i

- — g — e . e 4 e . i . " T T
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Mourning and Night T‘

Leorning Targets EP—

* Analyze the diction and Imagery of a poem to Identify tone and thame., m:‘nn 'g':,mn

* Make connections between the purpose and techniques of diffarant genres. \'lsunllzlngg. 5
Before Reading

1. Work with a partner to review the concepts of connotation and imagery, as well
as the definitions of tone and theme.

During Reading

2. As you read the poem on the next page, da the foltowing:
* Mark the text by highlighting words that create visual imoges.
* Underline words that relate to death ond dying.
* Draw o box around unfamiliar words or images.

After Reading

3. In Tangerine, on “December 1 Mr. Donnelly “read some lines from g poem
¢alled “To an Athiete Dying Young.’” Read the poem again carefully. Whaot
lines do you think Donnelly read? Which lines would be most appropriote to
memoriolize Mike's death?

Check Your Understonding

On “December 1” the memorial for Mike Costello includes an allusion *To an
Athlete Dying Young” and the dedication of a lourel oak tree. Why ore bath
oppropriate tributes to Mike?

© 2014 College Boord. Al rights neserved.

|{..'-:-. o

- — —
:
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ACTIVITY 313 continued

Have students read “To an
Athtete Dying Young” multiple
times. Begin by discussing the titte
and the poem’s appropriateness to
Mike Costello’s death. Do o shared
reading, a choral reading, or ask for
seven volunteers to stand and do
an oral reading, with each student
reading a stanza of the poem.

B As you read the poem atoud,

ask students to mark the text as
directed. Discuss the effects of
diction and imagery in the poem, Use
students’ circled words about death
and dying to further your exploration
of the poem. Share and diffuse
unfamiliar words.

Key Ideas and Detalls The image
of “chaired™ is of people carrying
a young man hoisted on a chair,

in celebration. in the second
stanza, the image becomes one of
patlbearers carrying a coffin.

Key ldeas and Details The
advantage of dying young is that the
youth will not see his glories fade
and his records broken.

Key Ideas and Details The allusion
is to the ancient practice of putting
laurel wreaths on the heads of Greek
athletic champions. Ask someone

to explain or look up the ollusion to
faurel.

Differentiating Instruction

To support students in poetry
analysis, mark the text of the

first few stanzas os a think eloud

to model how to apply different
strategies to enhance understanding
of the text. To extend, have students
who are prepoared for independent
poetry analysis read and analyze
Tennyson’s “The Lady of Shallot,”
which also makes connections to the
allusions in the lyrics and video for
the song “If | Die Young.”

P ASSESS

http://www.springboardonline.com/flipbooks/springboard-flipbook-EL A-MS-Sampler/EL....
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My Notas

by A. E. Housman

KEY IDEAS AND DETAILS
What image s creoted by
using the word “chaired”?
How has this image chonged 10
in the second stonza?

KEY IOEAS AND DETAILS
According to the speaker,
what is the advontage of

dying young? 1%

KEY tDEAS AND DETAILS
An allusion is a reference

to a well-known person,
place, event, or practice from
literature or history. Whot is 20
the poet alluding to wher he
uses the term “laurel” and
“early-lourelled heod"?

25

W Poetry

Toan
Athlete

‘The time you won your town the rac
We chaired you through the market-
Man 2nd boy stood cheering by,

And home we brought you shoulder

Today, the road all runners come,
Shoulder-high we bring you home,
And set you at your threshold down,
Townsman of a stiller town.

Smart lad, to slip betimes away
From fields where glory does not sta
And early though the laurel grows

It withers quicker than the rose,

Eyes the shady night has shut
Cannot see the record cut,

And silence sounds no worse than <)
Afier earth has stopped Lhe ears:

Now you will nat swell the rout
Of lads that wore their honours out.
Runners whom renown outran

And the name died before the man,

S0 set, before its echoes fade,
‘The fleet foot on the sill of shade,
And hold 10 the low lintel up
‘The still-defended challenge-cup,

And round that early-laurelled head
Will flock to gaze the strengthless de
And find unwithered on its curls
The garand briefer than a girls.

» ADAPT

Consider revisiting the SIFT strategy from

4/17/2014



Page 22 of 61

& = -’
The Final Score "B
Learning Targets s
Qutli it I [ X LEARNINEG STRATEGIES:
* Qutline support for a literary analysis essay on a topic from Part 3 of Tangerine Graphic Organizer, Outlining,
Yisualizing

* Analyze motif and theme in the novel Tangerine.

1, Take out the double-entry journal notes you created for Port 3 in your Reader/
Writer Notebook. Select the entry that you think represents the most significant
choice in Part 3. Copy it onto the graphic organizer below. Find someone in your
class who selected a different choice, ond take notes os they share.

Part 3: Monday, November 20-Wednesday, December 6

Texiual Evidence of

o Choice Mude by o Poge i

Characke
“Erik lashed out, © 205 . By hitting Tino so hard, Erik injured
smashing the back of not only Tino's face but also his ego.

- 'hishand ocross Tina's . This will ¢cause retoliation on Tino's
face, smashing him so port. (immediate) Erik will have to
hard thaot Tino spun - face retaliation from Ting's family.
halfwoy around inthe . Maybe this incident will finally cause
ali-and londed 55 the Poul taistand up tehi¢ brather: Lang:
grass.” - 'term) Paul ogain withesses the dork

side of his brother. This time moy
be different, however, because it is
someone else that EFk injured.

Poul: *l londed hard 259 Paul will get into trouble for
on Coach Warner's assoulting ¢ teacher. But Tino and
bock and held on tight, Victor will be able fo get away.

- riding his peck and (Immediate) Poul will hove to pay
shoutders.” the consequences —espectally with

~ his brother=but he has now finally
solidified whose side he is'on; that
of Tino ond Victor. (Long-term) Paul
is standing up for himself and for
whot he believes in, unafraid of the
consequences, for the first time in

- the novel. Now he will probably do
it more before the end of the novel.

© 2014 Collegs Board. AN righvs reserved.

editing, rewriting, or trying o new approach, .
focusing on how well purpose and audience
have heen nddrassed,

s reserved.

Focus Standards;
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ACTIVITY 3.4 continued

EJ Instuct students to choose one
character whose choices had a
significant impact on Poul. Have
them make a list of those choices.

B3 After students have identified
their character's most significant
choices, urge them to experiment
with organizationol patterns. Provide
instruction to ensure that students
understand these organizational
patterns:

¢ least important to most important
» types of choices made
¢ time order {chronotogical)

¥ Hove students complete the
“Choices Made” outline,

| TEACHER 1) TEACHER _

Having students experiment with
organizational patterns will help
them in organizing their writing to
achieve better coherence,

Differentiating Instruction

To support students in outlining,
you might do a class outline for one
character using quided writing.

To extend, provide a different
literary analysis prompt (see
alternative prompts in EA 3.1 for
suggestions) and have students
work individually or in pairs to
design and complete an outline of
their own for the new prompt.

http://www.springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Samplet/EL...
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The Final Score

2, Review all the notes you mede about
and in Activities 3.4, 3.9, and 3.12. Ck
significant consequences in the devel
or more of the choracter’s choices am

order, Consider arranging them in one

» |east important to most important

* types of choices made (good, bad)

» chronological order (first to lost)

3. Choose and follow an organizational |

77 explains and evaluates yous characte

The Choices

i I. A choice made by

A.Describe the choice,

B. Why this choice was made:

C. How Paul reacted to the choice anc
Il. Another choice made by

A. Describe the choice.

B.Why this choice was mode:

C. How Paul reacted to the choice anc
11, Another choice made by

A, Describe the chaice.

