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Section A Core Questions:

What modification does the school’s Board of Directors want to make to the term(s)
of the charter? Identify the page number(s) on which the term(s) is/are stated in the
currently approved charter. If the term(s) of the charter the school wants to modify
is/are conditions placed on the charter by the Secretary of Education and members
of the State Board of Education, state the condition(s) and the date(s) on which the
condition(s) was/were placed on the school’s charter.

A.) LAAA’s approved charter is for a grade configuration of Kindergarten through
8t grade. LAAA wishes to expand vertically by adding grades 9-12, and
laterally, by leveling enrollment in grades K-12, starting the 2020-2021 school
year.

B.) LAAA’s present campus is located at 326 Ruthar Dr., Newark, DE 19711, and
houses Kindergarten through 8™ grades. An additional campus is requested to
create a junior/senior high school (grades 7-12). It will be located within 15
miles of the current LAAA campus.

From page 11 of the LAAA Delaware Charter School Renewal Application, dated,
September 29, 2014:

Projected Enrollment
2018 - 2019 2019 - 2020

K 88 K 88
Grade 1 88 Grade 1 88
Grade 2 88 Grade 2 88
Grade 3 88 Grade 3 88
Grade 4 100 Grade 4 88
Grade 5 100 Grade 5 100
Grade 6 50 Grade 6 100
Grade 7 90 Grade 7 50
Grade 8 50 Grade 8 90
Grade 9 n/a Grade 9 n/a
Grade 10 n/a Grade 10 n/a
Grade 11 n/a Grade 11 n/a
Grade 12 n/a Grade 12 n/a
TOTAL 742 TOTAL 780

What is the effective date of the proposed modification?

The start of the 2020-2021 school year.



The authorizer will review your most recent Performance Review Reports as part
of your application. Discuss the school’s academic performance, compliance with
the terms of its charter, and financial viability as measured by the Performance
Framework.

Academic Framework Report
Based on the new Delaware Report Card, LAAA has received an overall rating of Meets
Expectations for the 2017-2018 school year (see Appendix A).

Organizational Framework Report

Since the 2014-2015 school year, LAAA has received overall ratings of Meets Standard,
as well as Meets Standard in every subcategory, every year on the Organizational
Framework Report. For the 2017-2018 school year, LAAA has once again earned a rating
of Meets Standard on the overall rating, and each subcategory rating (see Appendix B).

Financial Framework Report

For the 2017-2018 school year, LAAA earned an overall rating of Meets Standard. Within
the subcategories, three did not meet standard. Measure 2a: Total Margin, failed to meet
standard, and Measure 2b: Debt to Asset Ratio, and Measure 2c: Cash Flow were rated
as Approaching Standard (see Appendix C).

In regards to Measure 2a: Total Margin, LAAA secured $21MM bond financing in July
2016 to refinance its existing mortgage and support an $11.5MM construction and
renovation of the school building, which allowed us to grow to a 125,000 sq. ft. school to
accommodate 900 students. LAAA also used $1.15MM of its operating funds to cover
the remaining construction, equipment and furniture costs in FY18. Accounting standards
require LAAA to recognize $1.04MM of interest on its long-term debt. By backing out the
overall $2.19 MM from our expenses, the total margin increases to 9.16% and the three-
year aggregate increases to 8.83%, thus a rating of “Meets Standard.”

In regards to Measure 2b: Debt to Asset Ratio, Total Liabilities = $23,706,150 and Total
Assets = $24,667,449. AS of FY18, LAAA was in its first full year of long-term debt service
($22MM in bonds payable as of June 30, 2018), which was a result of its bond financing
in July 2016. The preferred result for this metric is <.90, and LAAA is at .96; however, we
will continue to pay down the debt which has a maximum annual debt service (MADS) of
$1.3MM.

In regards to Measure 2c: Cash Flow, LAAA used $1.15MM of its operating funds to cover
the remaining construction, equipment and furniture costs in FY18. We ended the year
with just a deficit spend of $83K, which shows our success in securing additional funding
through local grants and donations. We successfully completed a wonderful school
expansion, which will allow us to accommodate the education of 897 students in a
beautiful and welcoming facility, which was formally a warehouse. Our ability to operate
in the black for the previous six years enabled our continued school facility and enrollment
expansion that shows LAAA’s ability to manage its resources and finances.



Describe the rationale for the request(s). Discuss any relevant research base or
evidence that supports this type of request. (Attachments may be provided)

= LAAA’s approved charter is for a grade configuration of Kindergarten through 8t
grade. LAAA wishes to expand vertically by adding grades 9-12 in order to support a
biliteracy pathway into college and career.

- Enrollment at the 7-12 grade building will build to capacity over a six year
phase-in period starting in the 2020-2021 school year with grades 7, 8 and 9
(Appendix D).

- 2020-2021: grades 7, 8, and 9 will each have an enrollment of 100 students,
for a total enrollment of 300 students (Appendix D).

- 2021-2022: grade 7 will have an enrollment of 125 students, and grades 8, 9,
and 10, will each have 100 students. This pattern of growth will continue until
grades 7-12 have 125 students each, for a total enroliment of 750 students
(Appendix D).

59.4% of LAAA students live in the Christina School District; therefore, they only have
three possibilities for high school unless they are selected by other charter, vo-tech, or
private high schools. 23.4% of LAAA students live in the Colonial School District, which
only has one high school in its feeder pattern. The average SAT score for the Christina
School District high schools for the 2017-2018 school year was 874; for Colonial School
District, it was 862. One of LAAA’s goals is to prepare all of our students to be college
and career ready. An average SAT score of 874, or 862, will not allow LAAA students the
opportunity to attend excellent post-secondary institutions, such as the University of
Delaware. On their website, UD states that “the one-year average, mid-50% of admitted
students for general admissions is between 1200-1350 SAT....” Many of the charter high
schools on the other hand, had average SAT scores ranging from 1,091 to 1,388
(Appendix E).

With a K-12 grade configuration at LAAA, we are confident our students will score as well
as these other charters on the SAT. LAAA students already show better results than their
Christina and Colonial School District counterparts on state testing in grades 4 through 8
(See Appendix F). The Christina SD’s 8" graders had ELA scores between <5% and
39.9%, and Colonial SD’s 8™ graders between 24% and 50%, compared to LAAA’s 8™
grade ELA score of 66.7%. The Christina SD’s 8" graders had Math scores between <5%
and 28.6%, and Colonial SD’s 8™ graders between 13% and 34%, compared to LAAA’s
40.8% (Appendix F).

LAAA prides itself on its Spanish immersion program, with all of our students taking the
state’s AAPPL test by the end of 8" grade. Our 8" graders score well on the AAPPL test,
which is typically taken in high school, not the 8™ grade (see Appendix G). With an added
9-12 grade configuration, our students would have the opportunity to continue focusing
on their Spanish reading, writing, listening, and speaking skills through their 12" grade
graduation. In addition, our English Learner students will benefit from these additional
years at LAAA improving their English reading, writing, listening, and speaking skills.



LAAA, like the State of Delaware, is “committed to empowering every English leaner to
be successful in college, career, and life” (from Delaware’s English Learner Strategic Plan
2022). All LAAA high school students will also have the opportunity to begin a third
language starting in the 9™ grade (Chinese). Exchange opportunities are being explored
for our students with both Spanish and Chinese speaking countries.

LAAA will be offering our students a biliteracy pathway, which will offer our students
benefits in their personal and professional lives. At this time, LAAA would be the only
charter high school offering this opportunity for students. LAAA junior/senior high school
students will also have the opportunity to earn the Delaware Certificate of Multiliteracy.
Earning the certificate is something our students can add to their college and job
applications, increasing their educational and career opportunities. This opportunity will
focus on both our native English speaking students, as well as our English Learner
students. According to New American Economy, demand for bilingual workers has more
than doubled in the past five years (see Appendix H). This demand not only covers
careers that do not require a bachelor’s degree, but shows a greater demand for careers
that are considered white-collar. Extending LAAA’s grade configuration to include grades
9-12, would ensure our students are better able to take advantage of these career
opportunities (see Appendix I).

We are proud to have the support of fellow charter colleagues, such as Greg Meece
(Director of Newark Charter School). He states the following in his letter of support for
our expansion:

“Because of my ongoing involvement with Las Américas ASPIRA Academy, | am
confident that its high school addition will be successful as all of its past
endeavors. But | support approval of its application, also, because of the need in
the Greater Newark Community for strong public high schools, as well as great
choice options. Newark Charter School and Las Américas ASPIRA Academy
share many things in common, but its academic program with its focus on
biliteracy is distinct. | know there is a strong demand for such a program, both
among speakers of Spanish and English. In addition, our country is in need of
citizens who are fluent in both languages. The school’s results in this area speak
for themselves. Las Américas ASPIRA Academy is a success story in public
education. | strongly endorse the school’s plan to strengthen its mission and to
give more families access to the school’s unique and vital mission.” (see
Appendix J).

The table below shows LAAA’s families have consistently been choosing opportunities
other than their feeder pattern for high school. After graduating 8™ grade at LAAA, the
majority of our students attend charter or vo-tech high schools. This shows the desire of
our families to continue with the curriculum, structure, discipline, and opportunities that a
specialized school provides.



LAAA 8" Grade Graduates’ High School Choices
Year 2014-15 2015-16 2016-17 2017-18
Charter 8 30.7% 13 317 22 51.1% 17 37.7%
Vo-Tech 15 57.6% 24 58.5 13 30.2% 22 48.8%
Feeder HS 2 7.6% 2 4.9 7 16.2% 2 4.45
Private 1 3.8% 2 4.9 1 2.3% 4 8.8%
Total 26 41 43 45

A survey given to LAAA families in October 2018 verifies their desire for a charter
school education in high school. It also shows a strong desire for their child to continue
their education in an ASPIRA high school if one were to open. To date, 220 surveys
have been returned, with 59.5% stating they wish for their child to go to a charter high
school, and 19.1% stating they are looking at vo-tech high schools. Families also stated
that 86.4% of them will enroll their child in an ASPIRA high school if given the
opportunity (Appendix K). Giving LAAA students the opportunity to remain at LAAA
through 12t grade, will enable us to provide four additional years of support to our
English learner students. This additional support will help to increase LAAA students’
proficiency in Math and ELA, as well as to ensure all of our students graduate. Both of
these initiatives are two of the goals stated in the Delaware English Leaner Strategic
Plan 2022.

LAAA’s request to extend its grade configuration to include grades 9-12, with 125
students per grade level, and approximately 25 students per class, falls within the US
Department of Education’s most recent findings on high school size (see Appendix L).

= LAAA’s present campus is located at 326 Ruthar Dr., Newark, DE 19711, and houses

Kindergarten through 8" grades. An additional campus is requested to create a

junior/senior high school (grades 7-12). It will be located within 15 miles of the current

LAAA campus.

- The additional campus is necessary for LAAA’s plans for growth. At our current
campus, we will not have the physical space for the growth that we are requesting.
Moving the 7" and 8" grades into the high school building will not only permit the
requested growth in grades K-6, it will also allow the opportunity for our advanced
7! and 8" graders to earn some high school credits. The K-6 and 7-12 campuses
will also share selected resources, such as the financial and human resources
offices, to help limit expenses.

Describe how the proposed modification will impact the operation of the school.
Include how student achievement, staffing, facilities, and financial viability of the
school may be impacted in the current school year and for the remainder of the
school’s charter term.

This modification will have a positive impact on student achievement because students
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will have greater consistency during their K-12 experience. Providing students with the
opportunity to learn in a school system that extends from Kindergarten through 12" grade
helps minimize the stress and anxiety experienced by students when transitioning from
one campus to another. This configuration also allows the LAAA educators to build a
stronger relationship with students and families, being more responsive to their needs.

This modification will also have a positive impact on staffing and facilities because it will
allow us to maximize shared resources between both campuses. Therefore, this
expansion will have a positive impact on our financial viability due to the benefits of
economies of scale. For example, both campuses will be supported by a central team
consisting of school operations, curriculum development and instruction, special
education, school nutrition, and transportation. These shared resources will allow us to
focus on instructional staffing on each building as opposed to replicating all of the
administrative responsibilities.

Furthermore, the timing of this modification request is aligned to the transition of our
original class of Kindergarteners in the immersion program. Our current 7t graders began
theirimmersion experience as kindergartners in 2011. Therefore, they will be transitioning
into high school in the fall of 2020. For this reason, we are asking to make this modification
to our grade configuration to support their pathway to biliteracy through high school.

(see Appendix M)

Indicate the projected impact, if any, of the proposed modification on the school’s
present financial position, and its financial position going forward. If the
modification promises to create financial challenges, indicate how those will be
remedied.

As an organization, we take great pride in our fiduciary responsibilities. Since opening our
school in 2011, we have explored the possibility of expansion as part of our strategic plan.
Our families have expressed their desire to have their children continue their education
within LAAA since our first year of operation. Although the demand was apparent, we
have been deliberate in our evaluation of an expansion to ensure it was the right decision
at the right time.

We have established a sound financial track record over the past eight years, which is
evidenced by our success in securing $21 million in bond financing in 2016 to purchase
our facility and complete a full renovation. Due to our experience with bond financing, we
are aware of our debt capacity. For this reason, we are planning to secure a lease
arrangement for the second school campus that does not require additional financing on
our part. Therefore, this expansion will not have a negative impact on our financial
position.

(see Appendix M)



Section C Questions:

Describe the nature and extent of the proposed changes to the school’s current
grade configuration. Indicate whether you seek to add or cease offering a grade or
grades, substantially increase or decrease current enrollment practices and/or
projections for future enrollment, etc. (Please make sure to indicate whether you
seek an increase or reduction of enrollment of between 5 and 15% or more than
15% of the currently approved total enroliment and note that modification requests
that fall into those ranges must be received by the Department of Education’s
Charter School Office between November 1 and December 31.)

LAAA’s current approved charter is for a K-8 grade configuration. LAAA is proposing
updating our grade configuration to include grades 9, 10, 11, and 12, in addition to the
current K-8 configuration, over a four-year phase-in period for the junior/senior high
school. As part of this proposed change, LAAA is requesting that the 7t and 8™ grades
move into the same building as grades 9-12. LAAA would then consist of two buildings;
one serving grades K-6, and the other serving grades 7-12.

In the first year of the new 7-12 building (2020-2021), LAAA would consist of grades 7, 8,
and 9, with a total enroliment of 300 students (100 per grade — see Appendix D). For the
2021-2022 school year, 10" grade will be added, and the 7" grade enrollment will
increase to 125 students, for a total of 425 students. Each year after, the incoming 7%
grade class will have an enrollment of 125 students, until all grades, 7-12, each have an
enroliment of 125 students each.

In school year 2022-2023, 11™ grade will be added to the junior/senior high school, for a
total enroliment of 575 students. For school year 2023-2024, LAAA will add the 12" grade,
for a total enroliment of 700 students in grades 7-12. This will also be the year of LAAA’s
first graduating class.

For school year 2024-2025, the 11™ grade enrollment will increase to 125, and for school
year 2025-2026, the 12t grade enroliment will increase to 125, so that the total enrollment
for the 7-12 building will be 750 students for the 2025-2026 school year.

Provide an overview of the planned curriculum, including one scope and sequence
per subject area per grade band (K-2, 3-5, 6-8, 9-12) for each grade level that will be
affected by this modification. The scope and sequence documents should identify
course outcomes and demonstrate clear alignment with the Delaware Content
Standards (including Common Core State Standards in English Language Arts
(ELA) and Mathematics, and Next Generation Science Standards) in all content
areas. Summarize curricular choices, by subject, and the rationale for each choice,
including research and other evidence of effectiveness. If the modification includes
a commitment to join the Social Studies Coalition, then a signed MOU would
replace the scope and sequence requirement for Social Studies.



The key components that students will experience center around instruction focused on
international and global studies (Appendix N).

Credits

4.0 Each of the four core content areas (ELA, Math, Science, and SS)
4.0 World Language

3.0 Pathway

2.5 Electives

1.0 Physical Education

0.5 Health

0.5 Driver’s Education

0.5 Global Studies Capstone Project

Total 28 credits (DE DOE requires minimum of 24 for graduation)

English Language Arts — ASPIRA will use Pearson’s My Perspectives as a core
resource. This has been selected not only because of its strong alignment to standards,
but also due to its infusion of global perspectives, attention to the world, and our
connections to it. Broad questions will be posed such as:

e What do stories reveal about the human condition?

e What is the relationship between power and freedom?

e Do people need to belong?

Social Studies — ASPIRA will be a member of the Social Studies Coalition and follow
the recommended curriculum.

Science - ASPIRA will follow NGSS aligned curriculum that also meets
recommendations from the Science Coalition leaders.

Mathematics - While exploring the content of the Common Core Standards, students
will grapple with existential mathematical questions such as:

e Where does mathematics come from?

e What is at the heart of mathematics?

e What level of justification is necessary for mathematical proof?

e How does mathematics support human flourishing?
Mathematics will be taught using a problem-based approach with a focus of transferring
mathematical authority to the students.

World Language - Students in the ASPIRA High School will predominantly come from
the K-8 ASPIRA Spanish immersion program. AP Spanish Language and Culture and
AP Literature and Culture will be offered to students once they demonstrate readiness
according to the AAPPL assessment. Four levels of Spanish and Chinese will be
offered for students not entering from the Spanish immersion program. Students who
enter from the immersion program may choose an additional language through the
study of Chinese.



Pathway - ASPIRA High School will offer four pathways; International/Global Studies,
Public and Community Health, K-12 Education, and NAF Academy of Business
Information and Management. All four pathways will seek to infuse the global
perspective and ask students to apply their learning to global issues and challenges.

Provide one Mathematics unit of instruction with corresponding summative
assessments and scoring rubrics, and one ELA unit with corresponding
summative assessment and scoring rubrics to demonstrate alignment of
instruction to the Delaware Content Standards (Common Core State Standards in
ELA and Mathematics). If the school does not intend to join the Delaware Science
or Social Studies Coalitions, then one Science unit and one Social Studies unit with
corresponding summative assessments and scoring rubrics to demonstrate
alignment of instruction to the Next Generation Science Standards and Delaware
Social Studies Content Standards are also required.

See Appendix N

Section D Questions:

Present evidence that the proposed educational program is research based and
has been or will be rigorous, engaging, and effective for the anticipated student
population. If evidence of effectiveness in other schools serving similar
populations is not available, explain why the proposed program is likely to succeed
with your anticipated population. (Appendix O)

ELA - MyPerspectives grades 9-12 fully meets the expectation of the criteria for all three
gateways according to Ed Reports. The materials include high quality texts in each grade
that build knowledge and are accompanied by tasks and questions, so students practice
building grade-level speaking, listening, writing, and reading skills. The materials include
texts that are high quality and engaging and provide students opportunities to work with
texts at the appropriate level of rigor and complexity. The texts vary from seminal works
to enduring classics that are worthy of especially careful reading. Additionally, the scope
of texts—considering both theme and format—address a range of student interests. All
the anchor texts have been previously published and represent various cultures and
histories. A few of the more modern anchor texts are of reputable publications. The
gualities of the text, whether classic or modern, provide opportunity to study the careful
and intentional use of language, impact on audience, purpose in the wider world, and
development of ideas such that they are both timely and timeless. More complex texts
are used for whole group instruction and less complex texts are for small group or
independent learning tasks. Materials offer support for text complexity through sections
such as Making Meaning and Vocabulary Acquisition. All texts are accompanied by
Performance Tasks that consist of essay writing or speaking and listening tasks aligned
to the purpose of the text. The teacher materials from MyPerspectives provides EL, gifted
and special education strategies and resources to support differentiation and
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personalization during the small group and independent learning time in the lesson
structure.

Math — Norman Webb (University of Wisconsin-Madison) analyzed the effectiveness of
IMP compared to more traditional curricula. Here’s what Webb (2003) found:
= A higher percentage of IMP students took an advanced math course in their senior
year. This was true for every ethnic group measured: Asian, Pacific Islander, Black,
Hispanic, and White. The difference was most pronounced among Hispanic
students (a major demographic for our school).
= Females in IMP took advanced math courses at higher rates (13%).
= Students did better on the Math SAT—on average 14 points higher—while the
groups had scored similarly in 71" grade on the CTBS Math test.
= |IMP students had higher GPAs: 3.11 to 2.69.
= |IMP students had higher math GPAs: 3.24 to 2.44.

‘IMP students demonstrated greater understanding of statistics as measured by SIMS
items and a great ability to apply reasoning when asked to solve problems requiring them
to apply mathematics and give an explanation of their work.” (p. 395)

Webb, N. L. (2003). The impact of the Interactive Mathematics Program on student
learning. Standards-based school mathematics curricula: What are they, 375-398.

Describe how the proposed educational program will serve the diverse needs of
students, such as those with disabilities, gifted and talented learners, and English
Language Learners.

See above and sample instructions units (Appendix M). In addition, ASPIRA High School
is committed to high academic performance for all students, including those in sub-
populations such as, students with disabilities, gifted and talented, and ELLs. To that
end, providing additional academic support and structures will include, but is not limited
to:

- Consultation with special education teachers and English Learner teachers

- Tutorial services

- Multi-tiered systems of support

- Using a problem solving model in grade level meetings to discuss interventions

Provide an overview of the planned curriculum, including one scope and sequence
per subject area per grade band (K-2, 3-5, 6-8, 9-12) for each grade level that will be
affected by this modification. The scope and sequence documents should identify
course outcomes and demonstrate clear alignment with the Delaware Content
Standards (including Common Core State Standards in ELA and Mathematics, and
Next Generation Science Standards) in all content areas. Summarize curricular
choices, by subject, and the rationale for each choice, including research and other
evidence of effectiveness. If the modification includes a commitment to join the

11



Social Studies Coalition, then a signed MOU would replace the scope and
sequence requirement for Social Studies.

See Appendix M

Provide one Mathematics unit of instruction with corresponding summative
assessments and scoring rubrics, and one ELA unit with corresponding
summative assessment and scoring rubrics to demonstrate alignment of
instruction to the Delaware Content Standards (Common Core State Standards in
ELA and Mathematics). If the school does not intend to join the Delaware Science
or Social Studies Coalitions, then 1 Science unit and 1 Social Studies unit with
corresponding summative assessments and scoring rubrics to demonstrate
alignment of instruction to the Next Generation Science Standards and Delaware
Social Studies Content Standards are also required.

See Appendix N
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Appendix B

Organizational Framework Report
LAS AMERICAS ASPIRA

ACADEMY

Reporting Period: July 1, 2017 to June 30, 2018
Published: November 14,2018

Beginning in 5Y16/17 for each measure, a school receives one of three ratings:

Meets Standard

Approaching Standard

Rating targets for each measure can be referenced on the Organizational Section of the Delaware
Wm:gdanﬁrmm ﬁ:r each measure's data and methodology can be

Each measure is weighted equally with discretion of the Authorizer incorporated to determine an overall
rating.

The school hos elecied fo mubmit o resporse br ooe or more meesares bo provide comfext of nof meeting stondardys), The stmbementy mode therefm
are nat mode by or on hebolf of Defoware Department of Efucotion.

1. EDUCATION PROGRAM

Measure la.

Is the school faithful to its mission as defined in its current charter, including approved mission-
specific academic goals if applicable?

2016-2017 2017-2018
Meets Standard | Meets Standard

Based on information available to the DOE, the charter school is implementing the essential terms of the
education

program in all material respects, including but not limited to Del. C., Titde 14, Ch. 5, §512 (3], and the education
program in operation reflects the essential terms as defined in the charter.

Measure 1b.

Is the school materially fulfilling applicable state and federal reguirements pertaining to its education
program [with the exception of responsibilities relating to SWDs and ELs, which are addressed
separately under measures le. and 1d. in this framework)?

Las Américas Aspira Academy 2017-2018 Organizational Framewaork Report
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2016-2017 2017-2018

Meets Standard | Meets Standard

The school is materially fulfilling applicable state and federal requirements including:
+ Meeting state requirements on instructional minutes;
+ Meeting state requirements for graduation and promotion in accordance with 14 DE Admin, Code 505

and Del. C, Title 14, Ch. 1, II;

+ Meeting Delaware content standards and state program requirements in accordance with 14 DE
Admin, Code 00;

+  Administering state assessments as required by Delaware law and 14 DE Admin, Code 100 and Del C.
Title 14, Ch 1 TV

+ Implementing a system of Response to Intervention [RTI) in accordance with the charter as well as 14

+ Implementing mandated programming in accordance with the terms of state and federal grants, as

applicable; and
+ Implementing mandated programming in accordance with the conditions and assurances for federal

funds, as applicable.

Measure 1c.

15 the school fulfilling legal responsibilities for students with disabilities (SWDs)7

2016-2017 2017-2018

Consistent with the school’s status and responsibilities as a Local Education Agency [LEA), the school
materially complies with applicable laws, rules, regulations, and provisions of the charter relating to the
education of students with identified disabilities and those suspected of having a disability (including the
Individuals with Disabilities Education Act (TDFA), Zection S04 of the Rehabilitation Act 0f 1973, and the

Americans with Disabilities Act), including requirements for:
& Identification and referral;

Access to the school's facilities and programs for students and parents in a lawful manner and
consistent with students’ abilities;

# Operational compliance to include the academic program, assessments, and all other aspects of the
school's program and responsibilities;
Implementation of student Individualized Education Plans (IEPs) and Section 504 plans; and
Discipline, including due process protections, manifestation determinations, and other identified state
and federal requirements.

Measure 1d.

Is the school fulfilling responsibilities for English Learners [ELs)?

2016-2017 2017-2018

Meets Standard | Meets Standard

Consistent with the school's status and responsibilities as an LEA, the school materially complies with
applicable laws, rules, regulations, and provisions of the charter relating to the education of students identified

as English Learners (1LE, Department of Education/Office of Civil Rizhtz, Title I of the Every Student Succeads
Act(ESSA), and Del G, Title 14 Section 900 Special Fopulations. 920 Educational Proerams for Enslish

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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@ggggg Learners), including requirements for:
Policies for serving EL students and properly identifying students in need of EL services;
Arcess to the program for students and parents as required by law and consistent with students'
ahilities;

* Operational compliance, including the academic program, assessments, and all other aspects of the

school's program and responsibilities;
Prowvision of student EL services;
Implementation of accommodations on assessments; and
Exit of students from EL services and ongoing monitoring of exited students.

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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2. GOVERNANCE AND REPORTING
Measure 2a.

Is the school fulfilling essential governance and public stewardship responsibilities?

2016-2017 2017-2018

Meets Standard | Meets Standard

The school materially complies with applicable laws, rules, regulations, and provisions of the charter relating
to povernance by its board including but not limited to:
* Board composition and membership requirements, pursuant to Del. C., Title 14, Ch. 5, §512 (1-27;
+ Board policies, including those related to oversight of 2 management organization, if applicable, and
including but not limited to: Board bylaws, state open meeting laws, Articles of Incorporation, and State
Code of Conduct pursuant to Del €, Title 29, Ch 100, Del, C Titde 14, Ch, 5. 5512 (14), and Dl C, Del,
C.Tide 14, Ch. 5 § 504 Corporate status:
* Board training as required by statute, pursuant to Del, C, Title 14.Ch, 5, §512(15] and Del, C, Title 14,
Ch. 12, §1903;

s Citizen Budget Oversight Committes (CEOC) regulations and training as required by statute, pursuant

to Del. G, Title 14, Ch. 15, Del, C, Title 14 Ch, 15 §1508, and 14 Del Admin, Code 736;
Conflicts of interest, paperwork, and processes pursuant to Del. C, Title 29, Ch, 58, §5805; and

Conduct of meetings and other business in accordance with the requirements of Del. C,, Title 29, Ch.
100.

Measure 2b.

Does the governing board oversee and evalnate school management?

2016-2017 2017-2018

The school materially complies with applicable lawrs, rules, regulations, and provisions of the charter relating to

oversight of school management, including:
+ Ensuring the leadership carries out the school plan for evaluating student and school performance

pursuant to Del G, Title 14, Ch, 5 8512 (S);

+ Annually evaluating management according to state-approved criteria, if applicable, pursnantto Del, C.
Tidle 14.Ch 12, 81270 and 14 Del, Admig, Code 1084; and

#+ (Forschools contracting with Education Service Providers) Overseeing and maintaining authority over
management, holding it accountable for performance as agreed under a written services agreement,
and requiring annual financial reports of the education service provider pursuant to Del. C, Title 14, Ch.

5, 5512 [14].

Measure 2c.

Is the school fulfilling reporting requirements?

2016-2017 Z017-2018

Meets Standard | Meets Standard

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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The school materially complies with applicable laws, rules, regulations and provisions of the charter relating
to relevant reporting requirements to the school's authorizer, state education agency, district education
department, and, or federal authorities, including:

# Al state and federal reporting requirements pursuant to Del, C, Title 14, Ch, 5. §513: and
+ Reporting requirements related to conditions placed on the charter.

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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3. STUDENTS AND STAFF
Measure 3a.

Is the school protecting the legal rights of all students?

2016-2017 2017-Z018

The school materially complies with applicable laws, rules, regulations, and provisions of the charter relating
to the rights of students, including:
#  Policies and practices related to admizsions, lottery, waiting lists, fair and open recruitment, and
implementation of preferences, enrollment (including rights to enroll or maintain enrollment);
* Security and access to student records under the Family Educational Rights and Privacy Act and other
applicable authorities;
*  Arcess to documents maintained by the school under Delaware's Freedom of Information Act and
other applicable authorites;
# Transfer of student data to DDOE pursuant to Del C . Titde 14 Ch 5 5512 (1310:
+ Due process protections, privacy, and civil rights; and
+ Conduct of discipline and attendance pursuant to Del, C, Title 14, Ch, 5. §512 (11}, including discipline
hearings, suspension, and expulsion policies and practices. (Note: Proper handling of discipline
processes for students with disabilities is addressed more specifically in Section 1.c.)

Measure 3b.

Is the school following requirements on staff certification and hiring?

2016-2017 2017-2018

Meets Standard | Meets Standard

The school materially complies with applicable laws, rules, regulations, and provisions of the charter relating
to state certification requirements and background checks in accordance with Del. C. Title 14. Ch. 5. §507 (],
14 Del. Admin, Code 745, and 14 Del. Admin, Code 275, 12,

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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4. FACILITIES, TRANSPORTATION, HEALTH, AND SAFETY

Measure 4a.

Is the school meeting facilities, transportation, health and safety requirements?

2016-2017 2017-2018

Meets Standard | Meets Standard

The school materially complies with applicable laws, rules, regulations, and provisions of the charter relating
to the school facilities, prounds, transportation, safety, and the provision of health-related services pursuant
toDel C Tide 14, Ch, 5, 512 (12), including:

Fire inspections and related records including the requirements of Del, C. Tide 2%. Ch, 82 £ 8337
Viable certificate of occupancy or other required building use authorization;

Documentation of requisite insurance coverage pursuant to Del. C, Titde 29, Ch. 29;
Provision of student transportation in accordance with Del C. Titls 14, Ch 5. £508 and 14 Del,
Admin, Code §1150;
Required nursing services and dispensing of pharmaceuticals 14 Del Admin, Code 800 re=ulation=:
+  Provision of a no- or low-cost breakfast or lunch under a federal national school breakfast or lunch
proeram in compliance with Stgte Besulations—only applicable to schools utilizing SNAP/TANF; and
+ Emergency management plan as required Del. C., Tifle 29, Ch. 22 £ 2237

SUMMARY AND OVERALL RATING

Las Américas Aspira Academy
Year 12 1b Ic 1d 2a 2b Ze 33 3 42 papme
20162017 | ™ M M M M M M M M L
20172018 | ™ M M M M M M M M M| et

HISTORICAL DATA (SY 11/12- SY 15/16)

In the years prior to SY16/17 a school received one of the three ratings below:
Meets Standard

Does Not Meet Standard

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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Rating targets for each measure can be referenced on the Organizational Section of the Delaware
Performance Framework. Further clarifications for each measure’s data and methodology can be

referenced in the Orzanizatiopal Framework Guidance Document, School performance on each measure is
presented below.

Each measure is weighted equally with discretion of the Authorizer incorporated to determine an overall
rating,.

SUMMARY AND OVERALL RATING FOR PREVIOUS YEARS
Las Américas Aspira Academy

. _ OVERALL
Year 1a 1b 2% 3a b 3c 4a 4b 4z 44 La 5b & RATING.
Does Not

2012-2013 M M % M M M M M D M M D M Meet
Standard

2013-2014 | M M % M M M M M ] M M M M | siandard

%
2014-2015 | M M M M M M M M |NJE| M M M Standard

- %
2015-2016 | M M M M M M M M |NJE| M M M Standard

DESCRIPTION OF PREVIOUS YEARS MEASURES:

1. EDUICATION PROGRAM

1a. Is the school implementing the essential terms of the charter’s education program as defined in the current  charter,
and eomplying with applicable state and federal requirements?

1h. Is the school compliant with legal requirements for students with disabilities and English Learners?

2% FINANCIAL MANAGEMENT AND OVERSIGHT
* Data for this measure is now included in the Financial Performance Framework

3. GOVERNANCE AND REPORTING

3a. Is the school complying with governance requirements?
3h. Is the school holding management accountable?

3¢ Is the school complying with reporting requirements?

4. STUDENTS AND EMPLOYEES

4a, Is the school protecting the rights of all students7?

4 [ the school meeting attendance goals?

4¢. Is the school meeting all staff credentialing requirements?
4d, Is the school respecting employee rights?

5. SCHOOL ENVIRONMENT
5a.Is the school complying with facilities and transportation requirements?
Eh. Is the school complying with health and safety requirements?

6. ADDITIONAL OBLIGATIONS
6. 5 the school complying with all other oblipations?

Las Americas Aspira Academy 2017-2018 Organizational Framework Report
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Appendix C

Financial Framework Report
LAS AMERICAS ASPIRA ACADEMY

Reporting Period: July 1, 2017 to June 30, 2018
Published: fanuary 11, 2019

Beginning in 5Y15/17 for each measure, a school receives one of three ratings:

| Meets Standard

Approaching Standard

In the years prior to SY16/17 a school received one of the three ratings below:

| Meets Standard

Does Not Meet Standard

Rating targets for each measure can be referenced on the Organizational Section of the Delaware Perfformance
Eramewgrk Further darifications for each measure’s data and methodology can be referenced in the Einandial
Framework Guidance Document. School performance on each measure is presented below.

Each measure is weighted equally with discretion of the Authorizer incorporated to determine an overall rating.

The school ar elected Lo subumit 0 response 0 oRe oF more messmres o provide context of not meeting sondardizl The satemernts mode theran are
not mode by or on befrolf off Defowore eportmend of Educotfon.

1. NEAR TERM INDICATORS

Measure la. Current Ratio:

2013-2014 2014-2015 2015-2016 2016-2017 2017-2018

The current ratio measures a school's ability to pay its obligations owver the next twelve months. The preferred result is
more than 1.0, which indicates that the school's current assets exceed its current liabilities.

Las Américas Aspira Academy 2017-2018 Financial Framework Report
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Measure 1b. Days Cash:

Z013-2014 2014-2015 2015-2016 2016-Z2017 2017-2018

The days cash on hand ratio indicates how many days a school can pay its expenses without another inflow of cash. The
preferred result is more than 60 days cash.

Measure 1c. Enroliment Variance:

Z013-2014 2014-2015 2015-2016 2016-2017 2017-2018

10504 105% 10204 10504 1059%

The enrollment variance depicts actual versus authorized enroliment. A school budgets based on projected enrollment but
is funded based on actual enrollment; therefore | a school that fails to meet its enroliment targets may not be able to
meet its budgeted expenses. The preferred result is more than 35%.

Measure 1d. Default, Loan Covenants, & Debt Service Payments

2013-2014 2014-2015 2015-2016 2016-2017 2017-2018

This metric addresses whether or not a school 5 meeting its loan covenants and / or is delinguent with its debt service
payment, as noted in the notes accompanying the audited financial statements. A school which cannot meet the terms of
its loan may be in financial distress.

Las Ameéricas Aspira Academy 2017-2018 Financial Framework Report
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2. SUSTAINABILITY INDICATORS

Measure 2a. Total Margin:

Net Income divided by Total Revenue

2013-2014 2014-2015 2015-2016 2016-2017 2017-2018
1YR: 7.9%

IYR: 9.61%

Total margin measures the deficit or surplus a school yields out of its total revenues ; in other words, whether or not the
schiool is living within its available resources. The preferred result is a positive margin for the past year and the past 3 years.

5chool Response To Ratimg:

LAAA secured $21MM bond financing in July 2016 to refinance its existing mortgage and support an $11.5MM
construction and renovation of the school building, which allowed us to grow to a 125,000 sq. ft. school to
accommodate 900 students. LAAA also used $1.15MM of its operating funds to cover the remaining construction,
squipment and furniture costs in FY18, GASE 65 accounting standards requires LAAA to recognize $1.04MM of
interest on its long-term debt. By backing out the overall $2.19 MM from our expenses, the total margin increases to
3.1684 and the three-year agsregate increases to 8.83%, thus a rating of "“Meets Standard.”

Measure 2b. Debt to Asset Ratio:

Total Liohilities divided by Total Assets

2013-2014 2014-2015 2015-2016 2016-2017 2017-2018

0.57 0.8 076 0.95 0.96

The debt to asset ratio compares the school’s liabilities to its assets, or what a school owes against what it owns. The
preferred result is less than 0.20.

School Response To Rating:

Total Liabilities = $23,706,150 and Total Assets = $24,667,449. As of FY18, LAAA was in its first full year of long-term
debt service [$322MM in bonds payable as of June 30, 2018), which was a result of its bond financing in July 2016, The
preferred result for this metric is <.%0, and LAAA is at.96; however, we will continue to pay down the debt which has
a maximum annual debt service (MADS) of $1.3MM.

Las Ameéricas Aspira Academy 2018 Financial Framework Report
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Measure 2c. Cash Flow

2013-2014 2014-2015 2015-2016 2016-2017 2017-Z018
1 YR: $1013507 1YR: 270903 | 1YR: 558355 1YR:§-83247

3 YR: $891359 3 YR: §1284410 | 3 YR: 829258 3 YR: $475108

Cash flow indicates the trend in the school's cash balance over a pericd of time. This measure is similar to days cash on
hand, but indicates long-term stability wersus near-term. Since cash flow fluctuations from year-to-year can have a long-
term impact on a school’s financial health, this metric assesses both three-year cumulative cash flow and annual cash flow.
The preferred result is greater than zero.

School Response To Rating:

LAAA used $1.15MM of its operating funds to cover the remaining construction, equipment and furniture costs in
FY18. We ended the vear with just a deficit spend of $83K, which shows our success in securing additional funding
through local grants and donations. We successfully completed a wonderful school expansion, which will allow us to
accommeodate the education of 900 students in a beautiful and welcoming facility, which was formally a warehouse.
Qur ability to operate in the black for the previous six years enabled our continued school facility and enrollment
expansion that shows LAAA's ahility to manage its resources and finances.

Measure 2d. Debt Service Coverage Ratio:

(Net income + Depreciation + Interest Expense] f (Principal and Interest Payments

2013-2014 2014-2015 2015-2016 2016-Z017 2017-2018

206 1.23 3.14 006 L1

The debt service coverage ratio indicates a school's ability to cover its debt obligations in the current year.

Las Ameéricas Aspira Academy 2018 Financial Framework Report
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3. FINANCIAL MANAGEMENT AND OVERSIGHT

Z013-2014 2014-2015 2015-2016 2016-2017 2017-2018

This measures assesses the timeliness of reporting , the implementation of the Citizen Budget COversight Committee, and
the adherence to the policies and procedures of the First 5tate Financial Management System.

