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Overview for Unit 

 This unit is a kindergarten unit used to teach 

beginning students about being a good citizen of their 

classroom and school.  Students listen to books, 

complete graphic organizers, and learn a song and poem 

to help them understand the rules.  The students also 

learn to work cooperatively to solve classroom 

problems.   Students draw and write about using rules 

and problem solving techniques in the classroom.  

Finally, the students will learn a School Promise that 

reminds them what a good school citizen looks like.  

Their final task is to draw and write showing the ways 

that they will be a good citizen of their classroom or 

school. 
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Learning Map for SPDG Integrated Reading/Writing Instructional Task 

 

COVER 
 

Module Title Good Citizens (A Closer Look at How to Be a Good Citizen) 

 

Overview (brief 

description) 

Students will investigate what it means to be a good citizen. Students will 

be able to identify the characteristics of a good citizen in their classroom 

and their school.  

Template Task After listening to the article titled Seaford Elementary School Pledge, 

draw and write about how you can be a good citizen in your classroom or 

school.    
Essential Question 

(based on the task) 
 How do good citizens follow rules? 

 How do good citizens show respect to others and to property? 

 How do good citizens work cooperatively in groups? 

 How do good readers answer questions about key details in a text? 

 How do good readers identify the main topic and key details of a 

text? 

 How do good readers use illustrations to help them understand 

text? 

Grade Level Kindergarten 

Content Area(s) Social Studies 

 

WHAT TASK? 

Teaching Task 

Background to be 

shared with students 
 Students will explore information to gain an understanding of 

how and why good citizens follow rules. 

 Students will explore information and participate in activities 

demonstrating how to work cooperatively in a group. 

 Students need to know how to show respect for peers and 

property. 

Essential Question  

 
 How do good citizens follow rules? 

 How do good citizens show respect to others and to property? 

 How do good citizens work cooperatively in groups? 

 How do good readers answer questions about key details in a 

text? 

 How do good readers identify the main topic and key details of a 

text? 

 How do good readers use illustrations to help them understand 

text? 

Texts (print, AV, 

listening, graphic, 

etc.): Includes 

citations,  availability, 

and brief summary of 

each 

Respect and Take Care of Things  

- Cheri Meiners 

Share and Take Turns 

- Cheri Meiners 

Know and Follow the Rules 

- Cheri Meiners 

Talk and Work it Out 
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- Cheri Meiners  

Manners at School 

- Carrie Finn 

Seaford Elementary School Pledge 

- developed by the Seaford School District and adapted for SPDG 

 

CCSS Standards 

Standards explicitly taught in this module  Prerequisites (standards that are expected to 

have covered and/or standards that may only be 

reviewed in this module) 

Reading:  
CC.K.RI.1. With prompting and support, ask 

and answer questions about key details in a 

text. 

CC.K.RI.2 With prompting and support, 

identify the main topic and retell key details 

of a text. 

CC.K.RI.4 With prompting and support, ask 

and answer questions about unknown words 

in a text. 

CC.K.RI.7 With prompting and support, 

describe the relationship between illustrations 

and the text in which they appear. 

 

 

 

CC.K.RI.5 Identify the front cover, back cover, 

and title page of the book.  

 

Writing:  

CC.K.W.2 Use a combination of drawing, 

dictating, and writing to compose 

informative/explanatory texts in which they 

name what they are writing about and supply 

some information about the topic. 

CC.K.W.8 With guidance and support from 

adults, recall information from experiences or 

gather information from provided sources to 

answer a question. 

 

Speaking/Listening: 

CC.K.SL.1 Participate in collaborative 

conversations with diverse partners about 

kindergarten topics and texts with peers and 

adults in small and larger groups. 

a. Follow agreed upon rules for 

discussions. 

CC.K.SL.6 Speak audibly and express 

thoughts, feelings, and ideas clearly 

 

Language: 

CC.K.L.1 Demonstrate command of the 

conventions of standard English grammar and 

usage when writing and speaking. 
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a. Print many upper- and lowercase 

letters.  

CC.K.L.2 Demonstrate command of the 

conventions of standard English 

capitalization, punctuation, and spelling when 

writing. 

a. Capitalize the first word in a sentence 

and the pronoun I. 

b. Recognize and name end punctuation.  

CC.K.L.6 Use words and phrases acquired 

through conversations, reading and being read 

to, and responding to texts. 

 

Social Studies 

Civics Standard Two 

K-3a: Students will understand that respect 

for others, their opinions, and their property is 

a foundation of civil society in the United 

States. Essential for Grade 2 

 

Civics Standard Four 

K-3a: Students will acquire the skills 

necessary for participating in a group, 

including defining an objective, dividing 

responsibilities, and working cooperatively. 

Essential for Grades K-1 

 

 

 

WHAT SKILLS  

 

SKILL Definition/Description 

Preparing for the Task 

Activate prior 

knowledge bridging 

conversations 

Thumbs Up/Thumbs Down Responses to teacher statements.  

   Students will put a thumb up if the statement is something you should 

do in school. Students will put a thumb down if the statement is not 

something you should do in school.  

 A friend has a toy that you want; snatch it away from them so 

you can play with that toy. 

 You want to be the first person on the playground, run as fast as 

you can down the hallway. 

 The teacher says that it is time for lunch. Wait until your table is 

called and get in line quietly. 

 The recess teacher asks you to collect jump ropes; you listen to 

the recess teacher and help collect the jump ropes.  

 You are working with a group of your friends to do a puzzle. 

You use nice words and take turns putting the pieces together.  

Analyze task Discuss with students that they will learn how to be a good citizen of 

their classroom and their school. Students will explore three main 
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concepts; how to work cooperatively, respecting authority, peers, and 

property, and how and why we follow rules.  