B. Why this choice was made: _

C. How Poul reacted to the choice anc

Check Your Understanding

Write on explanation for how Poul shows
confidence in the choices he makes,

4/17/2014
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4. Enplering Motif: Consider the different motifs thot Edword Bloor uses in
Tongerine, W your home base group, assign a different motif to each person.
Follow your teacher’s directions to form an expert group with those who were
ossigned the same motif os you. Work together to complete one row of the chart
below by finding examples of your motif In different parts of the novel.
Textual Evidence from Textuol Evidence from Textual Evidence from
Part 1 Part 2 Part 3
Sigt Paul explains that Erik got When Paul is playing When Poul is hiding under
kids at school to call him soccer against the Palmetto the bleachers, he sees Arthur
“Eclipse Boy" by telling them Whipporwhiils, one of hit Luls with the blackjack,
that Paul stared ot the eclipse.  the players blinds him but Arthur and Erik can't see
Paul doesn't rememberdoing  Intentionally. “The fullback W, “Arthur reached bils,
this, “But right after the iukshad sut my goggles turned, and whipped ths
eclipse, | was wearing these from my foce, scooped yp g~ SlER)meh ovmsll o4O 4 st
thick lenses.” (34) handful of misd, and smeared = Whack against the side of
it i oy wpen. i Aoy et Luis"s head.” (205)
ot barperk” (118):
Brothers
¥
£ Weather
7
é i
Q
Sportsewon-
ship
.
|

s reserved,
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ACTIVITY 3.14 continued The Final Score

5. With your expert group, create a thes
answer the question: How does the v
conflict of the main character of Tang:

Inthe novel Tangerine, Edward Bloor
needs to get through the fog of lies in

6, Redesigning the Book Cover: Review
covers of Tangerine, and consider wh
make —and why —if you were redesig
theme you explored with your group.
some of your ideas. You con give the :
include reviaws of the novel from you

TEACHER T0 TEACHER

. Front Cover: Revised Title,
* Visuoal Representation

7. Return to your home base group. Sha
the remaining rows in the chart on the
different motifs were developed in thy

http://www.springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...  4/17/2014



) 2014 Cotege Board, All righls resensed.

s reserved.

hitip://www.springboardoniine.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...

Page 26 of 61

Writing a Literary Analysi’s’i‘-'._? / EMBEDDED

SHESLMENT

Assignment

Your gsslgnment is to wilte a multl-paragraph literary analysis essay in response to
the following prompl (or another provided by your teacher):

in Edward Bloor's novel Tangerine, how did one character's choices and the
consequences of these choices affect the deveiopment of the maln character?
Planning and Prewriting: Teke time to make a plan for your essay.
¢ How will you respond to the prompt in a clear thesis statement?

¢ How will you use the notes you have taken to find textuol evidence to support
your thesis?

*» Will you organize your supporting ideas by impartance, type, or time?

Drafting: Write a multi-paragraph essay that effectively organizes your ideas,
= How will you use an outline to help you drakt your essay?

* How will your introduction engage the reader with o hook, summarize the novel,
and state your thesis?

¢ How will you integrate topic sentences, tronsitions, details, textual evidence,
and commentary in your support paragraphs?

* How will your conclusion include your thesis as well as an interpretation of the
author’s purpnse and a connaction ta n larger issue?

Evoluating and Revising the Draft: Create opportunities to review and
revise your work,

= During the process of writing, when can you pause to share and respond
with others?

* What is your plan to include suggestions and revision ideas into your draft?

¢ How will you be sure to use preclse, academic languoge and a voriety of
sentence structures?

* How can the Scoring Guide help you evaluate how well your draft meets the
requirements of the assignment?

Checking ond Editing for Publication: Confirm yous final draft is ready
for publication.

¢ How will you proofread and edit your draft tc demonstrate command of the
conventions of standard English, capitalization, punctuation, spelling, grammar
and usage?

s Hav¢ you pul page numbers in parentheses wherever you quoted directly from
the text?

* Whal would be on engaging litle for your essay?

Reflection

After completing this Embedded Assessment, think about how you went about
accomplishing this task, ond respond to the following:

* How did the reading and note-taking strategies that you used during this unit
help prepare you to write a literary analysis essay?

W.7.2b: Develop the topic with relevant facts,
definitions, concrete details, quotations, or

athar infarmatinan and avamnlae

focus Standards:
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EMBEDODED

ASSESSMENT 1 continued

B Evaluating and Revising the
Draft: Urge students to check the
Scoring Guide before they complete
their essays, Clarify any questions
on how essays will be assessed.

B3 You may want to take the time
to develop a student-generoted
“writer's checklist” based on the
scoring guide for students to use in
their writing groups.

Checking and Editing for
Publication: As students are editing
their revised work, remind them of
the tools avoilable: dictionaries,
handbooks, online speti-checkers
and grommar checkers, and peers
and parents,

B Remind students to read their
text carefully to avoid careless
errors.

B Students should include a title
on their papers. Be sure to have
students turn in all drafts of their
work as well as their outlines.

Portfolio Be sure students address
the Reflection question as a separate
part of the Embedded Assessment
assignment so they can include it
separately. At this point you may
want to ask students to go to their
portfolios and find previous unit
reflection questions, so that they
might get a sense of their growth as
academic thinkers and producers.

All notes for and drafts of the
literary analysis essay should
be collected and presented
together to show the process
students completed in successfully
accomplishing the task.

When you score this Embedded
Assessment, you may wish to make
copies or download and print a
copy of the Scoring Guide from
Springboard Online. This way you
can have a copy to mark for each

vl ankte caels
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Writing a Literary An

SCORING GUIDE

Scoring

Criterio fremipiary

| The essay

| » has a focused,
insightful thesls that |
addresses the prompt |

i fully and precisely. |

| o uses well-selected

| textual evidence.

; # provides precise

: and insightful i
commentary showing |
the relationship i
between the evidence |
ond the thesls. {

ideas

i The essoy
{ & presents a strong
i Introduction with
a hook and clear
i thesis.
|  i5 coherent with |
¢ well-developed body |
paragraphs that use |
. effective tronsitions, |
: » presents an insightful |
. and compelling
conclusion thot |
follows directly from |
the ideas of the ’
thesis.

! The essay

. »shows o

i sophisticated voriety |
of sentence types |

. used appropriately.

| » uses formal style and |

i precise academic
language.

© = contalns so few errors |

¢ in grommar, spelling, |
capitalization, and
punctuation that they
do not detract from
excellence.

Use of
Language

The essay
| * presents a focused

| » contains body

| The essay
| uses a voriety of

Proficient

that addresses the
prompt,

i * uses textual evidence |

that is relevant and
sufficient.

| ® provides relevant ond |

clear commentary,

introduction with o
clear thesis,

paragraphs that :
develop ideas of the |
thesis and establish
cohesion with
transitions.

+ has a conclusion i
that follows from the |
ideas of the thesis. |

well-chosen sentence :
types.

» yses formal ond
academic language
appropriately .

- » contains only few

errors in spelling and |
grammar.

i The essay iThee

| # has afocused thesis

:-has

add
the
* yse
evi(
the
o Pror
rele

iThee
L pre:

intr
ast

i e ron

par:
litul
the

i*has

con
not
the

Thee
:#sho

Sen

:ssho

the
forr
aca
®on
ing
spe
witl

W.7.2e: Establish and mointain a formal style,
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AText Complexity Analysis

Grade 7, Unlt 3, Activity 3.17

Tent: Excerpt from Long Walk to Freedom, by Nelson Mandela

Teut Description: Published in 1995, Long Walk to Freedom is Nelson Mandela’s autobiography. In
Mandeia recounts his early recognition of the need for freedom from the harsh conditions resultin,
apartheid, describes his views, and acknowledges that more work Is required.

Coantaxt

In Activity 3.17, students first read a short biography of
Nelson Mandela written when he was awarded the
Nobel Peace Prize. Students then read the excerpt from
Mandela’s autoblography Long Walk to Freedom.
Students’ work in this activity scaffolds to Embedded
Assessment 2: Creating a Biographical Presentation by
asking them to identify and interpret key information
about Mandela, compare how two different genres
present information about Mandela’s life, and identify
potential sources for additional information about
Mandela.