SUMMARY AND OVERALL RATING

Las Americas Aspira Academy
OVER
2013-2014 1] M M M M M M Meets
Standard
Meets
20142015 | ™ M M M M M M M M T
Meets
20152016 | ™ M M M M M M M M T
Meets
20162017 | ™ M M M AS M AS M et
Meets
20172018 | M M M M AS AS M M P

Las Ameéricas Aspira Academy 2018 Financial Framework Report
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APPENDIX E

2017-2018 DE STATE SAT RESULTS BY DISTRICT/SCHOOL

School District Reading Math Total
LAAA N/A N/A N/A N/A
Christiana HS Christina 439 415 854
Glasgow HS Christina 427 415 842
Newark HS Christina 472 457 929
William Penn HS Colonial 438 424 862
Wilmington
Charter N/A 681 709 1390
Newark Charter N/A 599 580 1179
DE Military
Academy N/A 567 558 1125
MOT Charter N/A 565 526 1091
Sussex Academy N/A 574 560 1134

Source: http://[php.delawareonline.com/news/2018/2018-school-test-scores/sat-
scores.php?appSession=460L6624M41YK310V617PQH26U76GF2508SRJ666BELS
O63VTD1APUSKS55P7WXOW23U29G7280Y4607YHS3YS56 EMWEES5UNYC8AQ1I0U
JOS5LTH269BS2NIDCA8194L. GO
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APPENDIX F

2017-2018 DE STATE TEST RESULTS BY GRADE

District Grade ELA Math
8 66.7 40.8

7 75 40

6 46.2 34.7

At 5 52 37.7
4 50 40.8

3 32.3 48.5

District Grade ELA Math
8 33.7 21.4

7 31.2 25.5

L 6 35.4 27.5
Christina 5 294 33.9
4 44.6 38.9

3 41.9 49
District Grade ELA Math
8 42.8 24.2

7 47.8 24.6

. 6 41.8 18.9
SelEE 5 48.9 295
4 40.4 30.2

3 33.8 31.4

Source: http://[php.delawareonline.com/news/2018/2018-school-test-scores/
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APPENDIX G

APPLL RESULTS 2017-2018

Speaking
Meeting/Exceeding 31| 65%
Approaching 6| 12%
Below 9| 19%
Well-Below 2 4%
48 | 100%
Speaking (ILS)
B Meeting/Exceeding M Approaching M Below Well-Below
Writing
Meeting/Exceeding 38| 79%
Approaching 7 15%
Below 2 1%
Well-Below 1 2%
48 | 100%
Writing (PW)
B Meeting/Exceeding M Approaching m® Below Well-Below




Listening

Meeting/Exceeding 24 | 49%

Approaching 9| 18%

Below 4 8%

Well-Below 12 | 25%
49 | 100%

Listening (IL)
B Meeting/Exceeding M Approaching m Below Well-Below

Reading

Meeting/Exceeding 26 | 54%

Approaching 17 | 36%

Below 3 6%

Well-Below 2 1%
48 | 100%

Reading (IR)
B Meeting/Exceeding M Approaching H Below Well-Below
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APPENDIX H
Demand for Bilingual Workers More than Doubled in 5 years, New Report Shows

Source; https://www.newamericaneconomy.org/press-release/demand-for-bilinqual-
workers-more-than-doubled-in-5-years-new-report-shows/

Date: March 1, 2017

New York, NY — Today, New American Economy (NAE) released a report on the
growing demand for bilingual talent in major industries in the United States. The
research looks at online job posting data acquired by Burning Glass Technologies, a
leading labor market analytics firm that searches 40,000 job boards daily.

The report shows that employers increasingly desire workers who speak multiple
languages, particularly in industries that provide services involving a high degree of
human interaction. Bank of America, H&R Block, and Humana were among the top
firms seeking bilingual workers, based on the share of online job listings posted in 2015.

“In today’s global economy, businesses require employees who can serve customers in
a variety of languages,” said John Feinblatt, chairman of New American Economy. “This
research highlights the growing need to attract and promote a multilingual workforce
among both foreign- and U.S.-born talent.”

The report, Not Lost in Translation: The Growing Importance of Foreign Language Skills
in the U.S. Job Market, finds:

Some employers have particularly strong demand for bilingual workers. More than a
third of the positions advertised by Bank of America in 2015 were for bilingual workers.
At the health insurer Humana, meanwhile, almost one in four online posts asked for
such skills—including almost 40 percent of the company’s listings for registered nurses.
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APPENDIX |

Workplace Benefits of Being Bilingual

Source: https://www.fluentu.com/blog/benefits-of-being-bilinqual/

Knowing more than one language can give you a big boost professionally, and in
today’s economy, that’s something everyone can use.

1. Bilingualism can improve your competitiveness in the job market.

Many companies have international offices, sell their products abroad and have
production facilities in other countries. These companies want to hire versatile
employees who can speak other languages and navigate different cultural expectations.
So once you’ve got a second language under your belt, you might be fighting off job
offers!

2. Knowing a second language can open up new career opportunities.

Jobs as translators and interpreters are in the top 15 fastest-growing occupations in the
United States, with nearly 25,000 translation and interpretation jobs expected to
become available by 2020. This estimate does not even include jobs in the military,
which actively recruits people with a variety of language skills.

3. Bilinguals can earn more money.

Salary.com found that jobs with pay differentials based on bilingualism usually pay 5-
20% more per hour for bilingual employees.

MIT economist Albert Saiz discovered that college graduates who speak two languages
make an average of 2% more than those who do not.

4. Being bilingual opens up social and cultural opportunities.

Speaking another language lets you interact with different people and understand the
nuances of another culture. This means you might have more opportunities to make
friends, explore different hobbies and better understand your favorite foreign

music, film and literature.
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https://www.fluentu.com/blog/benefits-of-being-bilingual/
http://money.cnn.com/2013/10/30/news/economy/job-skills-foreign-language/
http://www.careersinthemilitary.com/index.cfm?fuseaction=main.careerdetail&mc_id=57
http://www.salary.com/advice/layouthtmls/advl_display_Cat8_Ser269_Par388.html
http://www.phil.frb.org/research-and-data/publications/working-papers/2002/wp02-16.pdf
https://www.fluentu.com/blog/learning-language-through-music/
https://www.fluentu.com/blog/learning-language-through-music/
https://www.fluentu.com/blog/how-to-learn-a-language-by-watching-movies/
https://www.fluentu.com/blog/reading-in-a-second-language/

5. Speaking a second language improves problem-solving, multitasking and
decision-making.

Numerous studies have found that bilingualism can improve brain functions like the
ability to focus attention and perform mental tasks.

A study in Scotland and Italy found that bilingual children were “significantly more
successful” than their monolingual peers in problem-solving and creativity

tasks. Another study found that people who speak more than one language can process
information more efficiently and easily.

Speaking another language can even help you make more rational decisions! A

study conducted by a team of psychologists at the University of Chicago found that
forcing people to rely on a second language when making decisions reduced their
natural human biases. The scientists concluded that using a foreign language provided
increased cognitive and emotional distance that allowed people to focus on the
information rather than their own emotions.
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http://www.actfl.org/advocacy/discover-languages/advocacy/discover-languages/what-the-research-shows/references-cognitive
http://www.bbc.com/news/uk-scotland-glasgow-west-19109883
http://www.sciencedaily.com/releases/2014/11/141112084504.htm
http://pss.sagepub.com/content/early/2012/04/18/0956797611432178
http://pss.sagepub.com/content/early/2012/04/18/0956797611432178
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EXCELLEMER M ACADEMICS AND OLEORDE

December 20, 2018

Dr. Susan Bunting

Secretary of Education

Delaware Department of Education
John G Townsend Building

401 Federal Street, Suite 2

Dover, DE 19901-3639

Dear Dr. Bunting:

I write to support Las Américas ASPIRA Academy’s charter modification request to expand its student
enrollment and to change its grade configuration to inchude high school

Mewark Charter School’s partnership with Las Ameéricas ASPIRA Academy and its head of school Margie
Lopez Waite, goes back years before their school even opened. I personally met with Margie and the
school’s founding Board member many times to share lessons we karned and to be a sounding board for
theirideas and plns. As someone who has been part of Delaware's public charter school hndscape since
1995, [ have seen the value of established charter schooks helping new charter schooks get off to a great start.
As you know, the key iz strong phnning. Collboration with other charter school leaders is one of the best
ways to produce a great plan.

In 2011 Newark Charter School went through this modification process to do the same thing that Las
Ameéricas ASPIRA Academy seeks to do now. Margie and her team have continued to meet with me and my
staff about adding a high school Because of my ongoing imvolvement with Las Américas ASPIRA Academy, I
am confident that its high school addition will be as successful as all of its past endeavors. But 1 support
approval of its application, also, because of the need in the Greater Newark Community for strong public
high schook, as well as great choice options. Mewark Charter School and Las Américas ASPIRA Academy
share many things in common, but its academic program with its focus on biliteracy is distinct. 1 kmow there
iz a strong demand for such as program, both among speakers of Spanish and English. In addition, our
country is in need of citizens who are fluent in both languages. The school’s resulis in this area speak for
themselves.

Las Américas ASPIRA Academy is a success story in public education. [ strongly endorse the school's plan to
strengthen its mission and to give more families access to the school's unique and vital mission.

Sincerely,
71 i

et i,n'“ 3 r"'l..-' |
Gregory R, Meece
School Director
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APPENDIX K

LAAA PARENT SURVEY - OCTOBER 2018

Grade Span
K-2 295
3-5 39.1
6-8 314
HS Plans

Feeder HS 14.1
Charter HS 59.5
Vo-Tech HS 19.1
Private HS 7.3
Home School 0

ASPIRA HS First Choice

Yes

86.4

No

13.6

Desired ASPIRA HS Location

Newark 90.5
Bear 50
New Castle 36.4
Wilmington 22.7
Middletown 14.1
Other 3.6
Academic Desires
AP Courses 59.1
Dual Enrollment 77.3
Biliteracy 69.1
World Languages 33.6
STEM Pathways 75.9
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Desired Academic
Offerings

Technology

Graphic Design

Engineering

World Languages

STEM

Global Studies

Money Management

IB Program

Drivers Ed

Culinary

Vo Tech

Performing Arts

Visual Arts

Health Care

Nursing

Politics

Business

Psychology

Extracuricular Activit

ies

Performing Arts

64.5

Visual Arts

48.2

Sports

83.6

After School Clubs

65.9




Business Pathways 42.7
Other Pathways 13.2
Other Academic 13.2

Most Important HS Quality

Desired Activies

Academics

Class Size

Tutoring

Safety

Cross Country

Support

Football

Quality Teachers

Basketball

Curriculum -
College/Trades

Music

Dual Language

Dance

Location

Softball

STEM

Baseball

Rigorous

Volleyball

High Standards

Soccer

Same as LAAA

Reading Club

AP Courses

Theater

Diversity

Cheer

Community

Worestling

Sports

Field Hockey

Leadership

Self Defense

Boy/Girl Scouts

Avid

Swimming

Lacrosse

Student Government

Model UN

Study Abroad

FFA

Yearbook

Robotics

Science Olympiad

Gymnastics




APPENDIX L

Among current research findings (US Department of Education):

Large high schools, particularly those serving low-income students,
have disproportionately lower achievement and higher incidences of
violence than smaller schools serving similar student populations.

In small schools, students tend to be more satisfied, more academically
productive, more likely to participate in school activities, better behaved, and
less likely to drop out than students in large schools.

The size of high schools may have an indirect effect on student learning.
Essentially, more moderately sized schools-those with 900 or fewer students-
likely improve the climate and conditions for student success, especially
teacher sense of self-efficacy and appropriate sense of responsibility for
student learning, when accompanied by high expectations, standards and
supporting strategies. (Report available for a fee.)

Smaller schools also may be safer because students feel less alienated, more
nurtured and more connected to caring adults, and teachers feel that they
have more opportunity to get to know and support their students.

While small schools have a higher cost per pupil than large schools, they
have a lower cost per graduate’® PDF (290K) since they tend to have lower
dropout rates. Also, the higher percentage of dropouts from large schools
carries additional societal costs.

At the same time, some high schools may theoretically be too small to provide
adequate resources, and the effects of school size may be more important for
some groups of students than others.

Source: https://lwww?2.ed.gov/about/offices/list/ovael/pi/hs/schoolsize.html
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http://www.ruraledu.org/site/c.beJMIZOCIrH/b.1389103/apps/s/content.asp?ct=1166347
http://www.teacherscollegepress.com/school_restructuring.html
https://www2.ed.gov/about/offices/list/ovae/pi/hs/schoolsize.html

APPENDIX M
Budget Narrative

State and Local Revenue Growth Sheet

Six years of actuals for state and local school district funding; avg. over last three years:

Blended student rate with CSD settlement funds = $12,053; increase for state and local funding
(without settlement funds) averages 5.16% and 6.41% respectively.

For the 20-24 operating budget projections — LAAA used FY19 rates (no increase based on state
and local growth, thus conservative revenue projections)

Financial Framework

Meets Standard every year since inception of framework in FY14 - $21MM in bond financing
July 2016. LAAA is now at its MADS of $1.3MM. Sustainability indicators affected because of
debt load and capital costs covered with operating funds. We will continue to meet our debt
obligations.

Enrollment Breakdown

Yellow box depicts actual FY19 data, which includes Special Education percentages and an
enrollment breakdown per grade from each school district, for the FY19 school year. LAAA
used the same Spec. Ed. and enroliment rates throughout the FY20-24 budgeting model. On the
enroliment breakdown sheet, Spec. Ed. enrollment displaced 4" and/or 5" grade enrollment and
was inserted in the basic, intense or complex columns consistent with the FY19 percentages.
The enrollment numbers were then taken from this sheet and input into the FY20 through FY24
DOE revenue estimate sheets to determine funding units for the budgeting model. Note — Seven
(7) custodial units were added to each total personnel count, as LAAA currently is allotted eight
(8) custodial units in FY19. Additionally, Nurse units were added to FY23 and FY24. Div | and
total personnel units are listed year by year atop the revenue projections for each year in the
FY20-24 operating budget.

FY20-24 Operating Budget

Revenue Projections based on 100% of planned enrollment for years FY20 — FY24, which
includes opening the high school in FY21. The DDOE templates were used to project state and
local district funding (units), along with the FY19 actual funding for LAAA, thus determining
the unit counts for each year. Student counts correlating to FY 19 feeder district percentages; e.g.
Christina School District = 58.6%, were input into the templates based on projections for each
grade level in the school building(s), and the breakout of enrollment and state funding units is
shown above the revenue projections of each year.

State and local school district projections based on FY19 per pupil rates

Other Local (Extended Care, Lunch Reimbursements and Early Child Care Development)
projections based on FY19 YTD receipts. Donations and Summer Camp projections remain
fixed at the FY19 levels of $36k and $43K respectively throughout the five-year period.
Federal Funding (Consolidated Grant) based on FY19 per pupil rates.

Revenue projections do not include additional State EL or LI funding or State/Federal grants.
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Expenditures

Salary and OEC Projections are based on additional units with an 1% increase in pension each
year; i.e., pension rate is 24.15% in FY20 and increases by 1% each year to 28.15% in FY24.
Total debt service for $21MM bond financing annual debt included in projections — MADS =
$1.317MM.

Beginning in FY21, additional expenses are projected for office space with significant increases
each year to allow for building in renovation/building improvement costs into new lease — to
avoid the need for additional financing.

In addition, in FY21 fleet rental (student transportation and fleet services van) increased to
support transportation and extracurricular activities in both schools. Meals will be transported
from LAAA (elementary school) to the high school.

Significant increases in utilities and maintenance beginning in FY21 for occupying another
building. Also, increases in capital expenditures for outfitting additional classrooms with
furniture, technology and other equipment, as well as custodial/maintenance equipment.

FSF Cash balance increases yearly with an anticipated surplus each year.

STATE AND LOCAL REVENUE GROWTH

6 years of actuals FY19 State and Local District Funding Revenue

Rev Apr # Actuals YTD |Actuals YTD |Actuals YTD |Actuals YTD [Actuals YTD |Actuals YTD |Average per |Average per
or Obj June 30, June 30, June 30, June 30, June 30, December  |pupil over 5 |pupil over
Fund Category |Description 2014 2015 2016 2017 2018 31,2019 yrs last 3 yrs
REVENUES
Number of Students 439 541 639 698 740 785
CSD Students 421 429 460
169 - State 05213 |State Funding - Based on Unit Formula | $2,789,384 | $3,505,723 | $4,511,598 | $5,155,933 | $5,786,473 | $6,444,399
069 - Local 98000|Local District Funding $1,528,852 | $1,867,927 | $2,305,370 | $2,528,774 | $2,963,598 | $3,403,701
CSD Settlement Funds $108,754 | $111,992 | $119,834
Blended State/Student $6,353.95 | $6,480.08 | $7,060.40 | $7,386.72 | $7,819.56 | $8,209.43 | $7,391.24 | $7,805.24
Blended Local/Student $3,482.58 | $3,452.73 | $3,607.78 | $3,622.89 | $4,004.86 | $4,335.92 | $3,804.84 | $3,987.89
Settlement/CSD Student $258.32 $261.05 $260.51 N/A $259.96
Local & CSD | $3,881.21 | $4,265.92 | $4,596.43
Total Blended/Student Funding $9,836.53 | $9,932.81 | $10,668.18 | $11,009.61 | $11,824.42 | $12,545.35 | $11,196.07 | $12,053.09
State Funding 1.99% 8.96% 4.62% 5.86% 4.99% 5.28% 5.16%
Local Funding (Settlement not included) -0.86% 4.49% 0.42% 10.54% 8.27% 4.57% 6.41%
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FY19 Spec Ed and School District Enroliment
Basic =3.32%
Intense = 3.44%
Complex = 1.02%

Spec Ed =7.78%

Appo = 1%
Brandywine = 1%
Christina = 59%
Colonial = 24%
Red Clay = 15%

FY20 FY20 Appo Brand Chris Col RC
K 100 K-3 4.00 400 23600 96.00  60.00
1 100 4-12 4277 4277 251937 10248 64.05
2 100 Basic 0.30 030  17.70 7.20 4.50
3 100" 400 Intense 0.31 031  18.29 7.44 4.65
4 30 basic intense complex Complex 0.09 0.09 5.31 2.16 1.35
5 100 30 31 9 9 9 529 215 135
6 97
7 100
8 100" 427
897
Fy21 Fy21 Appo Brand Chris Col RC
K 125 K-3 4.25 425 250.75 102.00  63.75
1 100 4-12 " 540’ 540" 318607 129.607  81.00
2 100 Basic 0.35 0.35  20.65 8.40 5.25
3 100" 425 Intense 0.36 036  21.24 8.64 5.40
4 18 basic intense complex Complex 0.11 0.11 6.49 2.64 1.65
5 100 35 36 11 10 10 618 251 157
6 122
7 100
8 100
9 100 540
1047
FY22 FY22 Appo Brand Chris Col RC
K 125 K-3 4.50 450 265.50 108.00  67.50
1 125 4-12 " 654" 654 38585 156.96  98.10
2 100 Basic 0.40 0.40  23.60 9.60 6.00
3 100 450 Intense 0.41 0.41  24.19 9.84 6.15
4 100 basic intense complex Complex 0.12 0.12 7.08 2.88 1.80
5 7 40 41 12 12 12 706 287 180
6 122
7 125
8 100
9 100
10 100" 654
1197

41




FY19 Spec Ed and School District Enroliment
Basic =3.32% Appo = 1%
Intense = 3.44% Brandywine = 1%
Complex = 1.02% Christina = 59%
Spec Ed =7.78% Colonial = 24%
Red Clay = 15%

FY23 FY23 Appo Brand Chris Col RC
K 125 K-3 4.75 475 280.25 114.00  71.25
1 125 4-12 " 7677 7677 452537 184.08" 115.05
2 125 Basic 0.45 0.45 2655  10.80 6.75
3 100" 475 Intense 0.46 0.46  27.14  11.04 6.90
4 10 basic intense complex Complex 0.14 0.14 8.26 3.36 2.10
5 85 45 46 14 13 13 795 323 202
6 122
7 125
8 125
9 100
10 100
11 100" 767
1347
FY24 FY24 Appo Brand Chris Col RC
K 125 K-3 5.00 500 295.00 120.00  75.00
1 125 4-12 " 88 880 519207 211207 132.00
2 125 Basic 0.50 0.50  29.50  12.00 7.50
3 1257 500 Intense 0.52 0.52  30.68  12.48 7.80
4 10 basic intense complex Complex 0.15 0.15 8.85 3.60 2.25
5 73 50 52 15 15 15 883 359 225
6 122
7 125
8 125
9 125
10 100
11 100
12 100" 880
1497
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FY 20

Charter School Name: LAAA

New Charter School Estimated State and Local Fund Calculations

Disclaimer: The following estimates will vary from actuals and do not account for any extenuating circumstances.

--State earnings are detailed on the New Charter State Template Tab below.

Please enter the following information:
Specify grade configuration for the year of estimate
Specify the county the school will be located

ke  |Eamkks 912

[NewCaste |Choices New Castle, Kent or Sussex

Enter the number of students in the red cells below by school district and student type and the estimated funds will calculate below.

Enter the number of tenth graders in

he box in cell location J12

State Funding

Local Funding

Total Funding

$5,984,404 | $3,833,578 $9,817,982
29 Appoguinimink # Local Pupil Rate Amount
Regular/Special K-3 4.00 $2,048.26 $8,193
Regular Students 4-12 5.00 $1,659.09 $8,295
Special Students 4-12 Basic 0.00 $3,950.22 $0
Special Students 4-12 Intense 0.00 $5,530.31 $0
Special Students 4-12 Complex 0.00 $12,762.25 $0
Totals 9.00 $16,488
17 Cape Henlopen # Local Pupil Rate Amount
Regular/Special K-3 0.00 $3,654.53 $0
Regular Students 4-12 0.00 $2,960.17 $0
Special Students 4-12 Basic 0.00 $7,048.03 $0
Special Students 4-12 Intense 0.00 $9,867.24 $0
Special Students 4-12 Complex 0.00 $22,770.56 $0
Totals 0.00 $0
34 Colonial # Local Pupil Rate Amount
Regular/Special K-3 96.00 $2,664.78 $255,819
Regular Students 4-12 103.00 $2,158.47 $222,322
Special Students 4-12 Basic 7.00 $5,139.22 $35,975
Special Students 4-12 Intense 7.00 $7,194.91 $50,364
Special Students 4-12 Complex 2.00 $16,603.65 $33,207
Totals 215.00 $597,688
15 Lake Forest # Local Pupil Rate Amount
Regular/Special K-3 0.00 $1,198.26 $0
Regular Students 4-12 0.00 $970.59 $0
Special Students 4-12 Basic 0.00 $2,310.94 $0
Special Students 4-12 Intense 0.00 $3,235.31 $0
Special Students 4-12 Complex 0.00 $7,466.11 $0
Totals 0.00 $0
32 Red Clay. # Local Pupil Rate Amount
Regular/Special K-3 60.00 $4,291.81 $257,509
Regular Students 4-12 64.00 $3,476.36 $222,487
Special Students 4-12 Basic 5.00 $8,277.06 $41,385
Special Students 4-12 Intense 5.00 $11,587.88 $57,939
Special Students 4-12 Complex 1.00 $26,741.26 $26,741
Totals 135.00 $606,062
35 Woodbridge # Local Pupil Rate Amount
Regular/Special K-3 0.00 $1,091.46 $0
Regular Students 4-12 0.00 $884.08 $0
Special Students 4-12 Basic 0.00 $2,104.95 $0
Special Students 4-12 Intense 0.00 $2,946.93 $0
Special Students 4-12 Complex 0.00 $6,800.62 $0
Totals 0.00 $0

Regular/Special K-3

Regular Students 4-12
Special Students 4-12 Basic

Special Students 4-12 Intense
Special Students 4-12 Complex

#students per unit

16.2

20
8.4

UNITS

57.79

Enter Estimated # of 10th Graders Here

31 Brandywine
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

13 Capital
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

37 Delmar
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

16 Laurel
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

23 Seaford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

# Local Pupil Rate
4.00 $4,839.04
5.00 $3,919.63
0.00 $9,332.44
0.00 $13,065.42
0.00 $30,150.97
9.00

# Local Pupil Rate
0.00 $1,325.83
0.00 $1,073.92
0.00 $2,556.95
0.00 $3,579.73
0.00 $8,260.91
0.00

# Local Pupil Rate
0.00 $598.49
0.00 $484.78
0.00 $1,154.23
0.00 $1,615.92
0.00 $3,729.05
0.00

# Local Pupil Rate
0.00 $598.61
0.00 $484.87
0.00 $1,154.46
0.00 $1,616.25
0.00 $3,729.81
0.00

# Local Pupil Rate
0.00 $1,238.31
0.00 $1,003.03
0.00 $2,388.18
0.00 $3,343.45
0.00 $7,715.64
0.00

Amount
$19,356
$19,598
$0
$0
$0
$38,954

Amount

888888

>
3
3
£

nt

888888

>
3
3
£
2

888888

>
3
3
=
2

888888

Regular/Special K-3

Regular Students 4-12

Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

33 Christina
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

36 Indian River
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

18 Milford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

24 Smyrna
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

0.00
0.00
0.00
0.00
0.00
0.00

236.00
252.00
18.00
18.00
5.00
529.00

0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00
0.00
0.00

Local Pupil Rate
$1,360.21
$1,101.77
$2,623.26
$3,672.56
$8,475.14

Local Pupil Rate
$4,641.98
$3,760.00
$8,952.39
$12,533.34
$28,923.09

Local Pupil Rate
$2,647.51
$2,144.48
$5,105.91
$7,148.27
$16,496.00

Local Pupil Rate
$1,077.92
$873.12
$2,078.85
$2,910.39
$6,716.29

$7,223.86

Amount
$0
$0

Amount
$1,095,507
$947,520
$161,143
$225,600
$144,615
$2,574,386

Amount

Amoun
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Charter School Name:

LAAA

New Charter School Estimated State and Local Fund Calculations

Disclaimer: The following estimates will vary from actuals and do not account for any extenuating circumstances.
--State earnings are detailed on the New Charter State Template Tab below.

Please enter the following information:
Specify grade configuration for the year of estimate
Specify the county the school will be located

Enter the number of students in the red cel

Enter the number of tenth graders in

he box in cell location J12

K-9

(Example K-8, 9-12)

ﬁ Choices New Castle, Kent or Sussex

State Funding

Local Funding

Total Funding

$6,936,000 $4,475,197 $11,411,198
_29 Appoquinimink # Local Pupil Rate
Regular/Special K-3 4.00 $2,048.26
Regular Students 4-12 5.00 $1,659.09
Special Students 4-12 Basic 1.00 $3,950.22
Special Students 4-12 Intense 0.00 $5,530.31
Special Students 4-12 Complex 0.00 $12,762.25
Totals 10.00
17 Cape Henlopen # Local Pupil Rate
Regular/Special K-3 0.00 $3,654.53
Regular Students 4-12 0.00 $2,960.17
Special Students 4-12 Basic 0.00 $7,048.03
Special Students 4-12 Intense 0.00 $9,867.24
Special Students 4-12 Complex 0.00 $22,770.56
Totals 0.00
34 Colonial # Local Pupil Rate
Regular/Special K-3 102.00 $2,664.78
Regular Students 4-12 130.00 $2,158.47
Special Students 4-12 Basic 8.00 $5,139.22
Special Students 4-12 Intense 9.00 $7,194.91
Special Students 4-12 Complex 3.00 $16,603.65
Totals 252.00
15 Lake Forest # Local Pupil Rate
Regular/Special K-3 0.00 $1,198.26
Regular Students 4-12 0.00 $970.59
Special Students 4-12 Basic 0.00 $2,310.94
Special Students 4-12 Intense 0.00 $3,235.31
Special Students 4-12 Complex 0.00 $7,466.11
Totals 0.00
32 Red Clay. # Local Pupil Rate
Regular/Special K-3 64.00 $4,291.81
Regular Students 4-12 81.00 $3,476.36
Special Students 4-12 Basic 5.00 $8,277.06
Special Students 4-12 Intense 5.00 $11,587.88
Special Students 4-12 Complex 2.00 $26,741.26
Totals 157.00
35 Woodbridge # Local Pupil Rate
— Regular/Special K-3 0.00 $1,091.46
Regular Students 4-12 0.00 $884.08
2 Special Students 4-12 Basic 0.00 $2,104.95
O special Students 4-12 Intense 0.00 $2,946.93
(q\] Special Students 4-12 Complex 0.00 $6,800.62
0.00

Y Totals
LL

Amount
$8,193
$8,295
$3,950
$0
$0
$20,439

Amount
$0
$0
$0
$0
$0
$0

Amount
$271,808
$280,601
$41,114
$64,754
$49,811
$708,088

Amount
$0
$0
$0
$0
$0
$0

Amount
$274,676
$281,585
$41,385
$57,939
$53,483
$709,068

Amount
$0
$0
$0
$0
$0
$0

below by school district and student type and the estimated funds will calculate below.

Regular/Special K-3

Regular Students 4-12
Special Students 4-12 Basic

Special Students 4-12 Intense
Special Students 4-12 Complex

#students per unit

16.2

20|
8.4

UNITS

67.58

Enter Estimated # of 10th Graders Here

31 Brandywine
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basi
Special Students 4-12 Intense
Special Students 4-12 Complex

13 Capital
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

37 Delmar
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basi
Special Students 4-12 Intense
Special Students 4-12 Complex

16 Laurel
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

23 Seaford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basi
Special Students 4-12 Intense
Special Students 4-12 Complex

# Local Pupil Rate Amount
4.00 $4,839.04 $19,356
5.00 $3,919.63 $19,598
1.00 $9,332.44 $9,332
0.00 $13,065.42 $0
0.00 $30,150.97 $0
10.00 $48,287

# Local Pupil Rate Amount
0.00 $1,325.83 $0
0.00 $1,073.92 $0
0.00 $2,556.95 $0
0.00 $3,579.73 $0
0.00 $8,260.91 $0
0.00 $0

# Local Pupil Rate Amount
0.00 $598.49 $0
0.00 $484.78 $0
0.00 $1,154.23 $0
0.00 $1,615.92 $0
0.00 $3,729.05 $0
0.00 $0

# Local Pupil Rate Amount
0.00 $598.61 $0
0.00 $484.87 $0
0.00 $1,154.46 $0
0.00 $1,616.25 $0
0.00 $3,729.81 $0
0.00 $0

# Local Pupil Rate Amount
0.00 $1,238.31 $0
0.00 $1,003.03 $0
0.00 $2,388.18 $0
0.00 $3,343.45 $0
0.00 $7,715.64 $0
0.00 $0

Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basi
Special Students 4-12 Intense
Special Students 4-12 Complex

33 Christina
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

36 Indian River
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basi
Special Students 4-12 Intense
Special Students 4-12 Complex

18 Milford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

24 Smyrna
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basi
Special Students 4-12 Intense
Special Students 4-12 Complex

0.00
0.00
0.00
0.00
0.00
0.00

#
251.00
319.00
21.00
21.00
6.00
618.00

#
0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00
0.00
0.00

Local Pupil Rate
$1,360.21
$1,101.77
$2,623.26
$3,672.56
$8,475.14

Local Pupil Rate
$4,641.98
$3,760.00
$8,952.39
$12,533.34
$28,923.09

Local Pupil Rate
$2,647.51
$2,144.48
$5,105.91
$7,148.27
$16,496.00

Local Pupil Rate
$1,077.92
$873.12
$2,078.85
$2,910.39
$6,716.29

Local Pupil Rate
$1,159.39
$939.10
$2,235.96
$3,130.34
$7,223.86

Amo

888888

Amol

$1,165,137
$1,199,440

unt

unt

$188,000
$263,200
$173,539

$2,989,316

Amol

>
8888883 888888

>
28882883

unt

<
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Charter School Name:

New Charter School Estimated State and Local Fund Calculations

LAAA

Disclaimer: The following estimates will vary from actuals and do not account for any extenuating circumstances.
--State earnings are detailed on the New Charter State Template Tab below.

Please enter the following information:
Specify grade configuration for the year of estimate
Specify the county the school will be located

Enter the number of students in the red cells below by school district and student type and the estimated funds will calculate below.

Enter the number of tenth graders in

he box in cell location J12

State Funding

Local Funding

Total Funding

$7,878,241 $5,083,664 $12,961,905
29 Appoqui k # Local Pupil Rate
Regular/Special K-3 5.00 $2,048.26
Regular Students 4-12 6.00 $1,659.09
Special Students 4-12 Basic 1.00 $3,950.22
Special Students 4-12 Intense 0.00 $5,530.31
Special Students 4-12 Complex 0.00 $12,762.25
Totals 12.00
17 Cape Henlopen # Local Pupil Rate
Regular/Special K-3 0.00 $3,654.53
Regular Students 4-12 0.00 $2,960.17
Special Students 4-12 Basic 0.00 $7,048.03
Special Students 4-12 Intense 0.00 $9,867.24
Special Students 4-12 Complex 0.00 $22,770.56
Totals 0.00
34 Colonial # Local Pupil Rate
Regular/Special K-3 108.00 $2,664.78
Regular Students 4-12 156.00 $2,158.47
Special Students 4-12 Basic 10.00 $5,139.22
Special Students 4-12 Intense 10.00 $7,194.91
Special Students 4-12 Complex 3.00 $16,603.65
Totals 287.00
15 Lake Forest # Local Pupil Rate
Regular/Special K-3 0.00 $1,198.26
Regular Students 4-12 0.00 $970.59
Special Students 4-12 Basic 0.00 $2,310.94
Special Students 4-12 Intense 0.00 $3,235.31
Special Students 4-12 Complex 0.00 $7,466.11
Totals 0.00
32 Red Clay # Local Pupil Rate
Regular/Special K-3 68.00 $4,291.81
Regular Students 4-12 98.00 $3,476.36
Special Students 4-12 Basic 6.00 $8,277.06
Special Students 4-12 Intense 6.00 $11,587.88
Special Students 4-12 Complex 2.00 $26,741.26
Totals 180.00
35 Woodbridge #
Regular/Special K-3 0.00
Regular Students 4-12 0.00
Special Students 4-12 Basic 0.00
Special Students 4-12 Intense 0.00
Special Students 4-12 Complex 0.00 $6,800.62
Totals 0.00

k1o ](Evampeks 912
ﬁ Choices New Castle, Kent or Sussex

Amount

$24,146

Amount

Amount
$287,796
$336,721
$51,392
$71,949
$49,811
$797,670

Amount
$0
$0
$0
$0
$0
$0

$805,199

Amount
$0
$0
$0
$0
$0
$0

Regular/Special K-3

Regular Students 4-12
Special Students 4-12 Basic

Special Students 4-12 Intense
Special Students 4-12 Complex

#students per unit

16.2]

20
8.4

UNITS

76.72

Enter Estimated # of 10th Graders Here

31 Brandywine
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

13 Capital
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

37 Delmar
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

16 Laurel
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

23 Seaford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

# Local Pupil Rate

5.00 $4,839.04
6.00 $3,919.63
1.00 $9,332.44
0.00 $13,065.42
0.00 $30,150.97
12.00

# Local Pupil Rate
0.00 $1,325.83
0.00 $1,073.92
0.00 $2,556.95
0.00 $3,579.73
0.00 $8,260.91
0.00

# Local Pupil Rate
0.00 $598.49
0.00 $484.78
0.00 $1,154.23
0.00 $1,615.92
0.00 $3,729.05
0.00

# Local Pupil Rate
0.00 $598.61
0.00 $484.87
0.00 $1,154.46
0.00 $1,616.25
0.00 $3,729.81
0.00

# Local Pupil Rate
0.00 $1,238.31
0.00 $1,003.03
0.00 $2,388.18
0.00 $3,343.45
0.00 $7,715.64
0.00

Amount
$24,195
$23,518
$9,332
$0
$0
$57,045

Amount

Amount
$0
$0
$0
$0
$0
$0

Amount
$0
$0
$0
$0
$0
$0

Amount

Regular/Special K-3

Regular Students 4-12

Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

33 Christina
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

36 Indian River
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

18 Milford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

24 Smyrna
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

#

0.00
0.00
0.00
0.00
0.00

#
0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00

0.00
0.00

Local Pupil Rate
$1,360.21
$1,101.77
$2,623.26
$3,672.56
$8,475.14

Local Pupil Rate
$4,641.98
$3,760.00
$8,952.39
$12,533.34
$28,923.09

Local Pupil Rate
$2,647.51
$2,144.48
$5,105.91
$7,148.27
$16,496.00

Local Pupil Rate
$1,077.92
$873.12
$2,078.85
$2,910.39
$6,716.29

Local Pupil Rate
$1,159.39
$939.10
$2,235.96
$3,130.34
$7,223.86

Amount
$0
$0
$0
$0
$0
$0

Amount
$1,230,125
$1,451,360

$214,857

$300,800

$202,462
$3,399,604

Amount

Amount

Amount
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Charter School Name: LAAA

New Charter School Estimated State and Local Fund Calculations

Disclaimer: The following estimates will vary from actuals and do not account for any extenuating circumstances.

--State earnings are detailed on the New Charter State Template Tab below.

Please enter the following information:
Specify grade configuration for the year of estimate
Specify the county the school will be located

[k [E®emleks 912

ﬁ Choices New Castle, Kent or Sussex

Enter the number of students in the red cells below by school district and student type and the estimated funds will calculate below.