Comprehension Process 

Prepare for 

reading/viewing/ 

listening 

 Model the process for asking and answering questions to 

determine main idea and details 

 Using vocabulary to build background knowledge 

 Using picture clues to build understanding of vocabulary 

 Use media to deepen understanding 

 Use guiding questions to focus discussion on the essential 

questions 

Acquire vocabulary  Use context clues and picture clues to foster understanding of 

vocabulary 

 Apply knowledge gained from vocabulary to enhance 

understanding of key concepts 

Engage in Active 

reading/ 

listening/viewing and 

note taking  

 Develop a strategy for selecting key words from the text to be 

used in writing and conversation 

 Using graphic organizers during whole group read aloud to 

record key concepts and vocabulary 

 Using graphic organizers during whole group read aloud to 

record main idea and details 

 Making predictions about rules and consequences 

Transition to Writing 

Analyze demands of 

writing task 
 Students will learn about main idea and details to apply to their 

drawing and writing.  

Writing Process 

Plan   Whole Group: Create a word list of content specific vocabulary 

and ideas.  

Organize writing  Give students a sentence stem.   

Develop writing  Students will need to select a main idea word or phrase from the 

class-developed list. 

Develop illustration  Students will illustrate a detail to match and support their chosen 

main idea.   

Revise writing Does not apply to this grade level.  

Edit writing  Teacher will re-write student story in adult writing. 
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WHAT INSTRUCTION? 

 

Pacing Targeted Skill(s)  Formative 

Assessment(s) 

Scoring Instructional 

Strategies 
 

Introduction 

Lesson 

1 day 

 Activating prior 

knowledge 

 Thumb 

up/thumb 

down 

 observation  every pupil 

response 

Lesson 1: 

3 days 

 

Rules and 

Consequences 

 Define the term 

rule and details 

 Identify key 

details in a text  

 Thumb 

up/thumb 

down 

response 

 writing and 

illustration 

 teacher 

conference 

 Kid Writing 

rubric 

 

 Modeling 

 Singing/ 

Shared 

Reading 

 Read Aloud 

 Think-pair-

share 

 Every pupil 

response 

 Guided 

questioning 

 Guided 

discussion 

 Graphic 

organizer 

(whole 

group web) 

Lesson 2:  

4-5 days 

 

Respect 

 Define the term 

respect, 

manners, and 

main topic. 

 Review terms 

rule and details. 

 Answer 

questions  

 Identify main 

topic and key 

details in a text 

 Role play/ 

model 

 Thumb 

up/thumb 

down 

 writing and 

illustration 

 teacher 

conference 

 Kid Writing 

rubric 

 

 Modeling 

 Singing/ 

Shared 

Reading 

 Role Play 

 Every pupil 

response 

 Guided 

questioning 

 Guided 

discussion 

 Multiple 

examples 

 Graphic 

organizer 

(whole 

group list) 

Lesson 3:  

3 days 

 

Sharing 

 Define the term 

share. 

 Review the 

terms details 

and main topic 

 Thumb 

up/thumb 

down 

 Sentence 

stem “I can 

 Kid Writing 

rubric 

 Modeling 

 Every pupil 

response 

 Guided 

questioning 
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 Answer 

questions 

 Identify main 

topic and key 

details in a text 

share _____”  

and 

illustration 

 Guided 

discussion 

 Graphic 

organizer 

(whole 

group list) 

Lesson 4:  

3 days 

 

 

Problem 

Solving 

 Define the term 

problem and 

solve. Review 

details and main 

topic. 

 Answer 

questions 

 Identify main 

topic and key 

details in a non-

fiction text and 

poem 

 Label 

provided 

illustration 

 Teacher 

conference 

 Modeling 

 Every pupil 

response 

 Guided 

questioning 

 Guided 

discussion 

 Graphic 

organizer 

(whole 

group list) 

Lesson 5:  

2 days 

 

 

Template 

Task 

 Main topic and 

key details 

 Thumb up/ 

thumb down 

response 

 Complete a 

sentence 

stem 

 Kid writing 

rubric 

 Every pupil 

response 

 Drawing 

and writing 

 

[Acquisition Lesson Plans will follow this section]  

 

 

WHAT RESULTS? 

 

Student work samples – annotated 

Pre and Post test analysis 
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Lesson Pilot  Feedback 
* Please m ake specif ic lesson com m ent s &/or  cor rect ions  

on t he lesson it self . In  addit ion, please com plet e  t he f ollow ing: 
 

Nam e, School, Dist r ict   
Joan  Harp er  

 Fred er ick Douglass Elem en t ary Schoo l 
Seaf o rd  Schoo l Dist r ict  

 
Grade:  Kind ergar t en  

 
Alignm ent  of  Lesson t o CCSS St andard(s) 

Lessons w ere aligned  t o  CCSS f o r  ELA and  Social St ud ies. St and ard s list ed  
w ere exp licit ly t augh t  t h roughout  t he un it .  

 
Inst ruct ion Leading t o Tem plat e Task  

What  Worked? 
Lessons w ere engaging f o r  st ud en t s. 

A var iet y o f  learn ing st yles w ere 
m et  in  b o t h  inst ruct ion  and  

assessm en t . St ud ent s had  m any 
op p o r t un it ies t o  show  t heir  

learn ing t h rough  act ing, w r it ing, 
and  verb al resp onses. The t ext s 

w ere age ap p rop r iat e and  p rovid ed  
excellen t  exam p les o f  b ehavio ral 

exp ect at ions in  kind ergar t en .  
 

 
 
 

What  Didn’t  Work? 
Som e act ivit ies m ay b e hard er  t o  

accom p lish  in  t he b eginn ing o f  t he 
year . Fo r  exam p le, m y st ud en t s 
w ere ab le t o  do  t he Th ink-Pair -

Share, b ut  I st rugg le t o  get  m y kid s 
t o  d o  t h is w ell in  Sep t em b er . There 
w as a lo t  o f  w r it ing, w h ich  also  m ay 
b e a d if f icu lt  f o r  t he b eginn ing o f  

t he year . Direct ions w ere very 
d et ailed  and  sp ecif ic. I’m  no t  sure 
t h is is so  necessary, as I t end ed  t o  
d eviat e and  w ork in  m y ow n  st yle 

and  classroom  rout ines.  

