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* Overview of Writing Process

» Focus Standards

« Text Types and Purposes
 Accommodations

« Writing Across the Curriculum



* Increase familiarity with CCSS Writing
Standards

« Understand each writing type (opinion,
informative/explanatory, narrative)

 |dentify characteristics of each writing
type

* Increase knowledge of DDOE Writing
Learning Progressions



Essential Questions

 Why Is It important to know the
characteristics of each writing type?

« How will knowing these characteristics
iImpact classroom instruction for all
learners?

 How do learning progressions help
educators scaffold instruction for all
learners?



Anchor Standard 4:

Produce clear and coherent writing in which the development,

organization, and style are appropriate to task, purpose, and audience.

Kindergarten First Second Third Fourth

(Begins in grade (Begins in grade Beginsin grade  With guidance and Produce clear and

3) 3) 3) support from adults, coherent writing in which
produce writing in the development and
which the development organization are
and organization are appropriate to task,
appropriate to task and  purpose, and audience.
purpose. (Grade- (Grade-specific
specific expectations expectations for writing
for writing types are types are defined in
defined in standards 1-  standards 1-3.)
3.)

Fifth

Produce clear and coherent
writing in which the
development and
organization are
appropriate to task,
purpose, and audience.
(Grade-specific
expectations for writing
types are defined in
standards 1-3.)



Anchor Standard 5:

Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or frying a new approach.

Kindergarten

With guidance
and support from
adults, respond to
questions and
suggestions from
peers and add
details to
strengthen writing
as needed.

First

With guidance
and support from
adults, focus on a
tfopic, respond to
questions and
suggestions from
peers, and add
details to
strengthen writing
as needed.

Second

With guidance
and support
from adults and
peers, focus on
a fopic and
strengthen
writing as
needed by
revising and
editing.

Third

With guidance and
support from peers and
adults, develop and
strengthen writing as
needed by planning,
revising, and editing.
((Editing for conventions
should demonstrate
command of Language
standards 1-3 up to and

including grade 3.)

Fourth

With guidance and support
from peers and adults,
develop and strengthen
writing as needed by
planning, revising, and
editing. ((Editing for
conventions should
demonstrate command of
Language standards 1-3 up
tfo and including grade 4.)

Fifth

With guidance and support
from peers and adults,
develop and strengthen
writing as needed by
planning, revising, editing,
rewriting, or frying a new
approach. ((Editing for
conventions should
demonstrate command of
Language standards 1-3 up
to and including grade 5.)



Revisiting the Writing Process

in this stage, you pign what - y
are going 10 write, You
c}rhTme a topic, identify your

audience and purpose:
brainstorm ideas, and
organize information.

In this stage, you write
your ideas in sentences and

ﬂ;iii!g!@ ’ ; Pparagraphs, Follaw s
Fre'l'l'ﬂﬁl'tg pfan to write a
first draft of your
This stage is the first part s e iy
of editing your Writing: Yn_u W npos
may work by yourself or with

ke
a partner or a Rroup. Ma P :
that will imprave r O O
1:hm:it~:na:-ur writing. fre a :i ng

In this Stage, you finjsh

Your editing by polishin
; Your wark, Check for Errcﬁs
P.‘.lbllﬂ hlﬂq " Brammar, speiling,
Finally, you choose a way inal copy of your
to present your work 1o an composition,
audience. You may want to )
add pictures, make a class .

book, or read your -}




« Brainstorming/Making Lists
 Mentor Texts

* Quick Writes

» Graphic Organizers

« Conducting Research



Drafting

* Draft
« Writing stamina



"The first draft is a skeleton....just bare
bones. The rest of the story comes
later with revising.”

Judy Blume



e aaa———S—————S
http://amandaonwriting.tumblr.com/post/84203166430
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iRt

Add = sentences

and words

Remove -
words or sentences
you don't need

Move -
change a word or
placement of a
senfence

Substitute -

trade words or
senfences for new
onas

N

Revising vs. Editing

il

 cups.

Capitalize -
names, places, titles,
months, etc.

Usage - nouns
and verbs are
correctly used

Punctuation -
periods, guotes,
commas, semicolons,
apostrophes, etc.

Spelling -
check all words, look
for homophones, use
a dictionary



Revising

« Suggestions for “sentence level”

revision/teaching grammar in context

« Using a first or second draft of a paper...

— Highlight all of the “to be” verbs in the paper and try
to eliminate half of them.

— Highlight the first two or three words of each
sentence. If they are repetitive, change one or more.

— Look at your sentence length. If all sentences are
short/simple, combine some to form complex
sentences.

12



 Grammar and spelling
« Peer editing/clocking



Publishing

« Author’s Chair

 Make a book or display
 Make a gift for a friend

« Share on a blog or website




Writing as a Process

* hittp://dwwlibrary.wested.org/media/te
aching-students-to-use-the-writing-
process-for-a
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http://dwwlibrary.wested.org/media/teaching-students-to-use-the-writing-process-for-a
http://dwwlibrary.wested.org/media/teaching-students-to-use-the-writing-process-for-a
http://dwwlibrary.wested.org/media/teaching-students-to-use-the-writing-process-for-a

Ways to Use Mentor Texts

* |dea: the text inspires the writer to create
an original idea based on one from the
text.

« Structure: the text presents an
organizational structure that the writer
tries to emulate using original ideas.

« Written Craft: the author’s writing style,
ways with words, or sentence structure
inspires the writer to try out these
techniques.

16



Using Mentor Texts

 Select a text to emulate and reread- one
that inspires an idea, models a structure,
or demonstrates an author’s craft worth

trying.
—Read i1t (Read like a reader)

— Analyze 1t (Read like a writer)

— Emulate it (Write like the writer)

Adapted from Kelly Gallagher

17



Questions to Consider

v Does the book provide examples of the kind
of writing you want from your students?

v Can it be revisited multiple times for a
number of purposes?

v' Do you select text that represents a variety
of genres and diverse cultures?

v' Does this text link to other areas of the
curriculum?

18



Text Types and Purposes

* Argument/Opinion
e Informative
 Narrative




Characteristics of Opinion Writing

* Opinion writing ...
— states your point of view based on your
beliefs, feelings, or perspective

— IS supported by an argument that includes
evidence (facts/details) and examples

— IS organized to include a clear topic, opinion
statement, and evidentiary support

— IS the foundation for argumentative writing

20



Anchor Standard 1:

Write arguments to support claims in an analysis of substantive topics or
texts using valid reasoning and relevant and sufficient evidence.

Kindergarten

Use a combination
of drawing,
dictating, and
writing fo compose
opinion pieces in
which they tell a
reader the topic or
the name of the
book they are
writing about and
state an opinion or
preference about
the topic or book
(e.g., My favorite
bookiis . . .).

21

First

Write opinion pieces
in which they

infroduce the topic or

name the book they
are writing about,
state an opinion,
supply a reason for
the opinion, and
provide some sense
of closure.

Second

Write opinion pieces in
which they infroduce
the topic or book they
are writing about, state
an opinion, supply
reasons that support
the opinion, use linking
words (e.g., because,
and, also) to connect
opinion and reasons,
and provide a
concluding statement
or section.

Third

Write opinion pieces on
topics or texts,
supporting a point of
view with reasons.

a. Infroduce the topic
or text they are
writing about, state
an opinion, and
create an
organizational
structure that lists
reasons.

b. Provide reasons that
support the opinion.

c. Use linking words
and phrases to
connect opinion
and reasons.

d. Provide a
concluding
statement or
section.

Fourth

Write opinion pieces on
fopics or texts, supporting a
point of view with reasons
and information.

a.

Introduce a topic or text

clearly, state an opinion,

and create an
organizational structure
in which related ideas
are grouped to support
the writer's purpose.
Provide reasons that are
supported by facts and
details.

Link opinions and
reasons using words and
phrases.

Provide a concluding
statement or section
related to the opinion
presented.

Fifth

Write opinion pieces on topics
or texts, supporting a point of
view with reasons and
information.

a.

Infroduce a topic or text
clearly, state an opinion,
and create an
organizational structure in
which ideas are logically
grouped to support the
writer's purpose.

Provide logically ordered
reasons that are
supported by facts and
details.

Link opinion and reasons
using words, phrases, and
clauses.

Provide a concluding
statement or section
related to the opinion
presented.



Learning Progressions Grade 3 — Writing Standard 1

a. Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.

Progression to Mastery Key Concepts Guiding Prompts
» |dentify an issue in a topic or text * Opinion/Position « How did you introduce the piece?
» Agree or disagree with the issue * Reasons/support + What is the topic of the text you are
« Choose an opening technique » Evidence writing about?
« Create an introduction that hooks the « Structure » What is your opinion and have you
reader using an opening technique « Opening Techniques (e.g., direct explained why?
« Create a list of reasons that support statement, personal connection, fact « Can the reader tell what you think
the opinion based question, quotation, analogy, about the topic? How?
+ Determine the best way to organize fact or detail) + In the introduction did you hook the
reasons that support the opinion reader into caring about your opinion?
* Introduce the topic or text they are + How did you introduce the reasons?
writing about, state an opinion, and
create an organizational structure that
lists reasons
b. Provide reasons that support the opinion.
Progression to Mastery Key Concepts Guiding Prompts
» Differentiate between relevant and * Relevant and irrelevant « How is this piece organized?
irrelevant reasons reasons/support » What reasons did you give to support
+ Choose reasons based on facts, + Elaboration your opinion?
examples, and/or evidence that * Prioritize » Are there other reasons you could
support the opinion include?
* Prioritize reasons » Are there any reasons here that don’t
» Elaborate on each reason support your opinion?
* Provide reasons that support the * |s there additional information you
opinion could you add to each reason?

22



Learning Progressions Grade 3 — Writing Standard 1

. Use linking words and phrases (e.g. because, therefore, since, for example) to connect opinion and reasons.

Progression to Mastery

Provide examples that connect to the
reasons using linking words
Determine linking words that best
connect the reasons

Use linking words when stating a new
point

Use linking words when shifting from
stating reasons to providing evidence
Use linking words and phrases (e.g.,

because, therefore, since, for example) to

connect opinion and reasons

. Provide a concluding statement or section.

Progression to Mastery

Recognize closure techniques for
creating a concluding statement or
section

Provide a concluding statement or
section

Key Concepts

Linking words (e.g., because, therefore,
since, for example)

Key Concepts

Concluding statement or section
Techniques for closure (e.g.,
reinforcement, quotation, personal
story, question)

Guiding Prompts

What linking words did you use?

Did they help you make connections
between your reasons and evidence?
Why did you use a linking word here?
Have you connected your reasons and
evidence with linking words such as
because, therefore, since and for
example?

Guiding Prompts

Which technique did you choose to
create your concluding statement or
section?

Does your concluding statement or
section help the reader consider the
point one more time?

23



Learning Progressions Grade 4 — Writing Standard 1

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which related ideas are grouped to

support the writer’s purpose.
Progression to Mastery

+ Identify an issue in a topic or text

+ Agree or disagree with the issue

+ Develop an opinion and hook the
reader into caring about their opinion

* Introduce reasons that will be
developed later to support opinion

« Group related information together to
support writer’s purpose

* Introduce a topic or text clearly, state
an opinion, and create an
organizational structure in which
related ideas are grouped to support
the writer’s purpose

Key Concepts

Opinion/Position
Reason/support

Evidence

Grouping related information
Writer’s purpose

Opening Techniques (e.g., direct
statement, personal connection,
fact based question, quotation,
analogy, fact or detail)

b. Provide reasons that are supported by facts and details.

Progression to Mastery

* Provide an appropriate variety of
reasons

« Differentiate between relevant and
irrelevant reasons

* Prioritize reasons

» Choose the best reasons to convince
the reader

« Elaborate on each reason

» Use paraphrasing to appropriately
reference text

* Provide reasons that are supported by
facts and details

Key Concepts

Relevant and irrelevant
reasons/support
Elaboration

Prioritize

Guiding Prompts

What is the topic or text you are writing
about?

Can the reader tell what you think about the
topic? How?

What is your opinion and have you explained
why?

How did you introduce the piece?

In the introduction did you hook the reader
into caring about your opinion?

How did you introduce your reasons?

What is the best way to group your
information?

Does it support your purpose?

Guiding Prompts

How is this piece organized?

What reasons did you give to support your
opinion?

Are there other reasons you could include?
Are there any reasons here that don’t
support your opinion? What should you do
with those?

What else can you say about this reason?
What facts and details did you use to
support each reason?

Why did you use this reason first? Or last?
Is there additional information you could
you add to each reason?

24



Learning Progressions Grade 4 — Writing Standard 1

. Link opinion and reasons using words and phrases (e.g. for instance, in order to, in addition).

Progression to Mastery

Provide examples that connect to the
reasons using linking words
Determine linking words that best
connect the reasons

Use linking words when stating a new
point

Use linking words when shifting from
stating reasons to providing evidence
Link opinion and reasons using words

and phrases (e.g., for instance, in order

to, in addition)

Key Concepts

Linking words (e.g., for instance, in order
to, in addition)

. Provide a concluding statement or section related to the opinion presented.

Progression to Mastery

Recognize closure techniques for
creating a concluding statement or
section

Determine a technique that helps the
reader consider the key point(s) one
more time

Provide a concluding statement or
section related to the opinion
presented

Key Concepts

Concluding statement

Techniques for closure (e.g.,
reinforcement, quotation, personal
story, question)

Guiding Prompts

What linking words or phrases would
help make the best connections within
your piece?

Have you grouped your reasons?

Why did you use a linking word here?
Are the linking words or phrases you
have chosen the best ones? If not,
which ones might fit your piece better?
Have you connected your reasons with
linking words and phrases such as for
instance, in order to, and in addition?

Guiding Prompts

How did you close the piece?

What else could you try?

How did you remind the reader of your
opinion?

How did you reflect on the opinion in
the conclusion?

Does your concluding statement relate
to the opinion stated in the
introduction?