Enter the number of tenth graders in

he box in cell location J12

State Funding

Local Funding

Total Funding

$8,668,089 |  $5,686,430 $14,354,519
29 Appoquinimink # Local Pupil Rate Amount
Regular/Special K-3 5.00 $2,048.26 $10,241
Regular Students 4-12 8.00 $1,659.09 $13,273
Special Students 4-12 Basic 1.00 $3,950.22 $3,950
Special Students 4-12 Intense 0.00 $5,530.31 $0
Special Students 4-12 Complex 0.00 $12,762.25 $0
Totals 14.00 $27,464
17 Cape Henlopen # Local Pupil Rate Amount
Regular/Special K-3 0.00 $3,654.53 $0
Regular Students 4-12 0.00 $2,960.17 $0
Special Students 4-12 Basic 0.00 $7,048.03 $0
Special Students 4-12 Intense 0.00 $9,867.24 $0
Special Students 4-12 Complex 0.00 $22,770.56 $0
Totals 0.00 $0
34 Colonial # Local Pupil Rate Amount
Regular/Special K-3 114.00 $2,664.78 $303,785
Regular Students 4-12 184.00 $2,158.47 $397,158
Special Students 4-12 Basic 11.00 $5,139.22 $56,531
Special Students 4-12 Intense 11.00 $7,194.91 $79,144
Special Students 4-12 Complex 3.00 $16,603.65 $49,811
Totals 323.00 $886,430
15 Lake Forest # Local Pupil Rate Amount
Regular/Special K-3 0.00 $1,198.26 $0
Regular Students 4-12 0.00 $970.59 $0
Special Students 4-12 Basic 0.00 $2,310.94 $0
Special Students 4-12 Intense 0.00 $3,235.31 $0
Special Students 4-12 Complex 0.00 $7,466.11 $0
Totals 0.00 $0
32 Red Clay # Local Pupil Rate Amount
Regular/Special K-3 71.00 $4,291.81 $304,719
Regular Students 4-12 115.00 $3,476.36 $399,781
Special Students 4-12 Basic 7.00 $8,277.06 $57,939
Special Students 4-12 Intense 7.00 $11,587.88 $81,115
Special Students 4-12 Complex 2.00 $26,741.26 $53,483
Totals 202.00 $897,037
35 Woodbridge # Local Pupil Rate Amount
Regular/Special K-3 0.00 $1,091.46 $0
Regular Students 4-12 0.00 $884.08 $0
Special Students 4-12 Basic 0.00 $2,104.95 $0
Special Students 4-12 Intense 0.00 $2,946.93 $0
Special Students 4-12 Complex 0.00 $6,800.62 $0
Totals 0.00 $0

Regular/Special K-3

Regular Students 4-12
Special Students 4-12 Basic

Special Students 4-12 Intense

Special Students 4-12 Complex

#students per unit

16.2

UNITS

85.77

Enter Estimated # of 10th Graders Here

31 Brandywine
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

13 Capital
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

37 Delmar
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

16 Laurel
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

23 Seaford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

# Local Pupil Rate
5.00 $4,839.04
7.00 $3,919.63
1.00 $9,332.44
0.00 $13,065.42
0.00 $30,150.97
13.00

# Local Pupil Rate
0.00 $1,325.83
0.00 $1,073.92
0.00 $2,556.95
0.00 $3,579.73
0.00 $8,260.91
0.00

# Local Pupil Rate
0.00 $598.49
0.00 $484.78
0.00 $1,154.23
0.00 $1,615.92
0.00 $3,729.05
0.00

# Local Pupil Rate
0.00 $598.61
0.00 $484.87
0.00 $1,154.46
0.00 $1,616.25
0.00 $3,729.81
0.00

# Local Pupil Rate
0.00 $1,238.31
0.00 $1,003.03
0.00 $2,388.18
0.00 $3,343.45
0.00 $7,715.64
0.00

Amount
$24,195
$27,437
$9,332
$0
$0
$60,965

Amount

888888

Amount

888888

Amount

888888

Amount

888888

100

Regular/Special K-3

Regular Students 4-12

Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

33 Christina
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

36 Indian River
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

18 Milford
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

24 Smyrna
Regular/Special K-3
Regular Students 4-12
Special Students 4-12 Basic
Special Students 4-12 Intense
Special Students 4-12 Complex

#
0.00
0.00
0.00
0.00
0.00
0.00

280.00
453.00
27.00
27.00
8.00
795.00

0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00
0.00
0.00

0.00
0.00
0.00
0.00
0.00
0.00

Local Pupil Rate
$1,360.21
$1,101.77
$2,623.26
$3,672.56
$8,475.14

Local Pupil Rate
$4,641.98
$3,760.00
$8,952.39
$12,533.34
$28,923.09

Local Pupil Rate
$2,647.51
$2,144.48
$5,105.91
$7,148.27
$16,496.00

Local Pupil Rate
$1,077.92
$873.12
$2,078.85
$2,910.39
$6,716.29

Local Pupil Rate
$1,159.39
$939.10
$2,235.96
$3,130.34
$7,223.86

Amount
$0
$0
$0
$0
$0
$0

Amount
$1,299,754
$1,703,280

$241,715

$338,400

$231,385
$3,814,534

Amount

Amount

Amount
$0
$0
$0
$0
$0
$0
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Charter School Name: LAAA

#students per unit

New Charter School Estimated State and Local Fund Calculations

Regular/Special K-3 16.2|

Disclaimer: The following estimates will vary from actuals and do not account for any extenuating circumstances. Regular Students 4-12 20|

--State earnings are detailed on the New Charter State Template Tab below. Special Students 4-12 Basic 8.4
Please enter the following information: Special Students 4-12 Intense 6
Specify grade configuration for the year of estimate i (Example K-8, 9-12) Special Students 4-12 Complex 2.6)
Specify the county the school will be located ﬁ Choices New Castle, Kent or Sussex

Enter the number of students in the red cells below by school district and student type and the estimated funds will calculate below

Enter the number of tenth graders in the box in cell location J12
State Funding Local Funding |Total Funding UNITS 95.20
$9,583,975 |  $6,310,015 $15,893,989 Enter Estimated # of 10th Graders Here 100
29 Appoquinimink # Local Pupil Rate Amount 31 Brandywine # Local Pupil Rate Amount 10 Caesar Rodney # Local Pupil Rate ~ Amount
Regular/Special K-3 5.00 $2,048.26 $10,241 Regular/Special K-3 5.00 $4,839.04 $24,195 Regular/Special K-3 0.00 $1,360.21 $0
Regular Students 4-12 9.00 $1,659.09 $14,932 Regular Students 4-12 9.00 $3,919.63 $35,277 Regular Students 4-12 0.00 $1,101.77 $0
Special Students 4-12 Basic 1.00 $3,950.22 $3,950 Special Students 4-12 Basic 1.00 $9,332.44 $9,332 Special Students 4-12 Basic 0.00 $2,623.26 $0
Special Students 4-12 Intense 0.00 $5,530.31 $0 Special Students 4-12 Intense 0.00 $13,065.42 $0 Special Students 4-12 Intense 0.00 $3,672.56 $0
Special Students 4-12 Complex 0.00 $12,762.25 $0 Special Students 4-12 Complex 0.00 $30,150.97 $0 Special Students 4-12 Complex 0.00 $8,475.14 $0
Totals 15.00 $29,123 15.00 $68,804 0.00 $0
17 Cape Henlopen # Local Pupil Rate Amount 13 Capital # Local Pupil Rate Amount 33 Christina # Local Pupil Rate ~ Amount
Regular/Special K-3 0.00 $3,654.53 $0 Regular/Special K-3 0.00 $1,325.83 $0 Regular/Special K-3 295.00 $4,641.98 $1,369,384
Regular Students 4-12 0.00 $2,960.17 $0 Regular Students 4-12 0.00 $1,073.92 $0 Regular Students 4-12 519.00 $3,760.00 $1,951,440
Special Students 4-12 Basic 0.00 $7,048.03 $0 Special Students 4-12 Basic 0.00 $2,556.95 $0 Special Students 4-12 Basic 29.00 $8,952.39 $259,619
Special Students 4-12 Intense 0.00 $9,867.24 $0 Special Students 4-12 Intense 0.00 $3,579.73 $0 Special Students 4-12 Intense 31.00 $12,533.34 $388,534
Special Students 4-12 Complex 0.00 $22,770.56 $0 Special Students 4-12 Complex 0.00 $8,260.91 $0 Special Students 4-12 Complex 9.00 $28,923.09 $260,308
Totals 0.00 $0 0.00 $0 883.00 $4,229,285
N~
<t
34 Colonial # Local Pupil Rate Amount 37 Delmar # Amount 36 Indian River # Local Pupil Rate ~ Amount
Regular/Special K-3 120.00 $2,664.78 $319,774 Regular/Special K-3 0.00 $0 Regular/Special K-3 0.00 $2,647.51 $0
Regular Students 4-12 211.00 $2,158.47 $455,437 Regular Students 4-12 0.00 $0 Regular Students 4-12 0.00 $2,144.48 $0
Special Students 4-12 Basic 12.00 $5,139.22 $61,671 Special Students 4-12 Basic 0.00 $0 Special Students 4-12 Basic 0.00 $5,105.91 $0
Special Students 4-12 Intense 12.00 $7,194.91 $86,339 Special Students 4-12 Intense 0.00 $1,615.92 $0 Special Students 4-12 Intense 0.00 $7,148.27 $0
Special Students 4-12 Complex 4.00 $16,603.65 $66,415 Special Students 4-12 Complex 0.00 $3,729.05 $0 Special Students 4-12 Complex 0.00 $16,496.00 $0
Totals 359.00 $989,635 0.00 $0 0.00 $0
15 Lake Forest # Local Pupil Rate Amount 16 Laurel # Amount 18 Milford # Local Pupil Rate  Amount
Regular/Special K-3 0.00 $1,198.26 $0 Regular/Special K-3 0.00 $0 Regular/Special K-3 0.00 $1,077.92 $0
Regular Students 4-12 0.00 $970.59 $0 Regular Students 4-12 0.00 $0 Regular Students 4-12 0.00 $873.12 $0
Special Students 4-12 Basic 0.00 $2,310.94 $0 Special Students 4-12 Basic 0.00 $0 Special Students 4-12 Basic 0.00 $2,078.85 $0
Special Students 4-12 Intense 0.00 $3,235.31 $0 Special Students 4-12 Intense 0.00 $1,616.25 $0 Special Students 4-12 Intense 0.00 $2,910.39 $0
Special Students 4-12 Complex 0.00 $7,466.11 $0 Special Students 4-12 Complex 0.00 $3,729.81 $0 Special Students 4-12 Complex 0.00 $6,716.29 $0
Totals 0.00 $0 0.00 $0 0.00 $0
32 Red Clay # Local Pupil Rate Amount 23 Seaford # Amount 24 Smyrna # Local Pupil Rate  Amount
Regular/Special K-3 75.00 $4,291.81 $321,886 Regular/Special K-3 0.00 $0 Regular/Special K-3 0.00 $1,159.39 $0
Regular Students 4-12 132.00 $3,476.36 $458,880 Regular Students 4-12 0.00 $0 Regular Students 4-12 0.00 $939.10 $0
Special Students 4-12 Basic 8.00 $8,277.06 $66,216 Special Students 4-12 Basic 0.00 $0 Special Students 4-12 Basic 0.00 $2,235.96 $0
Special Students 4-12 Intense 8.00 $11,587.88 $92,703 Special Students 4-12 Intense 0.00 $0 Special Students 4-12 Intense 0.00 $3,130.34 $0
Special Students 4-12 Complex 2.00 $26,741.26 $53,483 Special Students 4-12 Complex 0.00 $7,715.64 $0 Special Students 4-12 Complex 0.00 $7,223.86 $0
Totals 225.00 $993,167 0.00 $0 0.00 $0
35 Woodbridge # Local Pupil Rate Amount
Regular/Special K-3 0.00 $1,091.46 $0
Regular Students 4-12 0.00 $884.08 $0
4 Special Students 4-12 Basic 0.00 $2,104.95 $0
2 Special Students 4-12 Intense 0.00 $2,946.93 $0
O Special Students 4-12 Complex 0.00 $6,800.62 $0
Q\l Totals 0.00 $0

>
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Funding Summary as of 12/10/2018

Charter/District Name: Las Americas Aspira Academy
Fiscal Year: 2019
Grade Configuration: KN-8
Meals Configuration: Meals prepared by the school

Total Enroliment: 785

Appoquinimink School District 11 Colonial School District
Brandywine School District ] Red Clay Consolidated School District
Christina School District 460 Smyma School District

Transportation Eligible: 784

Personnel Other State Sources
Units Units
Description Funded Allocated Unit Cast Total Cost  Description Urits
#of Div | Units Generated 5138 51.00 534,776 §1801510  Divsion Il Units 51.38
Administrative Assistant 1.00 1.00 580,162 360,162  Diwsion Il - Al Ciher Ciosts - Current Unit Valus 2. 825.00
11 Menth Supsnisor 034 .00 565,080 522120  Ciwsion |l - Energy - Curent Lini Value 32,387.00
Transportation Supenisor 0.1 0.00 565,060 §7157  Diwmion Il - Equalization - Lint Value §6.618.83
Principal 1.00 1.00 485 564858  Diwsion Il Visiting Teaches
Assistant Principal 1.85 1.00 557,208 304,320 Academsc Excellence Division [l
Wisiting Teacher 021 0.00 #5133 §8.520  Academic Excellence Division Il
Driver Education Teacher 0.00 .00 Haer 30 Diwsion lll Psychologist
Murse 1.08 1.00 538,133 341338  Professional & Cumculum Development
Academic Excellence Units 314 1.00 M2 $132008  Divsion It AQC Reduction
Clerical Units 5.00 300 25,877 $128387  Student Transportation Amount
Custodial Units a.00 8.00 523,757 §$180053  Driver Education Maintenance
Cafieteria Manager 073 [INE] e 331002
Cafstena Worker 437 487 il $110478  Subtota Other Sources
Related Senice Specialist - Basic 077 0,00 Ho.252 §36684
msﬂmw 032 000 48252 53THIT  Total of Personne! Revenue and Cither Sources
Related Service Specilist - 1.03 0.0 HeI52 70
Complex Adjustment
Supenvisor Buildng Grounds 0.00 000 30 0
Adjusted Total
Subtotal Salary Costs §2005,140
Amount Aéready Forwarded
FY OEC Components
Pension 3 BT Remainger to Forward
Workman's Compensation 50 340425
Unemployment Insurance 30 83225 poeEupianat z
FICA %0 siespe  McGonegal ﬁ;ﬂﬁﬂﬁﬁ% i
Urdiakes termination payout
Medicars 30 343430
Health Insurance Costs 31,184 452
Subtotal Personned Revenue §5,161,838

48

188
115

Total Cost

$150.228
§122.500
§330.043
31,30
$20,783
52,185
52,02
52,008
[$128,504)
§755,080
50

§1,2682,561

56,444,300

$17,051

36,461,450

35,164,420

31,207,020
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Lac Amérioas A2 PIRLA Academy Charier Zohood
Budgs Assumption and Guldelines
Fr 30-24 Proliminary Oparating Budget - High 3ohood Expanchen

Hey Accumpbone and Mobsc:
1} Planned enroliment ks FY20 - 597, FY21 - 10487, FY2Z - 9,197, FY23- 1,347 & Fra4d - 1,497
Z) Asvernue projfechions Include 8 camyover from FY S of §1.0020MM
3} Revenue projections of $355K wih no increase throughout fhee years

4} Stabe and Local School District Fundng projecions based on DOOE Charter Schocl W orksheets [2ta®ing Unhis} and 7Y 19 recelpts
S} Other Loosl (ECOCIEmsnded Care Progmame/Lonsch Rembursements] Tunding projecBons based on FY13 Budget § per pupll rabes
&) Fedemnd nding projeciiors. based on FY15 per pupll aes

T Revenoe profections do not iIndude any privale or addiional stabe EL or LI Tunding or gronts

=) Expense projections folow LAAA Budget Mode| (Percent of Tokal Budg=t Revenue Tangeis)

S} Expense projections include anticipates new bulking lease beginning in FY21

10p Expense projections imclude minimal oapEsl expendines

Hew Revenus | Mo Carmy ower
Ealaries & OECS % o TS%
MorigageRent Emg
Transportafion %
Remainder % L



Lac Amdroac AEPIRA Asadesny Charisr Bohool
[Buiged Eummany - Cach Baclc
FY 21-24 Prediminary Operating Budget - High 2ohool Expancion

TR
or
spoourt
Fund Code Descoription Fra (34 Fra2 Fraz Fra4
REVENUEE
Mumber of Hudents T 1047 a7 =T 18T
High Echanl 79 =300 T0=4325 11 =550 T-12=E75
Elsmentary F-8 m BIT KE = 74T K5 m T2 FE = TS M6 m BI2
Div | Units 5719 6758 76.72 BSTT 952
Total Personnel Units 8433 ek ] HES 1% 14082
Siate =213 Diwision | (Saiary & CEC) ¥ SE08073 § 73198 § TTI05%E § BE3l W3 § 5,557,553
Stabe CE2M3 Division I (Meberials, Suppiles, Sendces) 5 FRET- 1 H THE § /AR 5 4010
Siale =213 Diwision Il (Energy) ¥ 137544 § 1E1313 § fE2130 ¥ AETIE § IT e
Siate 05213 Diwision Nl (Academic Excsience) ¥ 33 3§ 12088 § 13720 ¥ 533 3§ 7S
Siate =213 Division Wl [Equalizbion) ¥ 38250 § 447307 % EOTEM ¥ SETTIE § 630,122
Siate 05213 Diwision W (Wisiting Teacher) ¥ 1564 § 1829 § IO § 2321 § 25%
Siate =213 Division Wl [Acadesmic Evcedence] ] 23385 § 736 § NME § MUTT O§ B3
Siate 05213 Diwision Wl [Psychosogis) ¥ 2254 § 2583 § 3ME § 3405 § im
Stabe =M1 Prolessonal & Curricuium Deveioprent 5 MAM 5 11,550 § 13453 % 15040 § 16,50
Siale =213 Adjustment (Fayouls) ¥ - ¥ - ¥ - ¥ - ¥ -
Siate 05213  Student Transportation ¥ TBLETS § 316,125 § 104737 § 117BE2S § 1,385
Siale os213 GO
Siale SO MGV Arnual Mainbenance ¥ 136550 § 155384 § 218 § 5053 § X7 587
Siake EE  Profssomil Leaming Crant ] ] - - F - § -
Siate =23 Technology Blod Crant ¥ HIE3 § 4EE3 § 2EL14 31,575 § KEE
Siate =155 Coporiuniy Crant ¥ - ¥ - ¥ - ¥ - ¥ -
Siate =228  Bducabion Sustsinment Fund ¥ isama7 § 185,702 % Hz3or § 38511 § X556
Siate =308 EEBG -K-3 (05308 ¥ 2447 § 10407 § or=4 MM 3§ M4
Stabe SN0 EBEEG Rending MS3) 5 oOgEs § TEET % TEEE § pigE § A
Siale 1071 Echool Safety & Sacurity Grant 3 L ] - ¥ - ¥ L ] -
Sublotal Siabe § TEOEGEN § SBETITT o0eEE0 3 11248074 § 12,4782
Locai 26000 School Distict Locsl Fund Transfers 3 38838 § 4533713 § 5000 saanssl § &40 280
Locai 8000 Local (Jter Fan School Districh) 5 BT 5 MIA0E § prasn 5 o § A ET
Local S8000 OO
Local 98060 ECDC ¥ 19047 § 185238 § T7F4e ¥ 162 ¥ 185,72
Local S80e0 OO
Local 58135 Befone and Ater Schood Frogram ¥ 4rs4 § 123578 § iZrme § 1H5E § 136,041
Local =813 GO
Local 581558  Donabions ¥ 35000 § 38000 ¥ 000 F 35000 § 35,000
Local 8158 oo
Local 98133 Consructon Fund ¥ - ¥ - ¥ - ¥ - ¥ -
Local 8133 oo
Local 2100 Lunch Rsimbursesent & Purchases 3 SARATT 5 EIBS45 § THE § s § B4 5
Local siio0 GO
Local SEXE  Eummer Camp ¥ 43491 § 43431 § 43430 F 43491 § 4343
Local sgxes oo
Local 58255 Donabions |1 (Al Ghving) ¥ - ¥ o - § - ¥ -
Local SAZXE  Domations Il (Annual Shdng) &0
Local 58079 Contingency CI0
Local aM1  CERP 3 B2 § TS § MY % an 1o
Local S804 CERP OGO
Local 95150 FYIT CED Seffiement ¥ 136577 § 155283 § 1E2TE8 § N5EYE § 228 500
Subbodal Looal § EiTaEs Engad § CRr % S ] TR0 EE § 8,56 5
Federal 40554 Tibe| ¥ 215753 § 21532 § 27911 ¥ 323590 § ¥om
Federal 40524 Tibe |
Federal 4014 TN ¥ 2507 § ooE3 § Sr2sE ¥ B4433 § TEE
Federal 40194 Tihell
Federal 40554 IDEA ¥ 137515 § 180,578 § e F AT § 230,166
Federal 40524 IDEA
Federal 40585 IDEA Freschool ¥ B § 542 0§ 550 ¥ 578 ¥ -
Federal 40555 IDEAPreschood
Fciers A0S0 et Add Dizpiaced St 5 -5 - % - % -5 -
Federal 40550 Tibe INELL ¥ 22351 § 843§ 58 § 35582 § 4055
Federal 4050 T INELL
Federal 40537  Tibe W ¥ 2719 § B51E §F 30317 F H1E § ITaE
Federal 40532 TV
Federal Previous yesr Federsl Crant Increases H - ¥ - % - 5 - ¥ -
Subbotal Federal § [ETET ] E13337 § GBI B4 ¥ BAEANZ § T4
Total FEF Revenue H TR ¥ ey § e ¥ TS ¥ TR
Previous Yesr Camyover 5 1002030 § 1045531 ¥ 1idma % 1308737 § 14772
Other Peity Cash (Mot Reparisd In FSF - WERS Acoount) ¥ 120 § 1200 % 120 ¥ 1200 § 120
Total Revsnues - All Cabagories Including aarmpover ¥ TETTE ¥ T ¥ TS ¥ A ] SR
510 Tolal Exianes e (100 ¥ E=0s1 § EBETITE § TAT1IZIS § B0 §F 5,258 458
EX  Total Cther Empioyment Costs (20) ¥ 33330 §F 3T/ § 43000 F 4554BE2 §F 5,573,149
E30 Tobal Svcs To Clents & Agencies (30 ¥ - ¥ - F - ¥ - ¥ -
540 Total Trawe (40) ¥ 2631 § 38158 § 43319 § 48428 § i)
550 Dt Sendce (5O) 5 13740 § 131355 § 13485 % L3450 § 1,113,530
E50  Tolal - Contraded Eerices (500 ¥ 1280821 § ZE1832 § 3B § A5THESE § 4,45 005
E50  Tolal Suppliesfiaierals (53] ¥ eB1680 § BO4sE3 % BazEsl § 8135 § 1,024
Ef0  Tobal Capisl Dubisy-Equipmet {700 ¥ 0000 § TEODD % o0 § 50000 § F.5m
580 Tolnl Capial Oubiay-Propesty (BI) ¥ - ¥ o - § - ¥ -
Total Expendiurs: - A1l Caingoriec i EERECT0E ] ez e ¥ TTibEE ¥ EEF TR ] TR
Mt Exoace o {Deflaf] for Year % 1961 % 116800 % 1M 1456873 1EE7. 7
Peity Cash (bt Reparied In FEF - WERS Acoount) ¥ 120 § 1200 % =0 ¥ 120 § 120

Cortingsnoy Recarss {2
FEF Caach Balaros Projecbed af End of Fr jLscs Contingenoy Recsnss)
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Las Américas ASPIRA Academy Charter School
Detailed Budgeted Expenditures - Cash Basis
FY 20-24 Preliminary Operating Budget - High School Expansion

Account | Account
Category| Code Description FY13 FY2 FYai FYa2 Fal FY24

§10|  Various|Salary - All Employess ] 5RTTS0 |5 GAN0S0 |3  GSTTATE|F  TATLZ0 |5  B3607R4|F 0295450
Total Salaries/Other [510) 5 GATIO50|8 595040985 68|35 TATIZH |8 BJ60794|5 976845
520 52001 | PensionsEmployer Share (23.15%) ] 1346016 |5 14378 |§ IAMN0(F  18TOTEI |5 226005608 2600070
520 52002 |Health Insurance/Employer Share ] 1300360 |§ 1332000 )§ 1520580 |F  1TMTIT|§ 1080631608 2101184
520 52005 |Warkmen's Compensation (1.55%) b 91,108 ) 5 B2233 | 3 101848 § 11580 | § 120502 [ § 143,881
520 52008 | Social SecurityEmployer Share (8.2%) b 360,081 | 8 3604323 407,767 | § 483,216 | 3 BiB3a0 ) § A74,544
520 52008) Unemployment Insurance (0.11%) ] 6,510 | 3 BA48 |3 T2 § 8.218 |3 piaT |8 10,185
520 52018 |Medicare/Emplayer Share (1.45%) #2125 83202 | 5 Ba,372 108,333 | § 121232 | § 134,383
Total Other Employment Costs (520] - 32.46% AT [§ 3anai]$ AT 4300060 [§  4354e2[§  5ATA049
Total Salaries and OECs [32.48%) §  SORRZ6T[S 927449 [§ 10373501 (% MTMZRB[§ 13315456 [§ 14841608
% tof New Revenue T411% T0.13% 67.82% B7.75% 6.48% 68.86%
530 55353 | Grant Reversions 3 -3 - -5 -3 -
530 55371 |Tuition Reimbursement 3 -3 - -3 -5 -

Total Sves To Clients & Agencies (530} -
il 54001 |MileagePt Car in state ] 2500 | § 20135 320013 ERELEE 4175 § 484
il 4003 |Meals - In State ] 3000 (5 337 | 5 LRI ] 448113 501018 5,581
5840 E4101 | Milzage/Pit Car out of stale ¥ 3000 | 5 337 | 8 17§ 448103 50101 § 5,581
5840 54103 | Meals - Out of State ¥ 3000 | 5 337 | 8 17§ 448103 50101 § 5,581
5840 54104 |Lodging/Dut of Staie ¥ 5500 |5 B8 | 5 787 3 8218 | § 0185 § 10,185
5840 4105 | Other Travel - Out of State 12,000 | 5 13602 | § 15,780 17826 | § 20M0|§ 1243
Total Travel {540) 75000 [ 3 325631 | § RE] EEE WA | § 53,154
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Account | Account
Category| Code Description FY13 FY20 FYa Y22 123 FY2d
Debt 55206 Loans
BondFinancng |3 10882135 13704008 1330163 1314853 [5 1314M0[F 131350
Total Dbt Service {550) $ 10862438 137408 1M3SM5[§ 13148838  1314BM0[8 1313530
% of New Revenue 838% 9.96% [ 7.57% B.76% 6.09%
56000 | Professional Services:
Data Sendce Center (DSC) - Enrollment, Attendance, PHRST, RAP & Truancy| § 23550 | 5 7448 | § 267805 38108 |5 437415 40,584
Substitute Senice] § 17.000 | 3 10,128 |3 233 2534 5 253003 351
SEP Annual Surveilance Fea (Bonds) & DEDA Annual Fees| § 40003 40003 4000(3 40003 40005 4,000
Office Mavers] § -5 -8 10,000 | § -3 B -
DCEN Consuting] § 1750 [ 3 10000 § 10500 ] § 11025 [ 3 115763 12,155
Auditing Senices| § 14000 | 3 14000 3 1ER45] 3 16477 [ 3 1740]3 18111
Fathways - Altematve School | § 20,0005 20000 [ § 40000 | § 40,0005 50,000 [ 5 50,000
Conmetbn-Pro‘eclhhnager$ 40003 14400 § 400§ 40003 4000 [ 5 18,000
o Tl 3 2000 |3 2000 | § 40003 400035 4000 | § 4000
550|  5A000|Other Prof Service-Insiructional Staff 3 164,100 | 3 12777 [ 8 144003 | § 143854 |3 163,256 | § 188,281
B50|  86010|Medical Senices (Cocupational & Spaach Therapy, Psycholagists, etc.) § 160,000 182,828 213401 243,075 74548 305,121
ER0]  EA000(Leqal Services 3 7503 3000 [ 8 i 0,000 (3 EH 10,000
550 5A073Computer Senvices 5 19,000 [ 3 17000 § 12843]§ EEE 5583 28371
F80]  EAi0|Postage 3 3000 3 40003 FO00[ % 8,000 [ 3 70005 5000
550]  EA126|Telephone Senvices (TLS Upgrade, Security Monitoring, Verizon, & Voice Shot) § 13,500 [ 3 NHEB EHE 20047 [5 EETIE 28716
550]  EA200|Water & Sewer 3 15,000 | 3 15450 | § A 4145 255503 26828
f60] 53203 Electricity & Heat E] 162,000 | 3 158,000 | § 24000 § 45700 |5 67085 3 270884
550]  E5400]Equipment Lease (Copiers & Chromebeoks) 3 175,000 | 3 14875 [ 3 215000] § 240,000 [ 5 240000 § 265,000
550 55402 |Buidings - Office Space 3 500 |5 -8 202180 [ § 500517 |5 7260408 140638
% of New Revenue 0.00%] 0.00% 1.91% 203% 374% 441%)|
550]  554%4]Fleet Rental (Bus Transportation & Siste Van to Transport Meals) 701,080 [ 3 210875 [ § 66253 108375(5 1IMEIDS[3 1381475
% of New Revenue 4T £.20% 6320 £.38% 5.40% 41%
550 462|Insurance (Bldg & Contents) 3 41,5005 425753 50,000 | § 525005 55,1255 57881
550]  EA507|Maintenance (HVAC, Temmini, Fire Etinguishers, Snow Remaval, School Grounds) 3 06,000 [ 5 100800 | 3 151,200 [ § 168,780 | 3 186,808 | § 175,023
FE0]  ERA10]Equipment Repair 3 30,0005 400508 I T[S FEIE 81,21
550]  5A600]Printing & Binding ] 3000 [ 5 1000 [ 3000 § 3000 |5 30003 3000
550  5A610[Advertising § 5000 | § 7500 [ THE[§ B EAE o118
550]  ERe31 | Associaion Duss & Confersnce Fees 3 26,000 [ 5 071003 W[ § 1095465 4451413 40587
£50] 56647 | Student Body Ackity 3 45,000 |5 B 003 7312 (5 52,384 [ § 01538
FE0]  ERRAT|Training 3 40,0005 45008 |3 B EE BET00[ 8 74,143
550 56600 Trash Removal ] 20,0005 30450 [ 3 53288 | § 55052 |5 740 [ 3 71,687
Total - Contracted Services (550) § 1819080 [§ 1880821 [§  2IEIN[§ 3086204 |§  IEATERI[§ 4046005
530]  5a000]Ofice Supplies 5 03,000 |5 B 102533 [ § 107,850 [ 3 13M2]3 118,604
FA0]  5A007|Employes Recognition/Teamhuilding 3 11,000 | 3 121153 12000 § 16,676 | 3 17307]3 10,088
I 3 101,750 [ 3 B 255748 ) § B o[ 165,603
580 5a128|Medical SuppliesMedicinesHealth Aids 3 8500 |5 i1 [s 1397 [ % 120813 14585 § 16210
530 EA141]Custodial Supplies 3 BA00 ][5 4170878 42682] 5 SR [ 5 LA [ 8 80,608
530]  5a145]Computer Supplies ] 15,500 [ 3 771113 0T3S AR 2650713 20550
f80]  5A150|Instuctional Supplies {mag, manuals, audio, music, band, art, etz 3 140,000 | 3 136000 | 3 157575 | 3 130,151 [ 3 027263 23530
580]  5A157|Text Bocks/Lirary and Yearbooks 3 145,000 | 3 20000 [ § 3,000 [ § BB 400003 42500
580 5a200(Buiding Materials (Paint, Plumbing, Electical, etc.) § 48,0005 50400 [ § 72003 76,688 | 5 50,304 [ 5 84414
580]  5A0AN|Insthutional Equipment - Expensed 3 W00 ][5 B0 47485 3 B FEAH 54070
580 5a060]Athletc Supplies 5 HEE B R E I E R HEd
Total Supplies/Materials (560} [] T4 T50 | § 61680 | § 304559 | § 892651 | § 135418 107084
570 57010| Office & Computer Equip/Saftware H -3 -8 -3 -3 -8 -
A70] 57020 | Instiutional Equipmant 3 73,000 [ 5 10000 [ § 40000] 5 45000 [ 3 50000 [ § 55,000
570 7040 | Audio Visual Equipment (intercative boards and projectors) ] - § 20000 § 25,000 | 3 30000 | § 35,000
570 57210 | CustodialMaint Equipment 15,000 2605 1000 7500
50| &7810|RefigiAr CondtFeat 3 -3 - E = - E
Total Capital Outlay-Equipment (570} [] 73,000 | § 10,000 75,000 82,500 | § 50,000 97,500
530]  E8100(Land Improvements 3 427,000 | 3
530  58300{Maj Bldg Alteration by Contract’ 3 160,000 | 3 g
Total Capital Outlay-Property (580) [] 547,000 | $ -8 -1% -18 -8
Grand Totals - All Categories § 1342530 (§ 13176620 [§ 152456 § 7190855 |§ 1920773 [§ 21423298
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APPENDIX N

Curriculum Map - English 9

Unit Main Concepi(s) Summative Vocabulary Resources
Time Frame Unit Overview Standards/Objectives Assessment(s)
American Voices The people who call the United States Expand Knowledge and use of academic and Mon-fiction narrative disparate My Perspectives — Unit 1
19 days home are diverse in their histories and thematic vocabulary, RL.4 Produce a podcast discordant
experiences, Is there such a thing as a Evaluate written narratives by analyzing how Interpretive reading pluralistic
“correct” way to be an America? authors sequence and describe experiences and events. RL.5 interwoven
By the end of this unit students will be | Write a nonfiction narrative in which you diversity
able to answer: What does it mean to be | develop characters or events using effective technique W.2 coalescing
“American? Conduct research projects of various kengths descendants
1o explore a topic and clarify meaning W.7 stock
Correctly use exposition and dialogue to naturalization
convey meaning and add variety and interest minority
1o your writing and presentations. L.1, L.1.c faction
Collaborate with vour team to build on the assimilation
idens of others, develop consensus, and communicate SL.1 memento
Integrate audio, visuals, and text in presentations SL.5 diction
pre position
connotation
denotation
alliteration
asSONANCE
consonance
tone
figurative language
Survival The quest for survival is a powerful Expand Knowledge and use of scademic and Write an argument desperate My Perspectives — Unit 2
14 days human instinct. 'What determines who | thematic vocabulary, RL4 Oral presentation entranced premonition

lives and who dies? During this unit
students will read a variety of texts

By the end of this unit students will be
able to answer: What does it take to
survive?

Evaluate written arguments by analyzing how

authors state and support their claims, RLE

Write an Argumentative eéssay in which you

effectively incorporate the key elements of an argument W.1
Conduct research projects of various lengths

to explore a wpic and clarify meaning W.7

Demonstrate command of the conventions of

standard English grammar and usage of verbs

and conjunctions L.1

Collaborate with your team to build on the

idens of others, develop consensus, and communicate SL.1
Integrate audio, visuals, and text in presentations SL.5

hallucination profound
meditative
bunden
culpability
conscience
emputhic
entrusted
e
irresolvable
predatory
adversary
infinitive
participle
thetorical devices
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parallelism
thetorical question

charged language
Star-Crossed Do we determine our own direction in Expand Knowledge and use of academic and Write an argument heretics My Perspectives — Unit 4
Romances lifie and in love? Or are we simply at the | concept vocabulary R14 Multimedia presentation transgression Movel — June Eyre
13 days mercy of fate? By the end of the unit Evaluate written arguments by analyzing mutiny
students will be able to answer: Do we | how authors state and support their claims. RLS 0XYMOron
determine our own destinies? Write a work of literary criticism in which cunning
you effectively incorporate the key elements counterfe it
of an argument, W1 exile
Conduet research projects of various kengths banishment
to explore a topic and clarify meaning W.7 pardon
Correctly integrate quotations to convey motives
meaning and add variety and interest to fate
your writing and presentations, L.2.b tragic flaw
Collaborate with your téam to build on the wambic pentameter
ideas of others, develop consensus, and communicate SL.,1 soliloquy
Integrate audio, visuals, and text in presentations SL.5 monelogue
transitions
appositive
Journeys of Why are we drawn to seek new Evaluate written explanatory texts by Explanatory essay dissemble My Perspectives — Unit 5
Transformation horizons? What do we learn when we analyzing how authors introduce and develop Multimedia presentation meredulity
15 days £o? By the end of this unit students will | clear central ideas R12 gnise
be able to answer: What can we learn Expand knowledge and use ofacademic and deceived
from a journey? concept vocabulary RL.4, R1.4 craft
Write an explanatory essay in which you bemusing
effectively convey complex ideas, concepts, plundered
and information, W.2 dispatched
Conduct research projects of various lengths fugitives
to explore a topic and clarify meaning W.7 avenge
Use resources, such as a dictionary or wventured
thesaurus, to clarify word meaning and tactics
improve your writing and presentations.L.4.¢ epic
Collaborate with your team to build on the caption
ideas of others, develop consensus, and communicate SL.1 plot devices

Integrate audio, visuals, and text in presentations SL.5

situational irony
perund
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World’s End What draws us to imagine doomsday Expand knowledge and use of academic and Write a narrative syntax My Perspectives — Unit 6

16 days secnarios? And why are they so concept vocabulary RL.4, RL4 Create a podeast diction MNovel — Paradise Lost and
entertaining? Evaluate written narratives by analyzing how Dramatic reading personi fication Paradise Regained
By the end of this unit students will be | authors craft their stories, RL.S eerily
able to answer: Why do we try 1o Write a narrative 1o COnvey an eXperience or macabre
imagine the future? event using effective techniques, well-chosen specter
details, and well-structured sequences, W.3 poetic structure
Conduet research projects of various kengths stanza
to explore a topic and clarify meaning W.7 sensationalized skewed
Use adverbial and other types of clmses to apocryphal

convey precise meaning and add sentence

variety to your writing and presentations, L.1.b
Collaborate with your team to build on the

ideas of others, develop consensus, and communicate SL.1
te audio, visuals and text in_presentations SL.S

|}
The Literature of During the Civil Rights movement, Expand Knowledge and use of academic and Informative essay POSpErity My Perspectives — Unit 3

Civil Rights writings and speeches inspired sweeping | thematic vocabulary, RL4 Multimedia presentation hallowed Novel - The Color le
14 days social change. What gave those words | Evaluate written arguments by analyzing redemptive
the power to change a nation? how authors mtroduce and develop ideas. RLS exalted
By the end of the unit of study students | Write an informative essay in which you OpprEssion
will be able to answer: How can words | effectively incorporate the key elements of an argument W.2 tribulations
inspire change? Conduct research projects of various lengths thetorical devices
to explore a topic and clarify meaning W.7 parallelism
Smoothly integrate information from varied e petition
sources to create cohesion, W.8 analogy
Collaborate with your team to build on the point of view
ideas of others, develop consensus, and communicate SL.1 primary source
Integrate audio, visuals, and text in presentations SL.5 eyewimess
secondary source
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Curriculum Map - English 10

Unit Main Concept(s) Summative Vecabulary Resources
Time Frame Unit Overview Standards/Objectives Assessment(s)
Extending What factors determine who is free Evaluate written informative texts by Informative essay pacification My Perspectives — Unit 3
Freedoms's Reach | and who remains oppressed? By the analyzing how authors convey complex ideas, Multimedia presentation disarmament
14 days and of the unit students will be able to | concepts, and information. R13 appeasement
answer: What is the relationship Expand Knowledge and use of academic and trenchery
between power and freedom? thematic vocabulary, R1.4 propaganda
Write an informative essay in which you tyranny
effectively incorporate the key elements of an argument W.2 repetition
Conduet research projects of various lengths parallelism
to-explore a topic and clarify meaning. W.7 anaphora
Correctly integrate quotations and other antithesis
evidence into written texts and presentations, L.1 tone
Collaborate with your team to build on the inflection
ideas of others, develop consensus, and communicate SL.1 enunciation
Integrate audio, visuals, and text in presentations SL.5 imagery
hyperbole
colloguial
Outsiders and The idea of social isolation isa Expand Knowledge and use of academic and Write an argument entitled My Perspectives - Unit 2
Outcasts common thread throughout literare, | thematic vocabulary, RL4 Oral presentation perspective Novel - The Scarlet Letter
14 days Is it because being alone is just a Evaluate written arguments by analyzing how interactions
natural part of life? By the end of the | authors state and support their claims. RL8 marginalize
unit students will be able to answer; Write an Argumentative essay in which you parigh
Do people need to belong? effectively incorporate the key elements of an argument W.1 bigotry
Conduct research projects of various lengths to diction
explore a topic and clarify meaning, W.7 syntax
Correctly use phrases and clauses to convey infinitive
meaning and add variety and interest to your
writing and presentations.L.1.b
Collaborate with your team to build on the
ideas of others, develop consensus, and communicate SL.1
Integrate audio, visuals, and text in_presentations SL.5
All That Glitters For many people, the longing for Evaluate written informative texts by analyzing Informative essay semicolon My Perspectives — Unit 4
14 days material goods extends well beyond how authors infroduce and develop central ideas. R12 Oral presentation conjunctive adverb Novel - The Great Gatsbv
the needs for survival. What drives out | Expand Knowledge and use of academic and inony
passion for things? By the end of the | concept vocabulary RL.4, R1L4 expaosition
unit students will be able to answer: | Write an informative essay in which you rising action
What do our possessions reveal about | effectively convey complex ideas, concepts, and information. W.2 climax
us? Conduct research projects of various lengths falling action
fo-explore a topic and clarify meaning, W.7 diglect
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Correctly use conjunctive adverbs and

influence

semicolons 1o link two or more closely related homage
independent clauses, L.1.b
Collaborate with your team to build on the
ideas of others, develop consensus, and communicate SL.1
Integrate sudio, visuals, and text in_presentations SL.5
Inside the Spine tingling movies, books, and Expand Knowledge and use of academic and Explanatory essay reclusive My Perspectives — Unit 1
Nightmare experiences are everywhere, What thematic vocabulary, RL.4 Informational talk sinister
14 davs draws us to explore — and to enjoy— Evaluate written narratives by analyzing how ethereal
frightening themes? By the end of the | authors introduce and develop the events in their writing, RL.5 gregarious
unit, students will be able to answer: | Write an explanatory essay in which you use a amiably
What is the allure of fear? narrative as evidence for your main idea, Apply stoical
your knowledge of texts in the unit. W.2 entreating
Conduct research projects of various lengths to implore
explore a topic and clarify meaning W.7 beguiling
Use figurative language, connotation, and adrenaline
denotation to convey meaning and add variety endordorphins
and interest to your writing and presentations, L5 L5b dopamine
Collaborate with your team to build on the independent clause
idens of others, develop consensus, and communicate SL. 1 dependent clause
Integrate audio, visuals, and text in presentations SL.5 first-person point
of view ommiscient point
of view
Virtue and When one has been wronged, it can be | Evaluate written arguments by analyzing how Argument essay tragedy My Perspectives - Unit §
Vengenace difficult to forgive, How do we authors state and support claims. RL1 Informal speech treacherous Hamilet
14 days choose to move on from painful Expand knowledge and use of academic and usurp
situations? By the end of the unit concept vocabulary RL.4, R14 heir
students will be able to answer: What | Write an argumentative essay in which you succession
motivates us to forgive? support claims using valid reasoning and relevant evidence, W.1 valiant
Conduet research projects of various lengths to valour
explore a topic and clarify mesning, W.8.7 vigilance
Quote directly from the text with éxact quotations; opportune
paraphrase an idea by restating it in your own words, L. 1e monologue
Collaborate with your team to build on the ideas solilogquy
of others, develop consensus, and communicate SL.1 epilogue
Integrate audio, visuals, and text in presemtations SL.5
Blindness and When we say, "I see,” what do we Evaluate written narrative texts by analyzing Non-fiction narrative prologue My Perspectives — Unit 6
Sight mean? How many ways are there to how authors introduce and develop central ideas or themes. RL.2 | Storytelling presentation chorus
14 days see —or fail to see - the world? By the | Expand knowledge and use of academic and episode
endo [ the unit students will be able to | coneept vocabulary RLA, R14 odes
answer: What does it mean to see? Write a narrative in which you convey an decree
experience or event using effective proclamation
techniques, we ll-chosen details, and wellstructured sequences, W.3 transcend
Conduct research projects of various lengths protagonist

59



to explore a topic and clarify meaning. 'W.8.7

Correctly use varied sentence structures to

add interest o writing and presentations, L.1

Collabotate with vour team to build on the

idens of others, develop consensus, and communicate SL.1
Integrate audio, visuals, and text in presentations SL.5

antagonist
tragic hero
prophecy
oracle
juxtaposition

OX Y oTn
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Curriculum Map - English 11