Dif f erent iat ion/Scaf f olding  

What  Worked? 
There w ere great  exam p les o f  how  

t o  d if f eren t iat e and  scaf f o ld , 
t hough  t hat  seem s like good  

t each ing.  

What  Didn’t  Work? 
I f eel t hat  f o r  f ive year  o ld s ---- t hey 
m anaged  a lo t  o f  act ivit ies. I st ill 

w ond er  how  t h is w ould  w o rk in  t he 
b eginn ing o f  t he year . I m ay scale 
b ack som e o f  t he act ivit ies w hen  I 

t each  it  in  Sep t em ber .  
 
 
 
 

Qualit y  of  Act iv it ies  
What  Worked? 

I loved  t he shared  read ing, sing ing, 
act ing, read  aloud s, et c. The var iet y 
o f  act ivit ies kep t  st ud en t s engaged .  

What  Didn’t  Work? 
The act ivit ies seem ed  t o  go  w ell!  

 
 

 
Qualit y  of  Mat er ials 

What  Worked? What  Didn’t  Work? 
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The t ext s w ere very good . Again , I 
f elt  t hey w ere bo t h  age ap p rop r iat e 

and  p rovid ed  great  exam p les o f  
exp ect ed  b ehavio r . We w ere ab le t o  

have som e good  conversat ions 
ab out  how  t o  b ehave in  our  

kind ergar t en  com m unit y. It  w as 
help f u l t o  see pho t os o f  com p let ed  

act ivit ies so  I knew  exact ly w hat  I 
w as m aking o r  p rep ar ing f o r  t he 
lesson . The m at er ials sect ion  w as 

very d et ailed  and  help f u l. 

I had  t o  share t he t ext s w it h  t he 
o t her  kind ergar t en  t eachers 

b ecause m ine had n ’t  ar r ived  in  t he 
m ail. The lessons are great  b ut  

d ep end en t  up on  having t he t ext s. I 
w ouldn ’t  assum e t h is w ould  b e a 

p rob lem  in  t he f u t ure. 
 
 
 
 

 
What  St udent s Liked/Didn’t  Like 

St ud en t s seem ed  t o  en joy t he act ivit ies t hat  had  t hem  up  and  m oving. Fo r  
exam p le, t he ro le p laying w as a b ig  h it . They en joyed  t he singing and  t he 

hand  m o t ions. The t unes w ere cat chy and  I heard  m y st ud en t s singing 
t hese songs f o r  t he next  f ew  d ays. My st u d en t s f elt  like t here w as a lo t  o f  
w r it ing. (I exp lained  t hat  t h is show ed  m e w hat  t hey have learned  and  it  
w as very im p or t an t !) Overall, m y st ud en t s w ere engaged  and  liked  t he 

act ivit ies and  b ooks.  
Addit ional Feedback & Guidance (be as specif ic as possib le) 

I t h ink t h is un it  is great  f o r  t each ing kind ergar t en  exp ect at ions in  t he 
b eginn ing o f  t he year . I w ill m ost  likely revisit  t hese lessons and  t ext s af t er  
Win t er  vacat ion  and  m ayb e again  af t er  Sp r ing Break. I alw ays d o  a lit t le re -
t each ing o f  our  ru les and  ap p rop r iat e b ehavio r , t h is w ould  b e p er f ect  in  

t hat  con t ext  as w ell!  

 
Not e: All f ield  t est ers are asked  t o  p rovid e copies of  st udent  w ork , 

includ ing a h igh , m ed ium , and  low  sam p le f o r  t he f inal w r it ing p iece (s) 
and  any o t her  ar t if act s o f  in t erest .  



University of Delaware and the Delaware Department of Education, SPDG Grant #H323A070002-09, 

2012. Lesson plan format adapted by A Thompson and A Lewis, based on Learning-Focused 

Strategies. Thompson, M., Thompson, J. (2008) 

21 

Acquisition Lesson Plan (EATS Format)           Kindergarten 
(Plan for the Concept, Topic, or Skill – Not for the Day)   Lesson One: Rules & Consequences  

 
Pre-requisite Standards: N/A (this lesson is meant to be taught at the beginning of kindergarten, 

therefore no prior standards have been taught)  

---------------------------------------------------------------------------------------------------------- 

Essential Questions:   

How do good citizens follow rules? 

How do good readers answer questions about key details in a text? 

------------------------------------------------------------------------------------------------------------------------------

What do students need to learn to be able to answer the Essential Question? 

Assessment Prompt _1_: How do good readers identify the key details in a text? 

Assessment Prompt _2_: How do good readers answer questions about key details in a text? 

------------------------------------------------------------------------------------------------------------------------------ 

Standards:  

CC.K.RI.1- With prompting and support, ask and answer questions about key details in a text.  

CC.K.RI.4- With prompting and support, ask and answer question about unknown words in a text.  

CC.K.W.2- Use a combination of drawing, dictating, and writing to compose informative/explanatory 

texts in which they name what they are writing about and supply some information about the topic. 

CC.K.W.8- With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question. 

CC.K.SL.1- Participate in collaborative conversations with diverse partners about kindergarten topics 

and texts with peers and adults in small and larger groups.  

a. Follow agreed-upon rules for discussions 

CC.K.SL.6- Speak audibly and express thoughts, feelings, and ideas clearly. 

Civics Standard 2: K-3a- Students will understand that respect for others, their opinions, and their 

property is a foundation of civil society in the United States. 

Activating Strategies:  

 Before the lesson begins, you will need to prepare the “Sing The Rules” song on sentence strips 

and place them in a pocket chart. (Consult Appendix 1 for the lyrics and Appendix 2 for a picture 

of how to set this up.) 

 Write “I brought my” on one sentence strip and “to kindergarten” on another sentence strip. Place 

these in a pocket chart. 