25



Learning Progressions Grade 5 — Writing Standard 1

a. Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to

support the writer’s purpose.
Progression to Mastery

+ Identify an issue in a topic or text

+ Agree or disagree with the issue

+ Develop an opinion and hook the
reader into caring about the opinion

* Introduce reasons that will be
developed later to support opinion

« Organize and logically group ideas to
support writer’s purpose

* Introduce a topic or text clearly, state
an opinion, and create an
organizational structure in which ideas
are logically grouped to support the
writer's purpose

Key Concepts

Opinion/Position
Reason/support

Evidence

Writer’s purpose

Opening Techniques (e.g., direct
statement, personal connection,
fact based question, quotation,
analogy, fact or detail)

b. Provide logically ordered reasons that are supported by facts and details.

Progression to Mastery

* Provide an appropriate variety of
reasons

» Differentiate between relevant and
irrelevant reasons

* Prioritize reasons

+ Choose the best reasons to convince
the reader

» Elaborate on each reason

* Provide reasons that are supported by
facts and details

» Order reasons in a logical sequence

* Provide logically ordered reasons that
are supported by facts and details

Key Concepts

Relevant and irrelevant
reasons/support
Elaboration

Guiding Prompts

What is the topic or text you are writing
about?

What is your opinion?

Why do you think this?

Can the reader tell what you think about the
topic? How?

How did you introduce the piece?

In the introduction did you hook the reader
into caring about your opinion?

How did you introduce your reasons?

What is the best way to group your
information?

Does it support your purpose?

Guiding Prompts

How is this piece organized?

What reasons did you give to support your
opinion?

Are there other reasons you could include?
Are there any reasons here that don’t
support your opinion?

What else can you say about this reason?
How did you support each reason?

Why did you use this reason first? Or last?
Does your piece have a logical flow/order?

26



Learning Progressions Grade 5 — Writing Standard 1

c. Link opinion and reasons using words, phrases, and clauses (e.g. consequently, specifically ).

Progression to Mastery

* Provide examples that connect to the
reasons using linking words, phrases,
clauses

+ Determine linking words, phrases, and
clauses that best connect the reasons

+ Use linking words when stating a new
point

+ Use linking words when shifting from
stating reasons to providing evidence

» Use phrases and clauses to link opinions
and reasons

* Link opinion and reasons using words,
phrases and clauses (e.g., consequently,
specifically)

Key Concepts

» Linking words (e.g., consequently,
specifically)
+ Clauses, phrases

d. Provide a concluding statement or section related to the opinion presented.

Progression to Mastery

+ Recognize closure techniques for creating
a concluding statement or section

* Determine a technique that helps the
reader consider the key point(s) one
more time

* Remind the reader of the stated opinion

» Reflect on opinion and highlight key
points

* Provide a concluding statement or
section related to the opinion presented

Key Concepts

« Concluding statement

+ Techniques for closure (e.g.,
reinforcement, quotation, personal
story, question)

Guiding Prompts

What linking words, phrases or clauses
would help make the best connections
within your piece?

Why did you use a linking word here?
Are the linking words, phrases, clauses
you have chosen the best ones? If not,
which ones might fit your piece better?
Have you linked your reasons with
words such as consequently and
specifically?

Guiding Prompts

How did you close the piece?

What else could you try?

How did you remind the reader of your
opinion?

How did you reflect on the opinion in
the conclusion?

How did you highlight key points in the
conclusion?

Does your concluding statement relate
to the opinion stated in the
introduction?
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Writing Rubric Changes

Changos TN

Traits

Reading/Research
Organization
Development
Lang./Conventions

Evidence/Elaboration
Organization/Purpos
e

Lang./Conventions

Reading/Research & Development = Evidence/Elaboration

Weighting

Non-Scorable
Responses

PL Descriptors

PL4

Reading/Research — 2
Organization — 2
Development — 3
Lang./Conventions - 1

1-4

Approaching next
grade level

Evidence/Elaboration —
2
Organization/Purpose -
2

Added

Added: Above, At,
Approaching, Below

At next grade level

28
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ﬂ Delaware Department of Education

v ekiifully states an opimion (490 1a)
creates an onganizational structure in

introduces the topic or text clearly (4W1a)

= iniroduces the topic or teat being written
about {3W1a)
= siates an opinion {3W1a)

= stiempis io intoduce the topic of fea
being written about
= gtiempis io state an opinon

= makes fitfle or no aifempt o ninduce
the topic or Bxt being written about
= makes [ifle or no aftempt o stsle an

e — Teaching and Learning Branch
Opinion Writing Rubric
Grade 3
Score of 4—Above Grade Level Score of 3—At Grade Level Score of 2—Approaching Grade Score of 1—Below Grade
Level Level
The writing — The writing — The writing — The writng —

which related ideas are grouped to = creates an organizational structure that » atiempis to creaie an organizational RO E
suppor the writer's purposes (4Wia) lists reasone (3Wia) struciure that fiss reasons = fitde or no affempt o ceais an E |
» finks opinion and reasons using wonds » yses finking words and phrases o » atiempts o use linking words and phreses organizational siruchume that lisis & |l
and phrases {(4W1c) connect opinion and ressons {3W1c) o connect cpinion and reasons TESEONS =
» provides a concluding statement o » provides a concluding statement or » atiempis to provide a condluding satement | * makes lifle o no aempt to use Enking 2
section related to the opinion presented section {IW1d) or secion words and’ of pleases io connect E |
(4 1) » produce writing appropriate to task and | = stiempis to produce writing appropriate to Opinion and ressons € 1
= produce clear and coherent writing purpose, with guidance and support imsk and purpose, with guidance and = makes litfe or no sitempt o provide a E:l
appropriate fo sk, purposs, and from adults (3W4) suppor from adulis sense of dosurs Lo ]
audignce [4¥W4) = makes litfde or no aifempt o produce
writing appropriate io @sk and
firom adulls
The writing — The wrifing — The writing — Thee writing —
» provides reasons that are supported by » provides reasons bo support opinaon » atlempis to provide reasons o suppot = makes litle or no aitempt o provide e |
facis and details (4¥W1b) (3 1hb} oipinion reasons io suppont opinion 8 2
= yses relevant information from = yszas nformation from experences or = gttempis to use information from = makes litde or no aftempt o use i E
experiences or print and digitsl sources print and digital sources {3W8) experiences or print and digital soumces information from experences o prrd 2
(4WE) anc digtal soutes =2
» prowides a list of sources, when o |
___appropriata (4WA} |
The writing — The writing — The writing — Thee writing — {
&« demonstrates a8 command of = demonsirates 8 command of gradedevel | = atiempis io demonstrate 2 command of = makes fitde or no atempt o
gradeJeve| appropriate standard English appropriate standard English grammar, grade-level appropriate standard English demonstvate & command of grade-level =
grammar, usage, and conventions usage, and conventions {3L1-2)° grammar, usage, and conventions appropriate siandard Englsh 13 al
Ltz = has erors that o not interfers with = has emors that may interfere with grammar, usage, and conventions £
= Ris ars thal o not intarans with understanding {3L1-2) undersiamnding = has ermrs :ha.'.m-:e.rﬁemni‘ﬂl gg
understanding (4L1-2)" uedécsionding S sl

Maon-scorable responses: insufficient information andior biank paper, copied text, in a language other than Engfish, off topic, andior off purpose

*Conventions Charip. 2



ﬂ Delaware Department of Education

for adding suffixes to base

words {e.g., sitling, smiled,

cries, happiness) (3L2e)
Use spelling patterns and
generalizations (e.q., word
famifies, position-based
spetlings, syllable
patterns, ending rules,
meaningful word parts) in
writing words. (3L21)
Correctly spell words at
grade level and below

(3L2D)

use commas and
guotation marks in
dl.alngue (3L 2c)

In pEEB-B!S-'EjVE nouns

(e.g., tha dog's housa,
the dogs’ houses) (3L2d)

+ Comectly use abstract nouns (e.g.,
childhood). (3L1c)

Werbs:

+ Cormectly use reguiar and imegutar verbs.
(3L1d)

+ Cormectly use simpie verb tenses (e.qg. |
walked; | walk; | will walk). {3L1e)

Adiectives:
« Comectly use comparative and
supenative adjectives and adverbs. (3Lg)

Agreement

« Comectly use pronouns that match a
{close) antecedent” (The boy walked his
dog) (BL17)

+ Comectly use subject verb agreement”
(He has ...; They have ..) (3L}

Conjunchions:

s Comectly use coondinate (e.g., and but)
and subordinate conjunctions (e.9..
because) (3L 1h)

Teaching and Learning Branch
CONVENTIONS CHART
GRADE 3
| Spelling Capitalization Punctuation Grammar Usage Sentence Compietion
» Use conventonal speling | Capitalize Commas: MNouns: =  Produce simpie, compound
for high-frequency and « Appropriate words in + Inaddresses (e.g. 12345 |« Comectly use regular and irmegular plural and compiex sentences.
othir studied words and tithes (3L2a) B7" Ave_ Spokane, W) nouns. (3L1h) {3L1i)

* as appropriate for grade leve!

Adapted from the Smaner Balanced - Conventions Chart — Aprnil 2014
Students are expected to demonstrate grade-level skills in conventions as specified in the CCSS as well as those specified for earlier

T



ﬂ‘ Delaware Department of Education

Teaching and Learning Branch
Opinion Writing Rubric
Grade 4
Score of 4—Above Grade Level Score of 3—At Grade Level Score of 2—Approaching Score of 1—Below Grade
Grade Level Level

Tha writing — The writing — The writing — The writing —
» Skilthully introduces the topic or tee » infroduces the topic or bd dearly = atiempis to infroduce the iopic ortesd | » makes fide or no attempt o introduce

clearly {SW1a) (4¥Wia) dearty the topic or text dearly

v Skillfully states an opmion (5W1a)

v greates an organizational structure in
which ideas are logically grouped fo
support the writer's purpose (5W 1a)

» |inks opinion and reasons using wards,

phrases and clauses (BW1c)

skillfully provides a concluding
ststement or section relsted to the
oginion presented (SWid)

skillfully produce clear and coherent

writing approgriate to task, purpose,

and audience [5WE)

= st=tes an opinicn (4W1a)

= preaies an organizations] structure in
which related ideas are grouped io
support the writer's purpose {4W1a)

* links opinion and ressons using words
and phrases (#¥W1c)

= provides & concluding statement or
section related to the opinion presented
(=W 1d)

= produce clear and cohersnt writing
appropriate 1o task, purpose, and
audience {4\4)

s ghempts o shEte an oopinion

= ztempts io create an onganizationsl
structure in which relsted ideas am
grouped to support the writar's
purpose

= ghiempis to link opimion and reasons
uEing words and phrases

= atiempis fo provide @ concluding
statement or sachion mlated to the
opinion presented

= stiempis {0 produce clear and
coherent writing approoniate fo task,
purpose, and sudience

= makes ftde or no sftempt o si=fe an
T
= makes fide or no attempt o create an
omanizaional structurs in which
ralsted idess are grouped io support
the writer's purpose
» makes fife or no attempt to link
opmion and ressons using words and
phrEEes
= makes fide or no attempt o provide a
conduding sisiement or section
related io the opinion presented
ma}msliﬁaurmanumnmm
dlear and coherent writing approprate

Organization/ Purposa

2=

to sk, pupose, and awdience

Thil writing —

v provides logically ordered reasons that
are supposted by facts and detais
(=5W1ib)

skillfully uses relevant information fram
axperiences or pant and digital sources
(SWE)

summarizes or paraphrases nformation
in finished work {SWE)

skillfully provides a list of sources, when
___appropriate {(SW8)

Tha writing —

«» demonstrates a command of grade
level appropriate standard English
grammar, usage, and conventiaons
(oL1-2y"

» has errors that do not intedfere with
undarstanding (3L1-2}*

The writing —

» prowvides reasons that are supporied by
facts and detais (4W1b)

= uses relevant information from
expenences or print and digital sources
(4B

= prowvidas 3 list of sources when
appropnate, when appropriate (2WE)

The writing —

= demonstrates a command of grade-level
appropriate standard English grammar,
usage, and comventions {4L1-2)°

= has erors that do not interfere with
understanding (4L 1-21*

The writing —

= zliempis to provide reasons that ame
supporied by facts and detais

= atiempis o recall relevant information
from expenences or print and digital
SOUTCES

= sHempis io provide 3 list of soucas,
when sppropriate

The writing —

= ahiempis lndenmnsbamammurﬂ

The wrifing —

= makes fide or no attempt o provde
reasons that are supported by facts
and detzils

= makes litde or no attemnpt o recall
relevant informaton from expenences
o print and digital sources
= makes fide or no afttempt o prowide a
list of sources, when spprooriate

Thee writing —

= makes fitde or no attempt o
demansirate 3 command of grade-
level approprizte standand English
grEmmar, Usage, and comenions

= has emors that interfers with
understanding

Evidanoo! Elaboration

Language’ Conventions

2

Mon-scorable responses: insufficient information and/or blank paper, copied text, in a language other than English, off topic, andior off purpose

*Conventions Chartp. 2
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CONVENTIONS CHART
GRADE 4
Spelling Capitalization Punctuation Grammar Usage Sentence Completion
« Spell grade-appropriate « Uses comect Commas: Pronouns: + Produce compiete sentences.
words correctly, consulting capitalization. (4L2a} * Use commas and *  LUize relative pronouns (who, whose, recognizing and comecting in
references as needed. guotation marks to mark whom, which, that} and reiative adverbs appiopriate fragmenis and
(4L2d) direct speech and {where. when, why). (4L1a) run-ons. (4L1g)
quotations from a text.
{4L2b) Verbs:
¢ Use a comma beforz a + Form and use the progressive (e.g., [
coordinating conjunction was walking; | am walking; | will be
tand, but, for {njor, yet, walking) verb tenses. (4L1b})
80) in a compound «  LU=ze model auxillanes (can, may, musi)
sentence. (4L2c) to convey various conditions. {(4L1c)
Adjectives:

+« Use conventional patterns to order
adjectives within seniences {e.g.. 3 small
red bag, not a red small bag). (4L 1d)

Agreement:

» Use relative pronouns (who, whose,
whom, which, that} and reiative adverbs
{where, when, why). {4L1a)

Frequently Confused Words:

