


Goals of the Session

Share one of the support tools that are available for all
Georgia teachers through GADOE’s assessment initiatives AND
information on how it has been expanded since 2012.

Discuss how this assessment initiative facilitates work towards
preparing students to achieve proficiency

Explain how the assessment initiative connects to current
educational improvement efforts in Georgia

Provide information to Georgia educators on how to access
and use the assessment initiative tools




Purpose of Georgia’s Assessment Initiatives

* To provide assessment resources that reflect the
rigor of Georgia’s state-mandated content
standards

 To balance the use of formative and summative
assessments in the classroom

* To promote student learning

* To sustain implementation of Georgia’s rigorous
content standards




Inside the Formative Assessment Toolbox

 Development of a three-prong toolkit to support teachers and
leaders in promoting student learning

— An expansive bank of formative instructional assessment
items/tasks based on CCGPS in ELA and Mathematics as a
teacher resource - Phase | Release Fall 2012; Phase Il Release
NOW!

— A set of benchmark assessments in ELA and Math for grades 1
through HS and selected grades/courses for Science and Social
studies — Initial Pilot Fall 2013; Second Pilot Spring 2014

— An assessment literacy professional learning opportunity that

focuses on implementation of research-based formative
instructional practices (FIP) — Initial Pilot January/February
2013 with Statewide Launch Summer 2013
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Formative Assessment Initiatives

Bringing a Balanced Assessment Focus to the Classroom

Pilot in winter

Phase | and
Phase Il items \ 2013; Statewide
available in l/ launch in
OAS now! Assessment summer 2013
Literacy
Professional
Learning

Benchmark
Assessments

Phase | item pilot in
fall 2013; Phase Il pilot
in winter 2014




Formative Instructional Practices—
Formative Assessment in Action

Summative q Formative

Assessment Assgssmept/
Diagnostic
* Re-Design * Design
* Teach State-Mandated « Teach
Content Standards
Formative Formative
Assessment Assessment
* Re-Design I AFsc;rer:sar:\Ic\e/ﬁt l * Re-Design
e Teach * Teach

Re-Design might involve changing activities, instructional techniques, assessment
_.ifsmethods or content, and/or differentiation based upon student needs.
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Major reviews of research on the
effects of formative assessment
indicate that it might be one of the
more powerful weapons in a
teacher’s arsenal.”

(Robert Marzano, 2006)
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Purpose of the Formative Item
Bank

The purpose of the Formative Item Bank is to
provide items and tasks used to assess
students’ knowledge while they are learning
the state-mandated standards. The items will
provide an opportunity for students to show
what they know and show teachers what
students do and do not understand.




Formative Item Bank Use

The Georgia Formative Item Bank can be used in order
to:

* Prepare students for the more rigorous expectations
of the state-mandated standards.

— To show these expectations, students must engage with a
variety of item formats beyond multiple-choice

* Provide students practice with open- ended and
constructed-response items

* Provide educators insight and access to evaluating
open-ended response items




The Georgia Formative Item Bank

* Bank of over 1600+ classroom assessment items aligned with
the state’s content standards in ELA and Mathematics

* Created for exclusive use in Georgia classrooms

* Piloted with Georgia students

* Reviewed by Georgia educators

 Housed in the Georgia Online Assessment System (OAS)
* Preponderance of items at DOK 3 and 4

* |tem, rubric and scored student sample papers provided

* Available to ALL Georgia Teachers!
— 1600+ items in OAS right now!!!




The Nature of Georgia’s Formative Item Bank

* |tems created for Georgia educators as an
instructional resource to be used formatively during
Instruction

— Provide information about student performance
throughout the academic year to inform instruction and
interventions

— Reteach, remediate, move forward, enrich

— Low stakes; grading discouraged

* Support Georgia educators foster learning with an informative
tool that keeps students, parents, administrators and
educators themselves informed of students’ current position
on the pathway to proficiency.




The Nature of Georgia’s Formative
Item Bank (continued)

* Aligned with state-mandated content
standards in English Language Arts (ELA) and
Mathematics, grades 3 — HS

e Various formats, but primarily constructed -
response, in order to measure the full
expectations of what students need to know
and be able to do to be on the trajectory of
exiting high school college- and career-ready




Item Content

e Georgia’s Content Standards

— Mathematics: Grades 3 — 8; high school Coordinate
Algebra, Analytic Geometry and Advanced Algebra

— English/Language Arts (including Reading): Grades 3 —
8; high school 9t" and 10" grade literature and
American Literature

* |tems aligned to multiple standards
— One primary standard
— One or more secondary standards

e Alignment verified by Georgia educators




Item Formats

* Multiple Choice

* Mostly Constructed-Response

— Extended Response
— Scaffolded

* Constructed-response items require students to
provide explanations/rationales, provide
evidence, and/or to show work

* Preponderance of items at DOK 3 and 4

* Provide teachers with evidence of true student
understanding of content and process




Multiple Choice Items

 Have four answer options

* Distractors (incorrect answers) should be
believable and represent common conceptual
and/or application errors

e Distractor rationales should assist teachers to
identify specific student misconceptions to
inform instruction
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Extended Response Items

 May address multiple standards, multiple
domains, and/or multiple areas of the
curriculum

* May allow for multiple correct responses
and/or varying methods of arriving at a
correct answer

e Scored through use of a rubric and associated
student exemplars




Example of Extended Response Item
ELA—Grades 9-10

oth /10t Grade ELA Standards RI.9.8; RI9.1; L9.1; L9.2; DOK 4

Passage Title: Juliette Gordon Lowe
Part A

Identify at least two arguments Juliette Gordon Low used as reasons to begin
the Girl Scouts.

Part B

Evaluate whether or not these arguments are valid and whether there is
enough evidence in the article to support them.

Be sure to complete ALL parts of the task. Use details from the text to support
your answer. Answer with complete sentences, and use correct punctuation
and grammar.




Example of Extended Response Item
Math—Advanced Algebra

Advanced Algebra, Standards A.REI.2; A.REIl.4; A APR.6, A.REI.1; DOK 3

Sreeja and Brandon solved the equation shown in different ways.

X% — 82 _ oy
x -1

Part A

Before solving the equation, what solution could Sreeja and Brandon identify as

extraneous? Explain your reasoning.

Part B

Sreeja solved the equation by creating the proportion )&)()_(312121 = —.

Demonstrate how Sreeja used the proportion to solve the equation. In each
step, explain the properties she used to determine the solution.

Part C

Brandon solved the equation by simplifying the left side of the equation first.
Demonstrate how Brandon simplified the expression on the left and then solved
the equation. In each step, explain the properties he used to determine the
solution.