 Write each “rule” such as “listening ears” on other strips. Repeat this for each “rule” you plan to 

sing with the song. Rules you should prepare are: quiet voice, raising hand, watching eyes, 

walking feet, thinking brain.)  

 SCAFFOLD: Provide a scaffold for the students by putting pictures next to each new rule sung 

in the song. For example, in the first verse (listening ears) provide students with a picture of an 

ear that accompanies each line of text. This will support their attempts to sing the song by 

providing context clues. Appendix 3 includes all the picture clues we used for each rule.  

 While singing the song you can change out the words or pictures in the pocket chart so that 

students can sing/read along with you. 

 Shared Reading Experience: “Sing The Rules” song (to the tune of He’s Got the Whole World in 

his Hands) 

I brought my listening ears to kindergarten, 

I brought my listening ears to kindergarten, 

I brought my listening ears to kindergarten, 

So we can have a super day! 
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 MODEL: As you sing the song together, model correct 1:1 and left to right directional 

movement by pointing to the words with a pointer or finger. 

 Repeat verses with other rules (quiet voice, raising hand, watching eyes, walking feet, thinking 

brain, etc.) 

------------------------------------------------------------------------------------------------------------------------------ 

Key vocabulary to preview:  

Domain Vocabulary: rule, consequence  

Instructional Vocabulary: details                     

Teaching Strategies:    

Teacher read aloud, whole group discussion, singing/shared reading, picture sort, vocabulary web 

Materials Needed: 

(Preparation Before the Lesson) 

 Activating Strategy: 

 Prepare the song on sentence strips and place them in a pocket chart (Appendix 1 and 2) 

 Prepare picture clue cards (Appendix 3) 

 Instructional Chunk #1: 

 Obtain the book Know and Follow Rules by Cheri J. Meiners 

 Prepare a piece of chart paper with the word RULES in the middle (for web) (See Appendix 

4 for a model of what this will look like AFTER completing with the kids.) 

 Markers for writing on web 

 Have one index card for every student 

 Writing instrument for every student 

 Instructional Chunk #2:  

 Prepare the picture sort: 

 Prepare a piece of chart paper with 2 sections. Put pictures (from Appendix 5) on top of each 

section.  

 Alphabet Letter Card or Poster (Appendix 6) 

 Print and cut out picture sort cards (Appendix 7) for group activity 

 Look at Appendix 8 for an example of the class picture sort 

 Blank paper for student writing 

 Print and copy rubric for scoring AP #2 (Appendix 9) 

 Print anchor papers for reference when scoring AP #2 (Appendix 10) 

------------------------------------------------------------------------------------------------------------------------------ 

Instructional Chunk #1 (15-20min):  

 Say:  

We are going to spend some time learning about respecting people and their property.    We are 

going to talk about why it is important to show respect and HOW we can show respect. This is an 

important idea to understand at home, in school, and in our country. To do this we will read and 

listen to some books about how we can show respect. The first book we are going to read is 

called, Know and Follow Rules.  

 Say:  

To understand this book, it is important to think about rules that we have that help us show 

respect. I want you to turn and talk to someone next to you about “rules”. Tell your partner some 

rules you have to follow.  

 Have kids engage in the Think-Pair-Share strategy. 

 MODELING and SCAFFOLDING can be provided. 

 MODEL: Model how to Think-Pair-Share with a partner before asking the kids to do this. Say: 

Watch while I Think-Pair-Share with ______. (Choose another adult in the room to model this 
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behavior or a student if no adult is available. THINK ALOUD: Say something like – “One rule I 

have to follow is cleaning my room.”) 

 SCAFFOLD: As the students engage in the Think-Pair-Share, the teacher will move around the 

carpet area and listen in to the conversations. The teacher will provide support during these 

conversations when needed by offering prompts such as: “Do you have rules at home?,” “What 

are some things your parents say you have to do?,” “Do you have chores,” etc. This will get kids 

to successfully give examples of rules.  

 When kids are done discussing, have them give an example of a rule that they have to follow. 

Say:  

 As I read this book to you, pay attention to how we show respect by following rules. 

 Read Aloud: Know and Follow Rules by Cheri J. Meiners and as a class develop a web to define 

the word “rules” using key details from the text. (See Appendix 4 as an example.) 

 Stop after reading each chunk of text that describes a rule (key detail) and talk about what the 

rule is. 

 At the first rule (page 9), stop and show kids the RULES web you have prepared. MODEL how 

you think through the first part of the text with a think-aloud. 

 THINK ALOUD: Say:  

 After reading this page, I just heard the detail that listening is a rule we should follow at school. 

Give me a thumb up if you heard that detail. Let’s read it again. (Re-read page 9). I’m going to 

add that detail to my web. (add detail) This is the word listen. Everybody touch your ears. We 

listen with our ears.  

 Follow this same structure for the remainder of the book. Details include listen (page 9), follow 

directions (page 11), do your best (page 13), hands and feet to yourself (page 15), walk in the hall 

(page 24), and show respect (page 29).  

 As you do this, MODEL how to stretch out each word to hear the beginning or dominant sounds, 

filling in other hard to hear or difficult sounds without comment. SCAFFOLD student ability to 

do this by making links to known words or resources in the classroom (for example, students’ 

names or alphabet picture cards posted (See Appendix 6, as ONE example) in the room.) 

 OPPORTUNITY FOR DIFFERENTIATION (depending on the needs of your class): You can 

keep this lesson highly scaffolded by completing teacher think alouds after every section of text 

or if the kids seem to be understanding you can start to let them take over the task towards the 

end of the text. 

 To Conclude Say:  

 Today we paid attention to important/key details in the book. We stopped in some places and 

kept track of different rules listed in the book and that helped us understand/think about: 1. What 

the book was about and 2. How following rules shows respect.  

 Then give AP #1. 

 

AP #1:  

How do good readers identify key details in a text? 

