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Delaware Model Unit Gallery Template:  Health Education 
 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 

Unit Title: Fact or Fiction:  Alcohol & Tobacco 

Designed by:  Michael Connors 

District:  Cape Henlopen 

Grade Cluster:  9–12 

Time Frame:  3 Lessons 

________________________________________________________________________  

Summary of Unit 

Students will learn the skill of examining the effects of alcohol and tobacco use on the body.  

Students will study and assess appropriate prevention, intervention, and treatment 

resources in relation to individual, family, school, and community needs.  Students will 

become familiar with strategies used to prevent alcohol and tobacco use.  This unit on 

alcohol and tobacco addiction combines understanding of health knowledge that is essential 

to learning with the application of that knowledge through skill development in order to be 

effective. 

________________________________________________________________________  
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Stage 1 – Desired Results 

(What students will know, be able to do and understand) 
________________________________________________________________________  

Delaware Health Education Standards 

 

 1. Students will understand essential health concepts in order to transfer knowledge into 

actions for life.  Specify core concepts to be addressed: 

 Alcohol, tobacco, and other drugs 

  2.  Students will analyze the influence of family, peers, culture media, technology and other 

factors on health behavior.* 

  3.  Students will demonstrate the ability to access information, products and services to enhance 

health.*   

  4.  Students will demonstrate the ability to use interpersonal communication skills to enhance 

health and avoid or reduce health risks. 

  5.  Students will demonstrate the ability to use decision-making skills to enhance health. 

  6.   Students will demonstrate the ability to use goal-setting skills to enhance health. 

  7.  Students will demonstrate the ability to practice health-enhancing behaviors and avoid or 
reduce health risks. 

  8.   Students will demonstrate the ability to advocate for personal, family and community health. 

           * Includes technology integration 

Big Idea:  Health is Personal Power 

Unit Enduring Understanding 

� Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas and/or Content Standards and that are transferable to new situations. 

 

• Avoiding alcohol and tobacco is achieved through the understanding and application of 

resistance skills. 

Essential Questions 

What is Health? 

What prevents people from practicing healthy behavior? 

Unit Essential Questions(s) 

� Open-ended questions designed to guide student inquiry and learning. 

 

• How do personal goals, knowledge and values influence alcohol & tobacco use? 
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Knowledge and Skills 

� Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 

• Using alcohol or tobacco will have consequences for themselves and others. 

• The legal consequences of alcohol and tobacco use. 

 Students will be able to… 

• Demonstrate resistance, refusal, negotiation, and collaboration skills and conflict 

resolution strategies to enhance health. 

• Locate and utilize resources from home, school, and community that provide valid 

information concerning alcohol and tobacco use. 

• Access local cessation programs. 
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Stage 2 – Assessment Evidence 

(Evidence that will be collected to determine whether or not Desired Results 
are achieved) 

________________________________________________________________________  

Suggested Unit Transfer Task(s)  
 
An effective transfer task for ALL students should be designed to include: 

� Complex, real-world, authentic applications 

� Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 
apply, empathize, have perspective, self-knowledge) 

Your school’s community offers alcohol, tobacco, and other drug education programs.  In 

order for these programs to be sustained and successful, they require support from policy 

makers.  You have chosen to be an advocate, leading the efforts against the use of 

underage alcohol use and drug abuse by developing a presentation to persuade policy 

makers to sustain and support this program. 

You must develop a PowerPoint presentation that will identify the programs that currently 

exist and identify needs for continued success.  Your presentation will need to include 

strategies for community planning efforts.  In addition, the presentation should include the 

benefits of alcohol and tobacco awareness programs that will promote positive alternatives 

to drug use for local community members. 

Rubric(s)  
 
Scoring guide to evaluate transfer tasks used as evidence of student proficiency 
 
An effective scoring guide should: 

� Measure what is appropriate for the Content Standard that is assessed.  

� Provide opportunities for differentiation of the transfer tasks used as evidence of student proficiency. 

4. Student’s PowerPoint presentation demonstrates an in-depth understanding of the 

programs that currently exist and what is needed for support.  Student’s work grasps 

the benefits of alcohol and tobacco awareness programs that will promote positive 

alternatives.  This presentation identifies benefits and notes specific strategies that may 

impact community-planning efforts. 

3. Student’s PowerPoint presentation demonstrates a relevant understanding of existing 

programs and what is needed for support.  Student’s work demonstrates reasonable 

understanding of the benefits of an alcohol and tobacco awareness program that will 

promote positive alternatives.  The PowerPoint allows for some change in the future and 

notes strategies that may impact community-planning efforts. 