Be sure to complete ALL parts of the task.
Write your answer and show your work on the paper provided.
£y Do NOT type your answer in the text box below.




Scaffolded Items

* Include a sequence of items or tasks

* Designed to demonstrate deeper
understanding

 May be multi-standard and multi-domain

* May guide a student to mapping out a
response to a more extended task

e Scored through use of a rubric and associated
student exemplars




Example of Scaffolded Item
Mathematics—Grade 5

40, Juan found the volume of a toy shoebox by stacking a set of 1-inch cubes inside.

Toy Shoebox

Juan completely filled the shoebox with no extra space. He used all of the cubes.

Part A

1
What is the volume of the shoebox? Explain your answer Then, Juan took out 4 of the cubes in the shoebox. How many cubes are still inside the shoebox? Show your work.
Part B

A second toy shoebox had different dimensions, but the same volume, as the first shoebox. What could be the dimensions of the second shoebox? Explain your answer using the volume
formula of a prism.

Part C
A real shoebox had the following dimensions: 5 Inches wide, 5 inches tall, and 14 Inches deep, What Is the volume of the real shoebox? How many 1-inch cubes would be needed to fill
it? Show your work,

Be sure to complete ALL parts of the task.
Write your answer and show your work on the paper provided.
Do NOT type your answer in the text box below.




Rubrics

* Holistic

* 5-point scale (0 — 4)
—4: Thoroughly Demonstrated
—3: Clearly Demonstrated
— 2: Basically Demonstrated
—1: Minimally Demonstrated
—0: Incorrect or Irrelevant
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Example of Rubric
Mathematics—Grade 5

Rubric

Score

Designation

Description

Thoroughly
Demonstrated

The student successfully completes all elements of the item by demonstrating
knowledge and application of measuring volumes by counting unit cubes, using
cubic cm, cubic in, cubic ft, and improvised units (5.MD.4), applying the
formulas V =/ x w x hand V = b x h for rectangular prisms to find volumes of
right rectangular prisms with whole number edge lengths in the context of
solving real world and mathematical problems (5.MD.5b), and adding,
subtracting, multiplying, and dividing decimals to hundredths, using concrete
models or drawings and strategies based on place value, properties of
operations, and/or the relationship between addition and subtraction; relating
the strategy to a written method and explain the reasoning used (5.NBT.7).

Clearly
Demonstrated

The student shows clear understanding of the standards listed above, but one
of the explanations or work shown is insufficient or weak

Or

All parts of the item are correctly done except for a minor computational error
Or

The student successfully completes two of the three parts of the item and
partially completes the other part.

Basically
Demonstrated

The student shows basic understanding of the standards listed above, but two
of the explanations or work shown are insufficient or weak

Or

The student successfully completes one of the three parts of the item and
partially completes the other parts.

Minimally
Demonstrated

The student shows minimal understanding of the standards listed above and
completes only one of the three parts

Or

The student partially completes two of the three parts.

Incorrect or

irrelevant

The response is incorrect or irrelevant to the skill or concept being measured.




Exemplar Papers

* Prototype answer — the “ideal” response

e Set of responses from actual Georgia students,
collected during item pilots

 Samples scored by trained raters using rubric

* Papers allow teachers to review and compare their
own students’ work to the sample responses for each
score point

— Helps standardize expectations of the standards

* Score point and annotations provided for each
sample item response

Note: The pilot was conducted using standard administration procedures in order to ensure that results
were comparable across the state. When items/tasks are used during instruction, these administration
rules do not have to apply and student results may vary; thus, teachers may want to modify the rubr/cs
and even ralse expectat/ons Rubrics and exemplars should remain focused on hi




Exemplar Paper
Mathematics—Grade 5

Exemplar

Part A
32 cubic inches.

8
24 cubes; 3332 A2y L 23 o850\ 1 -32832824

Part B
First shoebox: Viwh= ,5044232; 32 is the volume of the first

shoebox.
Possible dimensions for the second shoebox are 8 by 2 by 2 OR 16 by 2 by 1.
82232;162132.

Part C
5542514350 cubic inches. A total of 350 inch cubes would be
needed to fill a real shoebox.




Student Anchor Papers
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The student demonstrates basic under ding of the dards by performing correct
work and getting correct totals on Parts A and C. Both parts are missing the designation Vi .

of "cubic inches”, however this does not lower this response to a 1. Part B has no correct SCO re r S An n Otat I 0 n
work, and therefore does not add to the score.

Score 2 } Score based upon rubric
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Sample Item
Mathematics--Grade 5

5t Grade Mathematics Standards: 5.NBT.2; 5.NBT.5; DOK 2 (UIN: M0513126)

A car-sized robot named “Curiosity” is exploring the surface of Mars. It beamed
a song from Mars back to Earth over a distance of approximately 3.3 x 10°

miles. The robot also took pictures of a mountain that is approximately 3 miles
high.

Part A
How many million miles did the song have to go from Mars back to Earth?
Explain your work.

Part B

There are 5,280 feet in a mile. How many feet are equal to 3 miles? Show your
work.

Be sure to complete ALL parts of the task.
Write your answer and show your work on the paper provided.
. Do NQOT type your answer in the text box b




Rubric

Rubric

Score

Designation

Description

Thoroughly
Demonstrated

The student successfully completes all elements of the
item by demonstrating knowledge and application of
explaining patterns in the placement of the decimal
point when a decimal is multiplied by a power of 10
(5.NBT.2) and fluently multiplying multi-digit whole
numbers using the standard algorithm (5.NBT.5).

Clearly
Demonstrated

The student demonstrates clear understanding of the
standards listed, but required work or explanation for
one part is insufficient or missing.

Basically
Demonstrated

The student demonstrates basic understanding of the
standards listed by completing one of the two parts
correctly with required work or explanation

Or

The student answers both parts correctly, but required
work for both is insufficient or missing.

Minimally
Demonstrated

The student demonstrates minimal understanding of
the standards but answers only one part correctly
without work or explanation

Or

The student shows the appropriate work for both parts
but is not able to get a correct answer for either part.

Incorrect or

The response is incorrect or irrelevant to the skill or

concept being measured.

irrelevant




Exemplar

PartA

3.3 x 10° = 320,000,000

I moved the decimal point 8 places to the right.
330 million miles

1 found millions place, and it has a 0, 10 millions place has 3, and hundred
millions place has 3. So the number has 330 millions.

PartB
15,840 feet
5,260

15,840
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tudent Anchor Papers
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The student has a basic understanding of the standards. Only Part B has comect work with
B | | a correct answer,

The student demonstrates clear understanding of the standards. In Part A, the student
has some cormect work and & cxmect answer, but the explanation for why the student
moved the decimal point (When you mubiply with powers of 10 the Ittle number at the
top of the number & tells you how many rercs you are going to pot) ks Incomect. Part B s
ombletely correct

Score 3

Score 2




Student Anchor Papers
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The student has a basic i, vding of the lards. Only Part B has correct work
with a correct answer.