Formative Assessment: Have the children draw a smiley face/sad face on the two sides of an index 

card. They will need to identify details from the story. Say: I am going to see how many of the details 

you can remember from the story. When I say a rule, think about whether or not we read about that rule 

(detail) in the story. If you heard that rule in the story show me the side of your card with the smiley 

face. If you didn’t hear the rule in the story, show me the sad face. State the following details one at a 

time. Look to see if the kids are successfully demonstrating an understanding of which details were in 

the story and which ones were not. After kids respond about the first rule, give them immediate feedback 

by referring to the place in the text that that rule was discussed, and pointing to the notes you took on the 
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chart. Repeat this processing of going back to the book and web to confirm their understandings about 

the details.  

 Listen to directions (  ) 

 Keep hands to yourself  (  ) 

 Take turns (  ) 

 Take your friends pencil (  ) 

 Run in the classroom (  ) 

 Do your best (  ) 

------------------------------------------------------------------------------------------------------------------------------ 

Instructional Chunk #2 (30 min) :  

 Re-Read the story, Know and Follow Rules by Cheri J. Meiners to review rules for school. 

 Set up a purpose for reading:  

 Say:  

We are going to read our book Know and Follow Rules again. When we read it yesterday, we 

paid attention to all the details/rules that the author shared with us. Today, we are going to think 

about these rules in a different way. Today we are going to sort pictures of students following 

rules and pictures of students not following rules. 

 Direct students’ attention to the sort you have created on chart paper. Point to the pictures from 

Appendix 5 that you already used to pre-label the two columns. As you show the pictures for 

each of the categories, write the corresponding word next to it (or under it). As you do this, 

MODEL how to stretch out each word to hear the beginning or dominant sounds, filling in other 

hard to hear or difficult sounds without comment. SCAFFOLD student ability to do this by 

making links to known words or resources in the classroom (for example, students’ names or 

alphabet picture cards posted (See Appendix 6, as ONE example) in the room.) 

 Say:  

Listen and look at the pictures to see if you can see what it looks like to follow the rules.  

 While reading, emphasize the rules that should be followed in school. Just like yesterday, stop 

after each section that discussed a specific rule. 

 At each stopping place, work on completing the whole group picture sort using provided pictures 

(Appendix 7). Students will help sort pictures into appropriate categories. (See Appendix 8 for an 

example of the final product we created as a class.)  

 After the pictures are sorted, call on students to come up to the board and point to a picture. Have 

the students explain why it is important to follow that rule.  

 Say:  

Today we re-read a book we already read so that we could think about details in a different way. 

Yesterday, we just kept track of all the details. Today, we thought about why it was important to 

follow specific rules. This is something readers do when they read books, and it helps them 

understand what the text is about. You can do this when you read.  

 

AP #2:  

How do good readers answer questions about key details in a text? 

Formative Assessment: Give students a blank piece of paper. Tell students you want them to think 

about the rules you have read about over the last few days. Ask students to draw a picture and write 

about a rule that is important to follow at school that we read in the text.  

 DIFFERENTIATION: Allow for differentiated responses in the written product. In Kindergarten 

students are just beginning to write so any of the following response types are acceptable as long 

as students have correctly identified a detail from the text:  

 Picture only with teacher transcription 
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 Picture with beginning consonants only 

 Picture dominant consonants only 

 Picture with semi-phonetic, phonetic, or conventional writing  

 SCAFFOLDING: Teacher can provide support to students as they write in the following ways: 

 Teacher transcription 

 Providing alphabet cards with pictures for each letter 

 Assistance segmenting the sounds in words 

 Assistance with letter formation  

 Providing a paper with the sentence stem “A rule I follow at school is _____.” 

 Use rubric (Appendix 9) and provided anchor papers (Appendix 10) to measure performance on 

this task. 

Formative Assessments:  

Formative Assessment #1: Response card activity 

Formative Assessment #2: Picture/Writing about a key detail they read in the text 
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Text Complexity Analysis of 

Know and Follow Rules (title) 

by Cheri J. Meiners (author) 
 Briefly describe the text (including whether the text is literary, informational, 

print, AV, audio, website, etc.):  Text is faction: an informational, fiction story.  

(Some people call this narrative non-fiction.) 

Text Description 

Meaning/Purpose: (Briefly explain the levels of meaning (Literary Text) or 

purpose (Informational text.)  

 

This book teaches children basic rules and why they matter: because they help us 

learn, stay safe, be fair, and get along.   The purpose of the text is explicitly stated.  

The book has a narrow focus.  The text is clear and concrete. 

 

Text Structure: (Describe the structure, organization, and other features of the 

text.)  

 

Connections between ideas are clear.  Pictures closely match the text and thus 

support the readers’ understanding of the text. 

 

Language Features: (Briefly describe the conventions and clarity of the language 

used in the text, including the complexity of the vocabulary and sentence 

structures.)  

 

These are basic sentence structures with primary vocabulary. Vocabulary is 

familiar with no?/few? content specific words. 

 

 

Knowledge Demands:  (Briefly describe the knowledge demands the text requires 

of students.)  

 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud.  

 

 

Qualitative Measures 

Below are factors to consider with respect to the reader and task  

 

Potential Challenges this Text Poses (both knowledge and skill level 

challenges):  
   Knowledge/background challenges: 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud by modeling and thinking aloud. 

 

   Skills needed for comprehension:  

Teacher will provide scaffolding throughout read aloud. 

 

 

Major Instructional Areas of Focus (3-4 CCS Standards) for this Text:  
CC.K.RI.1- key details 

CC.K.RI.4- unknown word 

CC.K.SL.1- collaborative conversations  

 

 

Differentiation/Supports for Students:  

Modeling and scaffolding, think alouds 

Considerations for Reader and Task 

Lexile and/or other Quantitative Measure of the Text, including length:  

32 pages 

Reading Level: Grade 1 

Interest Level: ages 4-8 

Quantitative Measure 
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Appendix 1 
  Appendix 1 

 

“Sing the Rules” Song 

 

I brought my listening ears to kindergarten 

I brought my listening ears to kindergarten 

I brought my listening ears to kindergarten 

So we can have a super day! 