*  Lise freqguently confused words™ comecty
(e.g.. to, two, too; their, there, they're;

it's, its: your, you're)
* as appropriate for grade leve

Adapted from the Smarter Balanced - Conventions Chart = April, 2014
Students are expected to demonstrate grade-fevel skills in conventions as specified in the CCSS as well 2s those spedified for earlier graces
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Opinion Writing Rubric
Grade 5

Teaching and Learning Branch

Score of 4—Above Grade Level

Score of 3—At Grade Level

Score of 2—Approaching Grade
Level

Score of 1—Below Grade Level

Thie writing —

infroduces the claimis) (BW1a)
organizes reasons and evidence

The writing —
» infroduces the topic or text dearly
(S 1a)

Tha writing —
= zHempis o ntroduce the fopic or eod
= afiempis o si=te an opinion

The writing —
» makes if8e or no attermpt to infroduce
the topic or text

[(BW1a} = siates an opmion (5 1a) » atiempts o create an onganizational " W@Efﬂau’maﬁuﬂtﬂs&aﬁan
» uses words, phrases, and clauses = creates an organizational structure in siructure in which idess are logically opmEon -
to clarfy the relationships among which ideas ars R:I»gu:'.aH'_.rgmupad toi grouped to support the wrters " mahastﬂﬂaurmmmmm 2
claim{s) and reasons (EW1g) &uppm‘t.l:he writer's purposa {5W1a) pUrpass . . mmﬁ sinuchume in which i!ﬂm E l
» skillfully provides a concluding statement * links opinion and reesons wsing words, * atiempis o link ooinion and reasons are logically grouped o suppost e -
o+ section that foliows from the argument phrases and clsuses {FlW1c) using words, phrases and dauses WHSr's pUrpose £ 1
presented (BW1e) T mEMdmwm -Ammhpmammm 'nﬂgﬁlﬂaﬂmmmﬁm E |
» skillfully produce clear and coherent saction related to the opinion presented statement or section related to the opinicn and reasons using wonds, = :
writing approprizte to task, purpose, and (5Wd) : opimion presentad phrases and clmuzes 5
audience (EW4) » produce dlear and coherent writing » Attempis o produce clear and » makes e or no altempt to provide 2 g
appropriate to task, purposs, and coherent writing appropriate to task, ooncluding sistement or secbon related
audience (5W4) purposa, and sudence o the opinion presented
» makes fitde or no attempt to produce
chear and coharent witing appoprais
o fesk. purpose. and sudience
T wiriting — The wrifing — The writing — The wriling —
» zupgorts claimis} with clear reasons and » provides logically ordered measons that » atienpis io provide logically orderad = makes Eie or no attempt o provide e
relevant avidenca (EW1b) are supported by facis and details reasons that are supported by facts logically ordered reasons that are =]
» yses credible sources (BW1b) (5\%1h) and detais suppoited by facts and delads E E
» uses relevant information from = ysas relevant information from = attempis o use relevant miormabon = makes §ife or no athempt o use _E
multiple print and digital sources {5WA) expariences or print and digits] sources from expefiences o print and digital relevant information from experiences &%
» quotes or paraphrases the data and i , , TSRS ) O gt ot Rl it 2 |
conchuzions of cthers while avaiding * summarizes or paraphrases information | = aﬂJarm:lts o summarize of parapvEse | © makes i‘ﬂlﬁ or no attermpt bo ) 2=
2 5) in finished work [SYWE) nformation summanze o parephrase infomaton am
g plagf.anssmba{g;:’bib“ infommetion = provides & kst of sources, when = zhienpis o provide 8 list of = makes iide or no attempt to provide = E
P S E?prclpnu';ia (E';Nﬂ:l appropriate (5WE) resounces, when apompriate list of resources. when appropriaie
The wriing — The wrifing — The writing — The writing —
» demanstrates a command of » demonsirstes 8 command of grade-level | » stiemnpls o demonstrate & command = makes lide or no attempt to
grade-level approgriate standard English aporopriate standard English grammar, of grade-level appropriate standard demonsiraie a8 command of grade-lewel = I
grammar, usage, and conventions usage, and conventions {5L1-2)° English QrEMMmEr. UESge. and appropriate siandand English E_E 2
[BL1-21 = has ermors that do nof interfere with conventions grammar, usage, and convantions - z |
s has arrors that do not intarfare with understanding {5L1-2)° ® NS BITOrs I:hat may interfere with » has anmthat miterfere win % = |
UI'II:'B-I'E:HFHjiI'Ig {EL1-2:|" I.Il'ldﬂ'fmll'g um'nzmdm J g 1!_

Mon-scorable responses: insufficient information and/or biank paper, copeed text, in language other than English, of topic, off purpose
Conventions Chart p. 2
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wonds cormectly consulting
references as needed.
sl2e)

rules from the previous
grades. (L2a)

+ LUse punctuation to
separate tems ina
series. (5L2a)

* Useacomma to
separate an introductory
element from the rest of
the sentence. (SL2h)

» LUse a comma to set off
the words yes and no
ie.g., Yes, thank vou), to
set off a tag question
from the rest of the
sentence {e.g.. IUs true,
isn't it?), and to indicate
direct address (eg.. ks
that you, Steve?). (5L2c)

+ Use the perfect tense (e.g.. | had walked,
I have walked; | will have walked) [5L1b)

» Uses verb tense o convey vanious times,
(5L1c)

+ Avpids inappropriate shifts in verb
tensa.* {5L1d}

Conjunctions:

+ Use comelative conjunction {e.g.,
eitherior, neithernor) (SL1e)

Agreement

+ Useagresment riles from previous
grade. (L1a)

Frequently Confused Words:
*  Use from previous grade. (L1g)

Teaching and Learning Branch
CONVENTIONS CHART
GRADE 5
Spelling Capitalization Punctuation Grammar Usage Sentence Completion
»  Spell grade-appropriate » lUses capitalization Commas: Verbs: =  L=e previous grade. (L1g)

* a5 appropriate for grade leve!

Adaptad from the Smaner Balanced - Conventions Ghart — Apnil, 2014
* Students are expected to demonstrate prade-level skills in conventions as specified in the CCS5 as well as those specified for earlier grades.



Opinion Mentor Texts

JUDITH VI

g ;q 3 ﬁ
Karrmgs

Don’t Let
the Pigeon
Stay Up

naarmm;:a

wettesy Lo ﬂ'f —

CLICE, CLACK, MOO
Cows That TyDe

vr Daresn Cronin piscuzes hﬁhﬂj’_hwln
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Writing An Opinion

OPﬁﬂion 1 4N Your Opinion

Transitions

Sentence Starters for stating uour opinion
+  In My opinion + T belleve

I agree that.. T think.. Qi * Iprefer

¢ 1 feep * My favorite

Inmyopinion..  Iprefer..

Idisagree that.. My favorite.. Transitions when providing reasons
* First *  Another reason

I feel that... My worst... * To start

To begin with

I believe... Everyone should.. Second Most impor tantéy
Next One fast reason
I know.. It seems tome.. Transitions wihnen providing exampies/detalfs
¢ For exampie *  Additionafly
I'm sure... Clearly... *  For Instance e In other words
* TIn particugar * In fact
¢ Specificafiy *  An exampie is

Transitions winein coming 1o a conciusion
+ In conciusion « Tosum it wp

* ARE In Qi + To summarize
¢ Asyowcansee ¢ Finally

Finagiy
Lastiy

.
.
*
.

I have to say that...

36



Organizing Opinion Writing

.-_'\-""'

Double Stuffed

0 Opinior
R Reasons
5 Explanations

0 Opinion

©: Cpinion - State dour opinion

Our dass should not have homewark,

R: Reasons - Give o few reasons for having this opinion

. 1am busy after school.
1 I work really hard in schoal,

3. We shouldn't have to carry so many books home.

E: [xplanations - Give explanations that support your opinion

. I have 2 ot of afterschoal activities, ke art ciass and soccer practice, so it & hard to

find time to do homework aiter school

L | work hard in scheol for & hours 2 day. When | go home, | want bo spend time with

my family. Also.my teacher wil ako bave less work grading papers. S
3. W can hurt our backs, by hving to carry heavy backpacks al the tme.

A

0: Opinion = Restate gour oginion

Our class should not have homewark.

$o% 'mnre Opinion Writing @

The “S'more” coey gooey reasons
and examples you give, the tastier
your writing will be!

Tt by A8 it ) 1)
BTN h LR b B

Created by: Michelle Tomaszewski
thecolorfulclassroom.blogspot.com




Organizing Opinion Writing

2 Tobeginwith, i3 In addition,
I love snow falls | Get to play in snow

Topic
I s i
4 |Winter is my favorite season.
F*na“yh §5 Lividing weord (Conciusion

lPeason 3

Get to warm up | Winter iz my favorite season
i becoute 1 love snowtalls, ge!
b 1o play n the saew and lke
E te get wormed up

e
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Activity: Mentor Text Investigation

« Select a mentor text from the list of recommended
opinion titles or one you have used in the classroom

« Complete the Mentor Text Template to help you
determine what characteristic of opinion writing the
mentor text would best support

« Complete a Gallery Walk of completed
templates to get additional ideas

39



Pre/Post Assessment: Opinion

Read aloud the articles Why Cats Make Better
Pets than Dogs and Why Dogs Make Good
Pets. Then have students respond to the

following prompt:

Which kind of pet is best, a cat or a dog?

Source: achievethecore.org



Opinion Sample

File Name: O5P Dogs are Best

Opinion/Argument
Grade 5

On-Demand Writing - Uniform Prompt

Dogs are Best

Introduces
a topic or
text clearly
Cats and dogs can be very entertaining. But when it comes down

to the best pet, I would say the dog. States an opinion

One reason why 1 think a dog is the best pet to have, 1s because

Links epinien and
reasons using words,

vou can talk to them. And they listen to you. You can tell them secrets,
' - phrases, and clauses

and how you feel. Kind of like a personal journal, except they actually

hear what your saying.
N i —
41



Scoring Activity

With a partner, score the 5t grade response
to this prompt using the DOE Opinion
Writing Rubric.



Characteristics of Informative Writing

* Informative writing ...
— conveys information accurately

—can Include summaries and instructions

— IS organized to include a clear structure
(compare/contrast, cause/effect,
problem/solution, sequence, and description)

— answers the questions of why or how

43



Anchor Standard 2:

Write informative/explanatory texts to examine and convey complex

ideas and information clearly and accurately through the effective
selection, organization, and analysis of content.

Kindergarten

Use a
combination of
drawing,
dictating, and
writing fo
compose
informative/expl
anatory texts in
which they what
they are writing
about and
supply some
information
about the ftopic.

44

First

Write
informative/expl
anatory texts in
which they
name a topic,
supply some
facts about the
fopic, and
provide some
sense of
closure.

Second

Write
informative/expla
natory texts in
which they
intfroduce a topic,
use facts and
definitions to
develop points,
and provide a
concluding
statement or
section.

Third

Write
informative/explanato
ry texts to examine a
fopic and convey
ideas and information
clearly.

a. Infroduce a topic
and group related
information
together; include
illustrations when
useful to aiding
comprehension.

b. Develop the topic
with facts,
definitions, and
details.

c. Use linking words
and phrases to
connect ideas
within categories
of information.

d. Provide a
concluding
statement or
section.

Fourth

Write informative/explanatory
fexts to examine a topic and
convey ideas and
information clearly.

a. Infroduce a topic clearly
and group related
information in paragraphs
and sections; include
formaftting, illustrations,
and multimedia when
useful to aiding
comprehension.

b. Develop the topic with
facts, definitions,
concrete details,
quotations, or other
information and examples
related to the topic.

c. Linkideas within
categories of information
using words and phrases.

d. Use precise language
and domain-specific
vocabulary to inform
about or explain the
fopic.

e. Provide a concluding
statement or section
related to the information
or explanation presented.

Fifth

Write informative/explanatory
texts to examine a topic and
convey ideas and
information clearly.

a. Infroduce a topic clearly,
provide a general
observation and focus,
and group related
information logically;
include formatting,
illustrations, and
multimedia when useful
to aiding comprehension.

b. Develop the topic with
facts, definitions,
concrete details,
quotations, or other
information and examples
related to the topic.

c. Linkideas within and
across categories of
information using words,
phrases, and clauses.

d. Use precise language
and domain-specific
vocabulary to inform
about or explain the
fopic.

e. Provide a concluding
statement or section
related to the information
or explanation presented.



Learning Progressions Grade 3 — Writing Standard 2

a. Introduce a topic and group related information together; include illustrations when useful to aiding comprehension.

Progression to Mastery Key Concepts Guiding Prompts
o Identify a topic o Purpose of Informative Writing . What do want to tell the reader?
o List information related to the topic o Topic What do you want the reader to
o Organize and group related information e Organizational patterns (definition, learn?
together classification, o What is the appropriate writing
. Identify & demonstrate an appropriate comparison/contrast, and format?
writing format cause/effect) . What do you already know about the
e Write a beginning statement that *  Awareness of audience topic?
introduces topic and presents o Relevant information o How can you turn your list into
information o Irrelevant information complete thoughts?
. Draw illustrations that relate to topicas ®  Text Features e  Who is your intended reader?
necessary o Awareness of paragraphs o Who? What? Where? When? Why?
. Introduce a topic and group related - Explicitly taught in 4% grade How?
information together; include . Is there a different way to help your
illustrations when useful to aiding reader to better understand your
comprehension topic?

b. Develop the topic with facts, definitions, and details.

Progression to Mastery Key Concepts Guiding Prompts

o Choose a source to research facts, o Relevant reason o Where could you find more facts
definitions and details about the topic o Irrelevant reason about your topic? Where can you find
Identify information from the source o Facts the meaning of words?
Differentiate between relevant and o Definitions o Is this information important? Does
irrelevant reasons o Details it relate to your topic?

o Develop information using facts, o How can you put this information
definitions and details found in into your own words?
research

o Develop the topic with facts,

definitions, and details

45



Learning Progressions Grade 3 — Writing Standard 2

c. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories of information.