The student has a basic understanding of the standards. Only Part B has correct work
with a correct answer.

Score 2




Valuable Features of Formative
Items — Mathematics

* [tems include intentional focus on assessing processes
used by students as well as the required content

* [tems applied in a real-world context

* Writing requirements, such as explanations and
reasoning

* Student responses on constructed-response
items/tasks
- make student knowledge and skills transparent to teachers

— illuminate student misconceptions
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Paired Passages
Passage #1—Persuasive Essay

Stimulus: If the stimulus is to contain art, complete the art page provided. In the
stimulus box below place the art where applicable

Please read both selections below and then answer the questions that follow.

Bacterial Warfare

We are at war with bacteria! We are using antibacterial sprays to disinfect surfaces,
antibacterial soaps to wash our dishes, clothes, and bodies, and now we even carry
little bottles of antibacterial gel called hand sanitizer so that we can clean our hands
when soap and water are not available! We are so determined to kill the bacteria in our
environment because they are germs and germs are bad, right? Well, that is not
entirely true. While some bacteria can be harmful, others are actually helpful.

Bacteria are unicellular organisms that can enter and reproduce inside of other
organisms, called host organisms. Some bacteria infect their host organism by
attacking cells or producing toxins that make the host sick. Bacteria are responsible for
causing illnesses and diseases such as strep throat, ear infections, and food poisoning
in humans and other animals. Disease-causing bacteria are the true germs, and they
are the bacteria we are attempting to kill with all of our antibacterial cleaning products
and antibiotic medications.

However, some of these cleaning products are killing bacteria that are beneficial to the
environment in which they live. The anti-bacterial cleaning products we use can enter
our water systems and can seep into the ground. Even the medications we take can kill
helpful bacteria that we need in order to keep our bodies functioning properly. There
are bacteria that live in our bodies and help us to digest our food. Scientists have
found many ways to use bacteria for helping people and the environment. Medical
experts make medicines and vaccines from bacteria. They even use some types of
bacteria to make antibiotics that help kill harmful bacteria. We also use bacteria to help
clean up oil spills and to purify dirty water.

Nitrogen-fixing bacteria live in the soil and in the roots of some plants where they
create a kind of nitrogen that the plants can use for nourishment. These plants then
make proteins that we can eat. Other beneficial types of bacteria that live in the soil
are decomposers, meaning that they get their food by decomposing or breaking down
dead organisms. Without decomposers like bacteria, the Earth would be covered with
piles of dead plant and animal matter. Knowing that there are so many good, helpful
bacteria living among us, maybe we should reconsider the war we are waging against
these so-called germs.

John D. Barge, Siate School Supaniniends




Paired Passages
Passage #2—Informational Essay

Irradiated Food

"I am afraid that the experiments you quote, M. Pasteur, will turn against you. The
world into which you wish to take us is really too fantastc.”

—La Presse, 1860

Keeping food fresh for long periods of time has been a goal of mankind for thousands
of years. In early history, salt was the most effective method of keeping food from
spoiling. Food spoilage is caused by bacteria that eat the food and leave waste
products, Those waste products are the cause of spoiled food's funny smells and
tastes.

After Louis Pasteur’s work with bacteria in the 1800s, scientists quickly determined
that killing the microorganisms that cause spoilage would be the most effective way of
preserving food. Techrigues such as canning and pasteurization all killed the bacteria,
allowing the food to stay freshlonger, Pickling involves using a liquid that is edible, but
is also anti-microbial. Canning and pasteurization use high heat to kill bacteria in
foods.

A recent addition to these techniquesis that of irradiation. By passing high-energy,
ionizing radiation through the food, many types of bacteria, parasites, and even insects
are killed. The radiation can come from high-energy electrons or X-rays from a particle
accelerator. Also, gamma rays from radicactive materials can be used. These types of
radiation can easily pass through packaging. The food can be sealed and then
irradiated. This prevents recortamination after the sterilization process.

An important advantage to irradiationis that the process does not generate any heat.
So food is not "cooked” as during canning or pasteurization processes. Fresh fruits and
vegetables can be processed without damaging them. Another advantage to this
process is that it reduces the speed of ripening in fruits. This helps them stay fresh and
sellable for a longer period of time.

Research has shown that the bacteria commonly associated with food-borneiliness
(such as Salmonella and E. coli) are very sensitive to radiation. Relatively little
radiation can destroy them. However, these are not the same bacteria that cause food
to spoil, The bacteria that cause food spoilage must be destroyed with higher doses of
radiation. At the highest amount of radiation, packaged meat and poultry can be shelf-
stable even without refrigeration.

The safety of irradiated food for human (and pet) consumptionis very important. Many
concemns have led to the banning of this useful process in several countries. However,

i 0. Barge, Siate School Supannlendent
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current research has shown that those concerns are unfounded.

Scientific investigations of irradiated food have been ongoing since 1905, So far, there
is no evidence thatirradiation produces any form of toxicity in foods. The radiation
level is low enoughthat it is physically impossible to make food radioactive. There is
some minor loss of certain vitamins in the process, But the loss anly affects
approximately 10 percent of the total amount of vitamins in the food and is similar to
the effect of cooking the food.

The irradiation of foods to extend shelf-life, kill micro- and macro-organisms, and slow
the ripening process has a long and safe history. Hospitals, overseas transportation
companies, and even the National Aeronautics and Space Administration routinely use
irradiation to preserve foods and prevent disease from spreading by food.




Example ltem
English Language Arts—Grade 8

8th Grade ELA Standards: RI.8.1; W.8.2; W.8.4; L.8.1; L.8.2; DOK 4

Consider the topic of protecting people from harmful bacteria. Select ideas from both
“Bacterial Warfare” and “Irradiated Food” to organize into a multiple-paragraph essay
that identifies and argues for the best ways to protect people from harmful bacteria.

Be sure to complete ALL parts of the task. Use details from the text to support your
answer. Answer with complete sentences, and use correct punctuation and grammar.




Rubric

Rubric

Score

Designation

Description

Thoroughly
Demonstrated

The student demonstrates a thorough understanding of
writing an informative text by selecting specific ideas
and details from both “Bacterial Warfare” and
“Irradiated Food” and organizing them into a well-
developed multiple-paragraph essay on the topic of
protecting people from harmful bacteria. The student
uses complete sentences and correct punctuation and
grammar.