 

I brought my watching eyes to kindergarten 

I brought my watching eyes to kindergarten 

I brought my watching eyes to kindergarten 

So we can have a super day! 

 

I brought my walking feet to kindergarten 

I brought my walking feet to kindergarten 

I brought my walking feet kindergarten 

So we can have a super day! 

 

I brought my raised hand to kindergarten 

I brought my raised hand to kindergarten 

I brought my raised hand to kindergarten 

So we can have a super day! 

 

I brought my quiet voice to kindergarten 

I brought my quiet voice to kindergarten 

I brought my quiet voice to kindergarten 

So we can have a super day! 

 

I brought my thinking brain to kindergarten 

I brought my thinking brain to kindergarten 

I brought my thinking brain to kindergarten 

So we can have a super day! 
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Appendix 2 Listening Ears 
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Appendix 2 Quiet Voices 
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Appendix 2 Raising Hands 
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Appendix 2 Thinking Brains 
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Appendix 2 Walking Feet 
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Appendix 2 Watching Eyes 
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Appendix 3 
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Appendix 4 
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Appendix 5 
 

 

 
 

  
 



University of Delaware and the Delaware Department of Education, SPDG Grant #H323A070002-09, 

2012. Lesson plan format adapted by A Thompson and A Lewis, based on Learning-Focused 

Strategies. Thompson, M., Thompson, J. (2008) 

37 

Appendix 6 
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Appendix 7 
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http://www.google.com/imgres?imgurl=http://media.courierpress.com/media/img/photos/2012/07/30/832308_t607.JPG&imgrefurl=http://www.courierpress.com/photos/2012/jul/30/118177/&h=410&w=607&tbnid=9e3Z7O8SxT4HLM:&zoom=1&q=walking in the hallway&docid=uhmVCQ_d0ifz6M&hl=en&ei=bsdiU-66G5OwoQSDkICQAg&tbm=isch&ved=0CIUBEDMoKjAq&iact=rc&uact=3&dur=2243&page=3&start=42&ndsp=18
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Appendix 8 
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Appendix 9 
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Appendix 10 
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Appendix 10-2 
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                Acquisition Lesson Plan (EATS Format)   Kindergarten 
(Plan for the Concept, Topic, or Skill – Not for the Day)    Lesson Two: Manners & Respect 

Pre-requisite Standards: N/A (this lesson is meant to be taught at the beginning of 

kindergarten, therefore no prior standards have been taught)  

---------------------------------------------------------------------------------------------------------- 

Essential Questions:   

How do good citizens show respect to others and to property? 

How do good readers answer questions about key details in a text?  

How do good readers identify the main topic and key details of a text? 

---------------------------------------------------------------------------------------------------------------------

What do students need to learn to be able to answer the Essential Question? 

Assessment Prompt 1: How do good readers identify the key details in a text?   

Assessment Prompt 2: How do good readers use key details to identify the main topic of a text?  

Assessment Prompt 3: How do good readers identify the main topic and key details of a text?   

--------------------------------------------------------------------------------------------------------------------- 

Standards:  

CC.K.RI.1- With prompting and support, ask and answer questions about key details in a text.  

CC.K.RI.2- With prompting and support, identify the main topic and retell key details of a text.  

CC.K.RI.4- With prompting and support, ask and answer question about unknown words in a 

text.  

CC.K.W.2- Use a combination of drawing, dictating, and writing to compose 

informative/explanatory texts in which they name what they are writing about and supply some 

information about the topic. 

CC.K.W.8- With guidance and support from adults, recall information from experiences or 

gather information from provided sources to answer a question. 

CC.K.SL.1- Participate in collaborative conversations with diverse partners about kindergarten 

topics and texts with peers and adults in small and larger groups.  

b. Follow agreed-upon rules for discussions 

CC.K.SL.6- Speak audibly and express thoughts, feelings, and ideas clearly. 

Civics Standard 2: K-3a- Students will understand that respect for others, their opinions, and 

their property is a foundation of civil society in the United States. 

 

Activating Strategies:  

 Before the lesson begins, get the sentence strips out from lesson 1 (see Appendices 1, 2, 

and 3) and print and cut out the word cards for the word wall for “I” and “can” (see 

Appendix 11). 

 This time, highlight in some way the sight words “I” and “can” (different color sentence 

strip, highlighting tape, etc.) so that the words stand out. (Consult Appendix 12, 13 to see 

how this is set up.) 

 Shared Reading Experience: “Sing The Rules” song (to the tune of He’s Got the Whole 

World in his Hands) from lesson 1 

 

I brought my listening ears to kindergarten, 

I brought my listening ears to kindergarten, 

I brought my listening ears to kindergarten, 
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So we can have a super day! 

 SCAFFOLD: Provide a scaffold for the students by putting pictures next to each new 

rule sung in the song. For example, in the first verse (listening ears) provide students with 

a picture of an ear that accompanies each line of text. This will support their attempts to 

sing the song by providing context clues. Appendix 3 includes all the picture clues we 

used for each rule.  

 While singing the song you can change out the words or pictures in the pocket chart so 

that students can sing/read along with you. 

 MODEL: As you sing the song together, model correct 1:1 and left to right directional 

movement by pointing to the words with a pointer or finger. 

 Repeat verses with other rules (quiet voice, raising hand, watching eyes, walking feet, 

thinking brain, etc.). 

 Ask the students if they noticed anything different about the words in the pocket chart (I 

and can are highlighted)  

 Introduce sight words “I” and “can” by reading them, spelling them, and putting them on 

the classroom word wall. 

 Partner Opportunity: Have students turn and read/spell the words to their partner for more 

practice. 