Progression to Mastery

o Provide examples that connect to the
information using linking words

. Determine linking words and phrases
that best connect the information

. Use linking words and phrases (e.g.,
also, another, and, more, but) to connect
ideas within categories of information

d. Provide a concluding statement or section.
Progression to Mastery

o Recognize closure techniques for
creating a concluding statement or
section.

o Provide a concluding statement or
section

Key Concepts

Linking words and phrases
Topics
Category

Key Concepts

Concluding statement or section

Guiding Prompts
What linking words or phrases did
you use to connect your information?
How can you organize your
information clearly?
Why did you use a linking word here?
Have you connected your information
with linking words and phrases such
as also, another, and more, but?

Guiding Prompts

What is the last thing you want to tell
the reader about your topic?
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Learning Progressions Grade 4 — Writing Standard 2

Progression to Mastery

Identify a topic

List information related to the topic

Organize and group related information

together

Identify & demonstrate an appropriate

writing format

Write a beginning statement that
introduces topic and presents
information

Organize sentences into paragraphs

Add formatting where appropriate
(heading, bold print, italics, etc.)

Draw illustrations and/or use media

that relate to topic as necessary
Introduce a topic clearly and group
related information in paragraphs and
sections; include formatting (e.g.,
headings), illustrations, and multimedia
when useful to aiding comprehension.

Key Concepts
Topic
Organizational patterns (definition,
classification,
comparison/contrast, and
cause/effect)
Awareness of audience
Relevant information
Irrelevant information
Formatting

a. Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings),
illustrations, and multimedia when useful to aiding comprehension.

Guiding Prompts
What do you want the reader to
learn?
What do you already know about
your topic?
How can you develop your list into
complete thoughts?
How are you going to present your
information? Who is the intended
reader?
Who? What? Where? When? Why?
How?
Are there groups of sentences you
can place together?
Can you share your information any
other way?
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Learning Progressions Grade 4 — Writing Standard 2

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

Progression to Mastery Key Concepts Guiding Prompts

. Choose a source to research facts, . Facts . Where could you find more facts
definitions and details about the topic . Definitions about your topic? Where could you
Identify information from the source . Topic find word meanings?
Differentiate between relevant and irrelevant e Details o Is this important information? Does
reasons o Sources it have to do with your topic?

. Construct sentences from researched . Relevant reasons . How can you re-write this information
information that support the topic . Irrelevant reasons into your own words?
Quote information from the source o Quotation o How does this information fit into
Develop the topic with information gathered your writing piece? Where does this
from sources information fit into your writing

. Develop the topic with facts, definitions, piece?

concrete details, quotations, or other
information and examples related to the
topic

c. Link ideas within categories of information using words and phrases (e.g., another, for example, also, because).

Progression to Mastery Key Concepts Guiding Prompts

Provide examples that connect to the topic o Linking words o What are some concrete examples

Use linking words and phrases to connect o Phrases of...?

topic and ideas ( another, also, and, but) o Categorize information o Do you have similar ideas that you
o Use linking words and phrases to connect o Transition words can combine together?

topic and ideas and categorize information o Can you combine groups of ideas
o Use linking/ transition words and phrases to with other groups of ideas?

connect ideas within categories
. Link ideas within categories of information

using words and phrases (e.g. another, for
example, also, because)
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Learning Progressions Grade 4 — Writing Standard 2

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

Progression to Mastery Key Concepts Guiding Prompts
Identify vocabulary specific to the topic . Vivid verbs . Are there any new words in this
Use specific relevant vocabulary to inform or e Precise nouns source that relate to your topic?
explain topic o How can you use this word/phrase to
. Use vivid verbs and precise nouns to inform tell about your topic?
or explain topic o Can you think of a verb that would
. Use precise language and domain-specific grab the reader’s attention? Can you
vocabulary to inform about or explain the think of a noun that specifically
topic states who or what you are writing
about?

e. Provide a concluding statement or section related to the information or explanation presented.

Progression to Mastery Key Concepts Guiding Prompts

o Recognize closure techniques for creatinga e Concluding statement or o What is the last statement you want
concluding statement or section section to write about your topic?

o Write a statement or section that consists of o Does your statement relate to the
multiple sentences that provide a conclusion information in your writing piece?
related to information and topic

o Provide a concluding statement or section
related to the information or explanation as
presented

49



Learning Progressions Grade 5 — Writing Standard 2

a. Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting
(e.g., headings), illustrations, and multimedia when useful to aiding comprehension.

Progression to Mastery

Identify a topic

List information related to the topic
Group information logically

Decide on text structure

Write a beginning statement that
introduces topic and presents
information

Engage the reader with an introduction
that presents the topic and focus
Organize sentences into paragraphs
Organize information with various
formatting (headings)

Draw illustrations and/or use media
that relates to topic when useful
Introduce a topic clearly, provide a
general observation and focus, and
group related information logically;
include formatting (e.g., headings),
illustrations, and multimedia when
useful to aiding comprehension

Key Concepts
Topic
Awareness of audience
Primary sources (first-hand)
Secondary sources (second-hand)
Relevant information
Text Features
Text structure/patterns of
organization (e.g., chronology,
comparison, cause/effect,
problem/solution)

Guiding Prompts
What do you want the reader to
learn?
What do you already know about
your topic?
How can you develop your list into
complete thoughts? Are you able to
group them together?
How are you going to present your
information? Who is the intended
reader?
Who? What? Where? When? Why?
How?
Are there groups of sentences you
can place together?
Can you show your information any
other way?
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Learning Progressions Grade 5 — Writing Standard 2

Progression to Mastery Key Concepts

Choose a source to research facts, definitions . Sources
and details about the topic

Identify and analyze information from the
source

Differentiating between relevant and irrelevant
reasons

Construct sentences from researched
information that support the topic

Develop the topic with information gathered
from sources

Develop the topic with facts, definitions,
concrete details, quotations, or other
information and examples related to the topic

Progression to Mastery Key Concepts

Provide examples that connect to the topic o Linking/transition words
Determine linking words, phrases, and clauses and phrases
that best connect information

Use linking words and phrases to connect

information and ideas (in contrast, especially)

Use linking words and phrases to connect

information and ideas and categorize

information

Use linking/transition words and phrases to

connect ideas across categories

Link ideas within and across categories of

information using words, phrases, and clauses

(e.g., in contrast, especially).

b. Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.

Guiding Prompts
Where could you find more facts
about your topic? Where could you
find word meanings?
Is this important information? Does
it have to do with your topic? Are you
able to learn any facts from this
information?
How can you re-write this information
into your own words?
How does this information fit into
your writing piece? Where does this
information fit into your writing
piece?

c. Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially).

Guiding Prompts

What are some concrete examples
of...?

Do you have similar ideas that you
can combine together?

Can you combine groups of ideas
with other groups of ideas?

What word/phrase could you use to
connect different categories of
information?
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Learning Progressions Grade 5 — Writing Standard 2

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

Progression to Mastery Key Concepts Guiding Prompts
Identify vocabulary specific to the topic . Relevant vocabulary . Are there any new words in this
Use specific relevant vocabulary to inform or e Vivid verbs source that relate to your topic?
explain topic o Precise nouns o How can you use this word/phrase to
o Use vivid verbs and precise nouns to inform e Graphics tell about your topic?
or explain topic o Can you think of a verb that would
. Use graphics to inform about or explain the grab the reader’s attention? Can you
topic think of a noun that specifically
. Use precise language and domain-specific states who or what you are writing
vocabulary to inform about or explain the about?
topic

e. Provide a concluding statement or section related to the information or explanation presented.

Progression to Mastery Key Concepts Guiding Prompts

o Write a statement or section that consists of e Concluding statement or o What is the last statement you want
multiple sentences that provide a conclusion section to write about your topic?
related to information o Does your statement relate to the

o Write an effective conclusion that moves information in your writing piece?
beyond summarization o Does your closing just summarize

o Provide a concluding statement or section information? Or does your
related to the information or explanation conclusion leave the reader with
presented. ideas to consider?
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Teaching and Learning Branch
Informative/Explanatory Writing Rubric
Grade 3
Score of 4 — Above Grade Level Score of 3 - On Grade Level Score of 2 — Approaching Grade Score of 1 — Below Grade
Level Level
Thae 'ﬁrrhn-g— The writing — The wrifing — The wriing —
» introduces the togic cleardy (4W2a) » infroduces the topic {3W2a) » ghtempts to introduce the topic = makes life or no altempt o
= groups related information together in » groups related information together = gttempts to group related informafon introcuce the topic
paragraphs and sections (4% 2a) (IW2a) » makes [ide or no aitempt to group
* |inks ideas within categories of » yses linking words and phrases o = gttempts towss Inking words and phrases redsted information topether g ;
information using words and shrasas connect ideas within categories of to conniect ideas within calegornies of = makes [ife or no atiempt o use & |
{4W2c) information {3W2c) information Fmiking words and phvases o 3 u
= provides a concluding statermnent or » prowides a conchuding statement or = attempts to provide a concluding connect idaas within categories of e |
saction related to the information or saction {3W23d) siaiement or section mformation E 2
explanation presented (4Wae] = pmduces writing appropriate to task and | » attempts o produce writing appropriate o | = makes fife or no stempt o provide | E oy
» produces clear and conerent writing purpose, with guidance and support t=sk and purpose, with guidance and a concluding statement or section 5
approgriate to task, purpose and from adults {34} support from adulis = makes lifle or no sitempt toproduce | O
audience (4W4) writing appropnats io ask and
pumcse, with guidance and support
from adults
Tha writing — Thee writing — The writing — Thie writing —
= includes formatiing, illustrations, and » includes flustrations when useful o = gttempts to include lhustatons when = makes life or no sitempt to indude
multimeadia when usaful to aiding aiding comprehension {3W2a) useful to enhance comprehension fisistions whan useful o enhance

comprahenson {($W2a)

» dewelops the bopic with facts, definitions,
concrete details, quotations, or other
information and exampdes related to the
topic [4WW2h)

= ses precse language and domain
speciic vocabulary to inform or explsin
about the topic (9W2d)

= uses relevant nformation from
experiences or print and digital sources
{4WE)

= provides 3 list of sources, whan

_approgriate (4WE)

The writimg —
= demonstrates a command of grade-
lewel appropriate standard English
grammar, usage, and conventians

[4L1-23"
= has errors that do not intedere with
understanding {4_1-2)*

» develops topic with facis, defintions, » attempts to develop topic with facts, compehenson =
and datails {IW2b) definiions, and detsils = makes [ife or no aifempt o develop o
* uses informaticn from experences or = attempts to make use of information from topic wilh facts, defnitions, and E I
print and digial sounces (3WA) expeiences or print and digital sources detzis .g o
= makes [itde or no attemipt o make i
use of information from expenences '§ I
or print and digial souces #®
£ e
-
w
The writing — The writing — Thee writineg —
« demonstrates a command of grade- = atiempts to demonstrate 2 command of = makas fitfe or no aitempt io
level appropriste standsrd English grade-level appropriate siendand Englsh demonstate 3 command of grade- B B
grammar. usage, and conventions grammar, usage, and conventions level appropriate siandand Englsn E-—E -
{aL1-2) -hasmlli'la‘maylrtarlmmh FEMIMEr, usage, and comentions :E
= has errors that do not interfere with i saiviing = has emors that intarfere with E-:
understanding (3L1-2)* understanding a

Mon-scorable responses: insufficient information andfor blank paper, copied text, in language other than English, off lopic, off purpose

*Comventions Chart p. 2
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words {e.g., sitting, smiled,

cries, happiness) (3L2e)
Use spelling patterns and
generalizations (e.g., word
famifies, position-based
speflings, syllable
patterns, ending rules,
meaningful word parts) in
writing words {3L21)
Correctly spell words at
grade level and below

Use commas and
guotation marks in
dialogue {3L2c)

Apostrophe:

In possessive nouns
(e.g.. the dog's house,
the dogs' houses) (3L2d)

childhood) (3L 1c)

Verbs:

« Comectly use reguiar and imegular verbs
(3L1d)

« Comectlly use simple verb tenses (eg. |
walked; | walk; | will walk) (3L1e)

Adjectives:
« Comectly use comparative and
superative adjectives and adverbs (3Lg)

Agreement:

« Cormectly use pronouns that match a
(close} antecedent” [The Doy walked his
dog) (3L11)

+ Comeclly use subect verb agreement”
(He has _..; They have _..) (3L10

Conjunctions:

+« Cormectly use coordinate (e.q., and but)
and subordinate conjunctions (8.q.,
because) {31 1h}

Teaching and Learning Branch
CONVENTIONS CHART
GRADE 3
Spelling Capitalization Punciuation Grammar Usage Sentence Completion
» Use conventional speling | Capitalize Commias: Mouns: =  Produce simpie, compound
for high-freqguency and = Appropriate words in « Inaddresses (e.q. 12345 | » Comectly use reguiar and imeguiar piural and complex sentences
other studied words and tithes (3L2a) BT Ave., Spokane, VWA) nouns (3L1b) [3L1i)
for adding suffixes to base (AL2h) + Comectly use abstract nouns {e.g.,

* as appropriate for grade ieve:

Adapted from the Smaner Balanced —= Conventions Chart = Aprnil, 2014
Students are expected to demonstrate grade-leved skilk in conventions as specified in the CCS5 25 well as those specified for earlier
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Informative/Explanatory Writing Rubric

Grade 4

Teaching and Learning Branch

Score of 4 — Above Grade Level

Score of 3 — On Grade Level

Score of 2 - Approaching Grade Level

Score of 1 — Below Grade Level

The writing —
= introduces the topic cleardy prowviding a
genaral obsenvation and focus (SW2a)

The writing —
introduces the topic cleady (4W2a)
groups redated information together

The writimg —
= gitempis o introduce the topic dearly
= sttempis fo group related nformation