Cluantitative /Complexity Measures
Ganre: Autobiography

Overall: Complex

Quantitative: 32500

Qualitative: Moderate

Task Dernands: Accessible

The Lexile for the complete book Long |
is 1120t, which places it In the Grades 6
this excerpt Is slightly above the full text
balanced by the text’s story-like structu

Qualitative Cansiierations

Purposs/Lavels of Mesning: The autobiographical genre signals the sharing of significant personal exp
insight. In this passage, Mandela uses description and imagery to acquaint the reader with his underst:
freedom as a child and how that understanding changed as he grew older and began observing the cor
freedom within his country. The Ideas Mandela presents are stralghtforward and easily understood wit
message.

Structure: This text is written in first-person point of view and in chronological order, conforming to th
the genre. Mandela connects ideas clearly, and his reflective commentary is easily identified. The text «
graphics or ancillary text features.

Language: While mostly conversational, the text does contain figurative language. Examples include “2
away another man’s freedom is ... locked behind the bars of prejudice” and the quest for freedom des(
metaphorically as a long walk with “many more hllls to climb.,” Vocabulary is likely to be easily underst
challenging words are defined in footnotes.

Knowledge Demands: A deep understanding of this text requires some famlliarity with South Africa, a(
events of Nelson Mandela, and the characteristics of the autobiographical genre.

Vask and Reader Considarations

Students acquire knowledge about a Nobel Peace Prize
recipient, create and respond to research questions, and
compare the features of biography and autoblography.
Students demonstrate understanding of this text by
identifylng key sentences, summarizing main ideas, and
Citing textual evidence when answering text-dependent

http://www.springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...

Placement Considerations

The quantitative measure supports inch
which is at the high end of the 6-8 Lexile
Qualltative considerations support an o
rating because of knowledge demands :
this text with the short biography for pu.
comparison.
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ACTIVITY 317

A Long Walk to Peace

PLAN |
Materlols: independent reading
books LEARNING STRATEGIES L“"“"g Targets
IN {ES:
Suggested pacing: 1 50-minute class KWHL, Marking the Text, ¢ Evaluate blographical information in
period Chunking the Text « Compare the features of a biography
1. Begin the KWHL chart below by oddin
____TEABH I F Mandela to the first two columns,
Have students use prior
knowledge as well as Informatlon e i

from the last two activities to begin

the first two columns of the KWHL [ e it

chart. K: What | Know Know | H: How | Will

Nobel Prize Bic
To engage the class, you may want to
enhance students’ prior knowledge
of Nelson Mandeta by showing a
photo essay or a brief biographical
fitm clip.
l
1 Autobiographic
1
1
*
1
1l
|
| ACADEMICvOCABULARY | During Reading
||  Ablographyis on accountofa | 2. In 1993, Nelson Mandela was awarde
11 person’s life written by someone | Klerk, As you read the following blogr
| else. An autoblography is an | the teat using metacagnitive markers
| account of a person's life written | + ?7: Put @ question mark next to som
| by the person. & * Pyt an asterisk next to informati
+ [; Put an exclamation mark next to

 Additional Stan
Focus Standards: RI.7.2,RL.7.6, L.
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The Nobel Peace Prize 1993,

. Biography of Nelson Mandela

Nelson Rolihlahla Mandela was born in Transkei, South Africa on July
18, 1918, His father was Chief Henry Mandela of the Tembu Tribe. Mandela
himself was educated at University College of Fort Hare and the University of
Witwatersrand and qualified in law in 1942. He joined the African National
Congress in 1944 and was engaged in resistance against the ruling National Party’s
apartheid policies after 1948, He went on trial for treason in 1956-1961 and was
acquitted tn 1961.

After the banning of the ANC in 1960, Nelson Mandela argued for the setting
up of a military wing within the ANC. In June 1961, the ANC executive considered
his proposal on the use of violent tactics and agreed that those members who
wished to involve themselves in Mandela's campaign would not be stopped from
doing so by the ANC. 'This led to the formation of Umkhonfo we Sizwe Mandela
was arrested in 1962 and sentenced to five years' impris !
in 1563, when many feliow leaders of the ANC and the UmHumn we Sizwe were
arrested, Mandela was brought to stand trial with them for plotting to overthrow
the government by violence. His statement from the dock received considerable
international publicity. On June 12, 1964, eight of the accused, including Mandela,

were sentenced to life imprisonment. From 1964 to 1982, he was iicarcerated KEY/IDEAS AND DETAILS
at Robben Island Prison, off Cape Town; thereafter, he was at Pollsmoor Prison, What experiences in
nearby on the mainland. Mandelo’s life before he
|
During his years in prison, Nelson Mandela’s reputation grew steadily. He was tvkus ::1: m?ﬁ’o his

widely accepted as the most significant black leader in South Africa and became a reputation?
potent symbol of resistance as the anti-apartheid movement gathered strength. He
consistently refused to compromise his political position to obtain his freedom, et

Nelson Mandela was released on February 11, 1990, After his release, he plunged
himself wholeheartedly into his life’s work, striving to attain the goals he and others
had set out almost four decades earlier. In 1991, at the first national conference of
the ANC held inside South Africa after the organization had been banned in 1960,
Mandela was elected President of the ANC while his lifelong friend and colleague,
Oliver Tambo, became the organisation’s National Chairperson.

After Reading
3. Use your text markings and notes to odd to your KWHL chart os follows:
* Add new questions to your “W” column,
* Add new information to your “L” column,

¢ inthe “H” column, describe how this source was helpful In understonding
what kind of leader Nelson Mandela was,

© 2014 College Board. All rights reserved.

s reserved.
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ACTIVITY 317 continued

J

A Long Walk to Peace

During Reading

4, In 1995, Nelson Mandela published h
As you reod the Following excerpt, tok
by summarizing the main idea of eact
following:

¢ Underline one key sentence or phr
* Pyt an usterisk next to vivid images
¢ Circle the words free, freedom, anc

Mography

Lon : alk
o Wit

Differentiating Instruction by Nelson Mandela

Chunk 1

| was not born with a hunger to be £
that I could know. Free 1o run in the hiek
the clear stream that ran through my vill
and ride the broad backs of slow-moving
abided by the customs of my tribe, | was

KEY IDEAS AND DETAILS

Mandela talks about his three Chosk.4
stages of thinking about 1t was only when | began 1o learn th
freedom. What ore they? when 1 discovered as a young man that r

me, that 1 began to hunger for it. At first
mysell, the transitory' freedoms of being
pleased, and go where [ chose. Later, as 2
for the basic and honorable freedoms of
keep, of marrying and having a family—
lawlul lite,
Chunk 2

But then 1 slowly saw that not only v
were not free, | saw that it was not just n
treedom of everyone who looked like 1 d
National Congress, and (hat is when the
greater hunger for the freedom of my pe
my people to live their lives with dignity
that transformed a frightened young ma

! iranslbory: temporary, nol permanend
¥ cuptailed: seduced or restricled
1 animated: Yively, il of excitemem
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law-abiding attorney to become a criminal, that turned a family-loving husband
into a man without a home, that forced a life-loving man to live like a monk. I am
no more virtuous or self-sacrificing than the next man, but I found that I could not
even enjoy the poor and limited freedoms I was allowed when I knew my people
were not free. Freedom is indivisible; the chains on any one of my people were the
chains on all of them, the chains on all of my people were the chains on me.

Ok &

It was during those long and lonely years that my hunger for the freedom of
my own people became a hunger for the freedom of all people, white and black. 1
knew as well as 1 knew anything that the oppressor must be liberated just as surely
as the oppressed. A man who takes away another man’s freedom is a prisoner of
hatred, he is locked behind the bars of prejudice and narrow-mindedness. I am
not truly free if T am taking away someone else’s freedom, just as surely as T am not
free when my freedom is taken from me. The oppressed and the oppressor alike are
robbed of their humanity.

Thash §

When I walked out of prison, that was my mission, to liberate the oppressed
and the oppressor both. Some say that has now been achieved. But I know that that
is nol the case. The truth is that we are not yet free; we have merely achieved the
freedom to be free, the right not to be oppressed. We have not taken the final step
of our journey. but the first step on a longer and even more difficult road. For to
be free is not merely to cast off one’s chains, but to live in a way that respects
and enhances the freedom of others. The true test of our devotion to freedom
ks just beginning.