 FOR DIFFERIENTATION: For struggling students, remind them to refer to the word 

wall to help them spell the sight words. For acceleration, have students try to use the sight 

words in a sentence verbally to their partner.  

 Teacher will be listening and monitoring partner responses.  

------------------------------------------------------------------------------------------------------- 

Key vocabulary to preview:  

Domain Vocabulary: rule, respect, manners, attention, directions, neighbor  

Instructional Vocabulary: details, main topic 

______________________________________________________________________________ 

Teaching Strategies:    

Teacher read aloud, whole group discussion, singing/shared reading, main topic/detail graphic 

organizer (list), role play, shared writing 

Materials Needed: 

(Preparation Before the Lesson) 

 Activating Strategy: 

 Prepare the song on sentence strips and place them in a pocket chart with picture cue 

cards from lesson 1. (Appendices 1, 2, and 3) 

 Highlight sight words “I” and “can” in the song. (See Appendix 12 for an example)  

 Create word wall cards to post. (Appendix 11) 

 Instructional Chunk #1: 

 Obtain the book Manners at School by Carrie Finn. 

 Have chart paper ready to compile list of key details from the text. (See Appendix 13 

for a model of what this will look like AFTER completing with the kids.) 

 Markers for writing list 

 Instructional Chunk #2:  

 Manners at School by Carrie Finn 

 Key detail list created during instructional chunk #1. (Appendix 13) 

 Know and Follow Rules by Cheri J. Meiners 
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 Instructional Chunk #3: 

 Obtain the book Respect and Take Care of Things by Cheri J. Meiners. 

 Have chart paper ready to compile list of classroom expectations for respecting 

others’ property in the classroom- key details from the book. (See Appendix 14 for a 

model of what this will look like AFTER completing with the kids.) 

 Markers for writing list 

 Blank paper for every student 

 Print and copy rubric for scoring AP #3.  (Appendix 9) 

 Print anchor papers for reference when scoring AP #3.  (Appendix 15) 

--------------------------------------------------------------------------------------------------------------------- 

Instructional Chunk #1 (20 min):  

 Say:  

We are going to spend some more time learning about respect and how to use our 

manners while we are at school. We are going to talk about why it is important to show 

respect and use our manners, and HOW we can show respect and use our manners. This 

is an important idea to understand at home, in school, and in our country. To do this we 

will read and listen to some books about how we can show respect and use our manners. 

The first book we are going to read is called, Manners at School.  

 Say:  

To understand this book, it is important to think about rules that we have that help us use 

our manners. I want you to turn and talk to someone next to you about “manners”. Tell 

your partner something you know about using manners.  

 Have kids engage in the Think-Pair-Share strategy. 

 MODELING and SCAFFOLDING can be provided. 

 MODEL: To review this strategy from the previous lesson, model how to Think-Pair-

Share with a partner before asking the kids to do this. Say:  

Watch while I Think-Pair-Share with ______. (Choose another adult in the room to 

model this behavior or a student if no adult is available. THINK ALOUD: Say something 

like – “One way I can use my manners is by saying please and thank you.”) 

 SCAFFOLD: As the students engage in the Think-Pair-Share, the teacher will move 

around the carpet area and listen in to the conversations. The teacher will provide support 

during these conversations when needed by offering prompts such as: “When you need 

something how do you ask for it?,” “When someone gives you something what do you 

say?,” “If you bump into someone what do you say?,” etc. This will get kids to 

successfully give examples of rules.  

 When kids are done discussing, have them give an example of how they use their 

manners. 

 Say:  

As I read this book to you, pay attention to how we can use our manners at school 

 Read Aloud: Manners at School by Carrie Finn and as a class develop a web to define the 

word “manners” using key details from the text. (See Appendix 13 as an example.) 

 Stop after reading each chunk of text that describes someone using their manners (key 

detail) and talk about what they are doing. Details include: pay attention (page 6), follow 

directions (page 9), stay in line and quiet voice (page 12), clean up area (page 15), raise 

hand (page16), share (page 18), and be polite (page 20). Discuss how these details are all 

rules we follow as we show good manners in school.  
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 MODEL: How you think through the first part of the text with a think-aloud. THINK 

ALOUD: After reading page six say: I read the detail that one way to show manners is to 

pay attention to teacher’s directions. Give me a thumbs up if you heard that detail. Let’s 

reread this page. (Reread page 6.) We can add the detail pay attention to our web. This is 

a way to show good manners in school.  

 OPPORTUNITY FOR DIFFERENTIATION (depending on the needs of your class): 

You can keep this lesson highly scaffolded by completing teacher think alouds after every 

section of text or if the kids seem to be understanding you can start to let them take over 

the task towards the end of the text. 

 To Conclude Say:  

Today we paid attention to important/key details in the book. We stopped in some places 

and kept track of different manners we use in school that were listed in the book. That 

helped us understand/think about: 1.What the book was about and 2. How using manners 

shows respect.  

 Then give AP #1. 

 

AP #1:  

How do good readers identify key details in a text? 
Formative Assessment: Have the students role play/model appropriate behavior during the 

following scenarios (details from the text). State the following details one at a time. Look to see 

if the kids are able to successfully model/act out the details from the text. After kids respond 

about the first detail listed below, give them immediate feedback by referring to the place in the 

text that those manners were discussed, and pointing to the notes you took on the web. Repeat 

this process by going back to the text and web to confirm their understandings about the details.  

  

 You have a question, what should you do? (students should raise their hand) 

 We have a guest reader in our classroom, how should you show you are listening? 

(pay attention) 

 It is time to leave our classroom, how should we get in line? (stay in line and quiet 

voice) 

 We are finished coloring, what should you do with your crayons? (clean up area) 

--------------------------------------------------------------------------------------------------------------------- 

Instructional Chunk #2 (20min):  

 Re-Read the story, Manners at School by Carrie Finn stopping on each page to review 

good manners used in school. 