The writing —
= makes Efa or no atiempt o ntroduce
fhe topic deady

* groups related information kogically in paragraphs and sections (4W2a) together in paragraphs and secions = makes e or no atiempt to group
(aWas) « finks ideas within categaries of = attempts to link idess within categones of related informaton together in El
» links ideas within and across categories information usng words and information using words and phrases paragraphs and seciions ol |
of infarmation using words, phrases. and phrases (4¥W2c) = gitempts io provide a conchuding = makes Ee or no atiempt to fink ideas a |
clauses [5W2c) = provides a concluding statement or statement or secion related to the within categories of information using -
= skillfully provides a concluding statement section related to the information or information or explanstion presentad words and phrases E I
or saction related to the information or explanation presented (4W2e) = sttempis to produce ciear and cohamnt = makes Efie or no atiempt to provide a N o
explanation presentad (3W2e) » produces clear and coherent wriing wrifing appropriate to task, purpose, and concluding statement or secion related g~
= skilffully produces clear and coherant appropriate to task, purposs, and sudience io the informalion or expisnation g
writing aporopriate fo task, purpose, and audience (4W4) prasanied
audience (5¥W4) « makes [Efa or no attempt o produce
clzar and cohenent writing approprate o
fzsk. oumese and sudisnos
The writing — The writing — Thie weritimg — The writing —
= skillfully includes formatiing, illustrations, = includes formatting, Musirations, and | » aitempis io include formaiting, = makss Efe or no atiempt to ndude
and multimedia when useful to aiding multimedia when wseful io aiding Busirations, and multimedia when useful formatiing, Slustaions, and mulimeda
comprahansion {3W2a) comprahension (4W2a) to aiding comprehension when useful to aiding comprehension
= shillfully develops the togic with facts, = develops the topic with facts, » gitempis to develop the topic with facts, = makes Ete or no atiempt to develop the
definitions, concrete details, quotations, definfions, concrete detsils, defmitions, concrate details, guotsfions, topic with facks, definiions, concrete E
or othar information and axamplas that guotations, or other informafion and or other information and examples related details, guotations, or other infomation E
ara related to the topac (BW2b) ecamples related to the topic to the topic and examples related fo the topic 2 |
= skiliffully uses precise language and [4W2D) » gltemz 1o use precse language and = makes [Etie or no atiempl to use precise EI“ 5
domain specific wocsbulary to inform = ysss praciss lBnguage and domain domain specific vocabulary to inform or Enguage and domaim specific l|
about or explain the topic (5W2d) specific vorsbulary to inform or explzin about the topic wvocebulasy to nform or explzsin about the E .
» skilliully uses relevant information from expiain about the fopic (4W2d) = gitempts to use relevant information from iopic
expanences or print and digilsl sources = uses redevant information from experiences or print and digtal souces = makes e or no attempt o use meievant E
(5Wa) experences or print and digital » gitempis to provide 2 Bstof sources, mformaton from expenences or print
v summMarizes o paraphrases infarmation sources (4WE) when sppropriate and digitsl sources
in finished work (5WE8) = prowides a list of sources, when = makes Effe or no atempt to provide a
= skillfully provides a list of sources, when appropriate (4WE) Est of sources, when sppropriate
appropriate {5WA) ]
The writing — The writing — Thie writing — The writing — | =
= gdemonstrates a command of grade-leval = demonsirates a command of grade- | = sitempis fo demonsiraies 3 command of = makas Efle or no atiempt o E
appropriate standard English grammar, lewel appropriate standard English grade-fevel appropriate standard English gemonstrate a command of gradedevel =
usage, and comventions {SL1-2)° grammar, usage, and comventions grammar, usage, and comvendions appropriate stsndard English grammar, J
* has errors that do not inteders with (4L3-2)* = hs errors that may interfere with wsage, and conwendions L
understanding {5L1-2)* = has armors that do not intedens with understanding = hias ermors that niedeme with 1
understanding (4L1-2})* undersianding =
=3 -
z
3

MNon-scorable responses: insufficient information andfor blank paper, copied texd, inlanguage other than English, off topic, off purpose

“Comwvantions Chart p. 2
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CONVENTIONS CHART
GRADE 4
Spelling | Capitalization | Punctuation | Grammar | Sentence Completion ]
s« Spell grade-approprate + Uses comect Commas: Pronouns: » Produce complete seniences, |
words cormectly, consulting capitalization (4L2a) = Use commas and » Use relative pronouns (who, whose, recognizing and comecting in
references as needed guotation marks to mark whom, which, that) and relafive adverbs appropriale fragments and
{al2d) direct speech and (where, when, wiy) (4L1a) run-ons (4L 1g)
guotations from a text
(4L2b) Verbs:
= Useacomma before & « Form and use the progressive feg., |
coordinating conjunction was walking. [ am walking; | will be
(and, but, for {njor, yet, waiking) verb tenses (4L 1b])
&0} in a compound s Use model auxliaries fcan, may, must}
sentence (4L2c) to convey various conditions (4L1c)
Adjectives:

+ Use conventional pattems to order
adjectives within sentences fe.g.. a small
red bag, not a red small bag) (4L 1d)

Agreement

« Use relative pronouns (whi, whose,
whom, which, that) and refative adverbs
{where, when, why) (4L1a)

Frequently Confused Waords:

 Use frequenty confused wonds® comectly
{e.q., to, two, too; their, there, they're;
it's, its; your, you're)

* as appropriate for grade level

Adapted from the Smarter Balanced - Conventions Chart — April, 2014
Students are expected to demonstrate grade-level skills in conventions as specified in the CCSS as well s those spedified for earfier prades
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= groups related information logically [5¥WZ2a)

Teaching and Learning Branch
e —
Informative/Explanatory Writing Rubric
Grade 5
Score of 4 — Above Grade Lavel Score of 3 — On Grade Level Score of 2 — Approaching Grade Lewel Score of T — Below Grade Level
The wiriting — The writineg — The writing — The writing —
* Introduces a topic (BW2a) » introduces the topic dearly providing a » giempis o intoduce the tooic with 2 » makes Efe or no attempt bo introduce the
» prganizes ideas, concepts, and general cbeervation and focus {5W2a) penaral chservation or focus topic with a genenmal observabion or focus

information, using strategies such as = ghiempis to group related information » makes Eie or no attempt to group related o
definition, classification, comparison! = finks ideas within and across categaries of logically informaton kogically E
contrast, and causaisflact (GWaa) information using words, phrases, and = ghempts o link ideas within and acoss = makes Eie or no stempt to link ideas S

= ses appropriate transitions to clarify the clauses (W2c) rategodies of information using words, within and across categodes of ~ a
redationships among ideas and concegds. = provides 8 concluding ststement or section phrases, and clauses information wsing wonds, phvases, and g
(BWW2c) related fo the information or exgplanation » gtempis tn provide 3 conduding clauses il .

» skillfully provides a concluding statement presented {3W2e) statement or section related to the » makes e o no atempt to provide a i ™
or saction related io the information or » produce clear and coherent writing information or explanation presented conduding siatement or section related io g
explanafion presanted (EW2D appropriata to task, purpose, and » attempis io produce clear and coherant the information or explanabon presenied

v skillfully produces clesr and cohersnt audience (5W4) writing appropriste o task, purpose, and » makes #de or no aempt to produce
writing appropriate to task, purpose, and audience clear arad coherent writing appropiate o
audience (EW4) t=ek, purpoes, and sudisnce

The writing — Thee writineg — The writing — The writing —

= devedops the topic with relevant facts, = dewalops the topic using facts, definitions, = giiempis to develop the topic wsng facts, » makes Efe or no stempt to develop the
definitions, concrete detalis, guotations, concrate detalds, guotations, or other defintions, concrete details, guotations, topic using facts, defnitions, concrate
or other information and examples information and examples that are related to or other information and examples that details, guotations, or other information
{EW2h) the topic {SW2b) are related to the topic and examples that are relsted to the topc

» imcludes formatiing, graphics, and = jncludes formatiing, ilustrations, and = gtiempis to nchede formattng, » makes Efe or no aftempt io indude =
multimedia when useful to aiding mulfimedia whean useful to aiding illustrations, and multimeds when useiul formatiing, Susirabons, and mulimedia =
comprehansion {5W2a) comprehension (5W2a) o 2iding comprehension when useful to siding comprehension E

= skillfully uses precse language and = yses precise languagse and domain-specific = ghiempis o use precss langusage and » makes Efe o no aftempt fo use precise =
domain-specific vocabulany to inform vorcabulary o inform about or explsin the domain-specific wocabulary fo inform language and domain-spechic vocsbudary | =
akbout or exgolain the topic (BW2d) topic (5¥V2d) about or explain the fopic o mfiorm about or explain the topic B A

» yges relevant information from multiple = usas relevant information from expenences = aﬂﬂm;ﬁshu&alﬂm&rﬁnﬁuﬂnaﬁmﬁm » makes Eia or no atempt fo use relevant .Ew
print and dig#al sources (BVWE) or print and digital sources [5VWE) experances or print and digital sources information from experences or print and z

» quotes or paraphrases the dats and = summarizes of paraphrases information in = giiempis o summanze or parsphrase digial sounces
conclusions of others while avoiding finished work (SWE) information in finishad work = makes e or no afempt io summanze
plagiarism (BWE) = provides a list of sources, when appropriate | = atiempis o provide a list of scurces, or paraphrasa nformation in fmished

» provides basic biblisgraphic information {5WWE) when appropriste weork
for sources, when appropriate (BWa) » makes Eie or no attempt io provice a B

- of souroes, when aporoorate .

The writimg — The writing — The writing — The writing — .

= Establishes and maintains a formal style = gdemonstrates 8 command of grade-lewvel = gtiempis to demonstrates a command of » makes Efe or no attempt to demonsirate &
(B 2a) appropriate standard English grammar, grade-level appropriate siandard English a pommand of grade-leve] appropiate E

» demonstrates a command of grade-level usage, and convantions {S5L1-2)° grammar, usage, and comventions standard English grammar, usage, and £
appropriate standard English grammar, = has emors that do not interfere with = has ermors that may interfere with comventions an
usage, and conventions (BL1-2)" understanding (5L1-2)* understanding » has ermors that interfers with >

* has arrors that do not intadare with understanding £
understanding (BL1-2)" g

-
i

Mon-scorsble responsas: insuficient information andfor biank paper, copied e, in languape other than Englsh, off topic, off purpose

*Conventons Chart p. 2
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» Use acomma to
separate an introductory
element from the rest of
the sentence [SL20)

+ Use acomma to set off
the words yes and no
(e.q., Yes, thank you), fo
set off a tag question
from the rest of the
sentence (e.q., It's true,
isn't it?), and to indicate
direct address (e.q., is
that you, Steve?) (oL2c)

sequences, siates, and conditions (SL1c)
= Avpids inappropriate ghifts in verd lense™
{5L1d}

=  Use comelative conjunction (e.g.,
eithenfor, neitherinor) (SL1&)

Agreement:
= Use agreement rules from previous
grade (L1a)

Freqguently Confused Words:
»  Use from previous grade (L1g)

Teaching and Learning Branch
e e———
CONVENTIONS CHART
GRADE 5

Spelling Capitalization Punctuation Grammar Usage Sentence Completion
+ 3Spell grade-appropnate + |ses capitalization Commas: Verbs: = Lise previous grade (L1g)

words correctly consulting rules from the previous | »  Use punctuation to s Use the perfect tense (e.g., | had walked,

references as needed grades (L2a) separate tems ina | have walked; | will have walked) (SL1b)

(512e) series (SL2a) + Uses verb tense io convey various times,

* as appropriate for grade level

Adapted from the Smaner Balanced - Conventions Chan = April, 2014
* Students are expected to demonstrate grade-level skills in conventions as specified in the 25 well as those specified for earlier grades.



Using Nonfiction and Fiction Texts to

Produce Informative Writing Pieces

Nonfiction Fiction
+ Itis important to understand the «  Avoid the obvious (in other words, it
purpose for which we are writing won’t argue a conclusion that most
and then to select a text type readers could reach on their own from
match our goals. a general knowledge of the story).
+ |dentify features in a non-fiction «  Support its main points with strong
text (communicative features; evidence from the story.

graphs diagrams and attention
features; titles, bold print).

http://www.readingrockets.org/sites/default/files
/TeachingNonfictionWriting.pdf

* Use careful reasoning to explain how
that evidence relates to the main points
of the interpretation.

(The Writing Center, University of North Carolina at
Chapel Hill)

59



Mentor Texts

ANIMALS

Phyllis Limbacher Tildes

MADELEINE COMORA
PICTURES BY BROCK COLE

D g@ﬂj

L ECOT OMCH WiNNE

bl 00 LN l Lt ;.,.g-.,_.._‘_;i-.‘.:..iﬂ -;-'--
THE True story of the Puppeieer O §AC \'S PARADE
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Organizing Informative Writing

(J RAN chart

Teacherspayteachers.com

1 Research Notebook

d Research Folder {7‘ B

d Webbs

Explorations in Non-Fiction
Writing
Tony Stead Linda Hoyt
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Pre/Post Assessment: Informative

Show the video The Adventures of EcoRilla
and discuss why it is important to save
water. Then read aloud the article Save our
Water! and have students respond to the
following prompt:

What can you do to save water?

Source: achievethecore.org
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Informative Sample

Informative/Explanatory
Grade 3

On-Demand Writing, Uniform Prompt

Water Use

What can | do to save water? Lots of people waste gallons of water a day.

Some people don’t evan have 5-2 gallons of water a day, We need water
to drink, wash clothes, bath, and much more so we need to save water.
One good way to save water is leave buckets outside to fill up with rain.
Take quike showers. bathes take at least 37 gallons of water. Remind
people to turn off the water when not in use. Lots of people wait for the

water from there sink to get hot and cold. If yvou put a bucket 1in yvour sink

Introduces the
topic with o
question and some
context about why
it might be
important to save
water

Develops the topic with
facts and details

Uses linking words
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Scoring Activity

With a partner, score the 3™ grade response to
this prompt using the DOE Informative Writing
Rubric.
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Characteristics of Narrative Writing

Uses a setting, characters, circumstances or
events, a plot, and a point of view to present
and tell a story. (Thorough description of these

elements is a key factor).

May employ strategies such as flashback,
foreshadowing, dialogue, tension, or suspense
to develop the story

Includes a beginning, middle, and end and
these sections are usually (but not always)
presented chronologically.
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Anchor Standard 3:
Write narratives to develop real orimagined experiences or events using

effective technique, well-chosen details and well-structured event

sequences.