Chad s

I have walked that long walk to freedom, I have tried not to falter; I have made
missteps along the way. But I have discovered the secret that after climbing a great
hill, one only finds that there are many more hills to climb. I have taken a moment
here to rest, to steal a view of the glorious vista that surrounds me, to look back on
the distance I have come. But I can rest only for a moment, for with freedom comes
responsibilities, and I dare not linger, for my long walk is not yet ended.

After Reading

5. Choose one of the examples of vivid imagery that you marked on the text.
Visualize and sketch it In the morgins. Then, discuss how the Imagery helped
you understand Nelson Mandela’s tone, voice, or personality.

6. Use your text markings and notes to add to your KWHL chart as follows:
* Add new questions to your “W”* column,
¢ Add new Information to your “L” colomn,

* in the “H” column, describe how helpfiul this source was In helping you
understand what kind of leader Nelson Mandelo was,

Page 32 of 61

KEY IDEAS ANS UETAILE
Quote the part of this text
in which Mondeta describes
what true freedom Is. After
you quote the text, show
your understanding by
putting it in your
own words.

SEY EAR AND DETALS
Reread and compare the
kst paragraph of the
bographical excerpt to the
informotion in Chunk 5 of
Mandela's autobiography.
How does each Inderpret his
mission once out of prison?

i
!
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ACTIVITY 317 continued A Long Walk to Peace

Check Your Understanding

Based on the (wo different versions of Ni
analyze how biogrophicat and autoblogn
evidence ond interpret facts differently. :
each. Make one gbservation in each sect
modify your response during class discu

f How Evidence Is Evidence is prese
- Emphaslzed © third:persom actc
- gsatimeline of &
- life.

. HowFodsAre  Facts and details
Interpreted 'i;lré-};itgs.eht{&d as
: - 'stroightforwdrd
- informalion to sh
events in his life.
~ Benefits ofthe  Literal focts ond s
. Genre - dllow the reader’
: - owninferences w
~ the opinion of ihi
~ Limitsofthe  The reader does
- Genre ~ on account of fee

i - emptions.
- Because thereis
Imagery, the reac
 likely to see, heg
' muen!small;wr
 “sense” of the ey

7. Brainstorm: Besides print texts of bio
kinds of sources could you use to ans
Mmandelo? Where would you find themr

o A ek g Y g e e e
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Language and Writer's Craft: Adjectival and Prepositional
Phrases
You have studied the differences between clouses ond phrases and have practiced
with adverbiol cisuses and appositive phrases. In this activily, you will practice
working with phrases that are used to modify nouns. *Modify"” means “to
describe,” ond using odjectives well helps you create visuol images for your reader,
Look at these exomples:

| petted the dog.

| petted the growling dog.

Notice that the adjectlve “growling” modifies, or describes, the dog. Prepositional
phrases con also be used as adjectives to describe nouns,

The baok on the bathroom floor is swollen from shower steom,
The sweet potatoes in the vegetable bin are green with mold,

The hunger for my own freedom become the hunger for the freedom of all.

8. In these sentences, adjectives in the form of prepositional phrases come after
the nouns they are describing. Circle the nouns being described.

9. Now, create your own prepositional phrases used os odjectives, 8e sure each
phrase begins with a preposition, Write your sentences in the My Notes space.

Phrases used as adjectives are known os adjectivol phrases. For example:

His long, curly, dork hoir was pulled back in o ponytail.
He commented on the cold, bleak, biting weather.
Dr. Richords was a hearty, hedlthy, dapper, red-faced gentleman.
Nofice that these examples ore adjectives in o serles that make up the adjectival

phrase. The adjectives are separated by commas and come before the noun they
describe. Circle the noun described in each sentence.

10. Creote your own adjectival phrases that include a series of adjectives. You
can use the sume nouns above or create your own sentences, Be sure to
punctuate correctly. Write your sentences in the My Notes space.

11. Return to the excerpt from Mandele’s autebiography and reread Chunk 3.
As you read, look for adjective phrases and prepositionol phroses used as
adjectives. Notice especially the effect of adjectives. Mandelo uses them
to create a clearer, more detailed yision of the idea of freedom. Be careful;
prepositionol phrases can be used os adverbs too!

& 2014 College Boord, All rights reserved.

s reserved.

http://www.springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...  4/17/2014



Page 35 of 61

http://www.springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...  4/17/2014



© 2014 College Boord. All rights reserved.

Page 36 of 61

Comparing Text and Film

Leaming Targets
e Infer connections between a poem’s theme and events in the life of a mm‘“ |
great leader, Choral Reading, Marking the s
Text, Graphic Grganizer
* Analyze and compare a film text and a nonfiction text on a similar subject.
Before Reading

1. Read the information in “About the Author.” In a small group, plan a choral
reading of the poem “Invictus.” As you listen to the poem, highlight words that
you think express Henley's attitude about overcoming personal challenges.

invictus

by William Ernest Henley

Out of the night that covers me,
Black as the Pit from pole to pole,
I thank whatever gods may be
For my unconquerable soul.

5 In the felt* clutch of circumstance
I have not winced nor cried aloud,
Under the bludgeonings® of chance
My head is bloody, but unbowed.

Beyond this place of wrath* and tears
10 Looms but the Horror of the shade,
And yet the menace of the years

Finds, and shall ind, me unafraid. 2V (DRAS AND BETULS
Hiow does each stanzg set
Tt matters not how strait the gate, up a contrast?
How charged with punishments the scroll,
1% I am the master of my fate:
T am the captain of my soul.

I ™ Y =y I - s e W Y T

Ve ™=

-

! Invictus: Latin, meaning unconquered, unconguerable, undefeated
2 felk; destructive or deadly

? bludgeoning: beating

4 wrath: anger

scaffolding as needed at the high end of the
range.
Prelay Prandovde Pavinend.

s reserved.
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After Reading

2. After hearing the poem several times,
one-sentence summary of each stanz:
theme of the poem,

3. Discuss: Bosed on your knowledge ol
might this poem have been important
between his life and the ideas in the |

Reading a Nonfiction Text

In Activity 3,16, you analyzed clips from.,
as described in the book Playing the Ene
Made a Nation by Jobn Carlin. In this nex
from the film with excerpts from the boo

During Reading

4. As you read the following excerpt fror
highlighting or underlining phroses tt
emotions of the two moin characters:
captoin of the rugby team, Springbok

TEACHER
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' Playing the

Nelson Mandela and the Game That Made a Nation

by John Carlin

‘The President and the Captain:

Dressed in a dark suit and tie, Pienaar entered through a small door at the
buildings’ west wing, ducked through a metal detector, and presented himself
before two policemen waiting for him at a desk behind a green-tinted window of
thick bulletproof glass. Both being Afrikaners,' they immediately started engaging
him animatedly on rugby.’ The policemen dropped him off at a small waiting
room, bare save for a table and some leather chairs, into which stepped Mandela’s
personal assistant, a tall imposing black lady called Mary Mxadana who asked him
to take a seat and wait a moment. He sat in the room alone for five minutes, his
palms sweating. "I was incredibly tense as the moment arrived when I would meet
him,” he recalled, “I was really in awe of him. I kept thinking, ‘What do I say? What
do Task him?”

win

TS () S I Tt | T ey ey v

Pienaar looked around the large wood-paneled office, vaguely registering a
blend of décor old South African and new; ox-wagon watercolors side by side with

shields of leather hide and wooden African sculptures. Mandela broke in. “Do you
take milk, Francofo?”
In less than five minutes Pienaar's mood had been transformed. “It's more zdm‘:mm‘.

than just being comfortable in his presence,” Pienaar recalled. “You have a feeling Mondela, )
E when you are with him that you are safe.” i
g it
2 Pienaar would not have guessed it at the time, but winning him over—and KEV 1UAR AND SETALE :
} through him, enlisting the rest of the Springbok team—was an important objective méglmm’eﬁ:rmn ‘)
§  for Mandela. For what Mandela had reckoned, in tha half instinctive, half the coptain of the rughy i
3 calculating way of his, was that the World Cup might prove helpful in the great teom? Choose a quote that '
g challenge of national unification that still lay ahead. i'
L+ ] .