Unit Main Concept(s) Summative Vocabulary Resources
Time Frame Unit Overview Standards/Objectives Assessment(s)
Writing Freedom By the end of this unit students will be | Expand Knowledge and use of academic and concept Argument essay wnalicnable My Perspectives — Unit 1
10 days able to answer; What is the meaning of | vocabulary, RL4 Video commentary consiraing
fréedom? Read a variety of texts to gain the knowledge and insight M“.._E
needed to writé about American freedoms, RL10 aoquiese
Write an argument that has a clear structure and that draws rectitude
evidence from texts and original research to support a claim, prejudices
Wi éaw_
Conduet research projects of various lengths to explor a topic H.”z_ =
and clarify meaning W.7 rondgands
Mote differences in language style over time and in various
conitexts. L.La
Establish & writing “voice.” L.1
Correctly use parallelism and verb fenses to convey meaning
and enrich your writing and presentations, L.2
Collaborate with your team to build on the ideas of others,
develop consensus, and communicate SL.1
[ntegrate audio, visuals, and text in presentations SL.S
The Individual and | By the end of this unit students will be | Read a variety of texts to gain the knowledge and insight Personal narrative overture My Perspectives — Unit 2
Society able to answer: What role does needed to write about individualism. RL.8, RL.8 Storytel ling motifs Novel - The Jungle
18 days individualism play in American society? | Expand Knowledge and use of scademic and concept hyperbole
vocabulary, RL4 piefude
Write a personal narrative that establishes a clear point of view explicit
and uses a variety of narrative techniques to develop a personal implicit
experience, W.3 prolific
Conduet research projects of various kengths to explor a topic
and clarify meaning. W.7
Make effective siyle choices regarding diction and sentence
variety. L.1
Correctly use conerete, compound nouns, L.1.a
Collaborate with your team to build on the ideas of others,
develop consensus, and communicate SL.1
Integrate audio, visuals, and text in presentations SL.5
Power, Protest, and | By the end of the unit students willbe | Read and analyze a variety of texts to gain the knowledge and | Informative essay counterclaim My Perspectives - Unit 3
Change able to answer: In what waysdoesthe | insight needed to write about the struggle for freedom. RL.8, | Panel discussion denounce
11 days struggle for freedom change with RLS disparity
history? Expand Knowledge and use of academic and concept insurgent
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vocabulary, RL4 perish
Write informative essay that has a clear structure and that rend
draws evidence from texts and ongmal research, W.2 Scour g
Conduct research projects of various lengths to exploe a topic unequited
and clarify meaning. W.7 malice
Use appropriate and varied sentence structures to create degraded
cohesion and clarify relationships, 1.1 oppressed
Collaborate with your team 1o build on the ideas of others, subordinate
develop consensus, and communicate SL.1
Integrate audio, visuals, and text in presentations SL.§
Gritand Grandeur | By the end of this unit students will be | Read a variety of texts to gain the knowledge and insight Explanatory essay grandeur My Perspectives - Unit 4
18 days able to answer: What is the relationship | needed to write about the importance of place. RL.10, RL10 | Oral presentation anecdotes Novel — A Tale of Two Cities
between literature and place? Expand Knowledge and use of academic and concept discern
vocabulary RL4 fempornal
Write an explanatory text that develops a topic thoroughly and spatial
inchides evidence from research. W.2, W.7, W.8 perspective
Conduct research projects of various kngths to explom a topic mmanticism
and clarify meaning, W.7 impressionism
Make effective style choices, including those regarding mealism
sentence variety, figurative language, and diction, L.3, L.5
Correctly use dashes and hyphens. L.2.a
Collaborate with your team to build on the ideas of others,
develop consensus, and communicate SL.1
Integrate audio, visuals, and text in presentations SL.S
Facing Our Fears By the end of this unit students will be | Read a variety of texts to gain the knowledge and insight Argument essay remorseless My Perspectives — Unit 5
11 days able to answer; How do we respond needed to write about fear, RL.10, RL10 Speech callously
when challenged by feur? Expand knowledge and use of academic and concept adamant
vocabulary RL.4, RL4 conciliatory
Write an argumentative essay that has a clear structure and that collaborator
draws evidence from texts and background knowledge to CONSpirators
support a claim, W.1 espionage
Conduct research projects of various lengths to explore a topic allegory
and clarify meaning, W.8.7
Correctly use pronouns to add variety to your writing and
presentations, L.
Use irony to add & level of meaning to your writing and
presentations. L.S.a
Collaborate with your team to build on the ideas of others,
develop consensus, and communicate SL.1
Integrate audio, visuals, and text in presentations SL.S
Ordinary Lives, By the end of the unit of study students | Analyze narratives to understand how authors order the action, | Narrative essay sntax My Perspectives — Unit 6
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Extraordinary Tales | will be able to answer: What do stories | introduce and develop characters, and introduce and deve lop metaphor MNovel — Of Mice and Men

18 days reveal about the human condition? multiple themes, RL.2, RL.3, RL.5 flashback
Expand knowledge and uae of academic and concept Junetum
vocabulary RL4 debris
Write a narrative text that uses effective narrative techniques to mottled
develop fictional experiences, events, and characters, W.3 recumbent
Conduct research projects of various lengths to explore a topic brusquely
and clarify meaning, W.8.7 pantomime
Make effective style choices regarding figurative language and contemplate
dialect, L3, L5 derogatory
Demonstrate an understanding of frequently confused words, contorted
passive voice, and sentence fragments, L4 apprehensive
Collaborate with your team to build on the ideas of others, gavity
develop consensus, and communicate SL.1 disengage

Integrate audio, visuals. and text in presentations SL.5
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Curriculum Map - English 12

Unit Main Concept(s) Summative Voeabulary Resources
Time Frame Unit Overview Standards/Objectives Assessment(s)
Reflecting on By the end of this unit students will be | Read a variety of texts to gain the knowledge and insight Explanatory essay personable My Perspectives — Unit 2
Society able to answer: How do people come to | needed to write about social reform, RL.12.8, RL.12.8 Reader’s theater eminent
14 days have different views of society? Expand Knowledge and use of academic and concept diligent
vocabulary, RL12.4 animosity
Write a explanatory essay that contains a clear thesis statement provoke
and is developed using facts and details from texts and original paradigm
research, W.12.2 claim
Conduet résearch projects of various lengihs to explore a topic
and clarify meaning, W.12.7
Maintain a formal style, including following the conventions
of hyphenation in formal writing. L.12.2.a
Collaborate with your team to build on the ideas of others,
develop consensus, and communicate SL.12,1
Inteprate audio, visuals, and text in presentations SL.115
Facing the Future, | By the end of this unit students will be | Read and analvze a variety of texts to gain the knowledge and | Argument tragedy My Perspectives — Unit 3
Confronting the able to answer: How do our attitudes insight needed to write about attitudes toward time, RL.12.8, | TV commentary conflict Play - Julius Caesar
Past toward the past and future shape our RL1Z8 soliloquy
20 days actions? Expand Knowledge and use of academic and concept revolt
vocabulary, RL12.4 captivity
Write a response to literature in which you effectively wrbellious
incorporate the key elements of an argument, W.12.1 freason
Conduct research projects of various lengths to explore a topic breach
and clarify meaning. W.12.7 malice
Maintain & formal style and use transition words and varied malevolence
syntax to connect parts of  atext. L.12.1 catastrophe
Collgborate with your team to build on the ideas of others, antidote
develop consensus, and communicate SL.12.1 pumge
Integrate audio, visuals, and text in presentations SL.12.5
Seging Things New | By the end of the unit students will be | Read a variety of texts to gain the knowledge and insight about | Reflective narrative disillusion My Perspectives - Unit 4
14 days able to answer: Why are both vision and | changing perspective, RL.12.10, RL12.10 Presentation/ dramatic reading | virtuous
disil lusion necessary? Expand Knowledge and use of academic and concept laity
vocabulary RL.12.4, R1.12.4 efernal
Write a reflective narrative in which you effectively satire
incomorate the key ¢lements of a narrative W.12.3 hyperbole
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Conduct research projects of various lengths to explore a topic

proc lamation

and clarify meaning, W.12.7 faction
Vary sentence types and structures to add interest to your
wiiting and presentations. L.12,1
Collaborate with your team to build on the ideas of others,
develop consensus, and communicate SL.12.1
Integrate audio, visuals, and text in presentations SL.12.5
Discovering the By the end of this unit students will be | Evaluate written personal narratives by analyzing how suthors | Personal narrative tranquil My Perspectives — Unit 5
Self able to answer: How do we define introduce and develop central ideas or themes, RL.12.2 Presentation sublime Novel - 1984
20 days ourselves? Expand knowledge and use of academic and concept serene
vocabulary RL.12.4, R1,12.4 harmony
Write a personal narrative in which you effectively develop bliss
experiences or events using well-chosen details and well- desire
structured sequences. W.12.3 hideous
Conduct research projects of various lkengths to explore a topic odious
and clarify meaning, W.8.7 despair
Correctly use serial commas to clarify meaning and dashes to dread
add drama and emphasis in sentences, L.12.2 consternation
Collaborate with vour team to build on the idess of others, malicious
develop consensus, and communicate SL.12.1
Integrate audio, visuals, and text in presentations SL.12.5
Finding a Home By the end of this unit students will be | Evaluate written informative texts by analyzing how authors Informative essay assimilate My Perspectives — Unit 6
15 days able to answer: What does it mean to introduce and develop central ideas, RI.12.2 Panel discussion entitlement
call a place home? Expand knowledge and use of academic and concept Media presentation upbringing
vocabulary RL12.4 myriad
Write an informative essay in which vou effectively convey indigenous
complex ideas, concepts, and information, W.12.2 hybrid
Conduct research projects of various lengths to explore a topic impeérialism
and clarify meaning. W.12.7 supplant
Correctly use appropriate and varied transitions to vary despotic
sentence structure and connect related ideas. L.12.1 conventionalized
Collaborate with your team to build on the ideas of others, resolute
develop consensus, and communicate SL.12.1 pretext

Integrate audio, visuals, and text in presentations SL.12.5
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CURRICULUM MAP — INTEGRATED MATH 1

Unit Main Concept Assessment{s)Products Vocabulary Resources
Time Frame {General terms) Standards/Objectives

Patterns What is a function? How can | Define the concept o f the mathemat ical Problem-of-the-week write-ups Function IMP textbook
15 days I transfer my intuitive function. Unit mini-assessment In-Out table

understanding of a pattern Define a variable asa unique, unknown Input

into an equation? How can 1 | quantity, Cutput

work hackwards to solve a Use arrow diagrams to undo a mathematical Arrow diagram

math poblem? story to solve for an unknown, Double-arrow diagram
The Game of Pig What*s the best strategy for Model experimental probabilities using Unit portfolio Area model IMP textbook
18 days playing the game of Pig in the | simulations via echnology, Unit test Ex perimental

long run? How can I represent | Calculate theoretical probabilities using area | Take-home test probability

probabilities geometrically? | models and student-generalized formulas. Problem-of-the-week write-ups | Theoretical probability

How can 1 conduct an Independent e vents

experiment o accurate fy Dependent events

maodel & probabil ity e vent? Sampling with (and

without) replacement

The Overland Trail | How can [ represent linear Define a linear relationship. Unit portfolio Linear IMP textbook
29 days situations grphically, Expand our definition of a varisble to include | Unit test Dependent variable

contex tually, algebraically, its definition as a relationship between Take-home test Independent variable

and tabularly? How does the | quantities, Problem-of-the-week write-ups | Rate of change

roke of the variable change Line of best fit

when there are multiple

varighles in a single context

or equation?
The Pit and the What's a normal data point? | Familiarize ourselves with the normal curve, | Unit portfolio Normal curve IMP textbook
Pendulum How rare is too rare? How Integrate standard deviation as a method for | Unit mini-assessment Standard deviation
16 days can | measure how spread out | measuring how spread out data is from the

data is?

mean.
Use a z-score table to quantify how rare a data
point is assuming normally distributed data,
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Shadows How and why can we use Use proportional reasoning to solve for Unit portiolio Proportional IMP textbook
12 days proportional reasoning to unknown quantities or missing side kengths, Unit mini-assessment Corresponding sides
Make ¢laims about polygons’ side lengths and and angles

solve for unknown quantities?
What*s special about triangles
compared to other polygons?

angles—specifically focusing on triangles
versus other polygons.
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CURRICULUM MAP — INTEGRATED MATH 2

Unit Main Concept Assessment(s)/Products Vocabulary Resources
Tima Frame (General terms) Standards/Objectives
Do Bees Build |t How can Tuse right triangle | Define the three common trigonometric ratios. | Unit portfolio Trigonometric ratio IMP texthook
Best? trigonometry to solve for Use trigonometric ratios to solve for unknown | Unit test Lateral surface area
Aug 27-Sept 30 | missing side lengths and information within a triangle, Take-home test Prism
angles in triangles? How can | | Calculate the areaof a regular polygon given | Problem-of-the-week write-ups | Regular polygon
find the area of regular only its perimeter and number of sides,
polygons? How can | find the | Calculate the volume and lateral surface area
lateral surface area and of any prism,
volume of prisms?
Cookies How can Tuse a setof linear | Graph systems of linear inequalities, Unit portfolio Feasible region IMP textbook
Oct 1 -Nov 15 constraints to maximize (or | Caleulate the intersection point of lines via Unit test System of inequalities
minimize) my objective? How | substitution and graphing, Take-home project Objective function
can | make sense of the Make 8 claim about the importance of Problem-of-the-week write-ups
solution set to a system of intersection points in maximizing an objective
lingar inequalities? funetion.
Is There Really a How weird is too weird? How | Declare a hypothesis and a null-hypothesis for | Unit test Chi-square IMF textbook
Difference? can I quantify how far away | given statistical contexts, Take-home project Null-hypothesis
Nov 16— Dec 10 an outcome is from the Calculate and analyze a chi-square statistic for | Problem-of-the-week write-ups P-value
expected outcome? How can 1 | both one and two samples, Degrees of freedom
compare samples of unequal | Correlate a chi-square statistic to its
size to test for statistically corresponding p-value.
significant variations between
them?
All About Alice How can we make sense of Make sense of the effects of non-counting Unit portfolio Logarithm IMP textbook
Dec 11-Jan 10 exponents that amn't positive | number exponents, Unit mini-pssessment
whole numbers? How can we | Rewrile exponential equations in logarithmic

miake sense of a situation
where our unknown is the
exponent?

form (with base 10).
Make claims about a variety of laws of
exponents,
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CURRICULUM MAP — INTEGRATED MATH 3

Unit Main Concept Assessment(s)/Products Vocabulary Resources
Time Frame {General terms) Standards/Objectives

Cookies How can Tusea setof linear | Graph systems of linear inequalities, Unit portfolio Feasible region IMP textbook
Aug 27-Sept30 | constraints to maximize (or | Calculate the intersection point of ines via Uit test System of inequalities

minimize) my objective? How | substitution and graphing, Take-home project Objective function

can | make sense of the Make a claim about the importance of Problem-of-the-week write-ups

solution set to a system of intersection points in maximizing an objective

lingar mequalities? funetion.
Fireworks How can we make senseof | Giraph second-degree functions. Unit portfolio Quadratic IMP textbook
Oct 1-Nov 10 equations where are Calculate the vertex and intercepts of a Unit test Second difference

dependent variable is raised to | quadratic function written in both standard Take-home test Acce leration

the second degree? Howcan | and vertex-form, Problem-of-the-week write-ups Vertex

we calculate a quadratics Multiply two polynomials. Roots

intercepts and vertex? How | Factor capable trinomials into two binomials,

do we graph a second-degree

function?
It'saSmall World | How can we solve equations | Solve exponential equations using logarithms | Unit portfolio Natural logarithm IMP textbook
Nov 11 -Dec 10 where our variable is an (any base including é). Unit test 2

exponent? How can we Calculate derivatives of polvnomial functions | Take-home fiest Derivative

caleulate instantaneous rate of | via the difference quotient. Problem-of-the-week write-ups | Tangent line

change or polynomial and Calculate derivatives of exponential functions Difference quotient

exponential functions? via the product of a special constant and the Exponential function

What's so0 special about the | initial function.

number ¢? Derive the number e,
Pennant Fever How can we use Derive the formulas for combinations and for | Unit portfolio Combination IMP textbook
Dec 11 - Jan 10 miathemat ical structures lo permutations, Unit test Permutation

count sets more efficiently? | Calculate the number of combinations given a | Take-home test Binomial Distribution

How can we count sets where | specific context. Problem-of-the-week write-ups | Theorem

order matiers as well as when | Calculate the number of permutations given a Pascal’s Triangle

order doesn’t matter? specific context,

How can we use our new Multiply binom ials of higher degree using

counting structures to combinatorics and/or Pascal's Triangle,

simplify multiplying
binomials?
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Curriculum Map — Earth and Space Science

Unit Anchoring Phenomena, Essential Summative Vocabulary Resources
Time Frame Questions, and Topies of Study Standards/Objectives Assessment(s)
The Universe In the first few minutes after the Big Bang, the H5-ES51-1 Develop a model based on evidence to CER - Solar energy universe STEMscopes — Bundle 1: The
4 wedks first atoms formed. These were mostly hydrogen | Hlustrate the life span of the Sun and the role of nudear Modeling and calculating core Universe
and helium, with a vy small amount o thium | "800 the Sun's cor o release energy hat | redshift chromosphere
and beryllium. The Sun, however, contains PSESE1 2 Cormitudt an ocploneionof b BigBang | CER - Human ckments | phoospbere
calcium, titanium, and heavier elements, Farth is theory based on astronomical evidence of light specira, _:.OE_ - Inner-Outer fission
made up of elements even heavier, such as motion of distant galaxies, and composition of matter in | slingshot gravity fusion
uranium, Where did these elements come from? | the universe, Project - Big history timeline | galaxy
How did we get from an initial universe of mostly | HS —E881-3 Communicate scientfic ideas about the big bang theory
hydrogen, to a planet rich in metal? By the end of | Way stars, over their fffe cycle, produce elements. redshift
this unit students will be able to answer: HB -ES51-4 Use mahematioal or compulaiondl spectrum
represertations to predict the mofion of oiting abjects i
I. Whatis the Big Bang, md howdidit | ¢ o Syeem omit
credte matter? Newton's Law
2. How do stars fuse matter, and why is this Kepler's Law
important (o Earth’s existence?
3. Why is the Sun critical to life on Earth?
4, Howdo Kepler's laws help us to
understand Earth’s movements through
the solar system?
Topies within this unit inchude:
The Sun
The Big Bang Theory
Stars and Elements
Kepler's Law
Earth’s History Due to the erosion and weathering processes on | HS-ES51-5 Evaluate evidence of the past and current | Lab - Edible plate boundaries | lithosphere STEMscopes - Bundle 2;
4 weeks Earth, it is difficult to form a complete story of | movements of continental and oceanic crust and the | Research - Putting the pieces | asthenosphere Earth’s History
the history of Earth's surface. However, making | theory of plate tectonics to explain the ages of crustal | together plate tectonics
comparisons across the solarsystem canaid in -+ | rocks, CER - Plate systems continental
this process, Up until 2014, it was believed that | HS-ESS1-6 Apply scientific reasoning and evidence | Lab - Cycling of matter ogeanic
Earth was the only object in the solar systemto | from ancient Earth materials, meteorites, and other Project - Plate tectonics on convergent
have plate-tectonic processes, making it difficult | planetary surfaces to construct an account of Earth’s | other planets divergent
to have any com parison of features for this formation and early history, transform
process. Can exploration of Europa give us a HS-ESS2-1 Develop a model to illustrate how accretion
better understanding of our own planet’s history? | Earth’s internal and surface processes operate at rdioactive decay
By the end of this unit students will be able to different spatial and temporal scales to form mck record
answer: continental and ocean-floor features. asteroid
HS-ES52-3 Develop a model based on evidence of weathering
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1. What is the theory of plate tectonics?

2. What do we know about the age of crustal
rock? What do we not know?

3. What evidence from across the solar
system has helped us shape an idea of
Earth’s formation?

4, What are constructive and destructive

forces, and how do they work?

What is thermal convection?

6. How could another object in the solar
system expand our knowledge of Earth’s
plate tectonics?

un

Topics within this unit include:
Plate Tectonics

Earth’s Early History

Earth's Formations

Energy and Earth Systems

Earth's interior to describe the cycling of matter by
thermal convection,

erosion

seismic

mantle convection
thermal convection

The Changing

Climate
3 weeks

Since the Industrial Revolution, human activities
have had & major impact on the climate
conditions of the planet, including global
warming, Scientists have connected major
weather events, such as hurricanes, sea ice
decline, and sea level rise, to changes in Earth's
global climate. Although blame is placed at the
ghobal scale, the regional community response
must happen quickly. By the end of the unit
students will be able to answer:

1. What are the cause-and-effect events and
the feedback responses associated with
them?

2. Explain the ways in which Earth’s climate
is impacted by natural events.

3. How can data be presented in different
waysand used to make predictions?

Topics within this unit inchde:
Earth's feedback systems
Energy and climate

Impact of climate change

HS - ESS82-2 Analyze geoscience data to make the
claim that one change to Earth’s surface can create
feedbacks that cause changes to other Earth systems,
HS - ESS2-4 Use a model to describe how variations
in the flow of energy into and out of Earth’s systems
result in changes in climate.

HS - ESS3-5 Analyze geoscience data and the results
from global climate models to make an evidence-
based forecast of the current rate of global or regional
climate change and associated future impacts to Earth
systems.

Scenario — Commenting
earth’s systems

CER - CO2

Research — My climate
forecast

Project — How climate change
has impacted your life

feedback
electromagnetic radiation
constructive forces

orbit

teflection

convection

greenhouse effect
climate change

global warming

carbon footprint

carbon sink

geological record
atmosphere

biosphere

climate

erosion

causal relationship
correlational relationship
human impact

STEMscopes — Bundle 3: The
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Water, Carbon, and | There is debate among scientists as to when we | H8 —ESS2-5 Plan and conduct an investigation of the [ CER - Effects of water physical processes STEMscopes ~ Bundle 4:
Organisms will enterthe next ioe age, Some believe it is propedies of water and its effects on Earth matefials | |.ah — Growing carbon chemical processes Water, Carbon and Organisms
3 weeks coming seon, and some believe we have T S e uantiative moddl todescibe | Vestigation—ReefSand | polarity
postponed it due to higher levels of carbon he cyding of carkan amorg tha hydrsgt erosion surface tension
dioxide in the atmosphere, This is a tough place | gymeechere qeosphere, and biosphere, viscosity
to be in! As humans, it would be helpful to know | HS - ESS2-7 Construct an amument based on weathering
if an ice age is on the way, Will all our evidence about the simuttaneous coevolufion of Earth's cryosphere
knowledge of the properties of water, the carbon | systems and life on Earth. peosphere
cycle, and the coevolution of organisms be hydrosphere
applicable? Will certain things change that we carbon cycle
need to be aware of? By the end of the unit oxygen cycle
students will be able to answer; biogeochemical cycles
biogeography
1. How does water affect Earth, both oxidation
mechanically and chemically? succession
2. How does carbon cycle through the coevolution
hydrosphere, atmosphere, geosphere, and
biosphere?
3. Why is carbon so important to life on
Earth?
4, What initial conditions on Earth allowed
for life to evolve?
5. How has the evolution of life on Earth
impacted Earth itsel 7
Topies within this unit include:
Water's role on Earth
Carbon and Earth’s processes
Interactions of organisms and Earth’s systems
Earth’s Resources | According to the United States Geological Survey | HS — ESS3-1 Construct an explanation based on Research - Human settlements | natural resources STEMs copes— Bundle 5:
2 weeks in 2010, %% of the United States’ total daily evidence for how the availability of natural resources, | and their connection to water | depletion Earth’s Resources
water usage was consumed by the public supply | occurrence of natural hazards, and changes in climate | CER - Mining natural hurman migration
{12%), irrigation (33%), and thermoelectric have influenced human activity. resources and cost benefit natural hazards
power (45%), That year, 355 billion gallons of HS - ES§3-2 Evaluate competing design solutions analysis scarcity
witer were used each day. This is a reduction of | for developing, managing, and utilizing energy and Project — design and e co- sustainable
5%, compared to usage in 2005. The reduction is | mineral resources based on cost-henefit ratios, friendly building geopolitical
lanzely due to improved water-use efficiency of | HS — ESS83-3 Create a computational simulation to mitigating
technology, and management practices used in illustrate the relationships among management of nonrenewable energy
irrigation and thermoelectric power, Could natural resources, the sustainability of human ES0DUCE extraction
introducing a new technology or management populations, and biodiversity. social regulations
practice to your state improve the extraction, cost-benefit ratio

management, or use of one of its important
natural resources? By the end of this unit students
will be ahle to answer:
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1. How has this natural resource influenced
human activity in the past and today?

2. How is this resource currently extracted,
managed, or used? Is this sustainable?
What are its impacts on biodiversity?

3. Which technology or management
practice do you recommend the
government invest in, o minimize the
human impacts caused by using this
resource? What are the potential costs and
risks? What are the potential bene fits?

4, How can the proposed technology or
practice minimize the impacts of humans
on biodiversity, and improve
sustamability?

Topics within this unit include:
Human dependence on Earth
Resources, sustainability, and biodiversity

Agccording to the Global Footprint Network, if
every person on Earth lived like an American, we
would require three additional Earths to provide
enough food, metal, plastics, and fuel for
everyone, Clearly, we only have ong Earth,
Humanity has an impact on its environment,
Sometimes it is positive, but most often it is
negative. Can the public be made aware of ways
to reduce human impact? By the end of the unit
students will be able to answer:

1. What are some ways human consumption
affects the environment?
2. What are some ways human waste a ffects
the environment?
3. How could reduction affect human
impact?
4. How could recycling affect human
impact?
Topics within this unit include:
Environmental solutions
Human impacts on Earth’s systems

HS - ES53-4 Evaluate or refine a technological
solution that reduces impacts of human activities on
natural systems,

HS - ES83-6 Use a computational representation to
illustrate the relationships among Earth systems and
how those relationships are being modified due to
human activity.

Investigation — The quest for

clean water

Simulation — Modeling the

spheres

Presentation — Public

Awareness

ecosystem degradation

environmental
degradation
pollution

STEMscopes — Bundle 6:
Mitigating Human Impact
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Curriculum Map - Biology

Unit Anchoring Phenomena, Essential Summative Vocabulary Resources
Time Frame Questions, and Topies of Study Standards/Performance Expectation(s) Assessment{s)
Physiology All life begins with cells and is thus HS - LS1-4 Use a model to illustrate the role of cellular | Research - Why do cells cell Scope Titles
& weeks dependent on cell division to function division (mitosis) and differentiation in producing and divide? cell division Cell Division and Complex
properly, We cannot function as maintaining complex organisms, CER - Sickle cell chromatin Organisms.
individual cells, and the mechanisms HS - L51-1 Construct an ex planation based on evidence | Lab— Homeostasis in plants | chromosome DNA to Proteins
behind cell division and differentiation are | for how the structure of DNA determines the structure of | 3D model ~ Body system centriole Feedback and Homeostasis
the mesults of complex nteractions proteins which carry out the essential functions of life Project - From cell to person | centromere Organization of Systems
between the DNA that makes up genes, | through systems of specialized cells. chromatid
and the proteins that they code for. The HS - LS1-3 Plan and conduct an investigation to provide mitosis
variety of these proteins allow for all the | evidence that feedback mechanisms maintain interphise
functions that our bodies need to survive, | homeostasis, prophase
How does DNA allow this to happen? HS - L§1-2 Develop and us a model to illustrate the somatic cell
How can we maintain this balance and a | hierrchical organization of interacting systems that eukaryote
stuble condition of 1i fe? What do our provide specific functions within multicellular meiosis
bodies know to do if something goes Organisms, gametes
wiong? By the end of this unit students prokaryote
will be able to answer: sexual reproduction
asexual reproduction
1. Howis the role of cellular division gene
essentinl in organisms? deoxyribonucleic acid
2. What is the relationship between nucleotide
DNA, genes, and proteins? double helix
3. How does the ability to sweat adenine
allow & human to maintain thymine
homeostasis? guanine
4, How do organisms respond if an cylosing
organ system is unable to function hydrogen bond
properly? protein
enzyme
Topics within this unit include: homeostasis
Cell Division and Complex Organisms equilibrium
DNA 1o Proteins pathogen
Feedback and Homeostasis stimuli
Organization of Systems body systems (4)
Evolution Every living being is unique and even HS = L83-1 Ask questions to clarify relationships about | Storyboard - Sickle cell chromosome Scope Titles
6 weeks members of the same species can be the mle of DNA and chromosomes in coding the anemia trait Inheritance of Traits
wikdly different from one another, yetall | instructions for characteristic traits passed from parents | Lab- Corn genetics gametes Variations of Traits
life still uses the same 4 bases in DNA to | to offspring. CER - Population variation mitosis Factors of Evolution
achieve this. How is that possible? From | HS-LS3-2 Make and defend a claim based on evidence | Research — Evidence of meiosis Evidence of Common
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these 4 bases, organisms can change that inheritable genetic variations may result from: (1) ancestry homologous chromosome | Ancestry
within families and given enough time can | new genetic combinations through meiosis, (2) viable CER — Darwin's finches crossing over Results of Natural Selection
adapt 1o a new environment and even errors occurring during replication, and/or (3) mutations | Project — Animal evolution phenotype
change the make-up of entire species. caused by environmental factors, genotype
How does evolution allow this to happen? | HS-LS4-2 Construct an explanation based on evidence homozygous
Can we observe evolution happening in that the process of evolution primarily results from four heterozygous
front of us? factors: (1) the potential for a species to increase in recessive allele
By the end of this unit students will be number, (2) the heritable genetic variation of individuals dominant allek
ahle to answer: in a species due to mutation and sexual reproduction, (3) allele
competition for limited resources, and (4) the Punnett Square
1. How is it that every living proliferation of those organisms that are better able to genome
organism has specialized cells survive and reproduce in the environment. probability
containing genetic material made | HS-LS4-1 Communicate scienti fic information that mtation
up of only four different bases, yet | common ancestry and biological evolution are supported heritable
every organism is very different? | by multiple lines of empirical evidence. adaptation
2. Howis it that traits can vary so HS - LS4-3 Apply concepts of statistics and probability ancestor
much in the same family? to support explanations that organisms with an diversity
3. Howare natural selection and advantageous heritable trait tend 1o increase in proportion empirical evidence
evolution related? t0 organisms lacking this trait. natural selection
4, What similarities can you find in -~ [ HS = LS4-4 Construct and explanation based on species
organisms that show they are evidence for how natural selection leads to adaptation of
related? populations,
5. Howdo the elements of natural
sebection lead to adaptation?
Topies within this unit include:
Inheritance of Traits
Variations of Traits
Factors of Evolution
Evidence of Common Ancesiry
Results of Natural Selection
Flow of Energy Life is dependent on cycles to survive, We [ HS— ESS2-2 Construct and revise an explanation based | CER — Respiration oxXyEen Scope Titles
3 weeks need to consume nutrients to function. on evidence for the eycling of matter and flow of energy | Hunger games energy transfer | fermentation Bioenergetics
Animals breathe in oxygen and exhale in aerobic and anaerobic conditions. Research — What makes the respiration Flow of Matter in Ecosystems
carbon dioxide, and plants take in carbon | HS — L5824 Use mathematical representations to support | world go round? autotrophic Carbon Flow in Ecosystermns
dioxide and *breathe out” oxygen. How is | claims for the cycling of matter and flow of energy Project — Energy transfer bioenergetics
this eyele possible and able to be AMONE OTEANISMS in an ecosystem, mitochondrion
maintained? What other cycles and HS - LS2-5 Develop a model to illustrate the role of producer
processes help keep energy flowing? photosynthesis and cellular respiration in the cycling of COnsumer
By the end of the unit students will be carbon among the biosphere, atmosphere, hydrosphere, matter
able to answer: and geosphere. camivore
omnivore
1. What process is most effective for decomposer
energy production: serobic or biomass
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anaerobic respiration? Why? ecosystem
2. How does matter cycle and energy energy
flow among organisms in an predator
ecosystem? decomposition
3. What is the role of photosynthesis organic
and cellular respiration in cycling inorganic
carbon in the biosphere,
atmosphere, hydrosphere, and
geosphere?
Topics within this unit include:
Bioenergetics
Flow of Matter in Ecosystems
Carbon Flow in Ecosystems
Ecology Life has existed on earth for HS - L52-2 Use mathematical representations to support | CER — Wildfires ‘habitat
3 weeks approximately 3 billion years, In that time | and revise explanations based on evidence about factors | CER — Strange and normal apecies Biodiversity and Changes in
species have come into exisience, gone affecting biodiversity and populations in ecosystems of | behavior population
extinct, changed behavior and habitsin | different scales. Project - Biodiversity of com petition
order to survive; in all this time life has HS - LS2-6 Evahuate the claims, evidence, and reasoning | different ecosystems predation Animal Behavior and Survival
continued to thrive. How has the earth that the complex interactions in ecosystems maintain overexploitation
remained relatively stable all of this time? | relatively consistent numbers and types of organisms in resil ience
Why is it that some species have endured | stable conditions but changing conditions may result in a abiotic
for hundreds of millions of years like new ecosystem, abiotic
mosquitoes and sharks, and others are HS - LS2-1 Use mathematical and/or computational MACTOSCOpic
struggling or have gone extinet? W hat representations to support explanations of factors that MiCroscopic
affects the survival of species and what affect carrying capacity of ecosystems af di fferent scales, SUCCESSION
does that mean for humans? HS - L52-8 Evaluate the evidence for the roke of group niche
behavior on individual and species’ chances to survive hibe rnation
By the end of the unit students will be and reproduce, innate
able to answer: altruism
correlation

1. How do ecosystems maintain
stability?

2. How do interdependent factors
impact the carrying capacity of an
ecosystem?

3. How does individual and group
behavior affect the survival and
reproduction of a species?

Topics within this unit inchide:
Biodiversity and Changes in E cosystems
Carrying Capacity

Animal Behavior and Survival
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Human Impact
2 weeks

Humans have an enormous impact upon
the Earth, We affect the environment in a
variety of ways, from pollution to building
cities to utilizing large swaths of land for
agriculture, Some animals are threatened
by this such as tigers and sharks, while
others are thriving, such as rats and
raccoons, Other animals have barely
changed due to our impact, such as many
insects, Why is it that these animals are
adapting differently, and what factors
affect this? How can we as humans
protect those animals that are threatened
and help protect the ecosystem in the
process?

By the end of this unit students will be
able o answer:

1. Why do some environmental
changes help cernain species thrive
while endangering other species?

2. Howcan people reduce the impact
of human activities on the
environment and biodiversity?

Topics within this unit inchide:
Environmental Impact on Species
Minim zing Human Impact on Earth

HS - LS4-5 Evaluate the evidence supporting claims that
changes in environmental conditions may result in; (1)
inereases in the number of individuals of some species;
(2) the emergence of new species over time; and (3) the
extinction of other species,

HS —L82-7 Design, evaluate, and refine a solution for
reducing the impacts of human activities on the
environment and biodiversity,

HS — LS4-6 Create or revise a simulation to test a
solution to mitigate adverse impacts of human activity on
biodiversity.

HS - ETS1-3 Evaluate a solution to a complex real-
world problem based on prioritized eriteria and trade-offs
that account for a range of constraints, including cost,
safety, reliability, and aesthetics, as well as possible
social, cultural, and environmental impacts.

HS - ETS1-4 Use a computer simulation to model the
impact of proposed solutions to a complex real-world
problem with numerous criteria and constraints on
interactions within and between systems relevant to the
problem.

Collage — Environmental
impact

PSA - Are we destroying our
planet?

Project - Acidification in our
oceans

speciation

pollution

climate change
invasive species
anthropogenic changes
overpopulation
deforestation

TEUSE

recyele

consumption

Scope Titles
Environmental Impact on
Species

Minimizing Human Impact on

Earth
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Curriculum Map — Physies

Unit Anchoring Phenomena, Essential Summative Vocabulary Resources
Time Frame Questions, and Topics of Study Standards/Performance Expectation(s) Assessmeni(s)
Mechanics By the end of this unit students will be HS - PS2-1 Analyze data to support the claim that Lab — Acceleration due to speed Scope Titles
4 weeks able to answer: Mewton's second law of motion describes the gravity acceleration Mewton's Second Law of
mathematical re lationship among the net foree ona Lab — Conservation of force Maotion
1. What is the relationship between macroscopic object, its mass, and its accelération, momentum velocity Momentum
force, mass and acceleration HS — PS2-2 Use mathe matical representations to suppont | CER — Car collision mass
according to Newton’s second the claim that the total momentum of a system of objects motion
law? is conserved when there is no net force on the system. vector
2. Howis evidence from the scene of | HS— PS2-3 Apply scientific and engineering ideas to momentum
acollision used to determine the design, evaluate, and refine a device that minimizes the impulse
velocities of the vehicles force on 4 macroscopic object during a collision,
imvolved? HS— ETS1-1 Analyze a major ghobal challenge to
specify qualitative and quantitative criteria and
Topics within this unit inchde: constraints for solutions that sccount for societal needs
Mewton’s Second Law of Motion and wants.
Momentum HS - ETS1-2 Design a solution to a complex real-world
problem by breaking it down into smaller, more
manageable problems that can be solved through
engineering,
Forces By the end of this unit students will be HS —PS2-5 Plan and conduct an investigation to provide | Lab— Creating an field Scope Titles
4 weeks able to answer: evidence that an electric current can produce a magnetic | electromagnet circuit Interaction of Forces
field, and that a changing magnetic field can produce an | Lab— Mewton's law of current Gravitational and Electrostatic
1. How is the force of electrical electric current, universal gravitation conductor Forces
interactions related to the force of | HS — PS3-5 Develop and use a model of two objects violt
magnetic interactions? interacting through electric or magnetic fields to illustrate repulsion
2. What underlying forces explain the forces between objects and the changes in energy of electromagnet ism
the relationship between the Sun the objects due to intersction, gravitation
and the orbiting planets around the | HS = PS2-4 Use mathe matical representations of charge
Sun? Mewton's law of gravitation ad Coulomb’s law to

Topics within this unit include:
Interaction of Forces
Gravitational and E lectrostatic Forces

describe and predict the gravitational and electrostatic
forees between objects.
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Energy

By the end of the unit students will be

HS - PS3-1 Create a computational model to calculate

Lab- Where does energy come

Scope Titles

5 weeks able to answer: the change in the energy of one component in a system from? Conservation of Energy
when the change in energy of the other component(s) and | Lab- Fission vs, Fusion Energy
1. How can we conserve energy even | energy flows in and out of the system are known. Lab —~ Waves in different Nuclear Chemistry
when the temperature decreases? media
Topics within this unit include:
Conservation of Energy
Energy
Nuclear Chemistry
By the end of the unit students will be HS ~ PS3-3 Design, build, and refine a device that works Research ~ How do power kinetic energy Scope Titles
able to answer: within given constraints to covert one form of energyinto plants work? energy Energy Applications
another form of enemy. Lab — What is the temperature | efficiency Thermodynamics
1. Why must energy convert as itis | HS ~ ETSI-1 Analyze a major global challenge to of the Bunsen burner flame? | temperature
used? specify qualitative and quantitative criteria and heat
2. How does fire move? ints for solutions that for societal needs system
3. How can the quality of energy and wants. . s . Law of Conservation of
decrease even though it cannot be | HS — PS3-4 Plan and conduct an investigation to provide Energy
destroyed? evidence that the transfer of thermal energy when two thermal energy
of different are combined heat capacity
Topics within this unit include: within a closed system results in a more uniform energy conductor
Energy Applications distribution among the components in the system (second insulator
Thermodynamics law of thermodynamics).
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Curriculum Map — Chemistry

Unit Anchoring Phenomena, Essential Summative Vocabulary Resources
Time Frame Questions, and Topics of Study Standards/Performance Expectation(s) Assessment(s)
Elements and By the end of this unit students will be HS — PS1-1 Use the periodic table as a model to predict | Research — Communicative atom Scope Titles
Compounds able to answer: the relative properties of e lements based on the patterns | science element Periodic Table and Element
6 weeks of electrons in the outermost energy level of atoms, Lab — What is in this mols? Bohr model Stricture
I, How are elements different from HS—P51-2 Construct and révise an explanation for the | Lab— A watched pot will boil, | proton Elements Compounds and
each other? outcome of a simple chemical reaction based on the eventually neutrons Reactions
2. Isit possible to predict the outermost electron states of atoms, trends in the periodic electrons Structure and Properties of
outcome of a reaction based solely | table, and knowledge of the patterns of chemical charge Matter
on what the reactants are? properties, nucleus
3. Why would surface fension be HS — PS1-7 Use mathematical representations to support metals
different in different liquids? the claim that atoms, and therefore mass, are conserved metal loids
during & chemical reaction. ionic bond
Topics within this unit include: HS — PS1-3 Flan and conduct an investigation to gather covalent bond
Periodic Table and Element Structure evidence to compare the structure of substances at the metallic bond
Elements Compounds and Reactions bulk scale to infer the strength of electrical forces atomic mass
Structure and Properties of Matter between particles, atomic number
HS — PS2-6 Communicate scientific and technical compound
information about why the molecular-level structure is mole
important in the functioning of designed materials, molecule
solubility
surface tension
Reactions By the end of this unit students will be HS — PS1-6 Refine the design of a chemical system by Lab — Le Chatelier’s Principle | chemical reaction Scope Titles
4 weeks able to answer: specifying a change in conditions that would produce Research — How do vou make | resctant Reaction Equilibrium
inereased amounts of products at equilibrium. your own soda? products Reaction and Energy
1. How can the equilibrium of a HS-ETS1-2 Design a solution to a complex real-world endothermic
chemical system disturbed? problem by breaking it down into smaller, more exothermic
2. How does changing temperature or | manageable probléms that can be solved through catalyst
concentration of reacting particles | engineering, energy
effect the rate at which reaction HS-P51-4 Design  solution to a complex real-world kinetic energy

oceurs?
Topics within this unit inclade:
Reaction Equilibrium
Reaction and Energy

problem by breaking it down into smaller, more
manageable problems that can be solved through
engineering.