Kindergarten First Second Third Fourth Fifth
Use a Write narratfives in - Write narratives  Write narratives to Write narratives to develop Write narratives to develop
combination of which they in which they develop real or real or imagined real or imagined
drawing, recount two or recount a well- imagined experiences experiences or events using  experiences or events using
dictating, and more elaborated or events using effective effective technique, effective technique,
writing to narrate  appropriately event or short technique, descriptive descriptive details, and descriptive details, and clear
a single event or sequenced sequence of details, and clear event  clear event sequences. event sequences.

several loosely events, include events, include sequences. a. Orient the reader by a. Orient the reader by
linked events, tell  some details details to a. Establish a situation establishing a situation establishing a situation
about the events  regarding what describe and intfroduce a and infroducing a and infroducing a
in the orderin happened, use actions, narrator and/or narrator and/or narrator and/or
which they temporal words to  thoughts, and characters; organize characters; organize an characters; organize an
occurred, and signal event feelings, use an event sequence event sequence that event sequence that
provide a order, and temporal words that unfolds unfolds naturally. unfolds naturally.
reaction to what  provide some to signal event naturally. b. Use dialogue and b. Use narrative techniques,
happened. sense of closure. order, and b. Use dialogue and descriptions to develop such as dialogue,
provide a sense descriptions of experiences and events description, and pacing,
of closure. actions, thoughts, or show the responses of to develop experiences
and feelings to characters to situations. and events or show the
develop c. Use a variety of responses of characters
experiences and transitional words and to situations.
events or show the phrases o manage the  c¢. Use a variety of
response of seguence of events. transitional wordss,
characters to d. Use concrete words and phrases, and clauses to
situations. phrases and sensory manage the sequence
c. Use temporal words details to convey of events.
and phrases to experiences and events  d. Use concrete words and
signal event order. precisely. phrases and sensory
d. Provide a sense of e. Provide a conclusion details fo convey
closure. that follows from the experiences and events
narrated experiences or precisely.
events. e. Provide a conclusion
that follows from the
- narrated experiences or

events.



Learning Progressions Grade 3 — Writing Standard 3

a. Establish a situation and introduce a narrator and/or characters; organize an event sequence that unfolds naturally.

Progression to Mastery Key Concepts Guiding Prompts
. Establish a situation . Narrative . How did you establish the situation?
(event/experience/topic) o Topic o What is the setting? Why is it
Introduce a narrator and/or characters o Characters important?
Organize details that connect one event to . Setting . Who is telling the story?
another (event sequence) . Narrator . Who are the characters in the piece?
. Establish a situation and introduce a . Event How did you introduce them?
narrator and/or characters; organize an . Event sequence and . How did you organize details to
event sequence that unfolds naturally organizational patterns create an event sequence?

. Relevant Details

b. Use dialogue and descriptions of actions, thoughts, and feelings to develop experiences and events or show the response of
characters to situations.

Progression to Mastery Key Concepts Guiding Prompts

o Use details to describe people, places, or o Develop o Have you described the people,

things o Dialogue places, and things in your story?
o Select an important event and elaborate on o Elaboration o What details did you use?

it one step at a time o Relevant details o How did your character respond or
o Use dialogue of the characters to move story e Responses (Actions, feel about the situation?

along thoughts, feelings) o Did you use dialogue to develop the
o Use dialogue to show how characters events?

respond to or feel about situations o How did you use dialogue to show
o Use dialogue and descriptions of actions, characters’ thoughts or feelings?

thoughts, and feelings to develop
experiences and events or show the
response of characters to situations
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Learning Progressions Grade 3 — Writing Standard 3

c. Use temporal words and phrases to signal event order.

Progression to Mastery Key Concepts Guiding Prompts
. Use temporal words (after, before) to create a Temporal words and phrases e What words or phrases did you use

sequence to the story . Event order to show event order?
. Use phrases such as a little later and after . Are the events in the story organized
that to create a sequence to the story in order?
. Use temporal words and phrases to signal
event order
d. Provide a sense of closure.
Progression to Mastery Key Concepts Guiding Prompts
o Provide a sense of closure through a o Closure o How did you close the piece?

Does it make sense to the reader?
Why did you include (teacher names
a specific action, dialogue, or feeling)
in your conclusion?

character’s actions or words that indicates
their growth
. Provide a sense of closure
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Learning Progressions Grade 4 — Writing Standard 3

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that
unfolds naturally.

Progression to Mastery Key Concepts Guiding Prompts

. Establish a situation . Narrative . Is what you are telling a real or
(event/experience/topic) . Topic imagined event?

. Orient the reader by establishing a narrator e Event(s) . How did you orient your reader to
and/or characters . Characters your topic?

. Organize an event sequence that establishes e Narrator . How did you sequence the events to
a plot . Awareness of audience create the plot?

. Orient the reader by establishing a situation e Relevant details . How did you sequence the events?
and introducing a narrator and/or . Sequence . Who is telling the story?
characters; organize an event sequence that e Plot . Who are the characters in the piece?
unfolds naturally How did you introduce them?

b. Use dialogue and description to develop experiences and events or show the responses of characters to situations.

Progression to Mastery Key Concepts Guiding Prompts
o Use details to describe people, places, or o Develop o How did you use description to
things o Dialogue develop events?
o Use dialogue to move story along o Description o Have you described the people,
o Use dialogue to show how characters o Responses (actions, thoughts places, and things in your story?
respond to or feel about situations and feelings) o How did your character respond or
o Use dialogue and description to develop feel about the situation?
experiences and events or show the o How did you use dialogue to develop
responses of characters to situations events?
o How did you use dialogue to show

characters’ thoughts or feelings?
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Learning Progressions Grade 4 — Writing Standard 3

c. Use a variety of transitional words and phrases to manage the sequence of events.

Progression to Mastery

o Show passage of time with words and o
phrases that mark time (just then, suddenly,
after a little while a little later)

Key Concepts

Transitional words and
phrases

. Use transitional words and phrases to
organize events in a sequence
o Use a variety of transitional words and

phrases to manage the sequence of events

Guiding Prompts
What words or phrases did you use to show
event order?
How does the sequence of events affect the
plot?
Have you used words and/or phrases to help
the reader understand the order of events?

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

Progression to Mastery Key Concepts

o Use concrete words and phrases (things you e Concrete words
can see, hear, touch, taste and smell) to o Sensory language
precisely convey events and experiences

o Use sensory details (descriptive details that

use the five senses) to precisely convey
events and experiences

o Use concrete words and phrases and
sensory details to convey experiences and
events precisely

e. Provide a conclusion that follows from the narrated experiences or events.

Progression to Mastery

o Provide a sense of closure through a o
character’s actions or words that indicates o
their growth

o Provide a conclusion that follows from the
narrated experiences or events

Key Concepts

Conclusion
Characterization

Guiding Prompts

What words did you use to create a picture in
the reader’s mind?

Is that the best word or phrase to help your
reader visualize what is happening?

Guiding Prompts

How did you close the piece?

What did the character (do, say, realize) at the
end?

Why did you talk about (teacher names a
specific action, dialogue, or feeling) in your
conclusion?

How did you connect the ending back to
another part of the story? Why did you do this?
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Learning Progressions Grade 5 — Writing Standard 3

a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that
unfolds naturally.

Progression to Mastery Key Concepts Guiding Prompts

. Establish a situation . Narrative . Is what you are telling a real or
(event/experience/topic) . Topic imagined event?

. Orient the reader by establishing a narrator e Event(s) . How did you orient your reader to
and/or characters . Characters your topic?

. Organize an event sequence that establishes e Narrator . How did you sequence the events to
a plot . Awareness of audience create the plot?

. Orient the reader by establishing a situation e Relevant details How did you sequence the events?
and introducing a narrator and/or . Sequence Who is telling the story?
characters; organize an event sequence that e Plot . Who are the characters in the piece?

unfolds naturally. How did you introduce them?
b. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses
of characters to situations.

Progression to Mastery Key Concepts Guiding Prompts

o Use details to describe people, places, or o Develop o Have you described the people,
things o Dialogue places, and things in your story?
Use dialogue to move story along o Pacing o How did you use dialogue to develop
Use dialogue to show how characters o Description events?
respond to or feel about situations o Responses (actions, thoughts e How did you use dialogue to show

characters’ thoughts or feelings?
Show me an example in your writing
of how you slowed the pacing.

o Adjust pacing to speed up or slow down the and feelings)
story .
o Use narrative techniques, such as dialogue,

description, and pacing, to develop
experiences and events or show the
responses of characters to situations

Show me an example in your writing
of how you made the pacing quicken.
Find a few short sentences or
fragments. What effects do these
create?

Find a few long sentences. What
effect do these create

/1



Learning Progressions Grade 5 — Writing Standard 3

c. Use a variety of transitional words, phrases, and clauses to manage the sequence of events.

Progression to Mastery Key Concepts Guiding Prompts
. Use transitional words, phrases and clauses o Transitional words, . What words, phrases, or clauses did you use to
to organize events in a sequence phrases and clauses show event order?
o Show the transition of time in a variety of o How does the sequence of events affect the plot?
ways o Have you used words, phrases and/or clauses to

o  (things happening at same time — help the reader understand the order of events?

meanwhile, at the same time, early that
morning, three hours later)
. Use a variety of transitional words, phrases,
and clauses to manage the sequence of
events

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

Progression to Mastery Key Concepts Guiding Prompts
. Use concrete words and phrases (things you e Concrete words . What words did you use to create a picture in the
can see, hear, touch, taste and smell) to . Sensory language reader’'s mind?
precisely convey events and experiences . Is that the best word or phrase to help your
. Use sensory details (descriptive details that reader visualize what is happening?

use the five senses) to precisely convey
events and experiences

. Use concrete words and phrases and
sensory details to convey experiences and
events precisely

e. Provide a conclusion that follows from the narrated experiences or events.

Progression to Mastery Key Concepts Guiding Prompts
o Provide a sense of closure through a o Conclusion o How did you close the piece?
character’s actions or words that indicates . Characterization . What did the character (do, say, realize) at the
their growth end?
. Provide a conclusion that follows from the . Why did you talk about (teacher names a specific
narrated experiences or events action, dialogue, or feeling) in your conclusion?
o How did you connect the ending back to another

part of the story? Why did you do this?

L E————SSSSSSEEEEEEEE
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ﬂ Delaware Department of Education

Teaching and Leamning Branch
Narrative Writing Rubric
Grade 3
Score of 4 - Above Grade Score of 3 — On Grade Level Score of 2 — Approaching Grade Score of 1 — Below Grade Level
Level Level
The writing — The writing — Thig writing — The writing —

=grients the reader by establishing a
situation and infroduces a narrator
andlor characters [(4W3a)

= skilfully organizes an event
seguence that unfolds naturally
(4W3a)

=uses @ varety of transitional words
and phrases o manage the
seguence of events {4W3c)

=provides a conclusion that follows
from the narrated experences or
events (4W3e)

= produces clear and coharent writing

appropriate to task, purpose, and
audience {4W4)

= getsblishes a sifuation and infroduces 8
narrator andfor characiers (3W3aa)

= grganizes an event seguence that unfolds
naturally [3W3a)

» usas temporal words and phrases to signal
evant order (W 3c)

= provides 2 sense of closure [3W3d)

» produsss Wwiiting appropriate to task and
purposs, with guidance and supgort from
adults (3W4E)

= gitempis to establish 2 sRuzfion 2nd
introduces a narator and'or chamacters

= gitempis {o organize an event saquence that
may unfold naturaly
attempis fo use temporal words and phrases
o signial event order

» zifempts to prowvide 2 sense of closure

» gitempis to produce writing aporopriaie to
task and purpose, with guidance and support
from adults

» makes e or no sttempt to establich =
situation and ntroduces 2 narsior andior
characters

= makes [itle or no attempl to omanize sn event
sequence that may undold naturally

= makes [tle or no attempt to vse temporal
wonds and phrases o signal event order

= makes Fie or no sttempt o provide a semse of
closum

= makes [Ftle or no sttempl to produce writing
appropriate o task and purpose, with guidance
from adulis

-
=

]

Organtzation/ Purposo

The writing —

=uses dislogue and descriptions to
develop experiences and events or
shaow the response of characters to
situations (4W3b)

wyuses concrete words and phrases
and sensory details to conveay
eeperiances and events precisely
(4W3ad)

= skilifully uses information from
experiances or print and digital
SOUrces, When appropriate (4Wa)

= provides a list of socurces, when

__appropriate ([4WE)

The writing —

sdemonstrates 8 command of grade-
level appropriate standard English
grammar, usage, and conventions
(4L 1-23*

= has errors that interfere with
understanding (4L 1-2)°

The writing —

The writing —

= yeas dislogue andior descriptions of
actions, thoughts, and feelings to develop
experences and evanis or show the
response of characters to situations (3Wab)

» usas nformation from experiancas o print
and digital socurces, when appropriate {3WE)

= demonstrates a command of grade-devel
approprate standard English grammar,
usage, and conventions [3.L.1-2)"

= has ermors that do not interfere with
understanding {3.L.1-2}*

“The witing —

The weriting —

= gifempis to use diglogue andior descriptions
of actions, thoughis, and feelings to develoo
experences and evenis or show the
responss of characiers to situstions

= gitempts to use information from expenences
or print and digital sources, when appropriate

= gitempis {0 demonisiraie a command of
grade-level appropriaie standard English
QIEMMar, Us3ge, and conventons

= has amors that may intefere with
understanding

T

The writing —

= makes [tle or no attempt to ese dilogue
andior descripfions of aciions, thoughis, and
feefings io develop experences and evenis or
show the response of characters io sthuaSons

= makas [tle or no attempt o vse nformation
from experiances or pring and digital sounces,
when appropriate

2%

Evidence’ E lnbaration

= makes [FHtle or no attempt to demonsiate 3

command of gadedevel approprste siamdand
Englsh grammar, usage, and comentions

= higs emors that interfers with understanding

Languaga’
Convarntions

1%

Mon-scorable responses: insufficient informaticn andfor Hank paper. copied text, in ianguage other than English, of topic, of purpose

*Conventions Chart p. 2



=
ﬂ Delaware Department of Education

Teaching and Learning Branch
CONVENTIONS CHART
GRADE 3
Spelling Capitalization Punctuation Grammar Usage Sentence Completion
= Use conventional spefling | Capitalize Commas: Mouns: » Produce simple. compound,
for high-frequency and » Appropriate words in s« Inaddresses {e.g. 12345 | » Comectly use reguiar and imegufar plural and complex Sentences
other studied words and fities (3L2a) 67" Ave., Spokane, WA) nouns (3L10) (3L

for adding suffixes to base

words (e.g.. sitting, smiled,

cries, happiness) (3L2e)
Use spelling patterns and
generalizations (g.g., word
families, position-based
spelings, syllable
patterns, ending rules,
mganingful word pans) in
writing words (3L2f)
Correctly spell words at
grade level and below

Apostrophe:

{3L2b)

use commas and
qQuotation mars in
diatogue {3L2¢)

In possessive Nouns
(e.g., the dog's house,
the dogs' houses) (3L2d)

» Correctly use abstract nouns (e.g.,
childhood) (3L 1c)

Verbs:

» Comectly use reguiar and imegular verbs
{3L1d)

+» Comectly use simple verb tenses {e.g. |
walked; | walk: | will walk} (3L1e)

Adiectives:
= Corectly use comparative and
superiative adjectives and adverbs {(3Lg)

Agreement:

» Comectly use pronouns that match a
[close) antecedent™ (The boy walked his
dog) (3L 1)

» Comectly use subject verb agreement”
{He has ...; They have ._.) (3L1f}

Conjunciions:

» Comectly use coordinate (e.g., and but)
and subondinate conjunctions (e.g.,
because) (3L 1h}

* as appropnate for grade leve!