Mandela never made his purpose overt' in that first meeting with Pienaar, but
he did edge closer to the main theme when he switched the conversation to his
memories of the Barcelona Olympic Games, which he had attended in 1992 and
recalled with great enthusiasm. “He talked about the power that sport had to move
people and how he had seen this not long after his release in the Barcelona

! Afrikaner: a South African of European descent
% rugby: a type of football game with 15 players on each team
3 overt: open, not secret

s resarved.
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ACTIVITY 3.20 continued comparing Text and Filt

Olympics, which he especially remes
he said he stood up and he felt the whole
whose mind Mandela was secking to pla

"Francois Pienaar was the captain of
I had 10 work with him.” Mandela said. *
complimenting him for the role which h
And { briefed him on what 1 was doing 4
And [ found him a highly intclligent per:
explained to his guest, to abandon the ol
a5 “¢nemies” and see them as compatriol
use sport for the purpose of natien-buil¢
think will lead 1o peace and stability in o

TEACHER TU TEACHER

After Reading

5. In the graphic organizer below, add k-
to make predictions obout how the s¢
fitm clip, make comments in the third
predictions. In some cases, the film p
recorded them, In others, you will not

Details from the How | Pri
Text Thal Help Me Film Will

Visualize the Film Characte
Emotion

Nelson Mandela

francois Peinaar

6, Discusslon: Compare and conlrast thy
similar and different? Why do you Lhit
film version?

e e W - -

et P = il ey et e T ——
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Reading Playing the Enemy: Nelson
Mandela and the Game That Made a Nation

The next section is also an excerpt from the book by John Carlin, When a film like
Invictus is “based on a true story," the screenwriters and directors often change
characters and events to make the story more dramatic or easier to understand.
Sometimes the filmmakers change the facts of an event in an attempt to capture
the mood of a scene. Or they may have one character represent the actions and
personality of two or more people in real life.

Dwiing Reading

As you read the following excerpt from Playing the Enemy: Nelson Mandela and
the Game That Made a Nation, make predictions in the margins about changes
the filmmakers might make to this scene. Highlight or undertine phrases that you
would include if you were doing a biographical presentation on Nelson Mandela.

Robben Island

[The Springbok players] found themselves on a ferry bound for Robben Island.
It had been Morne Du Plessis’s idea, Du Plessis [the Springbok team manager]
had begun to see just how enormous the impact of this “One Team, One Country”
business was, not only in terms of the good it would do the country, but the good it
would do the team.

“There was a cause-and-effect connection between the Mandela factor and our
performance in the field,” Du Plessis said. “It was a cause and effect on a thousand
fronts. In players overcoming the pain barrier, in a superior desire to win, in luck
going your way because you make your own luck, in all kinds of tiny details that go
together or separately mark the difference between winning and losing, It all came
perfectly together. Our willingness to be the nation's team and Mandela’s desire to
make the team the national team.”

Robben Island was still being used as a prison and all the prisoners there were
cither Black or Coloured. Part of the day’s events involved meeting them, but first
the players took turns viewing the cell where Mandela had spent eighteen of his
twenty-seven years in captivity. The players entered the cell one or two at a time;
it couldn’t hold any more than that. Having just met Mandela, they knew he was

a tall man like most of them if not as broad. It required no great mental leap to m“rn “‘ﬁm n
picture the challenges, physical and psychological, of being confined in a box so with the prisoners have :“
small for so long. team membars? Choose o

ez quote ond explain how ft
| shows the sffect.

© 2014 College Boord. All rights reserved.

After Mandela's cell the Springbok players went outside to the yard where
Mandela had once been obliged to break stones. Waiting for them was a group of

prisoners,

s reserved.
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ACTIVITY 3.20 continued

Comparing Text and Fili

“They were so happy to sec us,” Pien
were obviously so proud of our team. 1 5
representing the whole country now, the
James Smyall-- 'l never forget this--stoo
lived very close wo the sword and 1 think
Yus, he felt his life could so easily have g
added, recalling the bruising fights he wi
time he thought he had killed a man, ..,
there ton.”

Small cemembered the episode, “The
us a huge cheer and L. [ just burst into
the recollection. “That was where the sen
1o the new South Africa, and where | rea
my position as a Springbok. There [ was,
same time thinking about Mandela’s cell
prison and came out with love and frien
realization, and the tears just rolled dow

After Reading

7. After viewing the film clip, work with
differences between the text and film
changes were made.

How the Text was Changed

in the Film
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Check Your Understanding

Dld the film version of the scene copture the emotional spirit of the text version?
Explain your opinion using evidence from the film and book.

Viewing the Film invictus

Imagine trying to effectively capture the spirit of o sporting event on film. What
would the challenges be? How might o filmmaker deal with these challenges? Can
you think of ony films thal hove done this well?

As you watch the final clip from invicius, take notes on the effects of the
filmmaker's choices regarding images and dialogue. You may choose to divide the
work with a partner and share notes ofter viewing the film clip,

Images: - Effect on the audience:

Dialogue: I Effect on the oudience:

On the next page, you will read a final excerpt from Playing the Enemy: Nelson
Mandela and the Game That Made o Nation. This section describes the scene at
the end of the world cup gome. Highlight or underline words or images that were
portrayed similarly (or exactly the same) in the film version.

Page 42 of 61
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ACTIVITY 3.20 continued

Before reading the finat excerpt,
discuss the effect of the images

and diologue on the audience, and
how that effect was created. Have
students mark the text of the excerpt
for similarities to the film version.

Discuss possible reasons why
the final scene was filmed so
similarly to true events when other
scenes in the film were altered.

You may need to guide students
towoard an understanding that the
Rugby World Cup was televised,

so actual documentation exists

of what did and did not happen,
while other scenes are more open
to interpretation. What implications
does this have about films based
on historical events that were never
filmed or that took place before the
invention of film?

Key ideas and Details The sentence
“... he saw Pienaar raise the cup
high above his shoulder as Mandela,
laughing, pumped his fists in the air,
and he struggled to believe what his
eyes were seeing.” indicates that
Mandela and Pienaor had achieved
their goal.

P ASSESS

Check students’ graphic organizers
and oral responses during closs
discussions to see that they are
making observations about the
transformation of historicol events
into fictional drama, and that they
ore using these observations to form
predictions and make inferences
based on textual evidence.

If you want to provide your students
with additionat practice in comparing
text to its film adaptotion, the
following scenes elaborate on the
issues explored in this activity:
£8:30-1:10:57, 1:27:52-1:32:22,
1:39:50-1:44:00,

Comparing Text and Fili

Page 43 of 61

My Notes

KEY IDEAS AND DETAILS
What evidence is there in
this passage thot sport had
the effect that Mandela was
counting upon to unite his

country?

The Rugby World Cup

“When the game ended,” Morne Du Pler
towards the tunnel and there was Edwar
Team, One Country’ slogan, and he said
same again,” And ] agreed instantly, beca
behind, that life could offer nothing bett

But Du Plessis was wrong. There was ma
the pitch, with his jersey on, with his cap
friend Francois. And there was the crow
enraptured, as Mandela appeared at the
to the crowd, as he prepared to walk tow
on the ficld where he would hand the we

‘The gods at that moment were Mandela
crowned king of all South Alrica, handin
green, anointed that day as the spiritual )

As the captain held the cup, Mandela pu
him with a fond gaze, shaok his right ha;
much for what you have done for our co

Pienaar, meeting Mandela's eyes, replied
you have done for our country.”

Had he been preparing for this moment
choid. As Desmond Tutu said, “That res
beings do our best, but those words at th
seripted it.”

Maybe a Hollywood scriptwriter would |
was an impulse Pienaar confessed later
two just looked at each other and laughe
looked at Mandela and the Afrikaner pre
eup high above his shoulders as Mandel:
he struggled to believe what his eyes wer
joy,” Du Plessis said, "He is looking at
and Francois is looking at Mandela and .