HS — PS1-5 Apply scientific principles and evidence to
provide an explanation about the effects of changing the
temperatire or concertation of the reacting particles on
the mite at which resction oceurs,
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Life Science By the end of the unit students will be HS — LS1-6 Construct and revise an ex planation based Lab — Building molecules carbohydrate Scope Titles
4 weeks able to answer: on evidence for how carbon, hydrogen, and oxygen from | Lab - Elodes and cellular element Molecules of Life
sugar molecules may combine with other elements to energy chemical bond Cellular Energy
1. Why are the molecules found in form amino acids andfor other large carbon-based aming acid
food and ingested by organisms maolecules. lipid
important for growth and HS — LS1-5 Why are the molecules found in food and protein
maintenance? ingested by organisms important for growth and nucleic acid
2. How does chemical energy get mainte nance? polymer
converted through photosynthesis | HS — L51-7 Use a model to illustrate that cellular hydrolysis
and celiular respiration, and what | respiration is a chemical process whereby the bonds of cellular respiration
is the impact on orgenisms other food molecules and oxygen molecules are broken and the matter
than plants? bonds in new compounds are formed, resulting in a net
transfer of energy.
Topics within this unit include:
Maolecules of Life
Cellular Energy
Energy By the end of the unit students will be HS — PS3-3 Design, build, and refine a device that works | Research — How do power kinetic energy Scope Titles
4 weeks able 10 answer; within given constraints to covertone form of energy into plants work? energy Energy Applications
another form of energy. . Lab — What is the temperature | efficiency Thermodynamics
1. Why must energy convert as it is Iml..m.._.m_.._ .Ju.z-_u.uuh major mr—g_.c.j:ﬁ.ﬁn L of the Bunsen burner flame? temperatire
used? specify qualitative and quantitative criteria and heat
2. How does fire move? constraints for solutions that account for societal needs system
3. How can the quality of energy and wants. K . . Law of Conservation of
decrease even though it cannot be | HS —PS3-4 Plan and conduct an investigation to provide Energy
destroyed? evidence that the transfer of thermal energy when two thermal energy
components of different temperatures are combined heat capacity
Topics within this unit include: within a closed system results in a more uniform energy condustor
Energy Applications distribution among the components in the system (second nsulator
Thermodynamics law of thermodynamics).
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Unit Template

Tifle of Unit The Pit and the Pendulum Grade Level | Grade @
Subject Mathematics Time Frame Approximately 12-16 days
Stage 1 - Identify Desired Results
Content Standards

How are the Delaware Content Standards and Commeon Core Standards incorporated info this umit? What relevant goals will this

unit address?

82




Common Core State Standards for Mathematies
Statistics and Probabili
Interpreting Categoncal and Quantitative data S-ID

Summarize, represent, and interpret data on a single count or measurement variable

1. Represent data with plots on the real number line {dot plots, histograms, and box plots).

2. Use statistics appropriate to the shape of the data distribution to compare center (median. mean) and spread (interquartile
range, standard deviation) of two or more different data sets.

3. Interpret differences in shape, center, and spread in the context of the data sets, accounting for possible effects of extreme
data points (outliers).

4. Use the mean and standard deviation of a data set to fit it to a normal distribution and to estimate population percentages.
Recognize that there are data sets for which such a procedure is not appropnate. Use calculators, spreadsheets, and tables to
estimate areas under the normal curve.

Summanze, represent, and interpret data on two categoncal and quantitative vaniables
6. Represent data on fwo quantitative variables on a scatter plot, and describe how the variables are related.
a. Fit a function to the data; use functions fitted to data to solve problems in the comtext of the data.

Making Inferences and Justifying Conclusions S-IC

Understand and evaluate random processes underlying statistical experiments
1. Understand statistics as a process for makmg mferences about population parameters based on a random sample from that

population.

2. Decide if a specified model is consistent with results from a given data-generating process. e.g_, using simulation. For
example, a model says spinning coin falls heads up with probability 0.3. Would a result of J tails in a row cause you fo
question the model?

Make inferences and justify conclusions from sample surveys, expeniments, and observational studies

3. Recognize the purposes of and differences among sample surveys, experiments, and observational studies; explain how

randomization relates to each.

[Alech
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Creating Equations A-CED

Create equations that describe numbers or relationships
2. Create equations in two or more variables to represent relationships between quantities; graph equations on coordinate axes
with labels and scales.

Functions
Interpreting Function ~ F-IF
Interpret functions that arise in applications in terms of the context
4. For a function that models a relationship between two quantities, imterpret key features of graphs and tables n terms of the
quantities. and sketch graphs showing key features given a verbal description of the relationship.
Analyze finctions using different representations
7. Graph fimctions expressed symbolically and show how key features of the graph, by hand in simple cases and using

technology for more complicated cases.
a. Graph linear and quadratic fimctions and show intercepts, maxima, and minima.

Enduring Understandings Essential Questions
What understandings about the big ideas are desired? (what vou | What provocative questions will foster inquiry mto the content?
want students to understand & be able to use several years from | (open-ended questions that stimmlate thought and mquiry linked

now) to the content of the enduring

What misunderstandings are predictable?

Students will undersiand... Lt Ef

Students will understand that there are mathematical ways to How rare does a data point have to be before we start doubting
describe how “spread out™ data is. its faitness?

Students will understand that experiments provide normally How do we evaluate “weirdness™ mathematically?

distributed data—and that normally distnbuted data means that How weird is too weird?
maost of the data is clustered around the mean.

Students will understand that a data point several standard
deviations away from the mean comes from a fair event but
extremely rare outcome, or from an unfair event.

84




Enowledge:

What knowledge will student acquire as a result of this unat?
This content knowledge may come from the indicators, or might
also address pre-requisite knowledge that students will need for
this umit.

Skalls
What skills will students acquire as a result of this wmt? List
the skills and/or behaviors that students will be able to exhibit
as a result of their work in this umit. These will come from the
indi

Students will kmow...

Students will know that approximately 2/3rds of normally
distributed data falls within one standard deviation of the mean
and approximately 95% of normally distritnrted data falls within
two standard deviations of the mean.

Students will know standard deviation is an appropriate measure
of spread only for normally distributed data sets.

Students will be able fo...

Students will be able to calculate standard deviation for a given
data set both by hand and by using a calculator.

Students will be able to calculate the probability of an event
occurmng within the parameters of normally distributed data
given the number of standard deviations the event occurred
from the mean.

Students will be able to calculate the number of standard
deviations from a given mean a data point is given the
probability of that event occurmng.

Stage 2 — Assessment Evidence

Performance Task

Through what authentic performance task will students demonstrate the desired understandings, knowledge, and skills? (describes
the learning activity in “story” form. Typically, the P.T. describes a scenario or sifuation that requires students to apply knowledge
and skills to demonstrate their understanding in a real life situation. Describe your performance task scenario below)

what criteria will of bej ?
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GRASPS Elements of the Performance Task

G — Goal
What should students accomplish
by completing this task?

R - Rols

What role {perspective) will your
students be taking?

A - Audience
Who is the relevant audience?

S — Situation
The context or challenge provided
to the student.

P - Product, Performance
What product/performance will

the student create?

Goal: Using their understanding of normally distributed data, , and standard
deviation; students will predict the timing of twelve periods of a thirty-foot pendulum.
Students should use their own expenence from building pendulums and adjusting
parameters throughout the unit.

Role: Students are doing mathematics based on their own expeniences and denivations from the
unit (coupled with a p-value chart from the textbook whose precise values will reinforce
their derived expenimental values).

Audience: Classmates, parents (via YouTube streaming), school and district admimstrators

Sifuation: Stadents have spent several weeks both building pendulums as well as conducting
expeniments recording and analyzing measurement vanation. Students have learned that
measurement variation is normally distributed about the mean and that the predictive
mean is the theoretical probability of an event occurring (e g. the theoretical mean
mumber of heads is 50 while flipping 100 coins). Students have also leamed that the only
parameter that affects a pendulum is the length of the string (not weight of bob, angle of
elevation, or starting height). Students have recorded a senies of expermental data for 12
periods of pendulums with lengths of : 1 feet through 8 feet (at whole foot intervals).

Product- Students will create a rt where they share their prediction for the length of time a
30-foot pendulum will take to complete 12 periods. Their prediction will be backed up by
the mathematics from the unit inchuding non-linear graphs and standard deviation
calculations. Their prediction will not be a specific time but a small interval where they
claim their margin of emror and degree of confidence.

S — Standards & Criteria for
Success

Create the rubric for the
Performance Task

See Appendix A at the end of this document.

Other Evidence

Through what other evidence (work samples, observations,
quizzes, tests, journals or other means) will students demonstrate

Student Self-Assessment
How will students reflect upon or self-assess their leaming?
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achievement of the desired results? Formative and summative
assessments used throughout the unit to ammive at the outcomes.

This curriculum resource (Interactive Mathematics Program) is
desigmed where the first question of the activity frequently
assesses the leaming goal from the prior day. Teachers will
monitor student solutions to these questions as a form of
formative assessment.

Bather than being given the traditional exit tickets where
students are expected to solve a problem, students will be given
exit tickets that specifically ask them to reflect upon their
leaming and/or to make mathematical claims based on ther
classtoom experience of the day. These claims will be vetted by

their classmates the next day and their meaning will be
A senies of 4 small (2 question) quizzes will be distributed negotated as a class.
throughout the unit. These quizzes will formatively assess
students on their inderstanding of calculating standard deviation,
interpreting standard deviation, establishing margins of error, and
creating non-linear graphs.

Students will also participate in each class in creating a set of
shared class notes via Google Docs. The students will vote on
what definitions and notes go into the Google Doc with the
teacher having editing access and the students having
commenting access.

Stage 3 — Learning Plan

What teaching and lemming experiences will you use to:

* achieve the desired results identified in Stage 17

s gquip studsnis to complate the assessment tasis idenfified in Staga 27
FWhere are your students headed? Where have they been? How will you make sure the students know where they are going?
How will you hook studenis at the beginning of the unit? What events will help students experience and explore the big idea and
questions in the unit? How will you aquip them with needed skills and imowledge? How will you cause students to reflect and
rethink? How will you guide them in rehearsing, revising, and refining their work? How will you help studenis to exhibif and self-
evaluate their growing skills, inowlsdge, and understanding throughout the unit? How will you tailor and otherwise persenalize the
learning plan to optimize the engagement and effectivensss of ALL students, without compromising the goals of the unit? How will
you organize and sequence the learning activities to opfimize the engagement and achievement of ALL students?

FWhere: Students are headed towards a conceptual understanding of standard deviation. Students have had no experience with
standard deviation prior; however, students have had expenence with box plots (or box-and-whisker plots). Box plots and their
accompanied Interquartile Range (IQR.) are a median-based measure of spread. Standard deviation is a mean-based measure of spread
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and as median is a more ubiquitous measure of center than median, standard deviation is more ubiquitous of a measure of spread than
IQR. is. Teachers will help students make sure they know where they are going by introducing umit problems—problems that are
strongly contextual and are given at the start of the unit—that students will revisit later in the unit. These unit problems serve as
anchors for the teacher to leverage to draw students” attention to both what they curently know about solving the unit problems as
well as also drawing students” attention to what they still do not know. Two-unit questions in this unit are: how mmch time will it take
a 30-foot pendulum to complete 12 periods (given in the context from a scene in Edgar Allen Poe’s The Pit and the Pendulum that the
class reads at the beginning of the unit)? Is this proposed penny with stated weight a counterfeit penmy (given the weights of 20 other
non-counterfeit penmies)?

Hool: Students will read an excerpt from Edgar Allen Poe’s The Pir and the Pendulum where the protagomist is facing a slow
execution by means of a swinging blade. Students need to determine if the protagomist has enough time to break out of his constraints
(ropes) with the help of several nndred rats before being sliced to death.

Experience and Explore: Students will build a wide varety of pendulums that will give them experience with how a pendulum works
and what affects the period of the pendulum. Students will alzo experience a vanety of activities where they are asked to measure
something as accurately as possible multiple times which leads to students realizing that experimental error is normally distributed.
Students also perform a task (digitally) where they flip 100 coins 200 times and record the mumber of heads for each even.

Reflect and Rethink: Students will be asked to make several predictions early in the unit; for example, is this coin counterfeit? How
long will 12 periods take this huge penduhum? What data set is most consistent? Students will attempt to justify their initial
predictions using both their experiences and the mathematics they have learned up until now. Later in the unit each of those problems
1s reintroduced to students, and students are asked to re-predict using both their new experiences from the unit as well as more
sophisticated mathematical strategies from the umt.

Exhibit and Self-evaluare: Related to Reflect and Rethink, after students do the expenments from the vmit, and as they leam new
mathematical strategies, they will be asked to revisit their initial predictions and self-evaluate those predictions now (the teacher
keeps a record of those predictions for students to access).

Tuilor: The first half of this unit asks students to explore consistencies and deviations using both their personal experiences as well as
their experiences from the experiments they have participated in during class. There is almost no computation during the first half of
this unit. This vnit is designed to build off each individual student’s experiences and intuition. Differentiation is thus imbedded during
the lessons by yielding to students” own experiences and infuitions.

Organize: This unit is organized where there 15 almost no computation during the first half of the unit; rather the first half of the unit

88




15 filled with experiments and with questions that ask students to use their own experiences and intmtions. This organization is
intentionally designed to draw in the interest and engagement of ALT students.

# Time Lesson Title Lesson Activitias CCSS Resources
Allscation
(90 minures
block)
The CQuestion | Students will histen to an excerpt from Edpar Allen Poe’s Textbook
1 The Pit and the Pendulum then will identify relevant details
30 minutes in the text that will allow them to predict whether the
prisoner has enough time to escape.
Building a Students build a pendulum and attempt to measure the period Textbook;
Pendulum of their pendulum as accurately as possible. Students adjust materials for
3 variables about their pendulum to determine which variables building
50 minutes affect the period of the pendulum. Students then re-examine pendulums
their initial experiment and revisit what they would change if
they were to do the experiment agam.
Closeto the | Stodents grapple with a problem centered around crime and | S-IC.1. Textbook
Law location to police stations. The purpose of the activity is to Understand
create a cognitive need in students to be able to accurately statistics as a
measure claims where our mtuitions might not be enough process for
making
3 mferences about
20 munutes population
parameters
based on a
random sample
from that
population.
4 How Closa Students participate in three expenments. 1. Students work 5-ID.1. Textbook;
100 minutes | Can [ Get? with a partner to try to stop their stopwatches at exactly 5 Represent data | stopwatches
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seconds; they do these 10 imes. 2. Students measure their with plots on analog clock
stnde length. 3. Students measure their pulse for 15 seconds; | the real number | with second
they do these 10 times. In each expenment students predict | line (dot plots, | hand

what the whole class’s data might look like, then they gather | histograms. and

the class’s data and revisit their predictions discussing why | box plots).

the data might look the way they do.

Retum to the | Stodents revisit the prisoner problem from THE QUESTION | SMP 1. SMP 6 | Texthook

Pit restating the parameters and rewnting the problem in ther
own words. Students mmst then discuss how measurement

30 minutes vanation 1s involved in their fiture prediction. Students also
write questions and unknowns that they still have that they
will need to address before the end of the umit.
What's Students make predictions for a series of contexts on whether | S-IC.1. Textbook
30 mi Normal? the data produced will be normally distnbuted or not and
st justify their reasoning.

Flip, Flip The class will collectively flip 100 coms 200 times (using 5-1D.1. Textbook;
technology). Before flipping the elass will predict the most Google
heads in a trial that they will see, the fewest heads they will | 5-IC.2. Decide | Sheets
see, and how many times they will see exactly 30 heads. if a specified template (to

model is simulate
consistent with | flips)
results from a
given data-
generating

45 mi process.
§-IC3.
Recognire the
purposes of and
differences
among sample
SUTVeys,
experiments,
and
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30 minutes

‘What's Rare?

Using their infuition and experiences from class, students
make claims about what they believe to be “rare”™ in terms of
stnide lengths, pulse rates, and results of trying to stop a
stopwatch at 5 seconds.

Textbook

20 minutes

Penny Weight

Students will be given the weight of 20 standard pennies,
then will be given a 21* penny and will be asked to give their
prediction as to whether that penmny 1s counterfeit. Students
prediction.

Textbook

10

30 minutes

Mean School

Students will be provided with two separate data sets that
share the same mean and sample size. Students will be asked
whether a new data point would be considered “rare”™ for
either data group.

5-ID2 . 5-ID3
Interpret
differences in
shape, center,
and spread in
the context of
the data sets,
accounting for

Textbook
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possible effects

of extreme data
points
(outliers)., 5-
IC.1.
An Students trace normal curves (provided) on graph paper then | S-ID.3. Textbook
(AB)Nomal | count the approximate area for various amounts of shading
11 Rug centered around the mean of the normal curve. This is so that
30 minutes students gain a grasp for approximately how far from the
mean of the normal curve represents half the data, 2/3rds of
the data. 95% of the data, etc.
Data Spread | Students will be given four sets of data that share the same S-ID.2,S-ID3. | Texthook
mean and sample size. Students will be asked to sort the four
12 sets from least spread out from the mean to most spread out
60 minutes from the mean Students will have a varety of orders which
helps develop a class cognitive need for a statistical tool to
measure how spread out things are from the mean.
Kal and Mai | Stodents will be asked to use different mathematical 5-ID.2,5-ID3. | Texthook
Spread Data | structures—range and mean absolute deviation—to sort the
13 45 mimmtes four data sets from the prior activity. Students are asked to
create their own structure then to organize the data sets
according to their structure.
The Best Students are mtroduced to a new mathematical structure— S.ID.2., S-ID.3. | Textbook
14 45 mimmtes Spread standard deviation—and are asked to rank the four prior data
sets by each set’s standard deviation score.
3 Students explore what happens to a data set’s standard SID3. Textbook
15 Friends with | deviation as the data set is manipulated (e.g. by adding the
45 pinutes | Standard same number to each data pomt or multiplying the same
Deviation mumber to each data point, etc.).
Deviations Students apply what they leamed from the prior activity to 5-ID.2, 5-ID3. | Textbook
16 | 30 minutes make claims about data sets that have been altered in similar
Ways.
17 ] Penny Weight | Students revisit the case of the potentially counterfeit pemmy. | 5-ID.2. 5-ID4. | Textbook
30 mimites | Revisited This time, however, students apply their understanding of Use the mean
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standard deviation to make more sophisticated claims about
the penmy’s veracity.

and standard
deviation of a
data set to fit it
10 a normal
distribution and
to estimate
population
percentages.
Recognire that
there are data
sets for which
sucha
procedure is not
appropriate.
Use calculators,
spreadsheets,
and tables to
estimate areas
mnder the
normal curve.
S-IC.1.

18

50 minutes

Can Your
Calculator
Pass This Soft
Drnk Test?

Students apply their understanding of standard deviation to
make claims conceming percentages of populations affected
given means, standard deviations, and parameters.

5-ID2,5-
D4.

Textbook

19

40 minutes

The Standard

Students build a standard pendulum with given parameters
and attempt to calibrate the time length of its period bringing
in their new understanding of measurement variation and
deviation.

SID1.S-
D2 S-ID4.
SIC1.5IC2,
5-IC3.

Textbook

20

50 minutes

Pendulum
Variations

Students change each of the listed parameters then must
decide using the Normality Assumption whether each altered
parameter affects the peniod of the pendulum

S-ID.1,5-
ID2.S-ID3,
5-ID4,5IC1,
5-IC.2. 5IC3.

Texthook
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2

30 minutes

Nialiama the
Market
Analyst

Students explore a non-linear context {quadratic in this case)
graphically and use that graph to make predictions about the
context.

SID6a
Represent data
on two
quantitative
variables on a
scatter plot, and
describe how
the variables are
related.

a. Fit a fimction
to the data; use
functions fitted
to data to solve
problems in the
context of the
data.

FIF 4 Fora
function that
modelz a
relationship
between two
quantities,
mterpret ke
features of
graphs and
tables in terms
of the
quantities_ and
sketch graphs
showing key
features mven a
verbal

Textbook
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description of
the relationship.
Birdhouses Students are given a new non-linear context and must make | 5-ID.6.a., F- Textbook
22 | 30 minutes sense of and extrapolate algebraically, tabularly, or IF.4, A-CED.2
oraphically.
So Little Students explore how a single data point can yield mamy F-IF 4, A- Textbook
23 30 minutes Data, So different rules. The students are asked to present several non- | CED.2
Many Rules linear equations that fit the given data points.
24 | 45 ooinutes Graphing Students use technology to rephcate presented graphs as well | F-IF.7.a Textbook
Free-for-All | as to determine the eguations of the given graphs.
An Important | Stodents create 1-foot through 8-foot pendulums recording S5IC2. Textbook;
25 50 muimutes Function how long it takes for 12 perieds to oceur. m
The Thirty- Students use their data from the prior activity to extrapolate | S-ID4., 8- Texthook;
Foot an prediction for how long it will a 30-foot pendulum to ID.6.a. Matenials for
Prediction and | complete 12 periods (the students are attempting to solve the a 30-ft
Experiment umt problem from The Pit and the Pendulum). Students will pendulum;
26 | 100 minutes prepare a report supporting their prediction using the camcorder
mathematics from the unit. Students will observe a 30-foot
pendulum completing 12 perieds and will compare their
predictions to the experimental time. This experiment will be
filmed and shared with parents online.
The Pit and Students will compile and write a portfolio indicating the
27 00 mmimutes the Pendulum | connections they made throughout the unit and describing
Portfolio how the mathematics was developed throughout the unit.
Assess and Reflect (Stage 4)
Considerations Comments
Required Areas of Study: The leaming experiences thronghout the unit prompt students to reflect on their prior life
Is there alipnment between expeniences and to analyze their observed data more carefully paying attention to the ways
outcomes, performance assessment | which the data behave. The performance assessment will ask students to make a prediction
and leaming experiences? considering their leaming expenences throughout the unit. Both the aszessment and leamimg
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experiences are aligned to the cutcomes described above conceming the Commen Core State
Standards in Mathematics.

Universal Design for Learning; The curmculum has been designed to build off students™ expeniences and inhutions; this design
Have I made purposefiil supports equity n the classroom by valuing what each student umquely offers to the classroom.
adjnstments to the curmiculom By asking really difficult questions that no student has the answer to, equity is supported—
content (not outcomes), because now not knowing the comect answer 1s expected. This new expectation supports
mstructional practices, andfor the | struggling leammers who are being sent the message that they are still valued mathematicians m
leaming environment to meet the | this classroom even if they don’t know the answer right away, as well this supports high-
leaming needs and diversities of achieving students by giving them problems that are challenging and will take them days if not
all my students? weeks to make sense of and solve. No sample problems are presented so high-achieving
students will be challenged to make sense of the mathematics rather than to memorize and
repeat; likewise, struggling leamers are free from sample problems that have proven difficult
for them to make sense of in the past which is how they received the label: “struggling leammer.”
Instructional Approaches: Most of the lessons are student centered However, there are a few lessons—such as the
Do I use a vanety of teacher introduction to the standard deviation fornmla and the construction of the 30-foot pendulum—
directed and student centered that should be teacher directed.
instructional approaches? There should be an element of teacher directedness mn every lesson as teachers are expected to
be making sure that the key mathematical ideas are being made explicit in every lesson either
by students or, if that fails, then by the teachers themselves.
Resource Based Leaming: There should be a table of materials available to students for every lesson. Students will not be
Do the students have access to promypted to use the table of matenials but rather will know that matenals available and often

VATIOUS TeSOUICES ON an ongoing
basis?

helpful in attempting these mathematical problems. These resources include but should not
linuted to: calculators, graph paper, dot paper, tracing paper, portable white boards with
markers, string, weights, mlers, protractors, angle rulers, colored pencils.

Instructional Equity:

Have I nurtured and promoted
diversity while honoring each
child’s identity?

Much of the mathematics from the unit is based on students’ Intuitions and expenences.
Students get to make their own claims where there is no one right answer. As an example from
the Penmy Weight unit problem, by the end the students declare the penny counterfeit or not—
and they can both be justified in their thinking. While offering both umit problems, teachers
should be hoping for and expecting a diversity of opinions about what makes a data point
normal or rare. The mathematical understandings in this unit are driven by students and their
cogmitive need.
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Appendix A

30-foot Pendulum Prediction Project Rubric

curve of line to make

Mathematics Tot \oerging Mathematical Content | Mathematical Content | ~"" -=e!
Undertanding Understood Mastered
Student has
Student approximates a | approximated their ?:r:.:.ent has a;'::o'l.mted
margin of error and margin of emor using and has FELLL O Exror
Student does not attempts to justify their | benchmark deviations. | ©.- 1mmmﬂ1 ““ﬂ.m':'
Measurement attempt to account for a | margin of error lheu . Oﬁm
margin or error of uses | mathematically but Students with ;l;:rgm of
a sipnificantly flawed | makes nustakes in their | mathematically likels fgevbe?we
justification. Justification. Iustl.ﬁ_esﬂ:'hv th?; the event will land
reasonable for this ithin their margin of
problem SITaL
Student makes either Student attempts to
no attempt or a very create a curve or line Sm‘iﬂ‘?hﬂ’ 1 ?e?&:lthstmc;‘lcu]at
poor attempt at creating | based on the class data PRIOxL ac y the Dg}fﬂfﬁe fit €
a curve or line to fit the | from smaller wm‘em curve st
class™s data pendul but the Iine of best fit based on | based on the class data
) attemptisp:omiy the class data from from smaller
Student makes no approximated. smaller pendulums. pendulums.
Extrapelation | attempt to justify their . L
choice of curve or line, | Stodent attempts to mﬂsmﬂr ?hilsem mﬁ“hecm‘:gy
or their justification has | justify why they used line that they did they did.
significant flaws init. | the curve or lne that "
did but their i i
Students makes no ?lu:g.ﬁcaﬁnu has Stud ;;;um tely Student thu:: curately £
X - - .. | applies curve or | applies CUIve o
attempt to use their mistakes or flaws it line to make a best fit to make a
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Malt;tmmhn’r MEmergl;géﬂ Mat el C Matl tical C Score/Level
nderst athema . Understood Mastered
Understanding
their prediction, or Student makes a reasonable prediction | reasonable prediction
student makes a mistake in applying for this problem. for this problem.
significant mistake in | their curve or line to
applying their curve or | make a prediction for
line when making their | his problem.
prediction.
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Appendix B

Name:
Date:
Unit Test: The Pit and the Pendulum
1. Lana, a circus performer, does bicycle tricks. She wants to ride her bicycle right up to a brick wall and then stop dramatically.
She wants to stop very close to the wall without crashing.

Lana needs to know when to apply the brakes. She doesn’t want to try the experiment because she is afraid of crashing. She
wants to predict ahead of time at what point she should hit the brakes. She also realizes that no matter how hard she tres to
make the conditions the same every time, there may be some vanation in the distance required to stop her bicycle.

Devise a plan to collect and analyze data that will allow Lana to make this prediction. Describe how she might use the data.

In your answer, apply the ideas from the unit. Discuss the variables to consider and the problems Lana might encounter. Use
the concepts of normal distribution and standard deviation in your answer.

Mfrgme...

99



. Michelin has collected data on how leng their tires have lasted from several different customers (the data listed are in
thousands of males):

35|36 |38 37]39
32|28 [37]32]29
43 |32 |32 ] 40 35

. Find the mean

. Find the standard deviation.

. The CEO of Michelin is worried that someone might be selling counterfeit Michelin tires in Delaware. He bases this idea on
the fact that the two most recent customers from Delaware reported their tires lasted only 26 thousand miles (for both
customers). Do you think Michelin tires are being counterfeited in Delaware based on these data? Explain.
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. You are deciding which battery to crder with your laptop. A list of customer reviews tells how long some of each battery has
lasted in hundreds of hours:

Battery A | Battery B
59 21
45 5.2
5.1 6.0
5.8 5.9
37 5.8

. Find the mean battery hife for each battery type.

. Find the standard deviation for each battery type.

. Which battery would you buy? Explain why (use the concept of standard deviation in your answer).
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4. The graphs of the curves ¢ and fare shown below.

a. What is the equation of curve 7

b. What is the equation of curve f?
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Title of Unit American Voices Grade Level Grade 9
Subject English Language Arts Time Frame Approximately 19 days
Stage 1 - Identifv Desired Results
Content Standards
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ELA Standards

CCSSETA-TITERACY RI9-10.1

Cite strong and thorough textual evidence to support analysis of what the text says exphicitly as well as inferences drawn from the
fext.

CCSSETATITERACY RI9-10.2

Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and 1s shaped
and refined by specific details; provide an objective summary of the text.

CCSSEIA TITERACY RI9-10.3

Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they
are introduced and developed. and the connections that are drawn between them.

CCSSETATITERACY RI0-10.4

Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings;
analyze the cummlative impact of specific word choices on meaning and tone

Analyze in detail how an author's ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of

a text (e.g.. a section or chapter).

CCSSEIA TITERACY RIO-10.6

Determine an author's point of view or purpose in a text and analyze how an author uses rhetonc to advance that point of view or
ose.

Ir\?ll.(;fsmS.]51I_.#\-I_.]'I'I':':RJ!'LCY_R_l'_EL1(].1[]

By the end of grade 9, read and comprehend literary nonfiction in the grades 9-10 text complexity band proficiently, with

scaffolding as needed at the high end of the range. By the end of grade 10, read and comprehend literary nonfiction at the high end

of the grades 9-10 text complexity band independently and proficiently.

CCSSEIATITERACYRI.O-103
Analyze how complex characters (e.g_, those with multiple or conflichng motivations) develop over the course of a text. mteract
with other characters. and advance the plot or develop the theme.

CCSSEIA TITERACY RT.9-10.5

Analyze how an author's cheices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time
(e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

CCSSETATITERACY RL0-1010
By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9-10 text complexity
band proficiently, with scaffolding as needed at the high end of the range.

CCSSETATTTERACY.T.9-10.1

Demonstrate command of the conventions of standard English grammmar and usage when wnting or speaking.
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CCSS. ETA TTTERACY.1.9-10.4

Determine or clanfy the meaning of unknown and nultiple-meaning words and phrases based on grades 9-10 reading and content,
choosing flexibly from a range of strategies.

CCSSETA TTTERACY.T 9-10.5

Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
CCSSEIA-TTTERACY T 9-10.6

Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, wniting, speaking, and
listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering
a word or phrase impertant to comprehension or expression.

CCSSELA TTTERACY W.9-10.2

Write informative/explanatory texts to examine and convey complex ideas, concepts. and information clearly and aceurately
through the effective selection. orgamization, and analysis of content.

‘Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-
structured event sequences.

CCSSETA TITERACY W.9-10.6

Use technelogy, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of
techmology's capacity to link to other information and to display information flexibly and dynamically.

CCSSETA TITERACY W.9-10.7

Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a
problem; narrow or broaden the ingquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding
of the subject under investigation_

Draw evidence from hiterary or informational texts to support analysis, reflection, and research.

CCSSETATITERACY W.9-10.10

Write routinely over extended time frames (time for research, reflection. and revision) and shorter time frames (a single sitting or a
day or two)) for a range of tasks, purposes, and audiences.

CCSSEIA TITERACY S1.9-10.1

Initiate and participate effectively in a range of collaberative discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 9-10 topics, texts, and issues, building on others” ideas and expressing their own clearly and persuasively.
CCSSEIATITERACY. STL.9-104

Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of
reasoning and the orpamization. development. substance, and style are appropriate to purpose, audience. and task.
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CCSSELATITERACY SL.9-10.3
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and inferactive elements) in presentations to enhance

understanding of findings. reasoning, and evidence and to add mierest.
CCSSETATITERACY SL0-106
Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.
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Enduring Understandings

Essential Questions

Students will understand ...

There are different perspectives of what it means to be Amenican
Exposition and dialogue are used to convey meaning and add
varety to writing

Comparing text 1s a way to deepen understanding of concepts and
ideas

Writing can help us understand and process leaming

Unit EQs
Is there such a thing as a “comect” way to be an “Amencan™

How does your generation define what it means to be an
Amencan today?

How do the realities of immigrants” expenences reflect or fail to

Author’s purpose for writing reflect American ideals?

How 1s an American identity created?
Knowledge: Skills
Students will know... Students will be able to...

How to write a concise summary

How to annotate text to support first and close readings text
‘What a metaphor, sinile and idiom are and how it creates more
precise word choice in text.

» Evaluate wrtten narmatives by analyzing how authors
sequence and describe experiences and events

» Expand knowledge and use of academic and content
voc

» Wnte a non-fiction narrative developing characters and
events using specific details and descriptions

* Use exposition and dialogue to convey meaning and add
variety and interest to writing and presentations

= Collaborate with peers to build on the ideas of other,
develop consensus, and communicate

= Integrate andio, visuals and text in presentations.
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Stage 2 — Assessment Evidence

Performance Task

Elements of the Performance Task

G — Goal Goal: Students will write a nonfiction narrative. Using the nonfiction narrative, students will

What should students accomplish annotate the text to prepare and present an interpretive reading. The students should use

by completing this fask? their own expenence or someone they know to write a narrative answernng: What 1s the
connection between a sense of one’s personal identity and one’s national identity? Do those
aspects of identity ever come mnto conflict? Students will perform an interpretive reading of

R—Role their nonfiction namrative for their peers.

What role (perspective) will your

students be taking? Role: Students are wnting from their own expenence or from the expenence of someone they
know.

A — Audience Audience: Classmates

Who is the relevant audience?

5 — Situation Sifuation: Students have spent several weeks reading and discussing selections n the wnit,

The context or challenge provided Amernican Voices, both real and fictional, who have moved from other countries and had to

to the student. work to build an American identity. They leamed it was easier for some than for others.
Students should use their own expenience or someone they know to write a namrative
answering: What is the connection between a sense of one’s personal identity and one’s
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P— Product, Performance

What product/performance will
the student create?

national 1dentity? Do those aspects of 1dentity ever come mnto conflict? Students should
consider geographical, social, legal and emotional aspects of the questions.

Product: The product will be two-fold:
1. Nonfiction namrative that includes sequence, exposition, and dialogne
2. Interpretive reading of nonfiction narrative

5 — Standards & Criteria for

Success See rubric submutted as a separate document. Two rubrics will be used — one for the interpretive
Create the rubric for the reading and the DDOE mbric for narrative wnting for grades 9-10.

Performance Task
Other Evidence Student Self-Assessment

Through what other evidence (work samples, observations,
quizzes, tests. journals or other means) will students demonstrate
achievement of the desired results? Formative and summative
assessments used throughout the unit to ammve at the outcomes.

How will students reflect upon or self-assess their learning?

Written summaries of text

Quick Writes

Performance Tasks

Discussion Questions

Observations

Selection Tests (optional and editable)

At the begimning of the umt students complete an umt goals self-
assessment. This assessment will be revisited at the end of the
unit for students to evaluate their progress toward meeting the
unit goals.
Prior to reading text students will assess their understanding of
vocabulary words. After reading students revisit and clarify any
misunderstandings they have about the words as a result of new
leamning from the text.
After the presentation of their work, they will be asked to write a
few sentences about how they felt about their project and
presentation. The sentences should answer the questions:
1. What part of your project made you feel the most proud?
2. What would you do differently if you had the same
assignment again?
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Stage 2 — Learming Plan
What teaching and [earning experiences will you use fo:

The umit is organized by lessons to be delivered to the whole proup and then in small proups. The summative assessment is a
performance task.
=  Whole-Class Learning How does your generation define what it means to be an American today?
«  Small-Group Learning How do the realities of immigranis " experiences reflect or fuil to reflect American ideals?
= Performance-Based Assessment How is an American identity created?

How will you engage students at the beginming of the unit? (motfivamonal set)

See the introductory lesson activity below.

TWhat events will help smdents experience and explore the enduring understandings and essential questions in the unit? How will
vou equip them with needed skills and knowledge?

# | Lesson Title Lesson Acfivities CCCs Resources
and Day Unit EQ- What does it mean fo be Amenican?

Allocation for

a 90 Minute

Block Class

WHOLE GROUP INSTRUCTION
1 L9105 Video: define
Students will watch a video and respond to a discussion prompt — Is being American:

Introduction “Amernican” a matter of geography or choice? Higp Le
to the Unit Review the unit goals with the students and have them rate how well they meet Lhnit goals
{Less than the goals at the start of the umit. Rankings will be revisited at the end of the unit. sheet
dav)
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Introduce academic vocabulary for the unit. Have students work in pairs to read Vocabulary
mentor sentences, predict the meaning of the words, and identify at least 2 related graphic
words. Explicitly teach words students had difficulty understanding organizer
Use a launch text such as Music for My Mother as an example of a nonfiction Launch text -
narrative. Explain to students that this is the type of wniting they will develop in Music for My
the performance-based assessment at the end of the unit. Have students read the Mother
text and lock at the way the writer builds the story. Have students mark the text (Lexilz 770)
to help them answer the following question: What meaningful details make this
narrative vivid and meaningful? Share in groups what was marked and explain
why.
Exit tickei — Quick Write. Consider class discussion, the video, and the launch
text as you think about this prompt. Prompt — How 1s an “Amencan” identity
created? Record vour thoughts in a quick write.
Building backeround for reading: Engage students in a discussion of the L9-10.4b Essay: A
A Quilt af a following: What is a patchwork quilt? Ask students to identify the single RIG-104 Quilt of a
Couniry essential characteristic of a patchwork quilt that makes it different from other RIS-10.5 Country
2 days) quilts. Engage students in a discussion about why patchwork quilts are so valued. | RI9-10.6 (Lexils 770)
Are the components valuable, or just the quilt as a whole? Infroduce concept RIS-10.10

vocabulary to the students asking them to rank their familianty with the words
prior to reading the text (Words disparate, discordant, pluralistic, interwoven,
diversity, coalescing).

Eirst Beading: Students will complete a first reading of the text completing the
following as they do so. NOTICE: You may want to encourage students to notice
details that present and support important ideas. ANNOTATE: Remind students
to mark passages that support the author’s central ideas. CONNECT: Encourage
students to go beyond the text to make connections—When have they
encountered times when differences and diversity were celebrated? Have students
return to the vocabulary to note any new understandings they may have with the
concept vocabulary.

Discuss the following questions, using evidence for the text, in small groups and
then in the larger group. According to Quindlen, what familiar object serves as an
1deal representation of America? What does Quindlen think unified Amenica’s
diverse ethnic groups before the end of the cold war? According to Quindlen,
how have other countries often handled deep ethnic divisions?
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Write — have students wnte a summary of the text.

Close Reading: Ask students what they know about quilts. Teacher note - Dig
deeper into the title, creating an analogy between Amenca’s diverse population
and quilts. Explain that quilts come together through a senies of patches. The
patches are sewn together to create one big piece of fabric. The stitches must be
sewn tight to prevent the patches from falling apart. Ask students if they think
that America could fall apart if the seams were not strong

Model for students close reading of paragraph 2 where repeated adjectives are
used Model a think alond for why the author has chosen to use the same
adjective to descnibe two very different things. Ask students What effect does the
deliberate use of repetiion create? Have students close read the remamder of the
text revisiting sections of the text they marked in the first read.  They should
annotate what they notice, ask questions about the text and write down what they
conclude. Students should think about the author’s choices of pattems, structure
techniques and 1deas included in the text.

Ouick write — Pick a paragraph or section of the text that grabbed your mterest.
Explain the power of the passage.

Engage students in discussion — possible questions. Explam Mano Cuomo’s
Commdrum DOK 2 How does this detail contribute to the development of
Quindlen’s ideas? DOK 2; Why is Quindlen reluctant to define “anything
remotely resembling a national character™? DOK 1 What qualities does she
propose are essenfially Amenican? Explam DOK 2; At the end of paragraph 3,
Quindlen says, You know the answer.” DOK 3 Explan what that answer is.
Why do you think she leaves that answer open-ended? DOK 2; What have you
leamed about Amernican identity from reading this essay? DOK 3

Chuck Write- Have students write a short reflection about how immigrants may
experience America. How nught immigrants feel about this country’s values? Do
they think people in America are equal? Encourage students to draw upen the
text for examples of ethmc diversity. Is this country strong enough to support its
diverse population? Why or why not?

Dhiscuss with students why an author might choose to use rhetoric or language
devices, such as analogy or imagery, in a text. Have them think about the
advantages and disadvantages of doing so. How does rhetoric shape the text?
How does it establish the author’s purpoze? Students should recognize that the
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author uses the qult analogy to develop her central ideas. To support students m
analyzing the craft and structure of text engage them in the following: Identify
three details in the first paragraph that support Quindlen’s idea that Amencais a
mash-up of different cultures. (b) According to Quindlen, what “notion” unites
American culture into a single whole? For Quindlen, why does the idea of a crazy
quilt capture a tension at the heart of Amencan culture? Provide passages from
the text that add to Quindlen’s analogy of the crazy quilt. Ask students to explain
how the selected passage develops the analogy. Ask students to select their own
passage from the text that they think adds to the analegy and to explain their
choice.

Revisit the vocabulary presented at the beginming of the lesson. Ask students to
identify which words contribute to the idea of unity, ands which contribute to the
1dea of fragmentation. Are there other words within the text that were not
presented in the list that connect to the concepts of unity and fragmentation?
May choose to administer all or parts of the selection test for “A Quilt of a
Country.”