Adapted from the Smarter Balanced = Conventions Chart — Apnl, 20714
Students are expecied to demonstrate grade-level skills in conventions as specified in the CCSS as well as those specified for earlier




"y
ﬂ Delaware Department of Education Teaching and Leaming Branch
e —
Narrative Writing Rubric
Grade 4
Score of 4 — Above Grade Level Score of 3 — On Grade Level Score of 1 — Below Grade Level

Score of 2 - Approaching Grade
Level

Thie writing —

= skillfully orients & reader by establishing 2
situation and introducing a narrator andior
characters (3\W3a)

= skillfully organizes an event sequence that
unfolds naturally (S¥3a)

v usas g varely of ransitional words, phrases,
and clauses o manage the segqueance of
events [BW3ac)

» skillfully provides a conclusion that Tollows
the narrated experdences or evants {3W3e)
= skillfully produces clear and coherant writing
approgriate to task, purpose, and audience

[

Tha wntng -

» usas narrative technigues, such as dialogue,
desscription, and pacing, to devalop
expeariences and events or show the
responses of characiers to situations (SW3ab)

v skillfully uses concrete words and phrases
and sensory details to convey experiences or
evanis precisely [(SW3d)

» summarizes or paraphrases mformation in
finished wosk (5VWE)

» skillfully vses relevant information from
experiences or pant and digital sources,
whan apprapriate (EWE]

» skillfully provides a list of sources, when

___appropriate (SWE)
The writing —
= demonstrates a command of grade-level
appropriate standard English grammar,
usage, and conventions (5L 1-2)°

» has errors that do not intediere with
understanding (5L 1-2)°

The writing —
= orients the reader by establishing a siuation

Tha wriing —
= gtiempis o orent the reader by establishing
a situation and introducing a narrator andior

vl writng —
= makes fide or no sttempt to orent the
reader by esisblishng 3 stuation and

and introduces a namaior andfor characlers prERm fibriadh & foor cintien 4
[4WW3a) ; : ; g

« organizes an event sequence that uniolds " ﬂnptsb:;mgarmanewrﬂm = makes fitde or no attempt o organize an g
naturally {443z S iy SReEE Spn s PNy

. a}riaria‘tya of Hastanal and | * attempis touse a varely of transitional = mzakes fide or no sempt o use 3 vanety ; L]
phrases to manage the sequence of events mﬂsand:nasesmn'.anaguﬂu d'uaru;i:t:':::ﬂm:hmﬂphmm -]
AW sequence of events manage the sequance of events g

-{am#ida]ﬁamﬂﬁbnhalmﬁm‘iﬁundﬁ » gitempis o provide a8 conclusion that = makes litde or no attempt o provide a E;
namated experiences or events (4W3e) mfmﬂunalﬁnsumur mﬂﬁmﬂgﬂcﬁlmmenammd g

= produces clear and coharent writing ) EXDENENTES OF SVENiE )
?.;E;rf]priala to task, purpose, and audience | ® :ﬂmmpﬁtﬁﬂraﬁwﬁr& . wmmmmnwm

The writing — —mmmrg- The wiriting —

» uses dislogue and descriptions to develop + attempts to use dialogue and descriptons o | « makes tde or no attempt to use dalogue
Expariamasa.udmnﬂtsm_sl‘ﬁ?fﬂ'lﬂ develop experences and events o show and descrigfions to develop expanences
response of characters to situations (4W3ab) the responses of characters 0 siuations amd events or show the responses of o
uses concrete words and phrases and + aitempts to use concrets words and phrases characters i shuations E
sensory detsils io convey experiances and and sensory detals to convey expenences = makes litSe or no siempt o use concrete -]
events precsely {41%3d) precisely wors and phrasas and sensory detsils o aE

= uses relevant information from experiences | « attempts to uss information from convey expenences precisely o
or print and digital sources, when expariences or print and digial sources, » makes il or no attempt 1o use 3
appropriate (4WE) i s imformation from experiences or print and _E ;

= orovides a fist of sources, when approgniate |, stempts to provide & list of sources, when dhigital sources, when appmoriate =
(W) e « makes fitle or no sttempt io provide a kst w

ppropriate
of sources, when approprisie

The writing — The writing — .'I'I'taun'i!'s'lg—

= demonsirates 8 command of grade-level = gttempts to demonsirate a command of = makes fitde or no sttempt o demonsirsts 5 =
aporopriate standard English grammar, grade-level sppropriste stendsnd English command of grade-level sppropriate E_n
usage, and conventions {4L1-21* grammar, usage, and conventions standand English grammar, usage, and SIE "

= has ermors that do not interfere with = has ermors that may intedere with CoTmEnLOns E;
understanding {4L1-2)" uncerstanding = has ermrs that interfere with undersianding jé o |

MNon-scorsble responses: insufficient information andfor blank paper, copied texd, in language other than English, of topic, off purpose

*Conventions Chartp. 2



-ﬂ‘ Delaware Department of Education

Teaching and Leamning Branch
e ————
CONVENTIONS CHART
GRADE 4
Spelling Capitalization | Punctuation Grammar Usage Sentence Completion
+« Spell grade- »  Uses comect Commas: Pronouns: Produce complete
appropriate words capitalization (4L2a) | » Use commas and quotation | =  Use relative pronouns {who, whosa, whom, which, that) sentences,
comecty, marks to mark direct speech and relative adverts (wherne, when, wity) (2L1a) recognizing and
consulting and quotations from a text coMmecting in
references as (4L2b) Verbs: appropriate
needed (4L2d) « llse a comma before a = [Form and use the progressive (e.g.. | was walking; [ am fragments and run-
coordinating conjunction walking; | will be walking) verb tenses. (4L 10} ons (4L1g)

tand, but, for {n}or, yel, o)
in @ compound sentence
(aL2c)

« Use mode! auxitanes (can, may, Must 10 CONVEY Varnious
conditions {4L1c)

Adiectives:

+ Use conventional patterns to order adjectives within
sentences (8.0., 8 small red bag, not a red small bag)
(4L 1d)

Agregment:
+  Use relative pronouns (who, whose, whom, which, that)
and relative adverbs (where, when, why) {4L1a)

Frequently Confused Wonds:
+ Use frequently confused words® comectly (e.q., to, two,
too; their, there, theyre; it's, its; your, you'ne)

Students are expected to demonstrate grade-level skills in conventions a5 specified in the CCS5 as well 25 those specified for earlier grades

* as appropriate for grade level

Adapted from the Smarter Balanced - Conventions Chart - April, 2014




ﬂ Delaware Department of Education

MNarrative Writing Rubric
Grade 5

Teaching and Leaming Branch

Score of 4 — Above Grade Level

Score of 3 — On Grade Level

Score of 2 — Approaching Grade |
Level

Score of 1 — Below Grade Level

The writing —

engages and orients the reader by
establishing a contest (BW3a)

Thie writimg —
= grients & resder by establishing a situation
and introducing & namator andior

The writing —
= gitempts fo orent 3 reader by
establishing a situation and introducing a

| The writing —

= makes Efe or no atiempt to onent a
resder by estabishing a stuston and

s  infroduces a narmator andfor characters (5\W3a) narrator andlor chamacters introducing a narmaine andior characters
chamacters {BW3z) * prganizes an event saquence that unfolds attempts to arganize an event saquence | = makes s or no stiempt to omanize an

#  Orgenizes an event IR that naturally {5W3a) that unfolds naturally event seguence that unfolds nauraly E
unfolds naturally and logically (EW3a) = uses transiional words, phrases, and = attempts to use tensitional words, = makes Effe or no stempt to use i |

*  uses a vanety of transitions womds, clauses o manage the sequence of svents phrases. and clauses o manage the trensitional words, phrases, and clauses o -
phrazes, and clauses to convey (5W3c) sequence of events manags the sequence of events 5
sequance and signal shifts from one * provides & conciusion that follows the = gitempts to provide a conclusion that = makss e or no stempt to provide 2 E {
time frame or setting to anather narrated experiences or events {SW3a} folows the narated experences or condusion that follows the namated ==
[ BW3c) ] ] » produce clear and coherant writing events SNpEFENCES O evenis 5 ™

#  skilfully provides & conciusion that appropriate to tesk, purpose, and » aftemnpts to produce dear and coherent » makes e or no atiempt o produce desr g
follows from the narrated experiences audience (5W4) writing approgriate to task, purposs, and | and cohement writing Aporopriate o task,
or events [GW3e) audience purpose, and sudience

#  skillfully produces clear and coharant
writing aporoprate to task, purposs,
and audience (BW4]

The writing — The wiriting — The writing — | The writing —

*  uses narative technigues such as = ysas namative techniques, such as = gitempts o use naraies technigues, = makes [kt or no atiempt o use namative
dialogus, pacing, and descripfion, o dizlogue, description, and pacing, to such as dislogue, destription, and lechniques, such as dislogoe, desciipton,
develop experiences, events, and'or develop experiences and evenis or show pacing, to develop experences and and pacing, bo dewelop expeniences and
characiars (GW3b) the responses of characters to situations ewenis or show the responses of events or show the responsss of =

® uses precise words and phrases, {5W3ab) characters o stuafions characters to siustions 2
relevant descriptive details, and * uses concrate words and phrases and = attempts to use concrets words and = makes litie or no atiemst io use concrate E
sensoy language to convey sensory details to convey experiences or phrases and sensory detsils o convey wonds and phrases and sensony detsils o H
expariances and avants [BWad) events precisely (5W3d) experiences or evenis precisely CONVEY EXDETIENCES OF Events precissly ="

+  uses relevant information from * summarizes or paraphrases information in | » attempts o summarize or paraphrase = makes lithe or no attempt o summarze o B
multipte print and digital sources, finished work (SWWE) information in finished work paraphrase information in finished wark E "
when appropriate [BWE) » yses relevant information from = attampts to use relevant information from | = makes fittie or o attempt {0 use relevant a™

+  appropristely quotes or paraphrases axperiences or print and digital sources, experiences or print and digital sources, information from experiences or print and =
Wh"'i_l_ﬂ"l'ﬂi'di"_ﬂ pl_ag_iarism |;E1l'l'55| when appropriate (SWE) when sppropriate diigital sources, when appropriate

. me*_baﬁ'cb'h"ﬂgﬁm = provides 3 list of sounces, when = gitempts o provide a Est of sources, = makes lithe or no aiempt 1o provide a st
infermation for sources, when approgriate (5WE) whan approoriats of sources, when appmoprate
appropriate [EWA)

Tha writing — Thia wiriting — The wriling — | The writing —

*  maintging consistency i style and * demonstrates a command of grade-level = attempts to demonstrates 3 command of | = makes (e or no atiempt o demonstrate -
tone {BL3L} appropriate standand English grammar, grade-level appropriaie standard English 2 command of grade-level approprate "E c

= demonstrates a command of grade- usage, and conventions {SL 1-2)° grammiar, wsage, and comventicons standand English gmammar, ussge, and g ‘E I
level approgriate standard English # has ermors that do not interfare with = has amors that may nterdfere with conventions =8
grammar, usage, and conventions understanding (5L 1-2)° understanding = has emocs that indedens with E 5 ..
[BLi-27° undenstanding aoX

has armors that do not interfere with
understanding {6L1-2]*




ﬂ‘ Delaware Department of Education

Teaching and Leaming Branch
S s
Mon-scorable responses: insufficient information andfor blank paper, copied text, in language other than English, off topic, off purpose
*Conventions Chart p. 2
CONVENTIONS CHART
GRADE 5
Spelling Capitalization Punctuation Grammar Usage Sentence Completion
» Spell grade-appropriate » lses capitalization Commas: Verbs: » Lse previous grade. (L1g)
words cormectly consulting rules from the previous | »  Use punctuation to = Use the perfect tense fe.g., [ had walked,
references as needed grades (L2a) separate tems ina I have walked; | will have walked) {SL1b)
(5L 2e) series (SLZ2a) = Uses verb lense o convey vanious imes,
+ lse acomma to sequences, states, and conditions.
separate an introductory {al1e)
element fromthe restof | «  Avoids inappropriate shifts in verb tense®

the sentence (SL2b)

» lUse a comma to set off
the words yes and no
{e.g., Yes, thank you), to
set off a tag question
from the rest of the
sentence (e.g., IU's true,
i=n't it?), and to indicate
direct address (e.q.. ks
that you, Steve?} (SL2c)

(5L1d}

Conjunctions:

=  LUse comedative conjunction (e.g.,
eitherfor, neitherfnor) (2L1a)

Agreement:
= Use agresment rules fiom previous
grace (L1a)

Frequently Confused Words:
= Use from previous grade (L1g)

* a3 appropriate for grade level

Adapled from the Smarter Balanced = Conventions Chart = Aprll, 2014
* Students are expected to demonstrate grade-level skills in conventions as specified in the CCSS as well as those spedfied for earfier grades.