Clearly
Demonstrated

The student demonstrates a clear understanding of
writing an informative text by using details from both
“Bacterial Warfare” and “Irradiated Food” and
organizing them into two or more detailed paragraphs
on the topic of protecting people from harmful bacteria.
The student uses complete sentences and correct
punctuation and grammar in most of the writing.

Basically
Demonstrated

The student demonstrates basic understanding of
writing an informative text by discussing some details
from “Bacterial Warfare” and “Irradiated Food” but the
response may be limited to two paragraphs or less and
may offer only general statements on the topic of
protecting people from harmful bacteria. The student
uses complete sentences and correct punctuation and
grammar in some of the writing.

Minimally
Demonstrated

The student demonstrates minimal understanding of
writing an informative text by writing only general
statements discussing “Bacterial Warfare” and
“Irradiated Food.” The response may be limited to one
paragraph, and it lacks organization and extension of
ideas. The response may also have significant errors in
sentence construction, grammar, and punctuation.

Incorrect or
irrelevant

The student response is incorrect or irrelevant.




Sample Student Anchors

Bothof the sefections have the same central concept; keeping peopde safe from harmiful bacressa.
“Bacterial Warfare™ expialns how peaple try tod hand to staysafe from bacteria, and that all of these antl-
BECTATiE| products W iSe &re BeTually huming the halphul bamerks g well. "Irsdiated Food™ axplaing & wisy
of keeping food preserved so bacteria canmot infect It and spod It, and how people view this method

“Bacterial Warfane" says that humans are using 160 many anti-bacterial products. | don't agres withhis. |
sy that Dismas are using just encugh products a6 of today. The products we use 80 k) narmiial bacteria
ard are preventing people from gesting $ick, or reduce the chances of them getting sick Yes, some of
These products do kit elpful acteria, but based on what I've heard in schogd, it Kils very few heiphul
barsariaz, and the few they do iR end up being repiaced because of reproguction, All of the anti-bacterial
products listedin “Bacterial Warfane® are much maone helptul than they are hammdul, and| disagree with
the fact that this selection makes them out fo be bad

“Iraciated Fooo™ explaing e 000 presening method of Easation. imadiation is where they take a
radioactive material and has gamma-rays come off of sald material through packaging. andingo the food
Thits, eidenthy, prevents food from spolling and lengthers food's shal-fife. There are paople whoare
concemeed with the fact racicactive waves are being sentinto the food when, according to the selection,
the fiood goesn'teven Come ouT Taakc | agres with the author of this selection. This is mainly due 1o the
Tact That they wene quite convincing in thelr writing. The author gave good reasons a5 towhy radiation is
B oo terinigue, Bnd they wene hard 1o challerge sine they wiere backed of with sxdence fram
sclentists

Yies, both of these shamtions have simllar concepts, but “Bacterial Warfane® int peccessarily agressbis
seeing a5 [T doesn'T prowide very Many Feasons U0 beck up the (deas. “irmadiated Food™, onthe other hand,
is extremely sgresabie, and provides reasons 85 1o why tomeons should agres

The student dernonstrates a thorough underskanding of writing an infarmative taxt by
selecting many spedficideas and details from both “Bacterial Warfare™ [, , . that all of
these anti-bactersl products we use are achually hurting the helpfid Bacteria) and
“Irradiated Feed” (Fradiabion is whene they take 2 radiosctive material and has gamma-
rays come off of said maltenal, through padarging, and into the food., This, evidently,
grevents food from speileg andlengthens food's shelf-life) and erganzing them into 2
wall-developed multiple-paragraph essay on the topic of protecing pecple from harmful
bacteria, The response demonstrates a thorough command of the conventions of
standacd English, Though there are a few menor errars, the meaningis clear througheut
the response.

Score 4

BESETI3408n

BagTaria ig probably one of the most dangersus things in tha warld. It £an cBuSS tevere dicknats and Bll
kinds of dsesses. They can besically enter your body and attackcells which couses you to et sick And we
Bil kncw, ftting Sickis not on cur schedules, Thens Bre S0000 My wayd 1o kill these evil, disgusting
germs, but the madnways ane using antibacterial products and irradiation.

Ansibacterisl cbjecrs s my favartite things to kill bacterin, Thare are mbey giffanents produsts, like
antiactertal cream and hand sanitizen mest commen), iost people use scag and water, bus soapand
WATEr does not kill ALL gerd Sspaciadly your hands. Your hands ane the mast Aastiesr thing s Think sbout
it. Bveryday you have totouch doorncls, s, andevery other single object. When we touch these, we
ain bacteris that were on other paople The worss part is that a4 we touch those items, we touch our
faces, arms, andeyes, which spresdarcund our body, That ks why it better to we antibactenial products
Irradiated food helps & lot 100, Don't wou hate it whenyou &ne ready to eat your food, sndwhen you go
et it it has focd spoitage. The reasonfor this is betause the bactera Consumes the food and leaves the
wiaste products inside of it By, right? One wiy to stop food from £pailing was using s8It imadistion iz the
mICST Coemmon Wy, thaugh, 1t s the Bacteria ard can keep frdts and vegetables fresh. 1 reduces
spoitage in the globel food supply. It also decreases the incidence of food-boume illness. it alsohelps the
nuritional of the food get_preserved

The student demonstrates a thorough understanding of writing an informative text by
selecting many speoficideas and detals from both “Bactersal Warfare™ [Bacheriy i5
probabiy one of the most dangerous things m bhe world, [t can cavse severe sickness
and all kinds of diseases. . . . Antikactenal objacts o my favartile things b0 kil bacteris)
and “Irradiated Food” (. . . bacteria.consumes the food and leaves the waste products
inzide af it __ . One way to chop food from spoling was using salt. frradisbian i tha most
commaon way, though. It kills the bactena) and organizng theminto a well-developed
multiple-paragraph as5ay on the topic of protecting people from hammiul bacteria. The
respanse demonstrates a thorcugh command of the convenbions of standard English.
Though there are a few minorerrors, the meaning it clear throughout the response.

Score 4

i 0. Barge, Siate School Supannlendent
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Sample Student Anchors

There are many ways to protect us from bacteria. You can sprayyour house with anti-bacterial spray, or When you are trying to protect people from harmful bacteria and getting sick you will do whatever it
you can jrrdate your food to keep the bacteria out of it. You canwash your hands all you want, but takes. When it comes to people protecting themselves | think that using hand sanitizer and constantly
bacteria will find a way back to you. There are many harmful bagteris, but there are also helpful ones, like washing you hands is a good idea. | meanif you washyour hands and teach your fgimily toget clean, well
whatthe passage "Bacterial WWarefare" sugest. Bacteria can help us inways we don't even think about. thats a lot less sickness and bad germs going around.

digesting our food, and overall keeping our boadies going. The things that we spray in our houses or what
we use to cleanour hands kill the harmful bagteris along with the helpful ones. Remember, there such
thing as being to clean. Of course we don't want to get sick, but if we don't have the helpful bacteria in our o ¥
bodies then what's the paint? "B il Warfare" tahtwe cut downa little on the ang" . Sothe best ways to protect people from harmful bacteria is to do what it takes. Learn what to do to help
things. It kills the kind of bacteria we want along with the ones we don't want. prevet getting sick. Thenteachit to your family and your kids. Not only would that stop them from getting
sick but it would stop their friends and glot more people. So honestly, your not just helping your self your

Then when it comes to protecting the food that we all eat is whenirradiated foods comein. Itkills the
germs that make people sick. It helps it stay on the shelf longer. Sothats even less diggsese going around.