Bulding backeround for reading — Discuss some immigrant contributions that L9-10.1b Essay - The
The have become part of Amencan culture. (Which foods do they enjoy from other | L.9-10.4b Immigrant
Immigrant ethnic groups? What are some local street or city names that come from RI9-101 Contribution
Contribution | languages other than English? What are some inventions from immmigrants7) R19-10.4 (Lexile 1320)
(3 days) Explain to students that they are going to read “The Immigrant Contribution™ RI9-105 DE Writing
which is a chapter from 4 Nation of Immigrants. They will read the text twice to | R19-10.6 Rubric for
compare the author’s purpose and use of persuasive techniques in “A Quilt ofa |FI19-10.10 | Explanatory
Country” with those of “The Immigrant Contribution ™ Point out the author of the | W.9-10.2 Writing
textis JFK. Ask how might JFK's family history have shared his opinions of W.9-10.9b

immigrants and their contributions to Amenca? What might his purpose be for
writing? Infroduce concept vocabulary to the students asking them to rank their
familiarity with the words prior to reading the text. (Words - descendants, stock,
minority, naturalization, fachions, assimilation).

First Reading - Students will complete a first reading of the text completing the
following as they do so. NOTICE: Encourage students to notice the author’s
definition and description of immigrants. ANNOTATE: Remind students to mark
key passages, such as the ones that illuminate the author’s depiction of
immigrants. Students may want to revisit these passages in their close read.

113




CONNECT: Encourage students to make connections to their own family
histories. Did their families come to the United States a very long time ago or
very recently? Ask them how they mught have felt coming to a new country.
Have students return to the vocabulary to note any new understandings they may
have with the concept vocabulary. Have students complete a word map for the
word descendent. Dhscuss the following questions, using evidence for the text, in
small groups and then in the larger group. According to Kennedy, why is it
impossible to speak about a parficular “immigrant contribution”™ to the United
States? What does Kennedy say are the two main reasons immigrants come to the
United States? In the case of which minority does Kennedy say the “melting pot™
has failed?

Write — have students write a summary of the text.

Close Read - Have students close read the title, “The Immigrant Contribution.™
Whe does Kennedy say are immigrants? What does Kennedy mean when he says
“contribution?” Model for stadents close reading of paragraph 1 and mark the
pronouns Kennedy uses. Model through think-aloud why JFK might use these
prenouns and the conclusion you draw. (Creates a sense of inclusiveness which
helps aid in persuasion. Ask students What is the effect of using this approach in
an essay about a social issue? If someone feels like a member, they are more
likely to be on the same side of the argument ). Have students close read the
remainder of the text revisiting sections of the text they marked in the first read.
They should annotate what they notice. ask questions about the text and write
down what they conclude. Remind stadents to focus on the author’s purpose and
nouns and verbs that have positive connotations or add to the persuasive nature of
the text.

Cruick write — Direct students” attention to the description of equality in
paragraph 16. Have students write a paragraph in which they discuss the author’s
use of the word aquality in comparison to the literal definition of the word. Have
students write a reflection about the types of equality discussed i the text. and
whether people are ever truly equal.

Engage students in discnssion — possible questions. Does Oscar Hanlin's
statement support or refute Kennedy's mam 1dea as it 1s expressed in the first
paragraph of this selection? Explain. DOK 2; What information does Kennedy
provide about the imnuprant status of some of the signers of the Declaration of
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Independence? DOK 1 Analyze How does this informaton connect to has earher
point about all Americans? DOK 2; According to Kennedy, what did the idea of
the “melting pot™ once mean? DOK 1 Infer For Kennedy, how has that 1deal
changed in modem times? Explain. DOK 3; What have you leamed abeut the
nature of American identity from reading this essay? DOK 3

Discuss with students why an author mught choose to use all three types of
persuasive appeals. Have them think about the advantages of using more than one
type of persuasion. Direct their attention to all the parts of the text, including the
title. quotes and images, as well as the main content. Remind students that some
readers may respond more strongly to some types of persuasion over others.
Appeals to authonty: Using statements made by experts on the topic.

Example: Accerding to the Library of Congress. nearly 12 millien

immigrants armived i the U.S. between 1870 and 1900.

Appeals to reason: Making arguments based on logic and supported

by facts or data. Example: Haley's improved study habits have paid

off because she earmned an A In every subject.

Appeals to emotions: Using words that lead readers to have strong

feelings, such as pnde, patriotism, or anger. Example: If you love

your country, you'll vote for Senator Adams.

Students will use textual evidence to record at least two examples of persuasive
techmiques Kennedy uses in his essay. They will explain in what ways each
example makes Kennedy’s ideas convincing. In small groups students wall
discuss which techmigque Kennedy uses the most and why they think he
emphasizes one techniqoe over others.

COnuck wmnite — Which type of persuasive techmique do you find most effective m
this essay? Why?

Revisit the vocabulary presented at the begimming of the lesson. In pairs students
will select two concept vocabulary words other than descendants. How does each
word relate to 1deas about populations and group identities? What other words m
the selection connect to the concepts of populations and group identities? Be
prepared to explain to the class.

Writing to Compare — Students have read two essays that discuss Amencan
cultural diversity. Based on your reading of “A Quilt of a Country™ and “The
Immigrant Contnbution,” how does diction and tone reflect each author’s
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purpose, audience. and message? Using pre-wnting and draftimg activities along
with your notes to write an essay comparing the diction cheices used by both
authors.

Mini-lesson: Discuss the definition of dependent and independent clauses and
create several examples of each as a class. Read both independent and dependent
clauses aloud to aid students’ understanding of the distinction between them

Provide students with examples of each from “The Immigrant Contribution.”
Have students write three examples of dependent and independent clauses in
random order on a piece of paper. Then, have students exchange these papers
with classmates in order to 1dentify each example. Review incomect
classifications as a class in order to further clanify the distmctions. Pre-writing;
Tell students that as they analyze the diction in these two texts (A Quilt of a
Country and The Immigrant Contribution), they will see that each author
achieves a specific tone through the vocabulary that he or she chooses. Help
students see that words have power to make a writer's work seem formal,
informal, friendly, or academic. Explain to students that you want them to
analyze the writer's diction in the two texts. They are to choose two passages
from each text that they think uses especially interesting language. They should
describe/explain the type of diction each passage displays (i.e. informal. formal.
peetic, ordinary, sophisticated. slangy. technical, scientific, concrete, abstract).
How does each author’s diction and tone reflect his or her purpose for writing
and the andience he or she 1s trying to reach? Drafimg: Use the mformation from
pre-writing to identify passages to use as examples in your essay. Passages
should display each author’s diction that the student thinks offier a clear
difference or similanty. Have students identify the passages and the point 1t will
support. At least 4 passages should be identified. Students should use the
passages to state a one sentence central idea thesis statement for an essay.
Students will work with pariners to revise and edit the essay. (Use state mbric for
explanatory writing)

May choose to administer all or parts of the selection test for “The Immigrant
Contribution™
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American Buldng backsround for reading — Ask students to name the most muportant L9-10.1b Short stary —

History historical event they can remember. Do they remember the day it happened? Do | L.9-10.4c American

(2 days) they remember what they were doing when they heard the news? Explain to L9103 History by
students that they are going to read a short story called American History by RL9-10.3 Judith Ortiz
Judith Ortiz Cofer. As students read. they are looking for content in the text to RL9-10.10 | Cafer
answer: How does her childhood environment, both physical and societal, Wo-103 (Lexile 1000)
influence her sense of identity as an American? Introduce concept vocabulary to | W.9-10.3e Alternative
the students asking them to rank their fammlianty with the words poior to reading Endings
the text. (Words — anticipated, infatuated, enthralled, devoted, elation, impulse). Worksheet

First Reading - Students will complete a first reading of the text completing the
following as they do so. NOTICE: who the story is about, what happens, where
and when it happens, and why those invelved react as they do. ANNOTATE: by
marking vocabulary and key passages you want to revisit. CONNECT: ideas
within the selection to what you already know and what you have already read.
After reading ask the students: On what memorable day m history does this story
take place? How does the narrator first become aware of Engene? Why does the
narrator like Eugene even before she meets im? According to her mother, how
does Elena seem to feel about Eugene? How does Eugene’s mother react to
Elena’s visit? Have students retumn to the vocabulary to note any new
understandings they may have with the concept vocabulary after the first reading
of the text.

Write — have students write a summary of the text.

Close Read - Ask students to tell which period of America’s history they find
most interesting. American Revolution? Civil nghts era? The new millennium?
Ask students how they think the present period of time will be described in
history books of the future. Students may have marked paragraph 1 during their
first read. Use this paragraph to model for students and help them to understand
the place that helped shape Elena’s identity as an American. Have students mark
details in paragraph 1 that show the characteristics of El Building. Guide students
to consider what these details might tell them  Ask what a reader can infer about
El Building. Help students to formulate conclusions about the importance of
these details in the text. Ask students why the author might have included these
details. Remind students that a character plays a role in the action of a literary
work. Sometimes a character can be an inanimate object or thing, rather than a
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person or ammal. Have students watch for character traits that can be ascnbed to
El Building in passages to come and include these in their highlighting and
annotation. As a class reread paragraph 3. Remind students to focus on the vivad
language in in this paragraph used to describe the temperature on the playground.
Ask: Why is the narrator so focused on feelings of hot and cold? Have students
close read the remainder of the text revisiting sections of the text they marked in
the first read. They should annotate what they notice, ask questions about the
text and write down what they conclude. Remind students to focus on the
author’s characterization and word choice in the text to paint vivid pictures in the
reader’s mind. Paragraph 12 and paragraph 29-30 can be used to model close
reading, if needed.
Engage students in discussion — possible questions. Explain the contrast in
Elena’s feelings toward her own home and Eugene’s house. Cite descriptive
details that reflect these feelings. DOK 3; In what ways does this story reflect
social issues facing America in the 1960s? Consider descriptions of Elena’s
school and neighborhood, as well as Eugene’s mother’s reaction to Elena. DOK 3
hat subject is Elena planning to study with Eugene? DOK 1 What other reasons
might Ortiz Cofer have for calling this story “American History™? DOK 2; What
does it mean to be “American™? DOK 2
Discuss with students why the author might fee] that the use of interal and
external conflict is an effective way to tell Elena’s “Amencan” story. Have them
think about others in the story who also may be struggling with their own values
or societal pressures. Femind students that, if there is no conflict, there is no
story. Have students go back through the text to provide examples of mternal and
external conflict.
Cruick Write - Elena is not the only character in “American History™ who is
conflicted Have students write a short paragraph (three or four sentences) from
Eugene’s point of view. What does he say about his relationship with Elena,
since that is not explored in the story? Share

— Ask: How do the vocabulary words help the writer describe
characters’ emotions? Have students individually find two other words in the
selection that descnbe a strong emotion. (Come back to this when students
engage in the performance writing task). Discuss with students the definition of a
prepositional phrase, an adjective phrase. and an adverb phrase. As you review
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the examples with students, explain that a preposihonal phrase functions as either
an adverb or an adjective, depending on what it modifies. Have students find
examples of each in the text.

Witing - Explain to students that a story’s ending is what leaves a lasting
impression on the reader. The author can guide the reader to a specific conclusion
or cause the reader to have certan thoughts and feelngs that last long after the
book is closed. If you want your story to stay on the reader’s mind, write it with a
powerful ending. Share with students samples of powerful endings from 2-3
sources. Have students discuss the ending of American History by Judith Oritz
Cofer and makes it effective/powerful. Have students complete the Altemative
Endings worksheet. Have students reflect on the following questions as they
complete their writing: How did you make your portrayal of the characters
consistent with the earhier part of the story? Did you include any prepositional
phrases in your writing? If so, how did they help you be more descriptive or
precise? Which words in your writing do you feel are especially effective in
portraying characters’ thoughts or feelings? Have students share. IN small groups
students should discuss: What have you leamed about American identity from
reading this selection?

May choose to administer all or parts of the selection test for “American
History™.

Whole Group | Assignment - Think about how the authors of “A Quilt of a Country,” “The W9-10.3 DE rubric
Learning Immigrant Contribution.” and “American History” explore American identity. WO9-10.10 | for narrative
Performance | Consider how the idea of Amencan identity has changed over time. Then, use L9106 writing
Task your own experience, or that of someone you know or have studied, to write a

(2 days) bnef narrative that explores this question: How does your generation define

what it means to be an American today?

Launch - Ask students to write examples of the different ways Americans are
connected to cne another after reading “A Cuilt of a Country,” “The Immigrant
Contribution ™ and “American History.” You might guide them with the
question: “What do Americans have in common with each other?”

As students share, ask them to cite specific examples from the texts to support
their ideas. Explain to students that the key to wnting a compelling nonfiction
narrative is to select an event or experience that is meaningful to the writer. Key
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1deas to point out to students are: They will write a stronger narrative if they have
a personal connection to the event or experience. Instruct them to include details
that will interest readers and make them want to read the whole story. Encourage
students to grab the reader’s attention by beginning the narrative with an
especially interesting detail. Emphasize how mmportant it is for a writer to show
readers what 1s happening and that simply telling them flat details might cause
readers to lose interest in the narrative. Have students skim “American History,”
makimng note of the places where the wnter shows, rather than tells. the reader
what is going on. Remind students that dialogue can help establish each
character’s personality. Using distinct word choices, a writer can establish that
each person in the story has his or her own voice. When students are in the
revision process remind them that in a nonfiction narrative, the purpose of the
conclusion is the same as it is in other forms of wnting. It should wrap up the
narrative in a meaningful way and help the reader understand its message.
Dialogue is an opportunity to illustrate how each person is unique. Have them
review all mstances of dialogue to find areas where the people do not come
across as real or where their words don’t sound distinctive. Students should be
encouraged to engage in peer review with more than cne peer for revision and
editing. (The Delaware rubric for narrative writing will be used to assess the
performance task )

SMAII GROUP INSTRUCTION
Launch for small group instruction - What 1s 1t Iike to build a new hfe in America? And what happens when newcomers are greeted with
confusion or suspicion rather than welcome? The selections you will read present different perspectives on the experience of becoming
Amencan You will work in a group to continue your exploration of Amencan identity.

5 |Rulesofthe |Building background for reading - In small groups students discuss what games 19101 Novel
Game (other than chess) they have played that involve using strategies to win. Have L9-104a excerpt from
(2 days) they ever applied these strategies to real-life situations? Were these strategies 19-10.4d The Joy Luck

useful? How important is it to play by the rules? Should rules given by parents or | L.9-10.5b Club — Rules
adults m authority always be followed? When does it make sense to challenge L9103 of the Game

these rules? Have groups discuss the concept vocabulary words and share their RL9-10.10 | (Lexils 1000)
familianty or knowledge of each one (deftly, relented, plotted, concessions). SL9-104
Have groups discuss how words surmrounding an unknown word help them nammow
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down possibiliies of meaning, especially when the unknown word has multiple
meanings. While competing the first reading students should model for each
other the use of context clues to identify the meaning of these words.

Fizst Read — Students will conaplete a first reading of Rules of the Game from
The Jov Luck Club by Amy Tan independently completing the following as they
do so. NOTICE: who the story is about, what happens. where and when it
happens, and why those mvolved react as they do. ANNOTATE: by marking
vocabulary and key passages you want to revisit. CONNECT: 1deas within the
selection to what you already know and what you have already read. After
reading have students discuss in small groups the following questions: How does
Waverly first obtain a chess set? What advice does Waverly's mother give her
about finding out “why” important things are done? Why does Waverly become
angry with her mother at the market?

Wiite — as a small group write a summary of the text.

Close Read - Ask students to consider the following prompt: Fhat is the
figurative meaning of the title? As students discuss the prompt in their group,
have them describe a situation where they or someone they knew had to follow
the rules of scmeone in authonty to get what they wanted. As groups perform
their close read, circulate and offer support as needed. Femind proups that when
they read fiction, they should be sure to identify the leading characters.
distingush the main events, and follow the plot. Note - Areas where the teacher
may want to provide small group support or modeling: 1). Circulate among
groups as students conduct their close read. Suggest that groups close read
paragraph 2. Have students mark details in paragraph 2 that demonstrate the use
of an idiom. Guide students to consider what these details might tell them. Ask
what a reader can infer from these details and accept student responses. 2).
Circulate among groups as students conduct their close read Suggest that groups
close read paragraph 14. Encourage them to talk about the annotations that they
mark. Have students mark detals in paragraph 14 that mdicate the narrator’s
memories and views regarding the Chinese Santa Claus. 3). Circulate among
groups as students conduct their close read. Suggest that groups close read
paragraph 19. Encourage them to talk about the annotations that they mark. Have
students mark details in paragraph 19 that use hyperbole to convey the power of
the chessboard over Waverly's brothers. Guide students to consider what these
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details mght tell them Ask what a reader can infer from what was annotated. 4).
Circulate among groups as students conduct their close read. Suggest that groups
close read paragraphs 59-63. Encourage them to talk about the annotations that
they mark. Have students mark details in these paragraphs that indicate conflict
between Waverly and her mother. Guide students to consider what these details
might tell them. Ask what a reader can infer from what was annotated. Help
students to formulate conclusions about the importance of these details in the
text. Ask students why the author might have included these details.

the Text — In small groups have students reread paragraphs 1-3 and 76—
77 of “Rules of the Game.” Have them discuss: What does the image of the
“strongest wind” represent to you? Why does Tan return to the “strongest wind™
image at the end of the story? Explain. Have students work with their group to
share other key passages from the story. Discuss parts of the text that they found
to be most meaningfiul. as well as questions they asked and the conclusions they
reached as a result of reading those passages. Ask students to discuss the
following question: What has thus selection taught you about American identity?
With the whole group discuss with students how main characters in fictional
narratives often have conflicting traits and motivations which heighten the
tension of a story. Have students discuss stories they have read where main
characters are parent and child. Ask which type of conflicts these characters
would have. In small groups have students idenfify at least two conflicts
Waverly and her mother face in Rules of the Game. For each conflict, the group
should explain how the character responds and the reasons for the response. Cite
at least two ways in which Waverly's actions or reactions change the situation
and move the plot forward. Cite the same for her mother. Discuss whether
Waverly and her mother change or grow as a result of their experience. If so, in
what ways? If not, why? What central ideas do Waverly and her mother’s
conflict emphasize? What insights about life or the human condition does the
story express?
Language — Explain to the class that the concept vocabulary words they reviewed
and discussed prior to reading the text are all related In their group, students
should determine what the words have in common. Ask them to 1dentify another
word that would fit into the category.
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Tell students that participial phrases are often used to add extra detail, a purpose,
or reason to a senfence or thought. Review examples of both types of participial
phrases (present and past) from the text. Possible examples are: Helping her
mother with yard work, Cassandra felt tired.; Exhausted from a long day’s work,
she was happy to watch a movie that night : The girl who was playing chess won
the game ; The chess piece that was massing was found again. Students should
work individually to mark sentences from Rules of the Game and write the word
1t modifies. When they have fimshed | students should compare their responses
with those in their small group.

Individual work:

We hived on Waverly Place, in a warm, clean, two-bedroom flat that sat above a
“Little sister, been a long time since I play with dells,” he said, souiling
benevolently.

I felt the wind rushing around my hot ears.

Her black men advanced across the plane, slowly marching to each successive
level as a single unit.

Quick Write - Working individually students are to write a short paragraph about
Rules of the Game, using two participial phrases. Students should mark the
participial phrases and identify the words they are modifying.

Writing on
the Wall
(2 days)

Building backeround for reading - Ask students to think about characters in
literature, movies, or sengs who felt sad or lonely. How did those characters deal
with their emotions? Ask students to consider the ways people can express their
emotions and discuss specific factors that impact people’s means of expression.
Point out words the students will encounter in their reading of the text (memento,
composed, mscrbed). Have small groups discuss what they think these words
mean. Explain to groups there are several types of context clues they may
encounter when reading to help them understand word meanings - synonyms,
restatement of an 1dea. and contrast of 1deas and topics— discuss how these types
of clues can help clanify meaning. Encourage groups to think of cne other type of
context clue that they might encounter in a text. Possibilities include examples,
antonyms, and definitions. Remind them that as they are reading, they should use
context clues to help them understanding the meaning of new words, inclading
the 3 infroduced for the blog in parenthesis above.

L9-104a
L.9-10.4b
R19-10.2
R19-104
R19-10.10
W9-10.7
SL9-10.5

Media: Blog
FPost— The
Writing on
the Wall by
Camille

Dungy
(Lexile 1160)
Digital
FPresentation
Rubric
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First Read — Stadents will complete a first reading of The Wrniting on the Wall by
CmﬂeDlmg}mdepenﬁmﬂymmplehngﬂ:efoﬂuwmgasﬂwydosa NOTICE:
Encourage students to nofice new information about the wall and why pecple
mnteracted with it. ANNOTATE: Remind students to mark passages they feel
evoke an emotion in readers or are worthy of analysis in their close read.
CONNECT: Encourage students to go beyond the text to make connections.
Have them consider how a person might react to spending time in a jail or a
prison. After reading have students diseuss in small groups the following
questions: Who was sent to Angel Island and under what circumstances? Why
were the poems inscribed on the walls at Angel Tsland so hard to see? According
to the writer, how will preservation of the Angel Island Detention Center poetry
benefit her as a peet?

Write — as a small group write a summary of the text.

Close Reqd - Ask sudents to identify examples of writing that appears on walls,
such as praffiti Discuss the fact that some may consider it vandalism, while
others may consider it art. Ask students to consider how the poetry wntten on the
walls of Angel Island relates to these ideas. 4s groups perform their close read,
circulate and offer support as needed. Remind groups that with informative and
expl texts there should be a sentence that clearly identifies the topic.
Readers should locate the topic and notice the ways the author develops it
through the text. Nofe - Areas where the teacher may want fo provide small
group support or modeling: 1), Circulate among groups as students conduct their
close read. Suggest that groups close read paragraph 2. Encourage them to talk
about the annotations that they mark. Guide students to consider what these
details might tell them Ask what a reader can mfer from the mode of discourse.
2. Suggest that groups close read paragraph 10. Gude students to consider what
these details might tell them Ask what a reader can infer from what was marked.
3). Suggest that groups close read paragraph 16. Have students mark details n
the paragraph about the work to preserve the poems on the walls at the detention
center on Angel Island

Analyze the Text— With your group, reread the poem in paragraph 3 of the
selection. How do you mferpret this poem? How does the speaker compare with
the heroes of the past? Work with your group to share the passages from the text
that yon found especially important. Take tums presenfing vour passages.

124




Dascuss what you notice in the text, the questions you asked, and the conclusions
you reached. What does it mean to be “American™ What have you learned about
American idenfity from reading this text? Discuss with your group.

Discuss with students the different examples of informative texts, such as
magazine articles, encyclopedia entries or blog posts. Discuss the various types
of supporting detail that writers use to develop a supporting idea. Point out the
importance of supporting the central idea as it helps the reader accept and
understand the author’s premise. Explain that 1t is often helpful to mclude a
variety of support types. Individually students will respond to the following: At
what point in “The Writing on the Wall” does Camille Dungy state her central
1dea? In your own words, restate that idea. Students will also 1dentify at least one
example from the text for each type of detail (description, example, fact, reasons)
and tell how it develops or refines the central idea.

Langugge — Explain to the class that the concept vocabulary words they reviewed
and discussed prior to reading the text are all related In their group, students
should determine what the words have in common. Ask them to 1dentify another
word that would fit into the category. Find the sentences where these words were
used Ask students to discuss how the author’s choice of these words made the
sentences more vivid. Point out the word memento. Explain the Latin root for
the word, (mem) which means “to remember.” In small groups have students
come up with at least two other words that use this root and define the word.
Research— In small groups, students will conduct research using a vanety of
sources and prepare a digital presentation. They should gather relevant visual
evidence to give strength to the presentation. Choose from the following topics:
Angel Island Research the Angel Island Immigration Station. Find maps. photos,
records, blueprints, and other items to give the andience an understanding of
exactly where the station was and what 1t was like. Make sure the presentation
addresses questions such as: Who exactly was brought to Angel Island? Were all
inmates immigrants? Where were the groups (Europeans, women and children,
Asians) each housed and under what conditions did they live? Poetry The poems
of Angel Island are said to follow the classic style of well-known Chinese poets.
Research one or two of these poets and compare their work with that of one of
the poets on Angel Island. Classic poets to investigate include Li Bai, Tu Fu, and
Wang Wei. Chinese Immigration Research Chinese immigration to the United
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States from 1910 to 1940. How many Chinese immigrants ammved? What were
the commeon reasens that most of these immigrants came to San Francisco? How
did their motivations and expectations influence the poetry at Angel Island? The
presentation may include photos, video, and audio as well as text. Use the
Internet and other sources to obtain these materials. (Consider having students
upload their presentations with audio allowing all students to view and comments
through discussion board.)

Elements of a Successful Digital Presentation

With a Little
Help From
My Friends
1 day)

A topic of the A main idea Facts, Media that | Careful

right size, that shows details, waork well in | research

meaning that it a clear examples, presenting that

can be coverad focus and the topic avoids

in the time and explanation | and the ermors in

space allotted 5 that main idea fact or in
support the presentat
main idea ion

Building backeround for reading - What would it be like to settle in a foreign

country where the language, the food, and the climate are totally new? Engage
students in the meaning and usefulness of the word “foreign.” Ask them if they
would try to learn the local language and customs and become part of the
commumity, or whether they would be happy to remain a foreigner.

First Read — Students will complete a first reading of “With a Little Help From
My Friends™ by Firoozeh Dumas independently completing the following as they
do so. NOTICE: Encourage students to notice the opening image of the selection
and the mood it conveys. Also, point out the mmportance of footnotes in thas
selection.

ANNOTATE: Remind students to focus on passages of key importance or of
interest. CONNECT: Encourage students to go beyond the text to make
connections with their own personal experiences or the experiences of someone
they know or have heard of through movies or television. After reading have
students discuss and clanify details from the text in small groups the following
questions: How did most Americans treat Dumas and her family during their first

R19-103
RI19-10.10
WJ9-10.2
Wo-10.2b
19-10.5

Memoir—
With a Litile
Help from
nry Friends
[from Fumny
in Farsi
(Lexile 920)
Craft and
Structure
Organizer
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year m the United States? What surpnised the young Dumas about Amencans’
knowledge of geography? What joke did Dumas play on boys who pesterad her
to teach them bad words in her native language? According to Dumas, how did
things change for Iramian immigrants to the United States after the Iranian
Revolution?

Clase Read - Ask students to imagine how this selection would be different if
Firoozeh had only known America after the Iranian Revolution. Would she have
been treated with kindness? What view would she have of Amenca? In groups,
students should revisit sections of the text that they marked in their first reading.
As groups perform their close read, circulate and offer support as needed. Note -
Areas where the teacher may want to provide small group support or modeling:
1). Suggest that groups close read paragraphs 1 and 2 and think about the
author’s tone. Encourage them to talk about the annotations they mark. Have
students mark details in paragraphs 1 and 2 that show the author’s opinion of
Americans. Guide students to consider what these details might tell them Ask
what a reader can infer from the author’s initial impressions of Amernicans. 2).
Suggest that groups close read paragraphs 14-15. Have students mark details in
paragraphs 1415 that the author uses to describe the questions she is asked.
Guide students to consider what these details might tell them Ask what a reader
can infer from these questions.

Analvze the Texi — Within the small group, reread paragraphs 1819 of “Witha
Little Help From My Friends ™ What change in the attitade of Americans toward
Tran did Dumas see in a few short years? How did Dumas fee] about the change,
and were her feelings justified? Students should work with their group to share
the passages from the text that they found especially important. Take tums
presenting the passages. Discuss what they notice in the text, the questions they
asked, and the conclusions they reached What has this selection taught about
American identity? Discuss with the group. What has this selection taught you
about Amencan identity? It is important to discuss with students that
autobiographical writing may be biased Taking note of the perspective m which
a person’s story is told 1s important. In “With a Little Help From My Friends,”
the author is talking about the political climate at the time of her childhood. In
terms of accuracy, the reader must note that Dumas is remembering things and
writing them down through a child’s lens. However, this also shows that social
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and historical context memoirs can be similar to pnmary source documents of a
time period. They lend personal and emotional layers to history that might
otherwise be lost. Students should work independently. Using the chart (attached)
identify details from the memoir that show each aspect of the social and historical
context. Then, discuss within the small group how Dumas uses each detail to
support an insight. Stadents should cite textual evidence to support their answers.
Language — Discuss with students that a variety of jokes that they know are
actually examples of figurative language. Writers have been using figurative
language to ammse their readers since well before Shakespeare, and Dumas is
following in this tradition. In “With a Litile Help From My Friends,” the author
uses three types of fisurative language to add humor to her story: metaphor, or
comparing by describing one thing as another; simile, or using like or as to
compare two unlike items; and hyperbole, or exaggerations and oufrageous
overstatements. Review examples of metaphor, simile, and hyperbole. Have
Quick Write — Have student write a paragraph describing daily events n their
school. They should use at least one metaphor, simile and hyperbole.

Morning Talk

Immigrant
Picnic
(1 day)_

Building background for reading - America has been called a “melting pot™
because people from all over the world have come here to Iive. What does it
mean to be an immigrant? Do you know any people or families who have
immigrated? What challenges did they face? Engage students in a discussion
abcnnwhatltmamtumgrmmhdpsetthe context for reading “Moming
Talk™ and “Tmmigrant Picnic.”

First Read - Students will complete a first reading of “Moming Talk™ by
Roberta Hill and Immigrant Picnic by Gregory Djanikian independently
completing the following as they do so. NOTICE: Encourage students to focus on
the basic elements of each poem to ensure that they understand the message the
author 1s conveying. ANNOTATE: Remind students to mark lines or stanzas they
would like to revisit in order to enhance comprehension or to increase their
aesthetic appreciation. CONNECT: Encourage students to compare the thoughts
and feelings expressed in the poems with what it means to immigrate. After
reading have students discuss and clarify details from the text in small groups the
following questions: According to the speaker, what have bird watchers agreed?

RL9-105
FL9-10.10
SL.9-10.1c
SL9-10.1d
L9-10.3a

Foetry —
Morning
Talk by
Roberta Hill;
Immigrant
Picnic by
Whiteman/'Gr
egory
Djanikian
(Lexile
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According to the robm, where did the speaker’s people come from? On what day
does the picnic take place? What type of food is the speaker thinking of at the
end of the poem?

Close Bead - Ask students to consider the following prompt: Imagine you are an
immigrant to a new country. How would you go about leamning the language?
How would you leam about the culture of your new home? As students discuss
the prompt in their groups, have them consider what kinds of support someone
would need to successfully immigrate to a new country. As groups perform their
close read, eirculate and offer support as needed. Note - Areas where the feacher
may wani to provide small group support or modeling: 1). Students may require
support to identify the theme of a poem because it is typically implied rather than
directly stated. Remind students that the theme is not the subject of the poem, but
rather the message or insight about hife that the poet conveys. To figure out the
message of the poem “Moming Talk,” direct students to examine stanzas 2
through 4, paying specific attention to the dialogue between the speaker and the
bird. Ask them to think about how the details of this conversation relate to one
another and contribute to the overall meaning. 2). Suggest that groups close read
lines 18-22 of the poem “Immigrant Picnic.” Have students mark details in these
lines that show the speaker’s reaction to his family’s use of English phrases.
Guide students to consider what these details might tell them. Ask what the
reader can infer from the dialogue in the poem. 3). Call students’ attention to
lines 18-22 of the poem “Immigrant Picnic.” Point out to students that the poet
uses the simile to describe the crazed actions of the son and as a way of peinting
out the language differences between the mother and son.

Analyze the Texi — Within the small group, have stodents reread lines 4530 of
“Immigrant Picnic.” What recognition is the poet making when he compares
words to nuts? Explain. What have these poems taught about Amencan identity?
Discuss this question within the group. Explain to students that while there is no
one correct way to write a poem, there is a correct way to read cne. Explain the
uses of lines and stanzas. As a class analyze the line and stanza breaks in both
poems.

Small Group
Performance
Task

i - You have read about immigrants’ experiences as they strove to
adjust to the United States. Work with your group to develop a podcast that

Wo-10.6
SL9-104
SL.9-10.5
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(1 days)

addresses this question: How do the realities of immigrants’ expenences reflect
or fail to reflect American ideals?

Students should work with their small group to discuss the types of expenences
that new immigrants to the United States have. Consider new immigrants” social
interactions, their efforts to acquire a new language, and the economic challenges
they face. First, discuss how you would define American 1deals. Then, 1dentify
key immigrant experiences and whether they reflect American ideals, such as
fairness and equality of opportumity.

Title Kev Experiences / American Ideals

The Rules of the Game

The Writing on the Wall

With a Little Help From My Friends

Momming Talk

Immigrant Picnic

Students should be reminded to be thorough as they list the different expeniences
included in the reading selections and the way the expenence reflect Amencan
ideals. Femind them that they might choose to include stories about the
Immigration experience from other sources. Students must provide evidence to
support any conclusions they draw about the immugrant expenience and how 1t
reflects American ideals.

SL.9-10.6
L.9-10.6

10

Independent
Learning and
Connections
{1 day)

In this part of the unit, students will complete their study of Amenican 1dentity by
exploring an additional selection related to the topic. They will then share what
they learned with classmates. To support students in choosng a text, the teacher

may do the following- Have students look back and think about the selections

FL9-10.10
RI9-10.10

When I was
Puerio Rica

Esmeralda
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they have already studied. Students should ask themselves what more do they Semitiago —
want to know about the topic of American identity? Then have students preview Memoir
the five selections by reading the descriptions. Think about which one seems (laxile 900) ;
most interesting and appealing? Selections from which to choose are listed in the Finding a
night column. Voice: 4
First Read — Once students have selected the text to read, they should engagen a Taiwanese
first reading of the text using the following steps. NOTICE: Students should Family
focus on the basic elements of the text to ensure they understand. Adapts to
ANNOTATE: Students should mark any passages they wish to revisit during America by
their close read. CONNECT: Mark passages that connect what they've read to Diane Tsai—
other texts or personal experiences. Have students write a summary of their Essay (lexile
reading. 1180); 4
Close Fead — Have students revisit the annotations they made during their New
first read. Then, students should analyze one of the author’s choices Colossus by
regarding the following elements: Enmma
= aclearly described situation or problem Lazarus -
= awell-structured, logical sequence of events Poem; Lag
= details that show time and place Alien by Pat
= effective story elements such as dialogue, description, and reflecticn Mora -
= areflective conclusion Poem; Grace
Have students revisit the summary they wrote for revision. Once students ‘ﬁ"’“ and the
have completed their close read have them get into groups (jigaw) according to Fight for
the selection they have chosen. Then, have students meet to discuss the selection Immigrant
in depth. Students should use their annotations to guide the discussion. Rights in
Have students gather into groups so that all selections are represented. Students Amencﬂ_by
will share the selection they read so that students have an additional source of BBC- Video
evidence to use dunng the final performance assessment. As students prepare to
share, remind them to highlight how their selection contributed to their knowledge
of the concept of survival as well as how the selection comnects to the question
What does it mean to be “American™? Direct students to take note of how their
classmates” chosen selections align with their current position on the essential
question.

11 | Unit Narrative Writing - Students have read about various characters. both real and wWoa-1013 Annotated

Performance- | fichonal, who moved from other countries and had to work to build an Amenican | W.9-10.9 reading
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Based 1dentity. It was easier for some than for others. Before bemmming the assessment | SL.9-10.4 notes,

Assessment ask students to think about how immigrants and native-bom Americans might L9-10.6 writings, and

(1-2 days) have different perspectives about Amencan identity. Explain the assignment to assignments
from the umit

students which is to write a nonfiction narrative on the following topic: How is
an “American” identity created? Femind students to use their own expenience or
the experience of someone they know to write a narmative answenng this
question. Students should consider geographical, social, legal, and emotional
aspects of this question. Additional questions to consider include: What 1s the
connection between a sense of one’s personal identity and one’s national
identity? Do those aspects of identity ever come into conflict? As students write
their narrative, they should draw comparisons to the real or imagined experiences
described in the selections in this unit. Students should make sure that the ideas
they want to express are fully developed by meaningful details, and that they
establish a clear sequence of events. Review the rubric with students. Remind
the students that the rubric is a resource that guides their writing and revision.
Interpretive Reading - After completing the final draft of your nonfiction
narrative, plan and present a brief interpretive reading. Students should be
reminded to not simply read the narrative aloud. Have students complete
following steps to make the presentation engaging.
= Go back to the narrative and annotate the ideas that provide reflection on
experiences and events.
= Refer to the anmotations to guide your presentation.
. Use appropnate eye contact, adequate volume, and clear prommciation.

; Look back at the Unit Goals chart you completed at the
beginning of the unit. Revisit the ratings you made mitially. Think about the
readings and activities that contributed the most to your understanding. Then, rate
how well you meet the goals now. Which activity/text tanght you the most about
'what it means to be “American”™? What did you leam?
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Considerations

Comments

Purposeful adjustments to the curriculum
content (not outcomes), instructional practices,
and/or the learning environment to meet the
learning needs and diversities of all students?

For stuggling students:

Some may participate in discussions, but there will be ample opporfunities for the
teacher to check m personally with students who need more gndance. Struggling
students will also have access to leveled text and andio version of the readings.
Written assignments can be modified as shorter writing pieces or more time may
be given to complete the task, while stll meeting the standards and showing that
leaming has occurred. Because the unit includes planned time for small group
instruction, students can be grouped homogenously and pulled to work directly
with the teacher for more personalized instraction.

For students who need a challenge:
The shorter writing pieces can also be modified for students who are advanced

writers. A writer may choose, for instance, to expand their assignment from a
paragraph to a longer essay. Their final task could go deeper or their projects
could include more extensive writing and/or presentations. Because the unit
includes planned time for small group instruction, students can be grouped
homogenously and pull to work directly with the teacher for more personalized
instruction.

Instructional Approaches:
Use of a variety of teacher directed and
student-centered instructional approaches?

Activities m this umit inchade discussions, which would be mtroduced by the
teacher, then the students will be given the opportunity to lead and participate as
structured by the teacher. Teachers are encouraged to plan collaborative
engagement structures that promote full student participation and engagement in
class and small group activities and discussion. These may include think or write
— pair share, rally coach, rally robin, stand up-hand up — pair up, and quiz-quiz-
trade
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Unit Goals

Throughout this unit you will deepen your understanding of what it means to be "American" by reading,
writing, speaking, listening, and presenting. These goals will help you succeed on the Unit Performance-
Based Assessment.

Rate how well you meet these goals right now. You will revisit your rankings later when you reflect on your
growth during this unit.

READING GOALS

describe
experiences and events.

Expand vour knowledge and use of academic and concept vocabulary,

Evaluate written narratives by analyzing how authors sequence and 7

WRITING AND RESEARCH GOALS

Write a nonfiction narrative in which you develop characters and
events using
specific details and descriptions.

Conduct research profects of various lengths to explore a toplc and
clarify
meaning.

LANGUAGE GOAL
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Correctly use exposition and dialogue to convey meaning and add
variety and
interest to your writing and presentations.

LISTENING AND SPEAKING GOALS

Collaborate with your team to bulld on the ideas of others, develop
CONSENSUs,
and communicate

Unit Close

Integrate audio, visnals, and text in presentations,
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Name: Date:

“A Quilt of a Country”

Anna Quindlen

EIESTEEAD: Comprehension
Tdeniify the choice that best answers the quastion.

1. According to “A Quilt of a Country,” how is the United States similar to a cquilt?
a. Itis beautiful and practical.
b. Itis patched together from dissimilar parts.
c. Itwas created through hard work and determination.
d. Itis intended for all people, no matter their sex, ethnicity, or religion.

__ 2 Agcording to “A Quilt of a Country,” what 1deals are in “constant conflict” in the
United States?
a tolerance and hatred
b. patriofism and ity
o equality and independence
d commumity and mdividnalism
3 Asexplaned n “A Qult of a Country,” how did the two world wars and the Cold War
unite the people of the United States?
a They provided a common enemy upon whom Ameticans could focus.
b. They required Americans from different backgrounds to fight together.
-8 ﬁfﬂrﬂﬂdﬂmﬂimﬂstﬂ“’oﬂilﬂgﬂmﬁmrﬂiﬂemfﬁmﬂw

d They cansed Americans to lock beyond their own neighborhoods as the
conflicts ranged worldwide.

4. What does the author of “A Cult of a Country™ believe is the most likely reason that

many Americans accept new immigrants to this country?

a Amerncans accept new immigrants becanse they bring needed skills to the
American economy.

b. Amercans accept new immigrants because they bring new customs and

e Amencans accept new immigrants because their children tend to raise the
educational standards in Amenecan schools.

d.  Americans accept new immigrants because they are a reminder of how
Americans’ Immigrant ancestors adapted to American life.

© Pearson Educalion, Inc. or Bs affliates. Al rights resensssd. 1

136



GRADE 9 « UNIT 1 - SELECTION TEST
“A QUILT OF A COUNTRY" BY ANMA QUINDLEN

FIRST READ: Concept Vocabulary
Tdeniify the choice that best answers the quastion.

5. An antonym is a word that means nearly the opposite of another word. Which word is
an antonym for discordant?
a conflicting
b. harmonious
¢ disconnected
d. incompatible
6 Which sentence gives the most accurate descnption of a pluralistic society?
a A phoralistic society contains a mix of religions, cultures, and traditions.
b. In a plmalistic sociefy, each member has more than one way of doing
c. In apluralistic society, people share their culture and traditions with
others.
d A pluralistic society is a group of people who work together to get to
know each other.