Narrative Mentor Texts
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Organizing Narrative Writing

CLIMAX PLOT
TITLE:
AUTHOR:
__RISING ACTION
FALLING ACTION
(comFucT A —
\ \'“‘I_
e RESOLUTION
EXPOSITION PROTAGONIST vs. ANTAGONIST
Setting =
Suation/chmate

THEME:

=haractars

30



Pre/Post Assessment: Narrative

Show the vintage picture of a cat with
hounds and allow students to discuss what
might be happening in the picture. Then
have students respond to the following
prompt:

Write a story to go with this picture. Your
story may be realistic or imaginative.

Source: achievethecore.org
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Narrative Sample

MNarrative
Grade 4

On-Demand VWriting- Uniform Prompt

The Huanted House

There once was & dog who roamed an alley with another dog. That
dog’s name was Max. The other dog’s name was Rocky. Max and Rockey
were brother and sister, although the ook nothing alike. In another alley
not far from Max and Rockoy's there was a dog and a cat who lived

together in that alley. The dog’s name was Surgar and the car’s name was

Introduces main
characters




Scoring Activity

With a partner, score the 4% grade response to
this prompt using the DOE Narrative Writing
Rubric.

Source: achievethecore.org
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Writing Across the Curriculum

Writing-to-Learn

Strategies that teachers employ
throughout and/or at the end of a
lesson to engage students and
develop big ideas and concepts

Fosters critical thinking and learning.

Impromptu, short/informal writing
tasks de5|gned by the teacher and
included throughout the lesson to
help students think through key
concepts and ideas.

Attention is focused on ideas rather
than correctness of style, grammar
or spelling. It is less structured than
disciplinary writing.

Writing-to-Demonstrate-Knowledge

Assignment that teachers employ
when they assign reports, essays,
persuasive writing letters and
papers, and research papers.

Students show what they have
learned by synthesizing information
and explaining their understanding
of concepts and ideas.

Students write for an audience with
a specific purpose.

Products may apply knowledge in
new ways or academic structures
for research and/or formal writing.
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Writing Across the Curriculum

Strategies

« GIST (Generating Interactions between Schemata and Texts)
« Summarizing text

« RAFT (Role, Audience, Format, topic)

« List, group, label

« Note taking, Marginal notes, Journaling
Quick Write, Essay, Report

Thinking map

Compare/Contrast

Concept definition map

85



Gradual Release of Responsibility

Figure 3.1. An Adapted Version of the Gradual Release
of Responsibility Model

B Anexplicit description of the strategy and when and how it should be used

100%:

E Teacher and/or student m:xfr.'llmg of the strategy in action

Collaborative use of the strategy in action | |

leacher Responsibility

Guided practice using the strategy with gradual
redease of responsibility

o Independent use of the sirategy 1

0%

0% Student Responsibility 100%

Note, Adupted fram “The lnstruction of Reading Comprehenalon,” by P, Pearson & M.C. Gallagher, 1983,
Contemporary Educational Pyycholegy, 8{3), 37-344

86



Stages of Writing Development

« Students instructed at a level that is
above their current stage of
development will struggle with the task.

 When designing writing lessons,
remember to keep the learning
continuum and the developmental
stage of your students in mind.



Writing Accommodations

Build upon students’ strengths, interests, and
needs

Build in time every day for review of important
concepts

Make tasks meaningftul

Use symbols/signals to help students follow
directions, i.e., arrow to continue, stop sign to
stop

Chunk/highlight key passages using markers
or highlighting tape
Use clear overlays that won't ruin the book

Allow students to dictate their stories into a
tape recorder
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Students with Disabilities (SWD)

For students with disabilities to be successful they will need:

« Supports and related services to address their unique educational needs

« An IEP to help them build skills to access the general education curriculum
« High quality, evidence based, individualized instruction

Teacher should:

« Be familiar with Standards and decide if student needs to master whole or
part of the standard

« Analyze test results and determine student’s Present Level of Performance
(PLEP) and determine how far off grade level the student is working

« Define the student in terms that translate directly into instructional
intervention

Lessons designed with the Universal Design of Learning Principles will allow the student
the most access to grade level standards with minimal to no barriers.
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Activity

Divide table group in hallf.

Group A read Recommendations 1 and 2
and concluding statement.

Group B read Recommendations 3 and 4
and concluding statement.

Each group share what you learned with
your table.
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Writing Lesson Resources and Modeling

Resources

Creative Writing Teacher Resources (Grades K-12) - TeacherVision.com

Achievethecore.org :: Home

The Reading & Writing Project — Home

Write Alouds - ReadWriteThink
www.readwritethink.org » Professional Development y Strategy Guides

Shared Writing - ReadWriteThink
www.readwritethink.org » Professional Development » Strategy Guides
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https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwjY2ffH1r7NAhXMJh4KHbNXDEAQFggcMAA&url=https://www.teachervision.com/creative-writing/lesson-plan/6608.html&usg=AFQjCNE0JYP2K0R1I1zM2H1a9M8ZEoxHPw
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwiA8ovu1r7NAhWBpR4KHUDMC9MQFggcMAA&url=http://achievethecore.org/&usg=AFQjCNEOVWle176jRovhoSa23igWNvF79A
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&sqi=2&ved=0ahUKEwitq9L61r7NAhVCKB4KHZvbA1gQFggcMAA&url=http://readingandwritingproject.org/&usg=AFQjCNH-nIAqMUWlldy88LCWqjZRBkAacw
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&cad=rja&uact=8&ved=0ahUKEwizmJGV177NAhWBKh4KHRJvDWsQFggkMAE&url=http://www.readwritethink.org/professional-development/strategy-guides/write-alouds-30687.html&usg=AFQjCNH1EwemvR5BJU_z_aFlv6LgiOPO1w
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&cad=rja&uact=8&ved=0ahUKEwizmJGV177NAhWBKh4KHRJvDWsQFggrMAI&url=http://www.readwritethink.org/professional-development/strategy-guides/shared-writing-30686.html&usg=AFQjCNHnvD2vNYKcmelEUZLMi7ueJNMf7w

English Language Learners

A single approach to writing will not meet the needs of all students.

« 2007-2008 10.6% of public school enrollment were English Language
Learner students (5.3 million students)

Quality instruction has the greatest effect on achievement for these students.
« Explicit vocabulary instruction

« Cooperative learning groups

« Small group tutoring

Achievement data should drive all instruction, scheduling, and intervention.
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Instructional, Implementation and

General Resources

* Application of the CCSS for Students with Disabilities from the
Common Core State Standards Initiative:

http://www.corestandards.org/assets/application-to-students-with-
disabilities.pdf

« The IDEA Partnership’s collection of tools and resources on the
Common Core and assessments:
www.ideapartnership.org/index.php?option=com_content&view=article
&id=1522&Itemid=151

« http://www.leadered.com/pdf/Special%20Ed9%20&%20CCSS%20whit
e%20paper.pdf

« ASCD webinar and related materials on Common Core State Standards:
Where Does Differentiation Fit? http://www.ascd.org/professional-
development/webinars/tomlinson-and-britt-webinar.aspx

93



In a group of 2 to 3 divide and

read the article: Effective Instruction
for English Language

Write a summary and share out a
strategy for effectively instructing ELL
students.

Effective Instruction for English Learners

Margarita Calderdn, Robert Slavin, and Marta Sdnche=z

Summary

The fastest-growing student population in U.S. schools today is children of immigrants, half of
whom do not speak English fluently and are thus labeled English leamers. Although the fodeml
government requires school districts to provide services to English leamers, it offers states oo
policies to follow in identifying, assessing, placing, or instructing them. Margarita Caldentn,
Rohert Skovin, and Marta Sdnches identify the elements of effective instrmction and meview o
variety of successful progmam models.

Drumng 2007085, more than 5.3 million English leamers made up 1006 percent of the nation’s
K—12 public school enrmllment. Wide and persistent achievement disparities between these
Englizh learners and English-proficient students show cleady. say the authors, thar schools muse
address the languape, literacy, and academic needs of English leamers more effectively.

Researchers have Bercely debared dee ameriss of Dilliguasl aod Englsl-only seadigs nsoneton

In elementary schools, English learners commonly receive thiny minutes of English as a Second
Language (ESL} instruction but attend peneral education classes for the rest of the day, osually
with teachers who are unprepared o teach them. Though English leamens have strikingly diverse
levels of skills, in high school they are typically lumped together, with one teacher to address their
widely varying needs. Thess in-schoal factors contribute o the achievement disporitics.

Based on the studies presented here, Calderdn, Slavin, and Sinchez assert that the quality of
instruction is what matters most in educating English leamens. They highlight comprehensive
reform models, as well as individual components of these models: school structures and leader-
ship: langmape and literucy inctmction; integration of lbngoags, itermcy, and content instmction
in secondary schools; copperative leaming: professional development: parent and family sup-
port teams; tutoring; and monitoring implementation and cutcomes.

Ax larper numbers of English learners reach America’s schools, K—12 peneral edocation teach-
ers are discovering the need to learm how to teach these students. Schools must improve the
skills of all educators through comprehensive professional development—an ambitions but
necessary undertaking that requires appropriate funding.

wwwe futureofchildren.ong

Margarta Caidertn s prolessor emerts of stucstion ot johns Hookins Linvarsity. Robert Stawin s direciar of tha Cantar for Ressarch
and Aaiorm nzmx_mumat Johns Hopkins Unersity. Marta Sdnchar ks 3 docinml candidatn in education o the Unkersity of Nortey
Carclins-Chapsi il
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wa * Performance Definitions for the Levels of English Language
CONSORTIUM PerICiEI"IC‘y in Grades K-12

At the given level of English language proficiency, English language learners will process, understand, produce, or use:

specialized or technical fanguage reflective of the conrent areas ar grade level

avaricry of sentence lengths of varying linguistic complexity in extended oral or writcen discourse as required by the specified grade level

* oral or written communication in English comparable in English-proficient peers

specialized or technical language of the conrent arcas

a variety of sentence lengths of varving linguistic complexity in extended oral or wrircen discourse, including stories, essays, or reports

oral or written language approaching comparability to that of English-proficient peers when presented with grade-level marcrial

specific and some rechnical language of the conent areas

avariery of sentence lengths of varying linguistic complexiry in oral discourse or multiple, relared senrences, or paragraphs

* oral or writen language with minimal phonological, syneacric, or semanric errors thar do not impede the overall meaning of che
communication when presented with oral or written connected discourse with sensory, graphic, or interactive support

general and some specific language of the conrenc arcas

:xpra.nd.cd sentences in oral interaction or wricten p:amgmphﬁ

oral or written language with phonological, synracric. or semanric ervors thar may impede the communicarion, bur retain much of is
meaning, when prf_-ir.'nmd with oral or written, narrative, or CXpository d.vl!'ﬁl'.l.'i.P‘[iﬂl'Li with SETEOIY. graphic. or inreractive support

general lanpuage related ro the content arcas

Fhﬂ]ﬁl:; ar SthT SCNICNOEs

* oral or written language with phonological. synracric, or semanric errors thar often impede the meaning of the communication when
presented with one- w mulrple-seep commands, directions, questions, or a serics of statements with sensory, graphic, or interactive support

pictorial or graphic represenzation of the langeage of the conrent arcas

words. phrases, or chunks of language when presented with one-step commands. directions, WH-, chaice, or yes/no questions, or starements
with sensory, graphic. or interacrive supporr

= oral language with phanaingim!, synuacric, or semantic errors thar often imprdc meaning when pr:scn(:d with basic oral commands. direct
qurs('mn_i, or simpL{ spatements with SENEOIY, gmphic, O INreractive SUpport
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ELL Proficiency Levels

English Language Development
Proficiency Levels
L1—Entering: Speaking/understanding is limited to
isolated words or expressions.

LZ2—Beginning: Comversationally struggles, has basic
survival phrases, academic language tentative,
difficulty wy lessons or basic directions.

L2—Developing: Conversationally speaks and
understands w/ less struggle, academic language
uzage (all domains) shows content knowledge with
scaffolding/supports. Most classroom instructions
understood.

B M1% Lage s Cabe = & Buaocans A, 01U e Tee Con | SEETEI SOdE

English Language Development
Proficiency Levels

L4—Expanding: Conversationally speaks and
understands w/little struggle, increased ability of
content and academic language in Speaking and
Listening w/ scaffolding/support, generally achieves
grade level expectations with continued
zcaffolding/support in Reading and Writing.

L5—PBridging: Conversationally speaks and understands
wiout struggle. Academic language usage in all
domains is near native proficiency level, learner
expresses content at grade level expectations w/f
little or no scaffolding/support.

Laé—Reaching (FLEF): Native level fluency.

i,
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http://languagemagazine.com/
’page id=31244 Calderon
whole school approach to ELL
and CCSS

http://widaatwcer.blogspot.com
/2012/10/understanding-
proficiency-levels-using.html

http://www.learnalberta.ca/con
tent/eslapb/video.html|#20
potential videos for ELL



http://languagemagazine.com/?page_id=31244
http://languagemagazine.com/?page_id=31244
http://widaatwcer.blogspot.com/2012/10/understanding-proficiency-levels-using.html
http://widaatwcer.blogspot.com/2012/10/understanding-proficiency-levels-using.html
http://widaatwcer.blogspot.com/2012/10/understanding-proficiency-levels-using.html
http://www.learnalberta.ca/content/eslapb/video.html#20
http://www.learnalberta.ca/content/eslapb/video.html#20

Exit Ticket

Complete the 3-2-1 Exit Ticket on your
own. Then share with your table mates
how you will use this new information.