In "irradiated Food," they explainthat even our food has bacteria that can make us sick. They use the helping other faimilys. Other familys who can learn what your doing who canteach itto their familys. It
technigue of irradiation to get rid of those bacteria. The rotten meat sitting in the back of your refergatior could become a cycle, to where it could effect the world. To where theres.not as much sickness as there.
is only going to stink more. The more it smells, the greater chance you have of becoming sick. Eating it will Was.

givr you food posigning, but ystsmelling it as it rots can have guite an effect too. The smell radiates from
the food intoyou sothe very wif of it will make you sick to your stomach. Bacteriajs.all over the place. In
the food we eat, on the things we touch, even inour very bodies. Some are helpful, some are harmful. We
should work to keep the helpful bagteris.inour bodies where they belong, and keep the harmful ones as
far away from us as possible. Though sometimes we justcan'thelpit. When we get sick the helpful
bacteris helps to fight of f the harmful ones. Angther reasonwhy we needthem. So maybe we should cut
donw. on all the spry in our homes. We need to stay helathy, but there we don't want to overdo it.

The student demonstrates a clear understanding of writing an informative text by using
relevant details from both "Bacterial Warfare” (Bacteria can help us in ways we don't
even think about, digesting our food, and overall keeping our boadies going) and
“Irradiated Food™ (. . . our food has bacteriz that can make us sick, They use the
technigue of irradiation to get rid of those bacteria) and organizing them into two
detailed paragraphs on the topic of protecting people from harmful bacteria. Some of the
supporting details are general, particularly those from "Irradiated Food.” The response
demonstrates command of the convertions of standard English. There are a few
distracting errors, but meaning is clear. In orderto earn a higher score, the student
would need to provide a few more details fromthe "Irradiated Food™ text.

The student demonstrates a clear understanding of writing an informative text by using
relevant details from both "Bacterial Warfare” (. . . I think that using hand sanitizer and
constantly washing you hands is 2 good idea) and "Irradiated Food™ (Then when it comes
to protecting the food that we all eat is when irradiated foods come in. It kills the germs
that make people sick. It helps it stay on the shelflonger) and organizing them into two
detailed paragraphs on the topic of protecting people from harmful bacteria. Some of the
supporting details are general, particularly those from "Bacterial Warfare.” The response
demonstrates command of the conventions of standard English. There are a few
distracting errors, but meaning is clear.

Score 3

Score 3




Student Sample Anchors

| befigve that the the best way{4] toprotect paople from Rarmifiud Bacteria is by using both externs| genm
billers andby DROVANINE §2rms Tofm Spresding from our 100d, The wiy wé C8M B0 This is by wishing your
hands ard using hand sanitizer and to reduce the spread of germs from ow food, Using bothartides
provied above you will leam that these benefits have their percks but overall they help us greatly.

They keep our food from gatting contaminatedand reducing the spread of bacteria, They sisohelp
presenve food we need for shipping across seas and lang-jesitey for iong term preserving. Some may think
that ragation is wery harmfiul to the body bot researchers have found thatthere is 5o littie radation wsed
that there is no need to worry. 50 imbrage the new ways topreserve food and keeping hands clean
because ithas helped aiof of peopie so far.

The student demonstrates a clear understanding of writing an informative text by using
relavant details from both "Bacterial Warfame™ (The way we can do this is by washing
your hands and using hand sanitizer and to reduce the spread of germs from our food)
and “irradiated Food™ {. . . help preserve food we need for shipping sooss seas and
lang-jexitay: for long term presarving. Same may think that cadation is very harmful to
the body) and arganizing them into bao detailed paragraphs on the topic of protecting
peaple from harmiul bacteria. Some of the supporting details are general, parbioulady
those from "Bacerial Warfare.” The response demanstrates command of the conventions
of standard English. There are a few spelling erors, but mearng is clear,

Score 3

Families all around the world are desperate 1o protect there children from the horrible outcome of
bacteria, But do you know the best ways to protect pour family from it? Inthis article | will give you some
handy tips on makeing your home o Moz mgrs weliomeing anti-bacterial place tolive. First thing you
need to know i5 that not all bagterias are bad for ygu there are many bacterals that heip supgrot and
funtion your bodies cegans such a5 the bacteria that helps break down food or the bacteria you eatwith
WOLT O wings- Diue (lisess BT SOMEATiMes paopls Sren'T Svars of thess DACTEfas Bnd sowhen they [ake
rrsdheinsd & nd pills thay are Milling the useful bactadns that iz wiy you haus 1o be vany pracautious about
the medicines you give 1o your family because theymay kil the good bacierias in your body. You canglsp
try irracianed foods, In this process scentists use 3 smiadl amount of radiationin order to kil harmful
bacteria that fies within the food this causes the food 1o lastlonger. . Inthis process brradiating food helps
siow dowen the growthof ripening fruit meaning the fruitlasts longer tatsa helps with packaged food such
ag besd, chicken, fE5h, a0 othar poultry products That you and your familylove.

The shudent demaonstrates basic understanding of writing an informative text. While the
student provides some detadled and general support from both “Bactenal Warfare™ (, ..
marall bactarias are bad for youthece are many basterais that halp suppeot and funtion
your bodies organs such as the bactenis that helps break down food) and "[rradiated
Food” (Tn this process scientists use & small amount of radistion in order to kill harmful
bacteria that fies within the food,this causes the food to last longer), the response is not
organized into multiple paragraphs, The response demonstrates an inconsistent
command of the conventions of standamd English. Thare are a few patterns of errors,
particularty run-on sentences and punchustion, that occasionally impede understanding.
In order to earn a higher score, the student would need multiple paragraphs and a better
command of the conventions of standasd English.