7. Which is the best example of diversity in a town?
a. The town is mn by a mayor and a city council.
b. The town has gas stations, markets, and office buildings.
c. The town has residents from Asia, Affica, and Latin Amenca.
d. The town has elementary schools, middle schools, and high schools.

© Pearson Education, Inc. or Bs afiliates. Al righis. nesensssd. 2
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GRADE 9 « UNIT 1 - SELECTION TEST
“A QUILT OF A COUNTRY" BY ANMA QUINDLEN

CLOSE READ: Amalyze the Text
Tdeniify the choice that best answers the quastion.

8 The following question has two parts. Answer Part A first, and then Part B.

Part A In “A Qult of a Country,” what point is the author making when she discusses
her father’s old neighborheod in Philadelphia, “in which Jewish boys would walk
several blocks out of their way to avoid the Insh divide of Chester Avenue™?
a lhlji]ﬁiiueﬂmimlljrdiﬁdﬂdugighboﬂmodsisﬂmmm of hatred and

prejudice.

b. Conflicts and divisions between immigrant groups have appeared
throughout history.

c. The people who live in ethnically divided neighborhoods work hard and
value education for their children.

d. Immigrants whe live n ethmically divided neighborhoods imdermine the
umity of the pecple of the United States.

Part B Which quotation from “A Cuilt of a Country™ best supports the answer to Part
A?

a Historians today bemoan the ascendancy of a kind of prideful apartheid
n America, saying that clinging to ethmeity, in background and custom,
has undermined the concept of unity.

b. Do the Cambodians and the Mexicans in California coexist less easily
today than did the Irish and Italians of Massachusetts a cenfury ago? You
know the answer.

& What is the point of a nation in which Arab cabbies chauffeur Jewish
passengers through the streets of New York—and in which Jewish
cabbies chauffeur Arab passengers, too, and yet speak in theory of hatred,
one for the other?

d. Leonel Castillo . . . once told the writer Studs Terkel proudly, “The old
neighborhood Ma-Pa stores are still around. . . . Ma and Pa are now
EKorean, Vietnamese_ Iragl, Jordaman Tatin American. They live in the
store. They work seven days a week. Their kids are doing well in school.
They're making 1t.™

© Pearson Education, Inc. or Bs afiliates. Al righis. nesensssd. 3
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GRADE 9 « UNIT 1 - SELECTION TEST
“A QUILT OF A COUNTRY" BY ANMA QUINDLEN

9. The following question has two parts. Answer Part A first, and then Part B.

Part A What main message is the writer trying to commmmicate in “A Quilt of a

Country™?

a The United States is very different from other countries.

b. People in the United States value the idea that all people are created equal.

e Itis amazmg that a country made up of such diverse people can be united
as ome nation.

d A nation in which people are so deeply divided by ethnicity, back ground,
and customs makes no sense.

Part B Which quotation from “A Chult of a Country™ best supports the answer to Part

A?

a Americais an improbable idea, a mongrel nation built of ever-changing
disparate parts, it is held together by a notion, the notion that all men are
created equal, though everyone knows that most men consider themselves
better than someone.

b. “Of all the nations in the world, the United States was built in nobody’s
mmage,” the historian Daniel Boorstin wrote.

-8 'Whahsthgpuminfamtunmwhlchmepmtseemstobea]mysmﬂm
verge of fisticuffs with another . .

d Thzne[penp]etﬂmdmﬂmﬂm“roﬂddeeGaﬂadutmcum]mﬂm
Tepresentatives of a mongrel nation that somehcow, at times like this, has one
spint. Tike many mmprobable ideas, when it actoally works, 1t°s 2 wonder.

© Pearson Education, Inc. or Bs afiliates. Al righis. nesensssd. 4
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GRADE 9 « UNIT 1 - SELECTION TEST
“A QUILT OF A COUNTRY" BY ANMA QUINDLEN

10. Bead the following quotation from “A Cuult of a Country.™

And there is a grudging faimess among the citizens of the United States that eventually leads
mizst to admit that . _ . the new immigranis are not so different from our own parents or
grandparents. Lecnel Castillo . . . once told the writer Studs Terkel proudly, "The old
neighborhood Ma-Pa stores are still around. . . Ma and Pa are now Korean, Vietnamese, Iragi,
Jordanian, Latin American. They live in the store. They work seven days a week. Their kids are
doing well in school. They're making it”

How does Quindlen “patch™ together, or link, the citizens and the new immigrant
populations of America in the gquotation?

a

b

c.

d

by claiming that new immigrants should be treated fairly becanse faimess
1s an American value

by claiming that immigrants of today do not work as hard or do as well as
immigrants in the past

by claiming that both groups believe that new immigrants should work
harder than other citizens

by claiming that most Amenicans can see how the new imnugrants are very
smmlar to their own Immigrant ancestors

11. Which of the following is the effect that Quindlen creates bry repeating the word
enormous n this sentence from “A Chult of a Country™?

a

b

Perhaps they understand it at this moment, when enormous tragedy. as it so often does,
demands a time of reflection on encrmous blessings.

The effect is to make a sarcastic contrast between a fragic reality and the
blessings it destroyed.

The effect is to prove that two opposing ideas, tragedy and blessings, are
really the same.

The effect is to help the reader shift from one idea, tragedy, to its

The effect is to explain how bad situations always lead to good cutcomes.

© Pearson Education, Inc. or Bs afiliates. Al righis. nesensssd. 5
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GRADE 9 « UNIT 1 - SELECTION TEST
“A QUILT OF A COUNTRY" BY ANMA QUINDLEN

CLOSE BEAD: Analyze Craft and Structure
Tdentify: the choice that best answers the quastion.

12. Which of the following 1s the author’s main purpose m “A Chult of a Country™?
a to persuade Americans to be more tolerant of their differences
b. toreflect on how America is united despite its many ethnic groups
¢ to explain the reasons behind the terrorist attacks of September 11, 2001
d to entertain readers with a description of the many cultures that make up
America
13. Bead the following quotation from “A Cuuilt of a Country.”™

| was the product of a miked mamiage, across barely bridgeable lines: an halian gid, an rish boy.
How quaint it seems now, how incendiary then.

In what way does this quotation most clearly help the author meet her purpose in
tina?

a. [t shows that her own expeniences make her an authorty on her topic.
b. It uses her own experience to illustrate a key point about American

1dentity.
c. It shows that her own expenence is umque and contrasts with typical
EXPEeTIences.
d. It offers her own experience as an example of the dangers she is waming
us about.
© Pearson Education, Inc. or Bs afiliates. Al righis. nesensssd. g8

141



GRADE 9 « UNIT 1 - SELECTION TEST
“A QUILT OF A COUNTRY" BY ANMA QUINDLEN

14. The following question has two parts. Answer Part A first, and then Part B.

Part A Read the following sentence from “A Chult of a Country.™

That's because [the United States] was built of bits and pieces that seem discordant, like
the crazy quilts that have been one of its great folk-art forms, welvet and calico and checks
and brocades.

In this sentence, what difficulty or contradiction in American identity does the analogy

of the quilt most clearly help Chundlen capture?

a Because the pieces of a quult are tightly sewn together, the analogy
captures the unity and pride of Americans.

b. Because a quilt provides comfort, the analogy captures the way
immigrants have been able to make the United States into a home.

e Becanse the pieces that are united in a quilt can be dramatically different,
the analogy captures both the diversity and unity of the United States.

d Becanse a quilt is a traditional art form that may use modem materials, the
analogy capture the relationship of tradition and innovation m the United
States.

Part B Which other excerpt from “A Quilt of a Country™ maost clearly supports the
answer to Part A?

a Histonans today bemoan the ascendaney of a kind of pnideful apartheid in
America, saying that the clinging to ethnicity, in back ground and custom,
has undermined the concept of unity.

b. Other countries with such divisions have in fact divided into new nations
with new names, but not this one, impossibly interwoven even in its
hostilities.

c. Today the citizens of the United States have come together once more
because of armed conflict and enemy attack . Terronsm has led to

d. There is that Calvinist undercurrent in the American psyche that loves the
difficult, the demanding, that sees mastering the impossible . . . as a test of
character. . . .

© Pearson Education, Inc. or Bs afiliates. Al righis. nesensssd. T
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15. The following question has two parts. Answer Part A first, and then Part B.

Part A Tn “A Cuult of a Country,” what 1s the most likely purpose for Qundlen’s

offenng the analogy of a quilt when America was suffering from the attacks on

September 117

a She celebrates the diversity of a qualt as a way of waming people not to
reject the unknown just becanse they had been hurt.

b. She celebrates the unity of a quilt as a way of persnading people to
welcome immigrants more warmly to the country.

o She celebrates the age of a quilt as a way of encouraging people to retum
to basic American values and traditions.

d. She celebrates the diversity of a quilt as a way of lifting people above
sorrow by reinforcing their pride in their country.

Part B Which quotation from “A Chult of a Country™ best supports the answer to Part
Al

a That's because it was bult of bits and pieces that seem discordant, like the

crazy quilts that have been one of its great folk-art forms, velvet and calico
and checks and brocades.

b. Today the citizens of the United States have come together once more
becanse of armed conflict and enemy attack. Termronsm has led to
e One of the things that [the Umted States] stands for is this vexing notion that
a great nation can consist entirely of refugees from other nations. . .
d. But patriotism 13 partly taking pride in this unlikely abality to throw all of
us together in a country that across its length and breadth is as different as
a dozen countries, and still be able to call 1t by one name.
LANGUAGE DEVELOPMENT- Word Study
Tdentify the choice that bast answers the question.

16. How does the Latin prefix dis- affect the meaning of the word to which it is added?
a It changes the word to mean its opposite.

b. It changes the word's part of speech.
e Itindicates a state of being unnsual.
d Itindicates a state of being new.
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__ A7 The word discredit is formed from the verb credit, meaning “to have confidence in” or
“to honor or esteem someone of something ™ and from the Latin prefix dis-. From this
nformation and your knowledge of the prefix dis-, choose the most likely meanmg of
the verb discradit.

a totear up a credit card

b. to praise or honor a person

& torefuse to give someone money
d. to damage the reputation of someone

LANGUAGE DEVELOPMENT: Author’s Style
Tdentify the choice that best answers the question.

18 Bead the following sentence from “A Chult of a Country.™

There is that Calvinist undercurrent in the American psyche that loves the difficult, the
demanding, that sees mastering the impossible, whether it be prairie or subway, as a test of
character, and so glories in the struggle of this fractured coalescing.

Which of the following nouns or noun phrases from the sentence are most precise?
Choose two options.

a. psyche

the difficult

the impossible

praine

subway

character

mppe

13. Read the following quotation from “A Quult of a Country™
| was the product of a mixed marriage, across barely bridgeable lines: an Halian girl, an Irish
boy. How guaint it seems now, how incendiary then.
Which of the following most accurately identifies two vivid words in the excerpt and
a Product, meaning “result,” implies something impersonal and contrasts
strongly with barely bridgeabls, meaning “difficult to connect.™

b. Ifalion and Irish are vivid adjectives that help readers clearly picture the
writer's parents.

e Quaini, meaning “old-fashioned.” implies something harmless and
contrasts strongly with incendiary. meaning “cansing flame ™

d  Marriage and lines are precise nouns that help readers understand the
daring of the writer's parents.
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20. Read the following excerpt from “A Chnlt of a Country.™

When photographs of the faces of all those who died in the World Trade Center destruction
are assembled in one place, it will be possible to trace in the skin color, the shape of the
eyes and the noses, the texture of the hair, a map of the world. These are the
representatives of a ongre] nation that somehow, at times like this, has one spirit.

What idea or feeling does Qundlen convey most clearly by using the precise noun
mongrel?

a The word mongrel 15 a negative word usually applied to mixed-breed
dogs. By using this word, Quindlen is making fim of the diversity of
Amernican cultures.

b. The word mongrel implies a humorous pride in the quirky, unexpected
charactenistics of a mixed-breed dog. Quindlen uses this word to show
appreciation for American diversity.

& The word mengrel implies that a mixed-breed dog is less valuable than a
purebred one. Cuindlen uses this word to moply that Amernica would be a
better nation if its citizens came from a single ethmic group.

d. The word mongrel refers to the mixture of people and cultures in
America Cundlen uses this word to imply that all Americans should
adopt a single Amenican culture.
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Name:

“American History”

Judith Ortiz Cofer

EIESTEEAD: Comprehension
Tdeniify the choice that best answers the quastion.

1.

2.

3.

4.

In “American History,” why do the little house and its residents have such a

fascination for Elena even before Eugene moves to the neighborhood?

a. She believes that one day her family will move into a house just like it.

b. She feels that she has become part of the life she witnesses unfolding in
the house.

c 5he s a cunious person who likes knowing about all the vanous people
on her block.

d. She wornes about the elderly people who live there and wants to help them

In “Amencan History,” why iz Elena so happy on the day of President Kennedy’s

death?

a Sherecerves an A on an exam.

b. Her family buys a house in Chifton.

= Engene tells her that he hikes her a lot.

d. She 1s going to study at Eugene’s house.

In “Amencan History,” what happens when Elena goes to Engene’s house?

a Eugene’s mother tumns her away, telling her that she will not be allowed
to study with Engene.

b. Eugene welcomes her warmly, but his mother is less welcoming.

-8 Eﬁni&mm&tﬁbﬂﬂﬁﬁiﬂmﬂﬂﬂnﬁd}”ﬁdﬂﬂlwh&mﬂm
to the door.

d Eugene’s mother is shocked that Elena would visit on the day of
President Kennedy’s death.

In “American History,” Elena’s mother and Eugene’s mother have a similar concem
about their children. From the details in the story, choose the statement that best
a Both mothers worry about their children’s continual failing grades in
their classes.
b. Both mothers wish their children to aveid mixing with members of
another ethnic group.
¢. Both mothers want their children to study hard, graduate on time, and go
to college.
d. Both mothers are eager to protect their children from the influence of
troublemakers.
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__ 5 The 1960s, when “American History™ is set, was a time of great social change and
reform. Which of the following issues of the time is most relevant to Elena’s
experiences in the story?

a discrimination against Afnican Americans
b. Amerncan involvement in wars overseas

¢ strong ethnic divisions in urban areas

d the struggle for equal nghts for women

EIESTEEAD: Concept Vocabulary
Tdeniify the choice that best answers the question.

& Which of the following events would a person most likely have anticipated when
young?
a  asudden assassination of the President
b. acomfortable retirement in a warm climate
c. aswpnsing rejection by a stranger
d. a birthday party held by a good friend

7. If a person can be said to be enthralled by a story, which of the following must be
true? Base your answer on the meaning of enthralled.

a The person is quite repelled by the story.
b. The person is mildly suspicious of the story.
&. The person is mildly interested in the story.
d The person is quite fascinated by the story.
8 How might a daughter best show that she is devofed to her mother? Base your answer
on the meaning of devoted.
a by avoiding social events
b. by leaving home as an adult
o by being attentive to her needs
d by avoiding lond music or laughter
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CLOSE READ: Amalyze the Text
Tdeniify the choice that best answers the question.

9. The following question has two parts. Answer Part A first, and then Part B.

Part A Which is the most accurate descnption of Elena’s status at school in
“American History™?

a  5She is very popular.

b. She is the teacher’s pet.

¢ She is something of an outsider.

d She 13 one of the schools top students.

Part B Which sentence from “Amencan History” best supports the answer to Part A?

a ['was miserable, since ] had forgotten my gloves, and my kmuckles were
turning red and raw from the jump rope.

b. They entered the double ropes in pairs and exited without tnpping or
missing a beat.

c. “Skinny Bones™ and the “Hick™ was what they called [Eugene and me] at
school when we were seen together.

d That summer, before we had even spoken one word to each other, I kept
[Eugene] company on my fire escape.
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10. The following question has two parts. Answer Part A first, and then Part B.

Part A What can you infer about Elena’s parents from the details she provides in
“American History™?

a They have inherited money from their parents and are quite wealthy.

b They have found it impossible to adjust to life in the United States.

e They spend very litfle time looking after Elena or taking care of her.

d They work hard and make sacnifices in the hope of a better fisture.

Part B Which sentence from “Amernican History” best supports the answer to Part A?

a Since [ had tumed fourteen my mother had been more vigilant than ever.
She acted as if I was gomng to go crazy or explode or something if she
didn’t watch me and nag me all the ime. . . .

b. My mother was unhappy in Paterson, but my father had a good job at the
bluejeans factory in Passaic and soon, he kept assuring us, we would be
moving to our own house there.

e Ihad learned to listen to my parents” dreams. which were spoken in
Spamish, as fairy tales, like the stories about life in the island paradise of
Puerto Eico before ['was bom.

d. I would hear them talking softly in the kitchen for hours that mght. _ . .
[TThey would talk sadly about the young widow and her two children_ as if
they were family.
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11. The following question has two parts. Answer Part A first, and then Part B.

Part A In “American History,” when Elena finally speaks to Eugene, how is he
different from what she expected?

a She expects snobbery, but he tums out to be shy and open to friendship.

b. She expects rejection. but he welcomes her admiration in a vain way.

e She expects fnendliness. but he tums cut to be needy and clinging.

d She expects shyness, but he fumns out to be talkative and outgoing.

Part B Which quotation from “Amernican History™ best supports the answer to Part A?
a DButwhen I came up to him . . . and blurted out: “You're Engene. Right?™
he smiled pushed his glasses up on his nose, and nodded. I saw then that
he was blushing deeply.
b. His mother was very unhappy, Eugene said, in his beautiful voice that rose
and fell over words in a strange, lilting way.
& Iknew I'was his only fiiend so far, and I liked that, though I felt sad for

d  Today was the day I was to visit Eugene m his house. He had asked me to
come over after school to study for an American history test with him.

12. Toward the end of “American History,” Eugene’s mother tells Elena, “T am truly sormy
if he told you you could come over. He cannot study with you. It's nothing persomal.
You understand?” What is it that Eugene’s mother most likely wants Elena to
“understand ™7
a. Eugene’s family will be moving soon, so studying together is
UNDEeCessary.

b. Eugene’s mother does not want Engene to socialize with someone of
Elena’s background.

c. Eugene’s feelings will be hurt if it tums out that Elena is smarter than
Eugene

d. Eugene’s mother does not want Engene exposed to the bad influences in
El Building,.
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CLOSE BEAD: Analyze Craft and Structure
Tdentify: the choice that best answers the quastion.

13. Which of the following sentences from “Amencan History™ best comnmmicates one of
Elena’s mternal conflicts?
a I'was also taking a lot of abuse from the black girls for not tuming the
rope hard and fast enough for them.
b. Iliked him nght away because he sat at the kitchen table and read books
for hours.
& . ..Idecided to approach him directly, though my stomach was doing
somersaults.
d Iwould soon sit there across from Fugene, and I would tell him about my
perch just above his house.

14. The followng question has two parts. Answer Part A first, and then Part B.

Part A Which statement hest descnibes the external conflict between Elena and her

mother in “American History™?

a Elena wants to retum to Puerto Fico; her mother wants the family to stay
mn New Jersey.

b. Elena wants to play games and jump rope; her mother wants her to help
with the honsework.

¢. Elena wants to act according to her emotions; her mother wants her to be
prodent and carefil

d. Elena wants to study and become a teacher; her mother wants her to marry
and raise a family.

Part B Which excerpt from “Amencan History” best supports the answer to Part A?

a “You are going out today?” The way she said “today” sounded as if a
storm warning had been issued.

b. “You are forgetting who you are, Nifia. I have seen you starmg down at
that boy's house. You are heading for humiliation and pain ™

c. I started for the door. She sat n front of the TV holding a white
handkerchief to her face.

d Our apartment was empty when I got home. My mother was in someone
else’s kitchen seeking the solace she needed.
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15. At the end of “American History,” Elena says the following:

That night, | lay in my bed trying to feel the right thing for our dead President. But the tears
that came up from a deep source inside me were sirictly for me.

Which sentence best desenbes the internal conflict Elena feels at that moment?

a She feels annoyed that her parents are sympathetic to the President’s
widow but care nothing for her own unhappiness.

b. She feels angry that her plans to spend the afternoon with Eugene have
been nuned by the President’s assassination.

& She wants to feel appropriate sormow over the President’s assassination
bt is consumed by her own unhappiness.

d. She feels disappointed that school was let out early on a day when she
would have received an award.

LANGUAGE DEVELOPMENT: Word Study
Tdentify: the choice that best answers the quastion.

16. Cognates are words in different languages that are similar in engin and meamng. For
example, felephone in English is feléfono in Spanish Given your knowledge of the
English word evacuate, choose the most likely definition of the Spanish cognate
EVACHAT.

a tolive in one town while working in another

b. to leave home in response to a threat

e totravel across a large body of water

d. torent for a fixed amount of time

17. English and Spanish contain many cognafes—waords that are similar m ongin and

meaning. For example, palace in English is palacio in Spanish Given your knowledge
of the English word clarity, choose the most likely definition of the Spanish cognate
claridad.
a darkness
b. cleamess
o happiness

d clevemess
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LANGUAGE DEVEL OPMENT- Conventions
Tdentify: the choice that best answers the quastion.

18. Which of the following best descnibes the underlined prepositional phrase in the
sentence below?

During the Cold War, President John F. Kennedy gave a famous speech about freedom and
democracy 0 West Bedin, near the wall that divided the city.

a [tis an adjective phrase describing what kind of speech the President
gave.
b. Itis an adjective phrase explainmg which 1.5 president gave the speech.
e Itis an adverb phrase identifying the era when the speech was given.
d. Itis an adverb phrase identifying where the speech was given.
19. Which of the following best describes the underlimed prepositional phrase in this
sentence?
The Carnibbean island gf Pyerig Rico became a commonwealth of the United States in 1852.
a Itis an adverb phrase identifying when the island became a
commonwealth.
b. Itis an adjective phrase identifying which island became a
commonwealth.
e Itis an adjective phrase describing what kind of island Puerto Fico is.
d Itis an adverb phrase identifying where the 1sland of Puerto Rico 1s.

20. Read the following sentence.

Shawon ran to the bus stop, waving excitedly at his friend Luis, clutching the precious
scholarship offer he'd just received in the mail tightly in his fist.

Which prepositional phrase in the sentence is an adverh phrase identifying where
Shawon was mmming?

a to the bus stop
b. athis friend Tuis
c. in the mail

d in his fist
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“QUICK WRITE” RUBRIC

(for journal entries, schema activators, learner log entries, or 5-10 minute writing tasks)

RN FOCUs ORGANIZATION SUPPORT AND ELABORATION
* My writing is tightly * My ideas are introduced in | = My writing is grounded in the
4 focused on responding to a mostly logical and text and/or facts and includes
the prompt effective order perceptive and insightful
» | demonstrate deep * My ideas can be easily opinions and interpretations
understanding of key ideas understood by the reader | = My writing includes superior
explanation of ideas
* My writing is largely * My ideas are introduced in | = My writing offers logical
3 focused on responding to a generally logical and opinions and interpretations
the prompt (may stray in effective order + My writing includes sufficient
areas, but gets quickly back |+ My ideas can be explanation of ideas
on topic) understood by readers
* | demonstrate
understanding of key ideas
* My writing is somewhat * My ideas are introduced in | = My writing offers some logical
2 focused on responding to a seldom logical order opinions and interpretations
the prompt (may have * My ideas can be = My writing presents
difficulty getting back on sometimes understood somewhat limited
topic or may stray often) by reader explanation of ideas
= | demonstrate gaps in
understanding of key ideas
* | make no attempt to focus |+ My ideas are randomly + | present lllogical opinions
1 on the prompt or | presented or merely and interpretations
substitute a different task listed + | make little or no attempt at
= | demonstrate little or no explanation of ideas
understanding of key ideas
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Quick Writes can be used before, duning, or after a lesson or a reading. lts purpose is to allow
students an opportunity to briefly reflect (just a few minutes) on their leaming in writing. When used
before reading, it helps to activate prior knowledge. It provides students an opportunity to reflect,
make connections, and summarize new information during and afiter reading. Another benefit is that it
allows the teacher to quickly assess prior knowledge and student understanding. Overall, quick writes
are a relatively simple and adaptable strategy that can be used in any content area.

Great Idea: A way to incorporate technology with quick writes is for students to maintain a blog. This
allows you and your students to have a more permanent record of reflections throughout the school
year. This can be an excellent way for your students to look back and reflect upon their learning.

Ways | can use a quick-write:

Use at the beginning of a class as a pre-reading strategy to informally assess and activate students’
background knowledge on a topic, concept, or text.

Stop in the middle of a class discussion or reading and ask leamers to write about what has been said,
what they read so far, and what key points they made individually or as a group (if they were working in
small groups).

Give at the end of the class and ask students to prepare at home and use as an opening activity for next
class.

After reading, working in a small group, or after researching a topic, ask students to do a quick-write to
summarize, analyze, synthesize, evaluate or explain a concept/idea/problem.

Read a poem or speech and ask students to do a quick-write about the entire poem/speech or some key
aspect you would like them to reflect upon and write about.

Use quick writes to encourage student-student or teacher-student discussion.

Use quick writes as an exit slip.

Split the class into groups: give 3 groups a minute to quick-write about the beginning of the
book/storyftext/topic, 3 groups to write about something that happened in the middle of the story, book, or
event, and 3 more groups can write about the end. Collect all quick-writes and build the
story/event/discussion/topic from students’ writing and ask them to evaluate as a class how well they
captured the story, book, text, discussion, or event.

Mulligan, 2014 — 2015
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Group Evaluation - Podcast

Use this checklist to evaluate the effectiveness of your podcast.

YES / SOMEWHAT / NO

The podcast has a clear introduction, explaining the focus of
the story.

The podcast presents a clear story and point of view.

Main ideas are supported with evidence from the texts.

USE OF MEDIA YES [ SOMEWHAT / NO

The media supports the main points.

The media communicates key ideas.

Media are used evenly throughout the podcast.

PRESENTATION TECHNIQUES YES [ SOMEWHAT / NO

Media are audible.

Transitions between speakers’ segments and other audio
clips are smooth.

Each speaker speaks clearly.
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Multimedia Project : Digital Presentation Rubric

CATEGORY |4 3 2 1
Organization Student presents ‘Student presents. Content is logically | There is no
information in logical, |information in logical |organized for the sequence of
interesting sequence sequence which most part, but information, just a
which audience can  |audience can follow, |audience could have |sernies of facts.
Tolbow. but the overall some difficulty
‘organization of |fodlowing
Content Caowvers topic in- Inciudes essential  [Includes soma Comtent is minimal
Knowledge ‘depth with details knowledge about the | essential information |and/or there are
‘Subject knowledge is ] andior there area | emors.
llent be good, but \fiew factual ermors.
student doesn't
elaborate.
Visual Student used visuals |Visuals related o Stwedent occasionally |Student used litte to
\Attractiveness to reinforce text and used visuals that no visuals andior
presentation and presentabion. rarely supported text |use of font. color,
of font, color, use of font, color, Student makes use  |distract from the
|graphics, effects.  |graphics, effects, of font, color, presentation content.
efc. to enhance the  |etc. toenhance to  |graphics, effects,
these defract from
the presentation
content.
Mechanics Mo misspelings or | Three or fewer Four misspelings More than 4 emors in
ical emors. it andior  |andfor spelling or grammar.
mechanical emors.  |emors.
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»
ﬁ Dalawara Department of Edvcation

Teaching and Leaming Branch
Informative/Explanatory Writing Rubric
Grades 9-10
Score of 4 — Above Grade Level Seors of 3 — On Grade Level Score of 2 - Approaching Grade Level Score of 1- Balow Grade Lavel
The wiiting — Tnermng The varfting — wiiting —
B mmmnummemunmza] Introduces the topic: {9-10W23) +  atiempis to Infroduce the topic miakes littie or no atiempt to Introduce the
= organizes complex ldeas, concepts, and . wmmmm = atiempis to organize complex ideas, topic.

Information so that each new element and Informiation fo make: concegts, and Information to make miakes littie or no atiempt io ongantze
bulids on that which o mmwmddwrﬂim(9—1wﬂap nt and complex concap's, and
create a unifed whoie (11-12Wz2a) . UsEE and vared Fanstions o make important conpections and
»  uses appmpriate and varied transitions to link the major sections of the: text, +  aflempis to use appropriate and @stinctions H
and synitax bo link the major sections of creaie coheslon, and carfly the transitions to lInk the major makes littiz or no atiempt io use [ |
mmmmmamm relationships among complex kieas and sestions of the texd, create cahesion, appropnate and vared ransitions to Nk E .
among complex ldeas and concepts (S-10W2c) and clarify the relationships amang the major secions of the tex, create |
mmepsqnmwm +  peowides a concluding statement or complex ideas and concepls cohesion, and clartfy the relationships i
= sKlfuly provides 3 conciuding ‘5ecan that Tolows from and supports | = atiempis to provide 3 conciudng among complex deas and concepts i.‘:
staternent or a section that follows from the Information or ‘statement or section that Tollows fom makes littie or no atiempt io provige a
and supports the Information or peesenied [3-10W2) and supports the Information or conciuding statament or section that 2
expianation presented (11-12921) »  pmduces clear and coherent writing explanation presented Tailiows from and supports Me infomation
= skilfully produsss clear and coherent o taek, purpase, and =  afiempts fo produce ciearand O exgianation presented
writing appropriate to task, purpose, and audlence [3-10W4) coherent appmopriate fo task miakes Iittie or no atiempt io produce clear
audence (11-12W4) purpose, and audence and coherent witing appropriate to task,
purpose, and
Theuimg— The writing — The - Themllng—
develops ihe toplc thomughly by = develops the foplke with well-chosen, = afiempis to gevaiop the fopic with miakes Iittie or no atiempt io develop the
the mest amd relevant, and suficlent facts, extended retevant, and suMcient topic with weil-chosen, relevant, and
relevan{ and suMcent facts, extended facts, extented concrete suMicient facks, extended def
gefinifons, concrete detalls, quotations, ior other information and examgples ‘detalls, quotations, of oter detalls, quotations, or
or ather Information and exa appropriaie io the audlence’s Information and exampies Information and examples appropn
1o the audience’s inowledge knowiedge of the toplc (3-10W2h) appropnate fo the audlence’s the audience’s knowiedge of ihe toplc
of ihe fopic {11-12W2b) *  INnciudes formathng, ICE, and K af he miakes [ttie or o atemipt to Incuds
= skilfully Includes formatting. graphics, multimedia when useful o aldng = afiempis o Incude Sormatting, Tomaiing, graphics, and muiimedia when |
and matimedia when usaful fo alding mpumemlnn[q-lmﬁa] and muitimedia when us=ful to ald
comprehension {11-12W2a) - Les=nul o 3k

»  skilfully uses relevant information from
muitipie authoritative print and digital

[9-10WE

from multiple Suthortiative print and

miakes ittie or no atemipt o use rebavant
informaition from muttiple authortative prirt
and digltal sources

ax

[Eviden: &'Bab orassn
-
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)
soUrTEs (11-12WE) = Integraies information Into the ftext sources miakes Ittie or no atiempt o Integrate
. Infomation Infe the text to to maintain the flow of ideas | =  afiempts to integrate Information into Infiormation into the bext o mainiain the
malnitaln the fiow of ideas, avolding and avoid plaglarism (3- 10WE) he it i0 mainiain the fiow of ideas, Tiow of deas, avoiding plaglarism
peaglansm and the overrelance on any = follows a standast format for cltation, avokling plaglarism miakes [tiie or no atiempt to follow
e 50urce (11-12WE) when approgriate (5-10WE) =  afiempts to follow standard fomat for ‘standard format for citation with few e,
= Tollows standard format for ciiation, citation with few emors, when when appropriate
when appropaate (11-12W8) Spprognate
129618 1
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ﬁ Dalawara Department of Edvcation

Teaching and Leaming Branch

Score of 4 — Ahove Grats Lavel Soore of 3 — On Grate Level Score of 2 — Approaching Grads Level Scors of 1— Balow Grads Lavel

rhemmg— 1'nemung— The veritng — T veriting —
skilifully esiabilshes and maintains. a ‘establishes and maintains a formal style | «  aflempis to establlsh and malntain a = makes litie or no atiempt io establish and
mlmnmu\emm and abjectve one while attending o formal style and objactive tone while mizintzin a formal style and objective tone
aittending to the noms and conven@ons: the nonms and conventions of the afiending to the norms and while attending io the noms and !
of the discipline In which | Is writhen {11- discipline In which It Is written [3- comventions of the discipiine In which mumumlnmth
12W2e) 10W2e) It Is written

= skllfully demonstrates 3 command of *  OdEmonsirates 3 command of grade- . mmmmamm . mmmnnamnmmma "
grate-level appropriste standard English leved appropriate standard English of grade-level appropriate standard command of grade-level
gramemar, usage, and conventions {11- grammar, usage, and conventions (3 English grammar, usage, and snmmEmm usage, and -
12L1-27 1oLz~ ‘Conmventions Cconventions ?

= has emos hat do nof imesfene with = has esrors that do not Inferfere with = has esrors that may Imerfere with =  has esmoss that inberfere with understanding
understanding [11-12L1-2)" ungerstanding [3-10L1-2) ungerstanding

Non-5comile Fesponses: Insumclent Information andior biank paper, copled t23t, In Bnguage other than English, off topic, O pupose

“Corvenfions Chartp. 3

12%6M18
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ﬂ Dalawara Department of Edvcation Teaching and Leaming Branch

CONVENTIONS CHART
GRADES 9-10
Spelling Capitalization Punctuation Grammar Usage Sentence Completion
= Spells words at grade = Uses capitalization Semicolons: Parallel Construction (B-10L1a): = Use previous grades. (L1)
lewel and below comecty rules from the previous | «  Uses semi-colon = With single words {e.g.. werbs particulary
fL2c) grades (L2a) betwesn two in informational and technical writing
mdependent clauses. {parallel: A scientist obsenves,
connected by a 3 anafyzes. VS not
conjunctive adverb (2., parallel: A scientist obsenves,
| studied |ate into the hypothesized, and analyzed)
night. consequently, | = With dsuses fparallel: The cosch fold the
passed the test) (0- players they should gef plendy of sleep,
10L2a) they showld not eat wedl, and they showld
o SOIME Warm-Up EXSCises).
Colons: = With phrases [e.g., infinitive) parailel:
= Lses a colon to introduce Jamilsh fikes o hike, swim, and rides a
a list or quotation (B- bicycle, not parafiel: Jamiah fkes fo hie,
10L2h) to swim, and rides a bicycle).
Phrases and Clauses (3-1001k)
= USes varous types of phrases (noun,
verb, adjectival, adverbial, participial,
prepositional, absolute) and clauses
(independent, dependent)
=  Uses noun, relative, and adverbial to
convey specific meanings and add
wariety and interest to writing or
presentations 2
* &5 appropriate for grade lewed

Adapied from the Smarter Balanced — Convenions Chart — Apd, 2074
® Students are expected to demonstrate srade-ievel skils in conventions as specified in the CC35 &s well as those specified for earfer grades.

129618 3
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ﬂ Dalaware Department of Edveation

NARRATIVE WRITING RUBRIC
GRADES 910

Teaching and Leaming Branch

Score of 4 — Above Grade Level

Score of 3 — On Grade Level

Score of 2 — Approaching Grade
Lewel

Score of 1 - Below Grade

The writing —

‘observed,
the namative {11-12W3e)

= skiifully Integrates Information into the bexd
‘selectivaly to malntain the fow of i0e3s

The wiiting —

- engages and orenis the reats by seiting
ot 2 problem, slituation or poservation (3
10Wi3a)

- establshes one of muiple points) of
view (D-10W3a)

- Infotuces 3 NAMSion and/or characters
{o-10W3a)
= creates a smooth progression of
experiences of events [O-10W323)

= uses a vanlety of echniques o sequence
events 50 that they bulld on one ancther
o create 3 coherent whoie (3-10W3E)

- Information Info Se text
EStaCtively o maintain the ficw of ideas
(o-10VW)

The writing —

- attampts o angage and orent the reader
by s=tting out a problem, situation or
absarvation

- attampts o establish one or multipie
paintjs) af view

- attampts to Introduce 3 namator andior
characiers

= attempts to create a smooth progresslons
of experiences of events

- attampts to use 3 varety of techrigques to

events 50 that they bulid on one
anather to create a cohenant whale

- attampts to Integrate Information Into the
feut Seieciivaly o maintain te fiow of
IdeaE

= attempts to provide a conciusion that
folIoWS oM and renects. on what Is

The writing —

- makes littie or ne attempt to
and orlent the raader by setiing ot a
mﬁmﬂ'm{m

- makes littie or no attempt to
ana of muliple poinijs) of view

- makes littie or ne attempt to Introduce
3 namator andior Charatiers
nmalnhunnaﬂmmmmaﬂea
mmnngmsslnm EXperienceas of

mlﬂhummmma
variety of technigues to sequenca
events 50 that they tulll on one
anather to creaie a coherant whole
- makes littie to no atempt o ntegrate
Informiation i the text sesectively to
maintain the fiow of idess (2-10W )

Organization/Purpose
In__ =

avoiding plaglarism (11-12W8)
sxn-ynumasmmmm
when appropriate {11-12W8)

plagianism (9-10WE)
* folows a standard fomat for
when appropriats (9-10WE)

= attempts to follow a standard fomat for
chtation, when appropriats

authentative print and migital Gourcas,
when

- makes Ittie or no attempt to quote or
paraphrase while avoiding plagiansm

= makes littie or no attempt to follow a
standand fomat for citation, when
Aporopriate

(11-12W3) or resoived over the course of exparienced, observed, or resolved over = makes litthe or no attempt bo provide a
* DrOGUCES CIEar and cohersnt witing the namative (3-10W3e) fhe course of the namative eondiuskon that follows from and
pproprate 1o 138K, PUPOSE, and Aldience = produces clear and coherent writing Teflects on wiat 5
[(11-12Wa) 10 task, purpose, and ObEarve, oF Fesoived OWer the Coursa
Fumence [3-10W4) af ihe namathe
The writing — The: wiiting — The writng — The -
= sklifully uses namaiive techniques such as = usas narative technigues such as. = attempts io use namative techniques such | = makes littie or no attempt to use
dlaingue, pacng, desaphon, dialogue, pacing, descrption, a5 dialogue, pacing, description, renection, naTatve tEChniques Such 3s dalogue,
and muitiple: plot ines i develop and muRiple plot Ines 10 deveiop ardl muitipis piot s o devalop description, reflection, and
, events, andior characters experiences, events, andior characiers expariences, events, and'or chaactes muliipie piot ines to
(11-12W3n) (3-10W3D) - attamipts o use precise words and , EVENTE, And'or characters
= Skifully precise wonds and phrases., = uses precise words and phrasas, concrede detalls, and sensory = makes liithe or no attempt to use 5
concrele detalls, and sensory language to concrete detalls, and sensory language i | language fo convey a viid piciure of he precise words and phwases,
CONVEY 3 Vivid piciure of the expeniences, CcONVEY a vivid plciure of the experiences, expanences, EVents, setting, and' or detalls, and sensory language to .E |
events, sefing. and or characters (11- evenis, seiting, and' or characters (3 characlers convey a vivid picture of the .
12W3d) 10W3d) = attemipts i0 USE rElevant Information from 3 , sedting, and' o d |
- sklifully usss remnmrnmmmm - usas relevant Information from miutiple m\\emmmpmmupl 3.
multiple authortative authoritative print and SOURES, soumcEs, when 3 = makes littie or no attempt to use ]
5OUMTEE, wrnenappmpnm[n 12WE) When appropriate (5-10WS) - amunmsmqmwpampnmseﬂle Televant Information froem mutiple: i
= skiifully quotes of paraphrases while or paraphiases while avokling avoiding plaglarism w

12315
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ﬂ Dalaware Department of Edveation

Teaching and Leaming Branch

Score of 4 — Above Grade Level

Score of 3 — On Grade Level

Score of 2 — Approaching Grade
Lewel

Score of 1 - Below Grade

‘Qrammar,
1212y

= &g STOrS ihat do not Inerfers
with understanding (11-12L1-2)"

conventions (8-10L1-2)
» has emors that do nat Interfere with
undarstanding (3-10L1-2)

The writing — The wiiting — The wriing — The wriing —
~ demanstrates a skilifll command of grade- = confoms bo the guidelines In a style = attempts to conform to e guidelines Ina | = makes ittie or no attempt to conform to
Jevel appropriate standard Engish manisl appropriate for the ana
, usage, and conventons (11-

= attampts to demonstrats 3 command of
qgrace-hevel appropriate standard Engish
QrEAmmar, usage, and COMVENTtions

= has ermors that may interfere with
understanding

appropriate standand English grammar,
US3JE, aNnd Conventions
= Nas emors that Interfere with

Non-scorabie

“Conwvengions Chat p. 3

12315
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ﬂ Dalawara Department of Edvcation

Teaching and Leaming Branch

[Speling

conjunctive adverd (2g..
| studied late into the
night. consaquently, |
passed the test) (B-
10L2a)

Colons:

= Uses a colon to infroduce
a list or quotation. (8-
10L2b)

With clsuses (paraliel: The coach told the
Mam#ny:hnddge@pierﬂyds!eep
they showld not eat well, and they shoul,

0 SOMME Warm-Up SXecises).

tl?.sm and rides a bicycle).