2. Student’s PowerPoint presentation shows limited understanding of existing programs or 

continued support needs.  Few strategies are cited that could impact community-

planning efforts.  Student’s presentation is somewhat effective and shows partial 

understanding of the benefits of an alcohol and tobacco awareness program that will 

promote positive alternatives. 

1. Student’s PowerPoint presentation shows little or no understanding of programs that 

currently exist nor what is needed for continued support.  The presentation lacks clarity 

and is difficult to follow.  Student’s work shows lack of understanding of the strategies 

that may impact community-planning efforts. 
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Other Evidence 

� Performance assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, 

Essential Questions, Big Ideas) found in the Content Standards. 

� Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 
observations). 

 

• True/false questionnaire to uncover prior knowledge of alcohol, tobacco, and other drugs 

• Student Resource Activator Sheet (Lesson 1/Appendix A) 

• Student chart of Alcohol and Tobacco Facts (Lesson 1/Appendix B) 

• Consequences of Tobacco Use Scenarios (Lesson 1/Appendix C) 

 

• Analyzing an Alcohol Ad Worksheet (Lesson 2/Appendix E) 

• Impact of Tobacco Addiction Student Resource Activator Sheet (Lesson 3/Appendix F) 

• Student Resource Reading and Processing Sheet (Lesson 3/Appendix G) 

Student Self-Assessment and Reflection 

� Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-

editing—based on ongoing formative assessments) 

Ask students to respond to one of the following questions in their journal: 

1. Why have I chosen to smoke or not to smoke? 

2. How would a tobacco related illness affect my future goals? 

In addition, the final assignment (Lesson 3) will ask students to choose a scenario from 

three options to explore how they would respond. 
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Stage 3 – Learning Plan 

(Learning activities need to align with Stage 1 and Stage 2 and show 
connections to prior learning) 

________________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 

� Scaffold in order to acquire information, construct meaning, and practice transfer of understanding. 

� Provide ongoing opportunities for self-monitoring and self-evaluation. 

Lesson plans may be attached to Stage 3 and must include relevant citations and follow U.S. copyright laws.  
http://www.umuc.edu/library/copy.shtml 

 

Lesson One:  Butt Out Smoking! 

Lesson Two:  Lights…Camera…Alcohol! 

Lesson Three:  Tobacco Addiction…It’s Not a Game! 

 

Lesson One Lesson Two Lesson Three
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Resources and Teaching Tips 

Resources 

� Include a variety of resources (texts, print, media, and web links) that best supports the unit. 

 

• Decisions for Health.  Holt, Rinehart, and Winston, 2007 

• Teen Health.  The McGraw Hill Companies, Inc.  2007 

• Glencoe Health.  The McGraw Hill Companies, Inc.  2007 

 

• www.lunginfo.org 

• www.healthteacher.com 

• www.cdc.gov 

• www.cdc.gov/tobacco/basic_information/FastFacts.htm 

• www.projectalert.best.org 

Teaching Tips 

� Provide tips to help teachers identify and correct student misunderstandings and weaknesses. 

Students may have difficulty with this unit if family members are involved with alcohol, 

tobacco, and other drug (ATOD) use/abuse.  Students may become defensive or emotional 

as they learn about the physical and social consequences of ATOD. 

Accommodations/Differentiation 

� Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 

� Describe how instruction may be varied to address differences in readiness, interest, and/or learning 
profiles. 

 

• Students with limited cognition or dexterity may demonstrate their understanding using 

a different method from power point presentation with teacher approval and support. 

• Peer helpers and coaches or teaming are additional means to achieve the expectations 

of this unit. 

 

Design Principles for Unit Development 

Please check the design principles below that are embedded within the unit. 

  International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures and to provide cross-cultural communicative 

competence. 

  Universal Design for Learning - the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

  21st Century Learning – the ability of to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.  (AASL,2007) 
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(Briefly explain how design principle(s) are embedded within the unit design.) 

21st Century learning skills are used extensively throughout this unit as students learn about 

the consequences of ATOD use/abuse.  Their skills to draw conclusions, apply knowledge, 

and support the community-at-large are strengthened and encouraged.  Using advocacy 

skills, students will share and practice presentation and computer skills.  Their growth will 

be enhanced by the meshing of knowledge and skills and the expression of ethical behavior 

intentions. 

 

Connections to Other Areas 

Suggestions for integrating instruction with other curricular areas, school support services (health services, 
counseling, nutrition services, and school climate) families and communities. 

An ATOD unit often helps students identify personal and family issues that require referral 

to school counselors, nurses, or wellness centers and on to community providers depending 

on each case.  School support services are valuable assets to the health education teacher. 

The Delaware Chapter of the American Lung Association provides many resources to help 

schools.  For more information about programs and services, call (302) 655-7258. 