Score 2

DO, Jodhn D. Barge, Stale Schiool Supeniniendent
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Valuable Features of Formative
Items & Passages -- ELA

— Primary standard for each item is reading (either
Informational or Literary)

— Increased focus on informational reading

— Paired passages
* Literary with Literary
* Informational with Informational
* Literary with Informational
— Alignment to grade appropriate Lexiles (a mixture of

upper, middle and lower range reading passages
based upon the Lexile bands for each grade level)

— Integration of reading content knowledge and skills
with writing skills

. e
p -y
!
by 13‘%’_
.‘_-.l.-. F
e




O, John D. Barge, Sale School Supennfendesnt
"WMaking Education Work for Al Geargrans
Wisng. Jedo e org




Overall ELA Phase I Pilot (Spring 2012)
Summary Data

Grade Number of students and percent falling into each score point Total s}tudent
N/ %
0 1 2 3 4
3 475 1613 713 202 45 3048

23.40%
4 323 1518 814 199 83 2937
27.70%
5 367 1100 901 518 125 3011
29.90%
6 155 960 811 418 111 2455
33.00%
7 218 1387 1275 617 146 3643
35.00%
8 264 1140 1029 338 89 2860
36.00%
9-10 175 1016 783 361 81 2416
32.40%
11-12 376 1018 763 196 46 2399
S 31.80%

= B Jahin D

Wish g oe oo




Overall ELA Phase Il Pilot (Spring 2013)
Summary Data

Number and Percent of Students Achieving Each

Score Point Total Student
Grade 0 1 2 3 4 N/ %
3 812 1107 762 174 26 2881

26.45%

i=N

765

25.11%

839 948 1294 537 183 3801
34.04%

626 1467 1028 408
28.44%

695 1002 1035 515 140 3387
30.56%

8 1116 1534 827 391
20.95%

9-10 1262 1816 559 106
14.90%

739 1175 388 131 3822
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Overall Mathematics Phase I Pilot (Spring
2012) Summary Data

. . .| Total student
Grade Number of students and percent falling into each score point

N/ %
0 1 2 3 4

3 771 667 373 81 36 1928

4 795 800 360 87 58 2100

5 548 513 252 124 44 1481

6 927 768 269 65 14 2043

7 896 632 243 62 11 1844

8 984 791 314 100 51 2240
9-10 798 697 186 45 27 1753
11-12 690 602 178 63 9 1542

e D John D, Barge, State School Suparniniendent

Waking Education Work for Al Geangrans
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Overall Mathematics Pilot Il (Spring 2013)
Summary Data

Number and Percent of Students Achieving Each Score
Point Total Student

Grade 0 1 2 3 4 N/ %

3 1378 1152 539 121 47 3237

4 1323 1264 325 83 25 3020

5 391

6 1579 1171 370

7 219

8 1529 1049 619 3502
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Classroom Implementation Suggestions for he
Formative Constructed Response Iltems

Whole class instruction/direct instruction

Demonstration lesson with active discussion

Small, cooperative group activity

Individual formative assessment (feedback provided by teacher)
Inclusion classes with multiple adult supervisors/coaching

Homework (ONLY following extensive explanation and experience
with open-ended items provided by the teacher in the classroom)

Parent Night activity where parents and their children work
together

No grades----rubric score accompanied by written and/or oral
feedback highly suggested




Recommended Uses of the Georgia
Formative Assessment Item Bank

The Georgia Formative Assessment Item Bank was designed to be used
by TEACHERS to:

e Determine students’ readiness for future state assessments that
will include items in an open-ended format

* Provide students with oral and written feedback specific to the
standard, student standing in regards to the standard, and what the
student needs to do to demonstrate proficiency

* Design instructional next steps, which includes re-teaching,
remediation, and differentiation

* Assess their own professional growth needs, such as professional
learning, collaboration, classroom materials and resources




Determine students’ readiness for the
future open-ended state assessments

Assess students’ ability to:

demonstrate mastery of the rigorous state standards

respond to items written at DOK levels of 3 or 4 which require
strategic and extended thinking

show work in mathematics, use appropriate processes and
provide complete explanations

write effectively in both ELA and math, using grade level
appropriate vocabulary and writing conventions

use textual information from passages to support and or defend
responses

demonstrate thinking and reasoning skills




Determine Next Steps Based Upon Student Performance on

Formative Assessment Item(s)
Whole Group Instruction

e Continue forward with instruction if students achieve mastery of
standards as demonstrated on the formative assessment item

 Whole Class Re-teaching

— Hold a class discussion about the item using the rubric and the
student anchor papers

— Design and implement a new lesson that addresses students’
weaknesses

— Provide remediation activities that address specific skills or
topics as needed

— Address common misconceptions

— Demonstrate, step-by-step, how students can accurately
construct a response to the item prompt(s)




Determine Next Steps Based Upon Student Performance on

Formative Assessment Item(s) (continued)
Small Group Instruction

 Needs-Based Small Group Differentiation

— Alter instruction based upon the common needs of small groups
of students

Utilize alternate tasks that address the same standards
Adjust content delivery (perhaps break content into smaller, more concrete parts)

Assign students to small groups (like- or unlike abilities) that work collaboratively
either with or without an adult on the formative item or other related activities

Alter pacing based upon student readiness to progress

Provide more/different level of teacher support (small group instruction by the
teacher, parapro, inclusion/support teachers, and/or adult volunteers)

* Continuous use of formative instructional practices to continually
understand and respond to the strengths and weaknesses of
students




Determine Next Steps Based Upon Student Performance on
Formative Assessment Item(s)
Individualized Instruction

* Allow time and opportunity for more one-on- one teacher-
student dialogue

Provide oral and/or written feedback to individual students
— Explain the standard. (Where are you going?)

— Explain their performance in regards to the standard. (Where are you?)
— Explain what the student needs to do next. (Where to next?)

Alter instruction based upon the individual needs of the student

» Utilize alternate tasks that address the same standards (varied assignments)

* Adjust content delivery (perhaps break content into smaller, more concrete parts)
* Alter pacing based upon student readiness to progress

* Provide tutoring inside or outside of class time




Differentiation
Whole Group, Small Group, and Individualized Instruction

What is differentiation?

“It means teachers proactively plan varied approaches
to what students need to learn, how they will learn it,
and/or how they will show what they have learned in
order to increase the likelihood that each student will

learn as much as he or she can, as efficiently as
possible.”

Carol Ann Tomlinson, Presentation to the American School in London Learning
Institute, 2013

http //www caroltomlinson.com/Presentations/Tomlinson%20ASL%20Institute%206-
-  13%20V2.pdf



http://www.caroltomlinson.com/Presentations/Tomlinson%20ASL%20Institute%206-13%20V2.pdf
http://www.caroltomlinson.com/Presentations/Tomlinson%20ASL%20Institute%206-13%20V2.pdf

Formative Instructional Practices—

Formative Assessment in Action

Re-Design
Teach

State-Mandated
Content Standards

* Re-Design
* Teach

Design
Teach

Re-Design

Teach

Re-Design might involve changing activities, instructional techniques, assessment

_.ifsmethods or content, and/or differentiation based upon student needs.