It was all too much lor the tough-minded
political battles, “When I'rancois said tha
listening, laughing, and waving to the cro
Slabbert, “everybody was weeping, There s

‘There wasn't a dry eye in the country.

Check Your Understanding

The text suggests that a Hollywood scrip
do you think they did not? What respons
portroying d true event?
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Follow the Leader

Learning Torgets

* Anolyze a speech to identify how the speaker shows himself to be a
world leader,

* Generote 0 lIst of possible subjects for o biographical presentation,

Before Reading

1. Quickwrite: Whot are some of the character traits that great leaders have in
common? Who are some historlcol or modern figures thal you consider to be
great leaders?

During Reading
As you read the following speech excerpt, mark the text by uriderlining words ond
phroses that reveal what he will do in the future to help all people. Use the My

Notes space to take notes describing the emotions, values, or personality traits
revealed by his words,

' ’
Excerptirom Nolson Mandela’s
' Nohel Prize Accentance Sneech

We do not believe that this Nobel Peace Prize is intended as a commendation
for matters that have happened and passed,

We hear the voices which say that it is an appeal from all those, throughout the
universe, who sought an end 1o the system of apartheid.

We understand their call, that we devote what remains of aur lives to the use
of our country’s unique and painful experience to demonstrate, in practice, thal the
normal condition for human existence is democracy, justice, peace, non-racism,
non-sexism, prosperity for everybody, a healihy environment and equality and
solidarity among the peoples.

Moved by that appeal and inspired by the eminence you have theust upon us,
we undertake that we too will do what we can to contribute to the renewal of our
world so that none should, in future, be described as the “wretched of the earth”,

Let it never be said by future generations that indifference, cynicism or
selfishness made us fail te live up to the ideals of humanism which the Nobel Peace
Prize encapsulates.

Let the strivings of us all, prove Martin Luther King Jr. to have been correct,
when he said that humanity can no longer be tragically bound to the starless
midnight of racism and war,

Let the efforts of us all, prove that he was not a mere dreamer when he spoke of
the beauty of genvine brotherhood and peace being more precious than diamonds
or silver or gold.

Let a new age dawn!

Page 44 of 61

T .

LEARNING STRATEGIES:
Graphic Organizer, Qutlining,
Visualizing

——

T BT W Ty

Y

E— — _—

e

KEY IDEAS AND DETAILS

Note the imagery of the ﬂ

last three poragraphs.

Choose one of the imoges
1
|
|

and exploin why Mondela
included It in his speech,

Other Standards Addressed;
; Focus Standards: RI.7.4, RI,7.10, W.7.8, W.7. 8b, SL.7.1, SL.7.3
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ACTIVITY 3.21 continued

Discuss the character {raits that
made Mandela o greot leader, Some
examples may be passion, hope,
forgiveness, empathy, compassion,
generosity. Ask students to begin
brainstorming other contemporary
or historic leaders that share these
character traits.

B Have students search online for
other speeches by great leaders or
provide them with printed copies of a
variety of speeches to analyze on the
graphic organizer.

mﬁmﬁmﬁ-

You may want to set limits on the
scope of your students’ search to
help them find appropriate subjects.
For example, you might set criteria
for the types of leaders you want
them to research (such as politicians
or Nobel Peace Prize winners) or you
can provide them with a particular
website that has a variety of
speeches by appropriate subjects.
The following websites may be
helpful:

http://www.historyplace.com/
speeches/previous.htm

http://www.americanrhetoric.com/
top100speechesall.htmil

hitp://www.sojust.net/speeches,
html

http://www.history.com/speeches

http://www.onlineuniversities.
com/blog/2010/04/50-incredible-
historical-speeches/

http://www.nobelprize.org/nobel _
prizes/peace/laureates/

When students meet with

their research groups to compare
notes and select a subject for the
Embedded Assessment, remind
them that their selection needs to
be someone whose choices, words,
and/or actions contributed to

http://www.springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...
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Follow the Leader

After Reading
2. Discussion: What mode Nelson Mand

3, As you explore speeches by other gre
organizer to evaluate the character re
potential as a possible subfect for you

My Notes

Name of Speaker

and Quote from

4. Meet with your research group or por
of potential subjects for your biograp
your independent reading, famous qu
select o leader whase choices hod po

of students who can select an
individual subject. If students can't

Flnd anmush ciklismads cimi menr
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Language ond Writer’s Craft: Dangling and
Misplaced Modifiers

As you prepare to complete Embedded Assessment 1, think about how you will
use language for your presentation and on your visusls. Careful writers craate
sentences that gre vivid ond powerful. They ore also careful not to create confusion
in their sentences with misplaced modifiers,

Which sentence below has a misplaced modifier? Be able to say why.
1. She saw a moose on the way to the store.
2. On the way to the store, she saw a moose.

The key to avoiding this kind of confusion s to be sure the noun or pronoun comes
immediately after the descriptive phrose. If not, the description “dangles,” the
connection is sloppy or unclear, and the sentence may confuse the reader.

Revise each sentence below to put the modifier where it belongs.
1. When we opened the leather woman's purse, we found the missing keys.

2. The striking cor's paint job mode everyone gasp.
3. The child ate o dish of cold cerenl far breakfazt this marning,

4. Her only full-time pold employee is o pleasant young woman with a nose ring
named Rebecca, who sits ot the front desk.

5. Vicious smelly creatures with huge tusks, the ship's crew were reluctant to drive
the mole walruses from the beach.

6, John was photographed at the mall with his girlfriend dressed in o car
mechanic’s averalls last week.

i 2014 College Boaord, All veghls reserved,

s reserved.

http://www springboardonline.com/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...  4/17/2014



EMBEDDED

ASSESSMENT 2

Materials: computer lab and/or
library with internet access

| TEACHER [ TEACHER |

You might want to evaluate the
groups students have been
working in and, if necessary, make
adjustments to ensure success on
this Embedded Assessment project,

KD Assignment: Review the
assignment, having students
mark the text to identify all the
requirements.

Planning and Prewriting: Have
students in each group collaborate
to create a KWHL chart in which to
record prior knowledge and generate
research questions and search terms
about their subject. Tell them to
include their plans for visuols they
will need to find or create.

Researching: Give students time
and access to a library or the Internet
to conduct reseach by cheosing and
evaluating sources and recording
their citations and information about
their subject on notecards.

B} Creating: Have students
prepare a publishable draft of their
annotated bibliography.

Differentiating Instruction

Depending on the needs and
abilities of your students, you may
ask each student to prepare an
individuat annotated bibliography,
or you may have them creote a
collaborative one.

B After students have completed
the research and annotated
bibliographies, provide additional
class time for the project preparation,
Remind students that this projectis a
multimedia presentation. Information
must be concise and visually clear so
that viewers can understand in about

http://www.springboardonline.cony/flipbooks/springboard-flipbook-ELA-MS-Sampler/EL...
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Creating a Biographi
Presentation

EMBEDNED
AGSESSMENT 2

Assignment

Work with a research group to create onc

My Notas
| presentation of a great leader whose che

for society.

Planning and Prewriting: Take time |
presentotion,

* Who are some possible subjects: gre:
positive chonge?

¢ What research strotegies (such as KW
research questions?

| ¢ What visuals will you need to find or ¢

Researching: Gather information fro

* How will you gather a variety of usefu
determine religbility?

s How will you create note cards to rect
— as well os the information that answe

» How will you revise your search and g
what you learn?

Drafting and Creating: Create a mult
- bibliography.
* How will you create an annotated list
evaluation of each source?

* How will you use multimedia to prese
choices, actions, and words to justify

« How con the Scoring Guide help you €
requirements of the assignment?

Rehearsing and Presenting: Refine y
- speoaker and listener.

* How ond when will you present your |
and suggestions?

+ How ond when will you present your

+ How will you take notes on your obse
the other class presentations?