Phrases and Clauses (3-10L1kk

uses varous types of phrases {noun,

werh, adjectival, adverbial, piltaplal

123115

¥ Students are expected to

CONVENTIONS CHART
GRADES 9-10
Capitalization Punctuation Grammar Sentence lation
= Spells words at grade = lUses capialization ‘Semicolons: Parallel Construction (B-10L1a): = LUse previous grades. (L1)

lewel and below comacty. rules from the previous | «  Uses semi-colon =  With single words (e.g., verbs particularly
(L2a) grades. [L2a) between two in informational and technical writing

mdependent clauses (parallel: A.saedm‘ohsam

connected by a ;, and anafyzes. VS not

prepositional. absolute) and
(independent,
»  Uses noun, relative, adwerbial} to comeey
speuﬁcmemlngsmdaddm‘tymd
interest fo
asappmplia‘tefuryadeheml
Adapied from e Smaner BaBnced — Conventons Chan — A, 2074
5 kil in ions a5 specified in the O0SS &5 well 85 thoss spacified for esrier grades.
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Interpretive Writing Rubric

The introduction engages and
orients listeners by setting out a clear
problem, situation, or observation.

Presentation includes a variety of stary
elements and narrative technigues.

Conclusion follows from and
reflects on what is in the rest of the
presentation.

The speaker uses time very
effectively by spending the
right amount of time on each
part.

The narrative includes a
smooth sequence of events
or ideas. Listeners can follow
presentation,

The speaker makes occasional
eye contact and speaks clearly
with adequate volume.

The speaker varies tone
and emphasis to create an
engaqing presentation.

The introduction sets out a prablem,
situation, or observation.

Presentation includes some story
elements and narrative techniques.

Conclusion follows from what is in the
rest of the presentation.

The speaker uses time
effectively by spending the right
amount of time on each part.

The narrative includes a
sequence of events or ideas.
Listeners mostly follow
presentation.

The speaker makes minimal
eye contact speaks clearly with
adequate volume.

The speaker sometimes varies
tone and emphasis to create
an engaging presentation.

The introduction does not set out a
problem, situation, or observation.

Presentation does not include story
elements and narrative technigues.

Conclusion does not follow from what
is in the rest of the presentation.

The speaker does not use time
effectively by spending the
right amount of time on each
part.

The narrative does not include
a sequence of events or

ideas. Listeners cannot follow
presentation,

The speaker does not maintain
effective eye contact or speak
clearly with adeguate volume.

The speaker does not vary
tone and emphasis to create
an engaging presentation.
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With A Little Help From My Friends

Analyze Text Craft and Structure: Work independently. Use the chart to identify details from the memoir that
show each aspect of the social and historical context. Then, explain how Dumas uses each detail to support
an insight.

Aspect of the Context Textual Detail(s) Dumas's Insight

Politics

Traditions

Food

Values or Beliefs
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MEMORANDUM OF TTNDEESTANDINVG
THE SOCTAL STLDES COALITRIN OF DELAWARE

FLEPISE 4F THIS MEYIO

Thiz mernacanducn ol understaid g, will deloe the roles and cesponsibibices of cach pary 1 the
Social Studice Uoalition of clawars (R0 This Coalition iz a pammership v il the porpese (o
aceproys The teuching and Tesrning ol K-12 socml studies in Delswarc public sehaols and to holp
all Nalaweare public svhool sludent: réuch the Deluveare Socin] Sludies Stundurds.

The parinership includes the Depaclment of 1iducation, pobliz sshool disoricts throng hoot the
srate, elaclol sebuoels, and willer apanies coeelved instaodandsDased osteoction end assessment
{Ceniler fior Feonmie Education and Entreprengavship, Protessional Development Center for
Cducators. Dezewovracy Frajecl wnd Swle Archives). he parmership is apen tnoadl patlic schacl
crititics, inchading yacarionalifechnology schools and chader sclisols, thal wres L collaborute n
the syrtcmic improvement ot thoie K-12 ancial stidies programs as outlined # this memorandum,

This Blemotardwn vl Undecstooding 340007 delines de condiliuns under which the Coalition
will bz fimanced, principles for opcration and the eollabovatite processes as calablished by Lhe
Coahiiwon. The Mol can be modifed at wny time by majority agrecment of voting members of
e Stewriag Corumitles.

MIESITFY
The Coalition exisls v supporl the ceeatwn of (he iphest gualily sociul slodies nalcoctien lor the
H-12 students in Delaware. The goals of the 55010 arc to:
= Conlimew the development of asscesments b0 guide social sudics corvisulom development
Akl Jastowetiven ul the distried Tevel.
= Continke the devslaprnent and alipmoeat 9f secial studies coriealun aod ostosclional
miateriala by designigs model lessanz and wnits tor ceek henchimark e distritoied fo
iceeobxas of Ui Cual il
= DProvide staff developiment for surticubum devalopment, instewelivnel delivery wmd
AsEUsMent ereabion.
®  Provids eadership and an organizaliong. sooetime to fazilitate planning, assist with the
developrient o melructivtal vigteciuls und covrdimete Tie delivery of the 1lems listed
alsva,

GUIDING FRINCIFLES

= The purpose ol e parioeship s e supporl vootinoous stusdards-basied refocm ol social
soudizs edueation in Melaware setbools,

* Adoplion and implementation of coerienda is the respomsihilin: of individoal schanl
systeros. The Coulition is esiablished 1o aysisl tiem in Lhis endesyor aod to provide cost
etfecrive standardz-hazed education propraws,

* {Inets will o shared inoa wsy that Al parties banefit as equally as possible, Crery elivel
will be made th prowide acrvices in support of the preogram ot cost. ember dise et and
charter schools will pay S0 By Sepe. 30, 2008 10 support Coalitior. aetions heginning
July 1, 2078 Lnewgl Jooe 30, 2009 lur professicoal deveboproenl developmient ol
produats and other agtivities, Thorcattor, aunual fees will ba deternined by the Boazd.

®  Professional development will he peovided by the Coalition. Tndividual districssicha o
stchouls will poovide wddsione] support [or the parlicipames.

= The Coalition will seek Lo coordinute Luzmcinl suppocl leoom [ocodalions, effhales, the
1l awars Lepartrnent of Fdincadon and arhars tor implamertation of standards based
anctal sludies edueahon for Delwwon: students.
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GOVERNANCE OF THE COALITION

The Coalition will be directed by the Board that includes voting and non-voting members.

Voting members shall include a representative from each member school district and charter
school that has paid its annual fee. Non-voting members shall include two representatives from
the Department of Education, affiliate members including the Center for Economic Education and
Entrepreneurship, the Delaware Geographic Alliance, the Professional Development Center for
Educators, and the Delaware Public Archives.

The purpose of the Board is to:

= Establish and approve operating policies and practices for the Coalition.

=  Set and approve the annual budget for the Coalition and monitor expenditures. The
Milford School District has agreed to act as the fiscal agent at no cost, and for this will
receive a reduced membership fee for the 2018-2019 school year.

= Establish and implement an effective communications program.

= Promote partnerships among the K-12 public schools, higher education and the business
community.

Coalition Leadership —

SSCD leadership shall be administered by an Executive Committee and directed by the Board.
The Executive Committee shall consist of two chairpersons, an Executive Secretary, a Financial
Liaison and the Education Associate for Social Studies from the Delaware Department of
Education, Two chairpersons shall be elected by the voting members of the Board to a two year,
staggered term without remuneration and will coordinate the Coalition’s activities and chair
meetings. The Executive Secretary and Financial Liaison shall be appointed by the chairs.

Regular meetings of the Coalition’s Executive Committee and Board will be held on a
monthly basis during the school year. The Board will establish sub-committees to manage
specific aspects of the Coalition as needed.

Signat f Agreement —2020-2021 §

Sup-eﬁntend&(}[ ~Distri€l./Charter Date

oL
School Distriet/Charter School name L&M&&E&F\_MW
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APPENDIX O

Alignment to College and Career Ready Standards: Overall Summary

MyPerspectives English Language Arts Grade 9 materials fully meet the expectations of alignment. The
materials provide students cohesive support and practice as they grow their skills in reading, writing,
speaking and listening, and language. The materials include texts that reflect the appropriate demand
and rigor required by the standards for the grade band.

ALIGNMENT | Meets Expectations

Gateway |: TEXT QUALITY

USABILITY | Meets Expectations

Gateway 2: USABILITY

@ 3034  Meets Expectations
F
24-29
0-23

The Report

Gateway One

Text Quality & Complexity and Alignment to Standards Components

Meets Expectations

CRITERION 1A - 1F

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text
complexity criteria for each grade. Materials support students' advancing toward independent reading.

16/16

INDICATOR 1A

Anchor/core texts are of publishable quality and worthy of especially careful reading.

4/4

INDICATOR 1B
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Materials reflect the distribution of text types and genres required by the standards at each grade level.
*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the
program.

INDICATOR 1C

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and
qualitative analysis).

4/4
INDICATOR 1D

Materials support students' literacy skills (understanding and comprehension) over the course of the
school year through increasingly complex text to develop independence of grade level skills (Series of
texts should be at a variety of complexity levels).

4/4
INDICATOR 1E

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and
rationale for purpose and placement in the grade level.

2/2
INDICATOR 1F

Anchor and supporting texts provide opportunities for students to engage in a range and volume of
reading to achieve grade level reading proficiency.

2/2
CRITERION 1G - 1N

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts
to build strong literacy skills.

16/16
INDICATOR 1G

Most questions, tasks, and assighments are text dependent/specific, requiring students to engage with
the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences
from the text).

2/2
INDICATOR 1H

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build
to a culminating task which integrates skills to demonstrate understanding

2/2
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INDICATOR 1i

Materials provide frequent opportunities and protocols to engage students in speaking and listening
activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and
use of academic vocabulary and syntax.

2/2
INDICATOR 1)

Materials support students' listening and speaking (and discussions) about what they are reading and
researching (shared projects) with relevant follow-up questions and supports.

2/2
INDICATOR 1K

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-
appropriate revision and editing) and short, focused projects.

2/2
INDICATOR 1L

Materials provide opportunities for students to address different types/modes/genres of writing that
reflect the distribution required by the standards. Writing opportunities incorporate digital
resources/multimodal literacy materials where appropriate. Opportunities may include blended writing
styles that reflect the distribution required by the standards.

2/2
INDICATOR 1M

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis,
argumentation, and synthesis.

2/2
INDICATOR 1N

Materials include instruction and practice of the grammar and conventions/language standards for
grade level as applied in increasingly sophisticated contexts, with opportunities for application in
context.

2/2

Gateway Two

Building Knowledge with Texts, Vocabulary, and Tasks
Meets Expectations

CRITERION 2A - 2H
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32/32
INDICATOR 2A

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to
comprehend and analyze complex texts proficiently.

4/4
INDICATOR 2B

Materials contain sets of coherently sequenced higher order thinking questions and tasks that require
students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual
texts in order to make meaning and build understanding of texts and topics.

4/4
INDICATOR 2C

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks
that require students to build knowledge and integrate ideas across both individual and multiple texts.

4/4
INDICATOR 2D

The questions and tasks support students' ability to complete culminating tasks in which they
demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing,
speaking, listening).

4/4
INDICATOR 2E

Materials include a cohesive, consistent approach for students to regularly interact with word
relationships and build academic vocabulary/ language in context.

4/4
INDICATOR 2F

Materials contain a year long, cohesive plan of writing instruction and practice which support students
in building and communicating substantive understanding of topics and texts.

4/4
INDICATOR 2G

Materials include a progression of focused, shared research and writing projects to encourage students
to develop and synthesize knowledge and understanding of a topic using texts and other source
materials.

4/4
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INDICATOR 2H

Materials provide a design, including accountability, for how students will regularly engage in a volume
of independent reading either in or outside of class.

a/4

Gateway Three
Usability

Meets Expectations
CRITERION 3A - 3E
null

8/8

INDICATOR 3A

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for
planning) and take into account effective lesson structure (e.g., introduction and lesson objectives,
teacher modelling, student practice, closure) and short-term and long-term pacing.

2/2
INDICATOR 3B

The teacher and student can reasonably complete the content within a regular school year, and the
pacing allows for maximum student understanding.

2/2
INDICATOR 3C

The student resources include ample review and practice resources, clear directions, and explanation,
and correct labeling of reference aids (e.g., visuals, maps, etc.).

2/2
INDICATOR 3D

Materials include publisher-produced alignment documentation of the standards addressed by specific
guestions, tasks, and assessment items.

2/2
INDICATOR 3E

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in
engaging thoughtfully with the subject.

CRITERION 3F - 3J
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Materials support teacher learning and understanding of the Standards.
8/8
INDICATOR 3F

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to
present the content in the student edition and in the ancillary materials. Where applicable, materials
include teacher guidance for the use of embedded technology to support and enhance student learning.

2/2
INDICATOR 3G

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the
more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as
necessary.

2/2
INDICATOR 3H

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the
context of the overall curriculum.

2/2
INDICATOR 3|

Materials contain explanations of the instructional approaches of the program and identification of the
research-based strategies.

2/2
INDICATOR 3J

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers
about the ELA/literacy program and suggestions for how they can help support student progress and
achievement.

CRITERION 3K - 3N

Materials offer teachers resources and tools to collect ongoing data about student progress on the
Standards.

8/8
INDICATOR 3K

Materials regularly and systematically offer assessment opportunities that genuinely measure student
progress.

2/2
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INDICATOR 3L

The purpose/use of each assessment is clear:

INDICATOR 3L.I

Assessments clearly denote which standards are being emphasized.
2/2

INDICATOR 3L.1I

Assessments provide sufficient guidance to teachers for interpreting student performance and
suggestions for follow-up.

2/2
INDICATOR 3M

Materials should include routines and guidance that point out opportunities to monitor student
progress.

2/2
INDICATOR 3N

Materials indicate how students are accountable for independent reading based on student choice and
interest to build stamina, confidence, and motivation.

CRITERION 30 - 3R

Materials provide teachers with strategies for meeting the needs of a range of learners so that they
demonstrate independent ability with grade-level standards.

10/10
INDICATOR 30

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is
accessible to all learners and supports them in meeting or exceeding the grade-level standards.

2/2
INDICATOR 3P

Materials regularly provide all students, including those who read, write, speak, or listen below grade
level, or in a language other than English, with extensive opportunities to work with grade level text and
meet or exceed grade-level standards.

4/4
INDICATOR 3Q

Materials regularly include extensions and/or more advanced opportunities for students who read,
write, speak, or listen above grade level.
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2/2

INDICATOR 3R

Materials provide opportunities for teachers to use a variety of grouping strategies.
2/2

CRITERION 3S - 3V

Materials support effective use of technology to enhance student learning. Digital materials are
accessible and available in multiple platforms.

INDICATOR 3S

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are
web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome,
etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and
Apple and are not proprietary to any single platform), follow universal programming style, and allow the
use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the
SAMR model. Materials can be easily integrated into existing learning management systems.

INDICATOR 3T

Materials support effective use of technology to enhance student learning, drawing attention to
evidence and texts as appropriate and providing opportunities for modification and redefinition as
defined by the SAMR model.

INDICATOR 3U
Materials can be easily customized for individual learners.
INDICATOR 3U.I

Digital materials include opportunities for teachers to personalize learning for all students, using
adaptive or other technological innovations.

INDICATOR 3U.II
Materials can be easily customized by schools, systems, and states for local use.
INDICATOR 3V

Materials include or reference technology that provides opportunities for teachers and/or students to
collaborate with each other (e.g. websites, discussion groups, webinars, etc.)

Alignment to College and Career Ready Standards: Overall Summary

MyPerspectives English Language Arts Grade 10 materials fully meet the expectations of alignment. The
materials provide students cohesive support and practice as they grow their skills in reading, writing,
speaking and listening, and language. The materials include texts that reflect the appropriate demand
and rigor required by the standards for the grade band.
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The Report

Gateway One

Text Quality & Complexity and Alignment to Standards Components
Meets Expectations

CRITERION 1A - 1F

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text
complexity criteria for each grade. Materials support students' advancing toward independent reading.

16/16

INDICATOR 1A

Anchor/core texts are of publishable quality and worthy of especially careful reading.
4/4

INDICATOR 1B

Materials reflect the distribution of text types and genres required by the standards at each grade level.
*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the
program.

INDICATOR 1C

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and
qualitative analysis).
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4/4
INDICATOR 1D

Materials support students' literacy skills (understanding and comprehension) over the course of the
school year through increasingly complex text to develop independence of grade level skills (Series of
texts should be at a variety of complexity levels).

4/4
INDICATOR 1E

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and
rationale for purpose and placement in the grade level.

2/2
INDICATOR 1F

Anchor and supporting texts provide opportunities for students to engage in a range and volume of
reading to achieve grade level reading proficiency.

2/2
CRITERION 1G - 1N

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts
to build strong literacy skills.

16/16
INDICATOR 1G

Most questions, tasks, and assighments are text dependent/specific, requiring students to engage with
the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences
from the text).

2/2
INDICATOR 1H

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build
to a culminating task which integrates skills to demonstrate understanding

2/2
INDICATOR 11

Materials provide frequent opportunities and protocols to engage students in speaking and listening
activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and
use of academic vocabulary and syntax.

2/2
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INDICATOR 1)

Materials support students' listening and speaking (and discussions) about what they are reading and
researching (shared projects) with relevant follow-up questions and supports.

2/2
INDICATOR 1K

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-
appropriate revision and editing) and short, focused projects.

2/2
INDICATOR 1L

Materials provide opportunities for students to address different types/modes/genres of writing that
reflect the distribution required by the standards. Writing opportunities incorporate digital
resources/multimodal literacy materials where appropriate. Opportunities may include blended writing
styles that reflect the distribution required by the standards.

2/2
INDICATOR 1M

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis,
argumentation, and synthesis.

2/2
INDICATOR 1N

Materials include instruction and practice of the grammar and conventions/language standards for
grade level as applied in increasingly sophisticated contexts, with opportunities for application in
context.

2/2

Gateway Two

Building Knowledge with Texts, Vocabulary, and Tasks
Meets Expectations

CRITERION 2A - 2H

32/32

INDICATOR 2A

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to
comprehend and analyze complex texts proficiently.

4/4
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INDICATOR 2B

Materials contain sets of coherently sequenced higher order thinking questions and tasks that require
students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual
texts in order to make meaning and build understanding of texts and topics.

4/4
INDICATOR 2C

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks
that require students to build knowledge and integrate ideas across both individual and multiple texts.

4/4
INDICATOR 2D

The questions and tasks support students' ability to complete culminating tasks in which they
demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing,
speaking, listening).

4/4
INDICATOR 2E

Materials include a cohesive, consistent approach for students to regularly interact with word
relationships and build academic vocabulary/ language in context.

4/4
INDICATOR 2F

Materials contain a year long, cohesive plan of writing instruction and practice which support students
in building and communicating substantive understanding of topics and texts.

4/4
INDICATOR 2G

Materials include a progression of focused, shared research and writing projects to encourage students
to develop and synthesize knowledge and understanding of a topic using texts and other source
materials.

4/4
INDICATOR 2H

Materials provide a design, including accountability, for how students will regularly engage in a volume
of independent reading either in or outside of class.

4/4

Gateway Three
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Usability

Meets Expectations
CRITERION 3A - 3E
null

8/8

INDICATOR 3A

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for
planning) and take into account effective lesson structure (e.g., introduction and lesson objectives,
teacher modelling, student practice, closure) and short-term and long-term pacing.

2/2
INDICATOR 3B

The teacher and student can reasonably complete the content within a regular school year, and the
pacing allows for maximum student understanding.

2/2
INDICATOR 3C

The student resources include ample review and practice resources, clear directions, and explanation,
and correct labeling of reference aids (e.g., visuals, maps, etc.).

2/2
INDICATOR 3D

Materials include publisher-produced alignment documentation of the standards addressed by specific
guestions, tasks, and assessment items.

2/2
INDICATOR 3E

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in
engaging thoughtfully with the subject.

CRITERION 3F - 3J

Materials support teacher learning and understanding of the Standards.
8/8

INDICATOR 3F

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to
present the content in the student edition and in the ancillary materials. Where applicable, materials
include teacher guidance for the use of embedded technology to support and enhance student learning.
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2/2
INDICATOR 3G

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the
more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as
necessary.

2/2
INDICATOR 3H

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the
context of the overall curriculum.

2/2
INDICATOR 31

Materials contain explanations of the instructional approaches of the program and identification of the
research-based strategies.

2/2
INDICATOR 3J

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers
about the ELA/literacy program and suggestions for how they can help support student progress and
achievement.

CRITERION 3K - 3N

Materials offer teachers resources and tools to collect ongoing data about student progress on the
Standards.

8/8
INDICATOR 3K

Materials regularly and systematically offer assessment opportunities that genuinely measure student
progress.

2/2

INDICATOR 3L

The purpose/use of each assessment is clear:

INDICATOR 3L.I

Assessments clearly denote which standards are being emphasized.
2/2

INDICATOR 3L.II

182



Assessments provide sufficient guidance to teachers for interpreting student performance and
suggestions for follow-up.

2/2
INDICATOR 3M

Materials should include routines and guidance that point out opportunities to monitor student
progress.

2/2
INDICATOR 3N

Materials indicate how students are accountable for independent reading based on student choice and
interest to build stamina, confidence, and motivation.

CRITERION 30 - 3R

Materials provide teachers with strategies for meeting the needs of a range of learners so that they
demonstrate independent ability with grade-level standards.

10/10
INDICATOR 30

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is
accessible to all learners and supports them in meeting or exceeding the grade-level standards.

2/2
INDICATOR 3P

Materials regularly provide all students, including those who read, write, speak, or listen below grade
level, or in a language other than English, with extensive opportunities to work with grade level text and
meet or exceed grade-level standards.

4/4
INDICATOR 3Q

Materials regularly include extensions and/or more advanced opportunities for students who read,
write, speak, or listen above grade level.

2/2

INDICATOR 3R

Materials provide opportunities for teachers to use a variety of grouping strategies.
2/2

CRITERION 3S - 3V
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Materials support effective use of technology to enhance student learning. Digital materials are
accessible and available in multiple platforms.

INDICATOR 3S

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are
web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome,
etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and
Apple and are not proprietary to any single platform), follow universal programming style, and allow the
use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the
SAMR model. Materials can be easily integrated into existing learning management systems.

INDICATOR 3T

Materials support effective use of technology to enhance student learning, drawing attention to
evidence and texts as appropriate and providing opportunities for modification and redefinition as
defined by the SAMR model.

INDICATOR 3U
Materials can be easily customized for individual learners.
INDICATOR 3U.I

Digital materials include opportunities for teachers to personalize learning for all students, using
adaptive or other technological innovations.

INDICATOR 3U.II
Materials can be easily customized by schools, systems, and states for local use.
INDICATOR 3V

Materials include or reference technology that provides opportunities for teachers and/or students to
collaborate with each other (e.g. websites, discussion groups, webinars, etc.)

Alignment to College and Career Ready Standards: Overall Summary

MyPerspectives English Language Arts Grade 11 materials fully meet the expectations of alignment. The
materials provide students cohesive support and practice as they grow their skills in reading, writing,
speaking and listening, and language. The materials include texts that reflect the appropriate demand
and rigor required by the standards for the grade band.
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Gateway One

Text Quality & Complexity and Alignment to Standards Components
Meets Expectations

CRITERION 1A - 1F

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text
complexity criteria for each grade. Materials support students' advancing toward independent reading.

16/16

INDICATOR 1A

Anchor/core texts are of publishable quality and worthy of especially careful reading.
4/4

INDICATOR 1B

Materials reflect the distribution of text types and genres required by the standards at each grade level.
*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the
program.

INDICATOR 1C

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and
qualitative analysis).

4/4
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INDICATOR 1D

Materials support students' literacy skills (understanding and comprehension) over the course of the
school year through increasingly complex text to develop independence of grade level skills (Series of
texts should be at a variety of complexity levels).

4/4
INDICATOR 1E

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and
rationale for purpose and placement in the grade level.

2/2
INDICATOR 1F

Anchor and supporting texts provide opportunities for students to engage in a range and volume of
reading to achieve grade level reading proficiency.

2/2
CRITERION 1G - 1N

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts
to build strong literacy skills.

16/16
INDICATOR 1G

Most questions, tasks, and assighments are text dependent/specific, requiring students to engage with
the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences
from the text).

2/2
INDICATOR 1H

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build
to a culminating task which integrates skills to demonstrate understanding

2/2
INDICATOR 11

Materials provide frequent opportunities and protocols to engage students in speaking and listening
activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and
use of academic vocabulary and syntax.

2/2

INDICATOR 1J
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Materials support students' listening and speaking (and discussions) about what they are reading and
researching (shared projects) with relevant follow-up questions and supports.

2/2
INDICATOR 1K

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-
appropriate revision and editing) and short, focused projects.

2/2
INDICATOR 1L

Materials provide opportunities for students to address different types/modes/genres of writing that
reflect the distribution required by the standards. Writing opportunities incorporate digital
resources/multimodal literacy materials where appropriate. Opportunities may include blended writing
styles that reflect the distribution required by the standards.

2/2
INDICATOR 1M

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis,
argumentation, and synthesis.

2/2
INDICATOR 1N

Materials include instruction and practice of the grammar and conventions/language standards for
grade level as applied in increasingly sophisticated contexts, with opportunities for application in
context.

2/2

Gateway Two

Building Knowledge with Texts, Vocabulary, and Tasks
Meets Expectations

CRITERION 2A - 2H

32/32

INDICATOR 2A

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to
comprehend and analyze complex texts proficiently.

4/4

INDICATOR 2B
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Materials contain sets of coherently sequenced higher order thinking questions and tasks that require
students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual
texts in order to make meaning and build understanding of texts and topics.

4/4
INDICATOR 2C

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks
that require students to build knowledge and integrate ideas across both individual and multiple texts.

4/4
INDICATOR 2D

The questions and tasks support students' ability to complete culminating tasks in which they
demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing,
speaking, listening).

4/4
INDICATOR 2E

Materials include a cohesive, consistent approach for students to regularly interact with word
relationships and build academic vocabulary/ language in context.

4/4
INDICATOR 2F

Materials contain a year long, cohesive plan of writing instruction and practice which support students
in building and communicating substantive understanding of topics and texts.

4/4
INDICATOR 2G

Materials include a progression of focused, shared research and writing projects to encourage students
to develop and synthesize knowledge and understanding of a topic using texts and other source
materials.

4/4
INDICATOR 2H

Materials provide a design, including accountability, for how students will regularly engage in a volume
of independent reading either in or outside of class.

4/4
Gateway Three

Usability
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Meets Expectations
CRITERION 3A - 3E
null

8/8

INDICATOR 3A

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for
planning) and take into account effective lesson structure (e.g., introduction and lesson objectives,
teacher modelling, student practice, closure) and short-term and long-term pacing.

2/2
INDICATOR 3B

The teacher and student can reasonably complete the content within a regular school year, and the
pacing allows for maximum student understanding.

2/2
INDICATOR 3C

The student resources include ample review and practice resources, clear directions, and explanation,
and correct labeling of reference aids (e.g., visuals, maps, etc.).

2/2
INDICATOR 3D

Materials include publisher-produced alignment documentation of the standards addressed by specific
guestions, tasks, and assessment items.

2/2
INDICATOR 3E

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in
engaging thoughtfully with the subject.

CRITERION 3F - 3J

Materials support teacher learning and understanding of the Standards.
8/8

INDICATOR 3F

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to
present the content in the student edition and in the ancillary materials. Where applicable, materials
include teacher guidance for the use of embedded technology to support and enhance student learning.

2/2
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INDICATOR 3G

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the
more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as
necessary.

2/2
INDICATOR 3H

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the
context of the overall curriculum.

2/2
INDICATOR 3l

Materials contain explanations of the instructional approaches of the program and identification of the
research-based strategies.

2/2
INDICATOR 3J

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers
about the ELA/literacy program and suggestions for how they can help support student progress and
achievement.

CRITERION 3K - 3N

Materials offer teachers resources and tools to collect ongoing data about student progress on the
Standards.

8/8
INDICATOR 3K

Materials regularly and systematically offer assessment opportunities that genuinely measure student
progress.

2/2

INDICATOR 3L

The purpose/use of each assessment is clear:

INDICATOR 3L.I

Assessments clearly denote which standards are being emphasized.
2/2

INDICATOR 3L.1I
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Assessments provide sufficient guidance to teachers for interpreting student performance and
suggestions for follow-up.

2/2
INDICATOR 3M

Materials should include routines and guidance that point out opportunities to monitor student
progress.

2/2
INDICATOR 3N

Materials indicate how students are accountable for independent reading based on student choice and
interest to build stamina, confidence, and motivation.

CRITERION 30 - 3R

Materials provide teachers with strategies for meeting the needs of a range of learners so that they
demonstrate independent ability with grade-level standards.

10/10
INDICATOR 30

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is
accessible to all learners and supports them in meeting or exceeding the grade-level standards.

2/2
INDICATOR 3P

Materials regularly provide all students, including those who read, write, speak, or listen below grade
level, or in a language other than English, with extensive opportunities to work with grade level text and
meet or exceed grade-level standards.

4/4
INDICATOR 3Q

Materials regularly include extensions and/or more advanced opportunities for students who read,
write, speak, or listen above grade level.

2/2

INDICATOR 3R

Materials provide opportunities for teachers to use a variety of grouping strategies.
2/2

CRITERION 3S - 3V

191



Materials support effective use of technology to enhance student learning. Digital materials are
accessible and available in multiple platforms.

INDICATOR 3S

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are
web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome,
etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and
Apple and are not proprietary to any single platform), follow universal programming style, and allow the
use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the
SAMR model. Materials can be easily integrated into existing learning management systems.

INDICATOR 3T

Materials support effective use of technology to enhance student learning, drawing attention to
evidence and texts as appropriate and providing opportunities for modification and redefinition as
defined by the SAMR model.

INDICATOR 3U
Materials can be easily customized for individual learners.
INDICATOR 3U.I

Digital materials include opportunities for teachers to personalize learning for all students, using
adaptive or other technological innovations.

INDICATOR 3U.II
Materials can be easily customized by schools, systems, and states for local use.
INDICATOR 3V

Materials include or reference technology that provides opportunities for teachers and/or students to
collaborate with each other (e.g. websites, discussion groups, webinars, etc.)

Alignment to College and Career Ready Standards: Overall Summary

MyPerspectives English Language Arts Grade 12 materials fully meet the expectations of alignment. The
materials provide students cohesive support and practice as they grow their skills in reading, writing,
speaking and listening, and language. The materials include texts that reflect the appropriate demand
and rigor required by the standards for the grade band.
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The Report

Gateway One

Text Quality & Complexity and Alignment to Standards Components
Meets Expectations

CRITERION 1A - 1F

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text
complexity criteria for each grade. Materials support students' advancing toward independent reading.

16/16

INDICATOR 1A

Anchor/core texts are of publishable quality and worthy of especially careful reading.
a/4

INDICATOR 1B

Materials reflect the distribution of text types and genres required by the standards at each grade level.
*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the
program.

INDICATOR 1C

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and
qualitative analysis).

4/4

INDICATOR 1D
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Materials support students' literacy skills (understanding and comprehension) over the course of the
school year through increasingly complex text to develop independence of grade level skills (Series of
texts should be at a variety of complexity levels).

4/4
INDICATOR 1E

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and
rationale for purpose and placement in the grade level.

2/2
INDICATOR 1F

Anchor and supporting texts provide opportunities for students to engage in a range and volume of
reading to achieve grade level reading proficiency.

2/2
CRITERION 1G - 1N

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts
to build strong literacy skills.

16/16
INDICATOR 1G

Most questions, tasks, and assignments are text dependent/specific, requiring students to engage with
the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences
from the text).

2/2
INDICATOR 1H

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build
to a culminating task which integrates skills to demonstrate understanding

2/2
INDICATOR 11

Materials provide frequent opportunities and protocols to engage students in speaking and listening
activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and
use of academic vocabulary and syntax.

2/2
INDICATOR 1J

Materials support students' listening and speaking (and discussions) about what they are reading and
researching (shared projects) with relevant follow-up questions and supports.
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2/2
INDICATOR 1K

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-
appropriate revision and editing) and short, focused projects.

2/2
INDICATOR 1L

Materials provide opportunities for students to address different types/modes/genres of writing that
reflect the distribution required by the standards. Writing opportunities incorporate digital
resources/multimodal literacy materials where appropriate. Opportunities may include blended writing
styles that reflect the distribution required by the standards.

2/2
INDICATOR 1M

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis,
argumentation, and synthesis.

2/2
INDICATOR 1N

Materials include instruction and practice of the grammar and conventions/language standards for
grade level as applied in increasingly sophisticated contexts, with opportunities for application in
context.

2/2

Gateway Two

Building Knowledge with Texts, Vocabulary, and Tasks
Meets Expectations

CRITERION 2A - 2H

32/32

INDICATOR 2A

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to
comprehend and analyze complex texts proficiently.

4/4

INDICATOR 2B
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Materials contain sets of coherently sequenced higher order thinking questions and tasks that require
students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual
texts in order to make meaning and build understanding of texts and topics.

4/4
INDICATOR 2C

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks
that require students to build knowledge and integrate ideas across both individual and multiple texts.

4/4
INDICATOR 2D

The questions and tasks support students' ability to complete culminating tasks in which they
demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing,
speaking, listening).

4/4
INDICATOR 2E

Materials include a cohesive, consistent approach for students to regularly interact with word
relationships and build academic vocabulary/ language in context.

4/4
INDICATOR 2F

Materials contain a year long, cohesive plan of writing instruction and practice which support students
in building and communicating substantive understanding of topics and texts.

4/4
INDICATOR 2G

Materials include a progression of focused, shared research and writing projects to encourage students
to develop and synthesize knowledge and understanding of a topic using texts and other source
materials.

4/4
INDICATOR 2H

Materials provide a design, including accountability, for how students will regularly engage in a volume
of independent reading either in or outside of class.

4/4
Gateway Three

Usability
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Meets Expectations
CRITERION 3A - 3E
null

8/8

INDICATOR 3A

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for
planning) and take into account effective lesson structure (e.g., introduction and lesson objectives,
teacher modelling, student practice, closure) and short-term and long-term pacing.

2/2
INDICATOR 3B

The teacher and student can reasonably complete the content within a regular school year, and the
pacing allows for maximum student understanding.

2/2
INDICATOR 3C

The student resources include ample review and practice resources, clear directions, and explanation,
and correct labeling of reference aids (e.g., visuals, maps, etc.).

2/2
INDICATOR 3D

Materials include publisher-produced alignment documentation of the standards addressed by specific
guestions, tasks, and assessment items.

2/2
INDICATOR 3E

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in
engaging thoughtfully with the subject.

CRITERION 3F - 3J

Materials support teacher learning and understanding of the Standards.
8/8

INDICATOR 3F

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to
present the content in the student edition and in the ancillary materials. Where applicable, materials
include teacher guidance for the use of embedded technology to support and enhance student learning.

2/2
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INDICATOR 3G

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the
more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as
necessary.

2/2
INDICATOR 3H

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the
context of the overall curriculum.

2/2
INDICATOR 3l

Materials contain explanations of the instructional approaches of the program and identification of the
research-based strategies.

2/2
INDICATOR 3J

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers
about the ELA/literacy program and suggestions for how they can help support student progress and
achievement.

CRITERION 3K - 3N

Materials offer teachers resources and tools to collect ongoing data about student progress on the
Standards.

8/8
INDICATOR 3K

Materials regularly and systematically offer assessment opportunities that genuinely measure student
progress.

2/2

INDICATOR 3L

The purpose/use of each assessment is clear:

INDICATOR 3L.I

Assessments clearly denote which standards are being emphasized.
2/2

INDICATOR 3L.1I
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Assessments provide sufficient guidance to teachers for interpreting student performance and
suggestions for follow-up.

2/2
INDICATOR 3M

Materials should include routines and guidance that point out opportunities to monitor student
progress.

2/2
INDICATOR 3N

Materials indicate how students are accountable for independent reading based on student choice and
interest to build stamina, confidence, and motivation.

CRITERION 30 - 3R

Materials provide teachers with strategies for meeting the needs of a range of learners so that they
demonstrate independent ability with grade-level standards.

10/10
INDICATOR 30

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is
accessible to all learners and supports them in meeting or exceeding the grade-level standards.

2/2
INDICATOR 3P

Materials regularly provide all students, including those who read, write, speak, or listen below grade
level, or in a language other than English, with extensive opportunities to work with grade level text and
meet or exceed grade-level standards.

4/4
INDICATOR 3Q

Materials regularly include extensions and/or more advanced opportunities for students who read,
write, speak, or listen above grade level.

2/2

INDICATOR 3R

Materials provide opportunities for teachers to use a variety of grouping strategies.
2/2

CRITERION 3S - 3V
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Materials support effective use of technology to enhance student learning. Digital materials are
accessible and available in multiple platforms.

INDICATOR 3S

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are
web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome,
etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and
Apple and are not proprietary to any single platform), follow universal programming style, and allow the
use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the
SAMR model. Materials can be easily integrated into existing learning management systems.

INDICATOR 3T

Materials support effective use of technology to enhance student learning, drawing attention to
evidence and texts as appropriate and providing opportunities for modification and redefinition as
defined by the SAMR model.

INDICATOR 3U
Materials can be easily customized for individual learners.
INDICATOR 3U.I

Digital materials include opportunities for teachers to personalize learning for all students, using
adaptive or other technological innovations.

INDICATOR 3U.II
Materials can be easily customized by schools, systems, and states for local use.
INDICATOR 3V

Materials include or reference technology that provides opportunities for teachers and/or students to
collaborate with each other (e.g. websites, discussion groups, webinars, etc.)
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RESEARCH STUDY
5 JEXASSTATEWIDE HIGH SCHOOL ANALYSIS
i STAAR BIOLOGY EOC ASSESSMENT

Comparing Biology EOC STAAR Results for STEMscopes and Non-
STEMscopes Districts in Texas

SUMMARY

The following report includes results comparing STEMscopes and non-STEMscopes districts on the Biology End-
of-Course assessment of the 2017-2018 State of Texas Assessment of Academic Readiness {STAAR™). Districts
were identified as STEMscopes districts if they had a subscription to STEMscopes for Biology and showed usage
of STEMscopes based on the analytics data. The state of Texas creates benchmarks for proficiency in science and
identifies students as not meeting grade-level proficiency, approaching grade-level proficiency, meeting grade-
level proficiency, and mastering grade-level proficiency. The percent of students in each of these categories is
used to determine the district’s achievement in science.

Biology EOC Results

Of the 1,074 districts that received scores on the Biclogy EOC STAAR assessment {410,273 students assessed),
366 districts used the STEMscopes science curriculum during this school year, and 708 districts used either a
district-created science curriculum or purchased a different science curriculum. The rates of proficiency for these
two groups of districts as well as the state averages are found in the table below. While there were little
differences in the rates of students who approached proficiency, STEMscopes districts had higher percentages of
students who met or mastered proficiency in science compared to non-STEMscopes districts and the state
average.

Table 1: District-Level Biology EOC Proficiency Rates

o

87.3% 58.9% 19.7%
872% 57.0% 17.9%
872% 57.7% 18.5%
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Follow-up Analysis on Biology EOC Resulis

Analyses were conducted to ensure that these differences were statistically significant after accounting for other
important variables that influence student achievement. Specifically, multiple regression analysis was utilized to
recalculate these proficiency rates king into account the 2016-2017 proficiency rates as well as important
district demographic variables, incleding the size of the district, whether the district was a charter school
district, high school dropouts rates, and demographic information of students ji.e., racejethnicity and
SOCIDECONOMIC sEtus).

Results showed that, when accounting for these important variables, districts that used STEMscopes continued
to have significantly higher rates of students who met or mastered proficiency. Specifically, STEMscopes districts
had a weighted rate of 58.5% of students who met proficiency {compared to 56.8% of students who met
proficiency in non-STEMscopes districts) and 19.4% of students who mastered proficiency [compared to 18.1%
of students who mastered proficiency in non-STEMscopes districts).

Table 2: Multiple Regression Results for Biology EOC Proficiency Rates

STEMscopes Districts | Non-STEMscopes Districts |

H| Standard Error | PValue

872 368 D46 046 03z
585 558 L74° ] n.03

194 181 128* 0.59 0.03

Conclusion

In the 2017-2018 school year, districts that used STEMscopes for Biclogy had higher rates of students who met
and mastered proficiency on the Biology EOC STAAR assessment than districts that did not use STEMscopes,
controlling for previows year achievement and several important demographic variables. Specifically, using the
STEMscopes curriculum was associated with an increase of 1.T% of students who met proficiency and
1.3% of students who mastered proficiency. These results translate to approximately 4,480 additional
students meeting proficiency and an additional 3,426 students mastering profidency in districts that used
STEMscopes.
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