L. Darge

e Hohoal Supenniendesnt




Determine Teacher Needs

* Resources (such as access to technology, textbooks, online content, and
hands-on materials)
* Professional Learning
— Subject Area Content

— Literacy
* Reading
*  Writing
* Communication
— Formative Instructional Practices
— Standards-Based Instructional Practices
— Up-to-date Technology Integration
— Professional Learning Communities/Professional Learning Teams
— Providing quality feedback
Iitiesl |

* Collaboration Opportun
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FIB Items in OAS

1600+ Formative ltems Available in OAS
* |f you need an OAS log-in access code,

e Contact your School Administrator for OAS log-in access
code

* School Administrato uld contact their system test
ordinator for assistance if needed

» System Test Coordinators can find their system and
school logins on the MyGaDOE portal in the “Custom”
folder..




Where do you Find the Items?

2 https: v georgiaeas.orgizenetiall

(2 Online Assessment System > '_ J
x @Conven v [ Select

Online Assessment
System

Logon I. —
Password:
1 3 Parents | Schools

Disable your popup blocker or hold your
' |
) Geargia's

CTRL key down while dicking the Login
button
S
Onling Assessment System

Learn more about:

WWW.georgiaoas.org « Georia State Assessments

& Grorgia Siandaris Take Advantage of What's New in OAS!

The first issue of our 2012-2013 Georgia Online Assessment
System (OAS) newsletter is now available!

Click here

Available NOW: Formative ltem Bank in OAS



http://www.georgiaoas.org/

Searching in the OAS
N Students | Classes | Tests | Reports | Administration [N

Tests Menu

Choose one of the following options:

Create a new test
Modify a te:
Delete a test

Try atest
Print a test

Assign test(s) to class({es) (Assign DOE benchmark tests on the Classes Tab)
View student test results
Score open ended items

Search for Tests by: Name ~

Leave field blank to search all records

Copyright {c) 2012 by The Riverside Publishing Company. All Rights Reserved.




Searching in the OAS

Creats a New Tast - HemBank Mods

There are probiemes with e foliowing Medcs:

« Tesk rame ks neguined
»  Unigue Test 1D s negulned

P e
[l S SATH DN ST T
& P
'y of Fearererd B Shaow Comect med inoomect with mmrears -
e | (s e Soom —_
e (e Show comect Bnd NCoTect Erears aier AleTrin
T e
S arplsacia
W ro
e | s Ceswwn o Yemsoo o -t e choces e GuEsisTE -

fvode: Sath meaTs deed Wl od deen a e AAmid
(s

L

You create
test name
and ID that
are unique
and
meaningful
to you.

l

Mvoda Awmi Ardl'ceier dva o Eemcie ATfevmnielianT JB regantoed.

i

Tast Scors (Rangs) Dsfinttion

Tha Msizeng beie aioas o bz caline U soors renges Nor U et e apecly F e
e shoud e drechec o a pertcusr eemng mie ahech @ represeniec Sy @ UL

F= S E e S ——

Naming ldea:
“Formative” and
Domain Name, such
as literary
comprehension

Feargs Caacripeian

Froes. Ta Ao hdll ol s el ol ol Coraecr oo URL
B T Y

a k- =L L

Incioers W [mchorow W

= T Py mat ey checiroan

e [Rocharom

™ o Pl e SSERciroEE

Incioera W Inciorss W

Inchora [Roochorom e

£ apryrighe (c) dxirl & by Thea Rbvaradcs Pubiliabing © crmprry. S Bighsa, Rsearvaad.




Searching the OAS for Formative Items
Example Search

Students | Classes Tests Reports | Administration

The name you created

TestName: search (search) €

in previous steps
Item :
Level 2 items (school -

Subject: Language Arts ~ Drop down to select subject and grade
Grade Level: 6 ~ level

Domain v

Domain Literary Comprehension Drop down to select domain and v
Standard Al standard (or select all) -

advanced search

[Back][CIear]( Show ltems ] <€




Create your test with the
Formative Items

Onli
Amﬁl::, Welcome ATeacher 1 Help | Account Info | Logout
Students Classes Tests Reports
Remove Item Grade | Move
o Lo | e 25
ELA130006043 Using information from | le Provide a Language 6
the article, *Kayakin... concluding Arts
statement or sect.
F ELA130006044 2 Read this sentence 6. RL 4 Determine Language 6 2w
from the passage. the meaning of Arts
Inhabit... words an.
] ELA130006046| 2  Thistaskhas more 6.RI.2 Determine a | Language |6 3 v
than one (1)part Read | \cantral idea of a Arts
gach pa... tex

’ Remave ltems ] [ Preview Test l ’ Test Properties l




Assign your test to a class

Online
e Welcome ATeacher 1 Help | Account Info | Logout
Students Classes Tests Reports

Classes Menu

Choose one of the following options:

Create a new class
Modify a class
Eretefe a class
Assign testisito a class

Modify an expired class
Delete an expired class

Exporttestresults by class
Delete test results by class

Search for Class by: | Name V||| ”, Search |

Leave field blank to search all records

DO, Jodhn D. Barge, Stale Schiool Supeniniendent

Wizl Edvicatian Work for Al
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Assign your test to a class

Onli
Assessment Welcome ATeacher 1 Help
Systemn

Manipulate Test(s) for Class:
AELAS50 Teacher 1(ATeacher091613Sample1)

I_., My Test{s) Assigned
FIBVWebinarTestMov13 (FIBVWebinarTestMov13)

COther Test{s) Assigned




Assign your test to a class

Online
Sys

Welcome ATeacher 1 Help

Test Preview

Test{s) owned
by you

Other
available test(s)

Number of Times
Students enrolled in
Class can take these
Test(s)

Dates Test{s) can be

taken

Time Test(s) can be
taken

E-mail Class Designer(s)
Results?

Show Test to Students?

Test Assignment

Include Class Average
on Playback Report?

Assign Test(s) To A Class
from each section.

FIBWebinarTestMov13 (FIBWebinarTestMov13

CPractice081613 (CPractice81613) -~
SampleTestSp2014gr13 (SampleTestSp2014gr13)
SampleTestSp2014grd12 (SampleTestSp2014grd412)

CPractice081613B (CPractice081613B) -

|2| \ | Note: Blank means unlimited number of times

From: | | example: 01/01/2013

Ta: | | Note: Blanks mean any date

From: example: 11:20:00 am

Ta: Note: Blanks mean any time. If a time is entered

student can only take test during that timeframe Mon - Fri
1Yes

@ No

® Show

1 Hide

® Assign Test(s) to the entire class

1 Assign Test(s) to individual students

@ Yes
' No

[ cancel |



Students take the test

Click "Take Test" to take a new test, or "See Resulis" to see how you did on an old test.