Technology TIP: Use a presentation
organize the multimedio and visual »

Reflection

After completing this Embedded Assessr
accomplishing this task, ond respond to

= * What were the challenges of creating
How did you and your group confront

‘ Focus Stondards:

paraphrase the «

while avoiding p
standard farmat
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SCORING GUIDE

Scoring

Critena Exemplory

' The presentation

- * clearly describes in

. detail the subject's
character and

includes speclfic
examples of the
choices, actions and

| or heragreat leader.
| * shows extensive

. conducted.

| & Maintains focus
on the main points
of the summary
and effectively

Inbamdad smadismsn
HMEUTY BuuisiiLT,

' The presentation
' » uses well-chasen and

and includes
photos, tables, ond/
or charts created
and interpreted by
students.

shows collaborative
group work to
present the project
using all members
effectively.

contains a precise
annotated
bibliography, a well-
written summary

of relevant source
information, and

a description of
how the source

was evaluated and
assisted the research
topic.

£ 2014 Coltege Board. Al ights reserved.

Proficient

The presentation:

o describes the

personal history and

words that made him |
. @ contains evidence of

evidence of research |
i » focuses on the main

communicates to the

subject’s character
ond personal

history ond includes
examples of the
choices, actions and/
or words that made
him or her a great
leader,

tresearch conducted.

points ond clearly

Emerging

communicotes to the

intended oudience.

| The presentation

| ® uses g variety of

relevant visuols with |
explanatory captions, |

relevont visuals

created or interpreted

by the students.

i » shows collaborative

group work to
present the project
with equal division of
work.

| « contains an

onnotated
bibliography of
sources with few

errors, o summary of

source information,
and q description

of how the source
wos evaluated and
assisted the research
topic.

Incomplets:

i The presentation { The presentatlon [

| ® contains litile | * provides no cleor
Information | sense of what
and neglects to | distinguishes the J
make clear what | subject as a great
distingulshes the | leoder.

| subjectosagreat | e contains no
leader. | evidence of research

| © contgins minimal i conducted. :
evidence of research |
conducted. |

| The presentation | The presentation

' * contains few visuals | » may be lacking

. orvisuals that are not | visuoals.
clear in their purpose. | » shows little or no

i # shows that the collaboration amang
group did notwork | group members.
collaboratively to i » is missing sources or
present the project. has numerous errors

| » may be missing in citotions, a minimal

. sources or have or no summaory of
incorrect citations the information
{multiple errors in contained in
conventions and/ | sources, and forno
or spelling), a i description of how |
minimol summary the source assisted ]
of the information the research topic. !
contained in the ! i
source, and f
or an inodequate E

| description of how )
the source assisted }
the reseorch topic.

WS reserved.
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EMBEDDED P Creating a Biographi

Presentation

ASSESSMENT 2 continued

SCORING GUIDE

Scoring

Exemplary I Proficient

Criteria
Use of ' The presentation i The presentation iThe p
Longuoge | » uses appropriate eye ; * Connects with  » Fail
. contoct, adequate audience through | con
volume, and clear | Odequatevolume, . auc
pronunciation. | eye contact ond | effe
o showsia L neuga 1
i sophisticated variety | well-chosen sentence | ® sho
[ : of sentence types ' types. -
. used appropriately. . o ;e formal and | »sho
- suses formal styleand | geqdemic languoge | the
| precise ocademic | appropriately. L for
i . language. _scontains only few | aco
: = contains so few, errors | errors in spelling and | * con
- ingrommar, spelling, | grammaor, i Ing
. capitalization, ond | spe
1 . punctuctionthotit !
| does not detract from
excellence. i
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Contents

COATRMG-TORBIIREN oo oo wvsvos eV R e e e e R S D R e e e i
Stories of Change
Activities
1.1 Previewing thelUnit, . c oo erpgunsvsosoonssssnvosssosnessresssseass
¥ntroducing the Strategy: QHT
1.2 UnderstandingChange ..........c.voevviiernirarrrarecscrsasenasns
Pestry “Imperfect Me” from Hormone Jungle, by Brod Bagert
1.3  Planning for independent Reading........covvivrvrunniiiiiiveieeens
1.4 Whoat Makes aGood Narrative? ............ccovuvnuviinninnnnnnnans
*Fllm: The Lion King, directed by Roger Allers and Rob Minkoff
1.5 Personal Narrative: Incident/Response/Reflection ....................

Hintroducing the Strategy: Close Reading and Marking the Text
Persenal Narretive: My Superpowers, by Dan Greenburg

1.6 He Said, She Said: Characterizotion. ..........oveivvrrrerierreornnas
Nevel: Excerpt from Flipped, by Wendelin Van Draanen
1.7 Anolyzing Narratives.........oivivineierineensnnosnrtasesssscaaas

Personal Narrative: “The Jacket,” by Gary Soto
Nevel; Excerpt from Kira-Kira, by Cynthia Kadohata

1.8 CreatingaNarrative. .......ooiiiiinriiirisirnrinasssssonsssssaoes
1.9 Creating Narrative: Prewritingand Drafting ..........ooivivnnveniinn
1.10 Creatinga Narrative: Revising. ........covvviiiiiiiieeiniensnnnannss
¥introducing the Strategy: Adding
Embedded Assessment 1: Writing a Personal Narrative ......................
1.11  Previewing Embedded Assessment 2 and Preparing to Write a Short Story
112 What'sinaShort Story?. . ....ooiuiiii i iiiiiaretrraarrasssns
Short Stery: “Thank You, M’am,” by Langston Hughes
B 1.13  Revisiting Simba’s Story ......ccoiiiiiirnniiirerrreeeerrrensoenns
2 *Film: The Lion King, directed by Roger Allers and Rob Minkoff
: 114 THinking FIQUIGEVELY . .. vv'eves e eenssessesneeneneeneesseneenes,
£ 145  INthe Beginming .....ovvrnneireerineeenieernernneerneeenneesnns
2 Myth: “Pandora and the Whispering 8ox,” from Enid Blyton’s Tales of Anc
g 1.16 A Day of Change: Developingthe Story........covviivvininnriennnnens
Shert Story: “Eleven,” from Woman Hollering Creek: And Other Stories, by
% 117 INtDEENd. . .vviiivirnvirionivsinsinsonsis e auabmaniasmss o sasses
2 Short Story: “The Treasure of Lemon Brown,” by Walter Dean Myers
§ 1.18  Analyzing 0 SUOTY i siviaieeinaoe o vdae 48 Giv e e o me deaseeie s
Short Stery: “The Fun They Had,” by Isaac Asimov
119 Sparking 1deas .......c.vvurrivriiniisiiannsrniente ety
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The Power to Change