< FIBWebinarTestNov13 (FIBWebinarTestNov13) - Class: ATeacherl91613Samplel

Welcome Astudent Webinar 1

View Student Tests

View Teacher-Assigned Tests

Show Paused Tests Only

Student User Guide ~ Parent User Guide

Test Results Page

1234567890fal6(Astudent Webinar 1)
FIBWebinarTestNov13 (FIBWebinarTestNov13)

Georgia Online Assessment System Results

Your test has questions that need to be mamually graded.
Your score will be available once this test has been graded.




Score open ended items

Online
Prne g Welcome ATeacher 1 Help | Account Info | Logout
Students Classes Tests Reports

Tests Menu

Choose one of the following options:

Create a new test
Modify a test
Delete atest

Try atest
Print a test

Search for Tests by: | MName V||| |[, Search J

Leave field blank to search all records

DO, Jodhn D. Barge, Stale Schiool Supeniniendent
.\:.::I"' -.:' =dnc :.I--."l WO, -'.1' _.-I-I 1k W L]
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Score open ended items

Online
- Welcome ATeacher 1 Help | Account Info | Logout

Students Classes Tests Reports
Select a Test for Open-Ended Item Scoring

(only tests which have question results recorded will appear)

FFIBWebinarTestMNov13 (FIBWebinarTestMNovl3) )
*F i '

You have a total of 2 tests with student responses recorded.
("™ indicates that at least one test instance needs to be manually scored)

lohn D. Barge. Stale School Supenniendest

iirg Edvication Wark for Al Geangran:

Wisng. Jedo e org




Score open ended items

Onlina
Assessmant

Systam

Students

Welcome ATeacher 1

Classes Tests Reports

Select Students for Open-Ended Item Scoring

Show only students to be graded | Show 4

Show student names when grading open-ended items

Help | Account Info | Logout

Student

Astudent Webinar 1 {1234567390FA16)

E - Scored @-Nm Scored

Question
#

You have 2 students’ tests that need to be graded.

=i

Question
#2




Score open ended items

Online
mmm Welcome ATeacher 1 Help
Score Essay
Test Name FIBWebinarTestMov13 Question Number Scoring Total ltem Score

(out of 4 points)

Student Name
(5tudent Logon)

Date/Time
Test Completed

* Astudent Webinar 1 (1234567890FA16) v

Show Question
View Sample Paper

Not Scored

Mot Scored |+
Mot Scored

*11/19/2013 12:16:10 PM Vl

"*" - Indicates that one test instance needs to be manually scor

Recorded Answer: ;-_

[This is a sample conclussion. 4
Rubric:
Score Designation Description
4 Tharoughly The student demonstrates a thorough understanding of the task

Demonstrated by writing a well-developed conclusion. Infarmation should
include many specific text based details such as the different
uses (spart and warking), styles and features (sit-on and
covered), and history (Arctic tribes of Morth America). The
response must demonstrate a thorough command of the
conventions of standard English. Though there may be a few
minor errors in grammar and usage, meaning is clear
throughout the response.

3 Clearly The student demonstrates a clear understanding of the task by
Demanstrated writing a developed conclusion. The conclusion includes a few
relevant details; some details may be general. The response
must demonstrate a command of the conventions of standard
English. There may be a few distracting errors in grammar and
usage, but meaning is clear.




Score open ended items

Online
mmt Welcome ATeacher 1 Help | Account Info | Logout
Students Classes Tests Reports

Select Students for Open-Ended Item Scoring

Show only students to be graded | Show A
Show student names when grading open-ended items

Select !

De.Salect All Student
F] Astudent Webinar 1 {1234567890FA1E)
F] Bstudent Webinar 1 (1234567890fa19)

- Scored @ - Mot Scored

You have 1 student test that needs to be graded.

[Bacl{ ] [ Next]




Formative Item Bank Information On-
line

i Lahurnsl tion-and 4 1tPages/detain spr

Help * @ Convert = [I7 Select
iafety > Toois~ g+ 1 A B B
Home~ >

Accountabibty

Assessment Resaarch,
Development and
Administration

i For more
e information
about the
Formative Item

Bank Project

Career, Technical and
Agricultural Educarion

Curriculum and Instruction

School Psychological Services

Spacial Education Services
and Supports

The assessm

and high schaal

Student Support Teams
n grades 4

State Schools

Primary Assessments Assessment Resources

CRET

TRCT M

* GHSGT

- GAA

WTIng Assessments

Other Assessments

= ACCESS for ELLS

= Georga Kindergartzn Inventery of De

http:/ /w\ﬁ;v&adgq;qrg/_Cu_i‘ﬁculum-'lns'truc'tion-and-Assess

]



http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/default.aspx

Formative Item Bank Information On-line

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/OAS-Resources.aspx

Georgin Department of Education

HMaking Edication Wask For AH Georginea!

Includes:

e About the Formative ltem
Bank (document)

* About the Formative ltem
Bank (presentation)

* Student Checklist for ELA

* Students Checklist for
Mathematics

* Link to the OAS

* Link to Georgia Standards.org

Available Mow: Formative Item Bank in OAS




Georgia’s
Formative Assessment Initiatives

Bringing a Balanced Assessment Focus to the Classroom

Formative Assessment
Item Bank Literacy
Professional
Learning

Benchm

ark Assessments




“Quality assessment is a system of
assessing what students know and
are able to do in a manner that
garners accurate information from
students for the purpose of
improving learning.” (Rick
Stiggins, 2008)




Georgia Department of Education
Assessment Toolkit Team

Dr. Melissa Fincher

Associate Superintendent
Assessment and Accountability
404.651.9405
mfincher@doe.k12.ga.us

Dr. Melodee Davis

Director

Assessment Research and Development
404.657.0312

medavis@doe.k12.ga.us

Dr. Dawn Souter
Project Manager. RT3
Formative Item Bank
404.463.6667
dsouter@doe.k12.ga.us
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Dr. Jan Reyes

Assessment Specialist, RT3
Interim Benchmark Assessments
404.463.6665
jreyes@doe.k12.ga.us

Kelli Harris-Wright, Ed.S.
Assessment Specialist, RT3
Assessment Literacy (FIP)
404.463.5047
kharris-wright@doe.k12.ga.us

Michael Huneke, Ed.S.

Assessment Specialist

OAS Manager, Writing Test, GHSGT
404.232.1208
mhuneke@doe.k12.ga.us
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