Activities
21 Previewingthe Unit.......ovreriieiarenrrreariasisrsrsrararossincsssrasiaaneasios
2.2 Forcesof ChaNGe . ....cvsrnrearersncnrsnerresiontassasssasanssarsansnensrenessess
*Film: Clips from Up, directed by Pete Docter
23 LookingInsideandOut, ... ...covvvrvninnenreiririisrarreeranesoronssrirsraniiianns
2.4 Beginningthe JOUrNeY. .. .....creiieritiorsroarorersssresnsasastntsnsisrssosissnes
Yintroducing the Stratagy: Dovble-Entry journol
*Nevel: Walk Two Moons, by Sharon Creech
2.8  Planting the Seeds of Character Anglysis .............coviviiuerenencnnss oHinrereisiins oo
2,6 Mapping the Journey: Plotand Subplot ................ ke SRR et oremtkeiets sinivioiabbiStescls Sl =
27 ATreeof One’'s OWN: SettiNg. .....oovriurirrenriusuasesrreereeearisssssrsasssoansns
2.8 Questionsand DiSCUSSIONS . ... vvvuieroriirierarerassoonsosruoasrsnesssssarsvosssns
dintroducing the Stretegy: Questioning the Text
2,9 Diction Detectives and “Evidence”............, merse Fomvensre o o srersressrensnexsiesererSalarPasernss o frene
2.10 Reporting from Paradise Falls...........ooovviuiniiiniiaieiniens I X . I
*Film: Clips from Up, directed by Pete Docter
2,11 Moaking Connections ond VisualizingArt...........oooviviiivninnnas ST o, P
2.12 Steppingintothe Literature Circle ........coovuiiiiiiiiiniriiniiiisiiiiesiirearanis
Yintroducing the Strategy: Literuture Circles
213  Clrcling the Moon: Literature Circle Discussion.......ooovveieiririiiiiineinainiaiones
Embedded Assessment 1: RespondingtoLiterature ................cooviiiiiiiiiiiiniiiiane.
2.14 Previewing Embedded Assessment 2 and Expository Writing ............cooiiiiin
2,15 Changing Genres; TransformingtheTale..........coouivivnviriieiniienieeaa verans
Fairy Tale: excerpt from “The Little Mermaid,” by Hans Christian Anderson,
Poetry: “...And Although the Little Mermaid Sacrificed Everything to Win the Love of the Pr
the Prince (Alas) Decided to Wed Another,” by Judith Viorst
Expositery Essay: “He Might Have Liked Me Better with My Tail,” by Ima Mermaid
216 Explaining and Interpreting Change. .........c.vemeneriiiieiniiinrasaioscisrennanes
217 Writingand ChangingTogether..........coiiviiieiiiiuiinirneraiariiiserieenanes
Nntroducing the Strutegy: Replacing
2.18 Traveling with Charley: Literary Nonfiction............c.ooviiiiiiiieniiiiiniiiain,
Memeolr: Excerpt from Travels with Charley, by John Steinbeck
Mntroducing the Strategy: Diffusing
2,19  Reflecting on Marley: Textual Evidence........oovevviriviiiisiiinserenas ol e e B
News Column: “Saying Farewell to a Faithful Pal,” by John Grogan
2,20 Making Connections Through Research ......covvieiaiveiiirioinininsraseiacorennans

Autoblegraphy: *Dogs Make Us Human” from Animals in Translation, by Temple Grandin ¢
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Changing Perspectives

Actlvities

31
32

3.3

Previewingthe Unit.........cocvveverrvvrervrecrroareorerernens
RisTimetoArgue and Convince. .......ovvveivienrrnsnonranenss

¥introducing the Strategy: Paraphrasing

Peanuts and Pennies: Identifying Cloims in an Argument ...............
Editerial: “Don't ban peanuts at school, but teach about the dangers,” by
News Article: “Penny Problem: Not Worth Metal It's Made Of,” by Yuniji di
Support the Sport? Creating Support with Reasons and Evidence ........
Online Article: “Should Dodge Ball Be Banned in Schools?” Time for Kids
Mews Articles “Most Dangerous *Sport’ of All May Be Cheerleading,” by L
News Article: “High School Footbali: Would a Pop Warner Ban Limit Conc

Matroducing the Strategy: Rareading

U0 Your Reseaicn:; Souices, Ciiation, and Credibiiity ..........000000...
The Formality of it All: StyleandTone ...........ovoviuvieninnnnennens
Histericol Document: Excerpt from “Letter on Thomas Jefferson,” by johr
AGraphicls WorthaThousand Words. ......ov.evevvvrennronnrennnss
Mews Asticle: “E-Readers Catch Younger Eyes and Go in Backpacks,” by ]l
Debete It: Organizing ond Communicatingan Argument., ...............

Articte: “The Pros and Cons of Social Networking for Teenagers: ...,” by Ki
Article: “Social Networking's Good and Bad Impacts on Kids,” from Scien
Informatiensl Text: “Pro & Con Arguments: Are social networking sites g

dntroducing the Strategy: Metocognitive Merhers

Embedded Assassment 1: Researching and Debating a Controversy............

39
3.10
n

312
n

3.14
315
316

© 2014 College Board. All rights reserved.

Previewing Embedded Assessment 2: Preparing for Argumentative Writing
Looking at a Model Argumentative Letter............c..covvnvnvannnann.

Facts and Feelings: Rhetorical Appeals in Argumentative Writing ........
Letter: “The First Americans,” Letter by the Grand Council Fire of Americal

CRING EVIGENTL. . o1051010:7uarm01s SPhurnrars srarsrerstersrstepspsrstsrans sismsssts srorarersiara srare exarav
Playing with Persuasive Diction: AppealingtoPathos ..................

Yintroducing the Strategy: Adding by Looping

From Start to Finish: Writing an Introduction and a Conclusion. ..........
Saying Too Much or Too Little? Introducing the Strategy: Deleting........
Preparingto Writean Argument ..........covvvvivnniiiiiiirininnannas

Embedded Assessment 2: Writing an Argumentative Letter....................
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&N The Final Act

Activitles
4.1 PreviewingtheUnit,.........coovveiienaiansn. RN ™ o oae oBoas it o opn N
8,2 ShakespeareinSchool ....covecrecersnssncssrsosecnssossrsesssersrsssnsnssssnanes
Online Artlcle: “Shakespeare dumbed down in comic strips for bored pupils,” by Laura Cle
4.3 Shakespeareand HisSociety ..........c..0uvensn D A O DT T
informational Text: “Shakespeare’s Life,” from the British Library
4.4 Researching to Deepen My Understanding. .............ovvvevnniniiiiiiiiisnsneneas
4.5 Planning to Present My Knowledgeand ldeas ..............covvivuviiiiiiiscesrrennss
&6 Understonding Shakespeare’s LaNGUAGEe .........vvviviririininiirnrirnrnrssersinnns
Essay: Excerpt from “Reading Shakespeare’s Language,” by Barbara A. Mowat and
Paul Werstine (editors)

Embedded Assessment 1: Researching and Presenting Shakespeare ............... S R
47 Previewing Embedded Assessment 2; Preparing for a Performance..........coovvvvreess
4.8 PlayBall: AnalyzingaGame ofLife ........c.covvvrvrarvririencnirinirroiarsnsrensass

Short Stery: “The Southpaw,” by Judith Viorst
49 DromaGames: Connectingthe MindandBody .............ocivviiiiiiiiiiinsiinanias
dintreducing the Stratagy: Drama Games
410 Lear's Limericks: Playing with Rhythmand Rhyme ... ...t
Poetry: Limericks from A Book of Nonsense, by Edward Lear
dintroducing the Strategy: Oral interpestation

4.11 Planning and Presenting a Reader’s Theatre . ..., 0 o POV N B e oo o e Y 05580 5% 5 OS5,
Deame: “The Millionaire Miser,” by Aaron Shepard

812 APOCtiC ParfOrMONCE ..o vevvreerssssessssosrsanssosesssoonrnsrssnnssssavessores
dIntroducing the Strategy: Drama Games
Poems: “Oranges,” by Gary Soto, “Jabberwocky,” by Lewlis Carroll “Fireflies,” by Paul Fleis
¥introducing the Strategy: Chorel Recding
833 Previewingthe Play, .....ovivururersrreeresuiresseerrarerecorccreersorsisssssasases
414 Guided Readingof The Taming of the Shrew ........ovvvviiriiiineiininiiniorannanns
Drema: Excerpts fromThe Taming of the Shrew, by Willlam Shakespeure
*Flim: The Taming of the Shrew, directed by Franco Zeffirelli, 1967

415 OneText, TwoPerspectives. . ....ovvsvrsvvearrnconvsciosovrreresnansas e o s o s oe ETeELe
*Film: The Taming of the Shrew, directed by Franco Zefflrelli 1967

Embedded Assessment 2: Presenting Shakespeare .............c..c.coiviviiiiiviirnraenaiaos

*Texts are not inctuded in these materials,

Grammar Handbeok . ..............c0ivveratienanseasieoisasrossnsssaraseiotesosassrsns

ROBOUNCEE ... ... reencnececraetsesssissstosstsansasassortesnstasanasrsnnabeitossrons
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TotheTeacher............... D AT rerar o ila ol o e o G ai s e s
The Challenge of Herolsm
Activitles
1.1 Previewingthe Unlt ........oovviiriiiirririrnnnnrerrsrneeennnnnns
1.2  UnderstandingChallenges ...........ccoouvevrirmnnuriirononrnennns
1.3 Openingwithimagery............cooiviiiinrnienerierirenrrenenas
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