 Set up a purpose for reading:  

 Say:  

We are going to read our book Manners at School again. When we read it yesterday, we 

paid attention to all the details/manners that the author shared with us. Today, we are 

going to discuss how key details help us determine the main topic of a text.  

 Revisit the list of key details from the text, compiled in instructional chunk #1, making 

sure students understand that these details came from the text.  (Appendix 13) 

 Say:  

Yesterday we made a list of key details from the text. Let’s review this list.  

 Say:  

The “main topic” of the text is what the text is mainly about. Key details help us identify 
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the main topic of the text. 

 Read the following choices for the main topic of the text. Have students show a thumb 

up/down if they agree/disagree that it is the main topic of Manners at School.  

 This story is mainly about animals on a farm. 

 This story is mainly about riding a spaceship to the moon. 

 This story is mainly about how to use good manners to show respect at school.   

 Say:  

This story is mainly about animals on a farm. Pause while students respond with a thumb 

up or thumb down.  

 Say: 

I see a lot of students with a thumb down. You’re right! We did not read any details 

about animals. We did not read any details about a farm. The main topic of this story was 

not about animals on a farm. 

 Say:  

This story is mainly about riding a spaceship to the moon. Pause while students respond 

with a thumb up or thumb down.  

 Say:  

I see a lot of students with a thumb down. You’re right! We did not read any details 

about spaceships. We did not read any details about a moon. The main topic of this story 

was not about a spaceship on the moon. 

 Say:  

This story is mainly about how to use good manners to show respect at school. Pause 

while students respond with a thumb up or a thumb down. 

 Say:  

I see a lot of students with their thumb up. You’re right! We read a lot of details about 

manners. The main topic of this story was about using good manners to show respect at 

school.  

 Say:  

 Today we re-read a book we already read so that we could use the key details we read to 

determine the main topic of the text. Yesterday, we just kept track of all the details. This 

is something readers do when they read books, and it helps them understand what the text 

is mainly about. You can do this when you read.  

 Then give AP #2. 

 

AP #2:  

I can use key details to identify the main topic of a text.  

Formative Assessment: To check for understanding of main topic, revisit the book Know and 

Follow Rules by Cheri J Meiners from lesson 1. Read the following choices for the main topic of 

the text. Have students show a thumbs up/down if they agree/disagree that it is the main topic of 

Know and Follow Rules.  

 

 This story is mainly about eating lunch in the cafeteria. 

 This story is mainly about following rules at school. 

 This story is mainly about going to the park.  

 

As students respond be aware of their responses. If you see a lot of students responding with a 
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thumb up for eating lunch in the cafeteria or for going to the park, then you might want to revisit 

the list of key details again. If you only have a few students respond this way, then you could 

pull a small group for further remediation.  

--------------------------------------------------------------------------------------------------------------------- 

Instructional Chunk #3 (30 min):  

 Say:  

We are going to spend some more time learning about respect and how to show respect 

for others’ things. We are going to talk about why it is important to show respect for 

others’ things, and HOW we can show respect for others’ things. This is an important 

idea to understand at home, in school, and in our country. To do this we will read and 

listen to a book about how we can show respect for others’ things called, Respect and 

Take Care of Things.  

 Say:  

 To understand this book, it is important to think about rules that we have that help us 

understand why we should respect others’ property. I want you to turn and talk to 

someone next to you about how you can respect others’ things. Tell your partner 

something you know about respecting others’ things.  

 Have kids engage in the Think-Pair-Share strategy. 

 MODELING and SCAFFOLDING can be provided. 

 MODEL: To review this strategy from the previous lesson, model how to Think-Pair-

Share with a partner before asking the kids to do this. Say: Watch while I Think-Pair-

Share with ______. (Choose another adult in the room to model this behavior or a student 

if no adult is available. THINK ALOUD: Say something like – “One way to show respect 

for someone else’s property is to be very careful with it.”) 

 SCAFFOLD: As the students engage in the Think-Pair-Share, the teacher will move 

around the carpet area and listen in to the conversations. The teacher will provide support 

during these conversations when needed by offering prompts such as:  “Should we color 

on someone else’s toy?,” “Is it ok to break someone’s toy?,” “Should we just take 

something away from our friends or should we ask?,” etc. This will get kids to 

successfully give examples of showing respect for others’ property.  

 When kids are done discussing, have them give an example of how they can show respect 

for someone else’s property to the group. 

 Say:  

 As I read this book to you, pay attention to how we can show respect to others’ property 

at school.  

 Read Aloud: Respect and Take Care of Things by Cheri J. Meiners and as a class make a 

list of classroom expectations about how we will respect others’ property in our 

classroom. Use key details from the text when making the list. Use student friendly 

language that is short and specific. Students will be using this list during formative 

assessment #3. This activity can be done over a period of days if you choose to focus on 

specific areas of your classroom such as how to respect center materials, how to respect 

closet property, how to respect table materials, etc.) 

(See Appendix 14.) 

 Stop after reading each chunk of text that describes someone showing respect to someone 

else’s property (key detail) and talk about what they are doing. Details include: put things 

away (page 3-7), don’t waste (page 12-13), be careful (page 16-17), recycle (page 22-23), 



University of Delaware and the Delaware Department of Education, SPDG Grant #H323A070002-09, 

2012. Lesson plan format adapted by A Thompson and A Lewis, based on Learning-Focused 

Strategies. Thompson, M., Thompson, J. (2008) 

51 

 

 

and ask first (25-26). 

 MODEL: How you think through the first part of the text with a think-aloud. THINK 

ALOUD: After reading pages 3-7 say: We just read that you can be respectful of other’s 

property by putting things away where they belong. This is a detail about respecting 

property. Let’s add this to our list. 

 OPPORTUNITY FOR DIFFERENTIATION (depending on the needs of your class): 

You can keep this lesson highly scaffolded by completing teacher think alouds after every 

section of text or if the kids seem to be understanding you can start to let them take over 

the task towards the end of the text. 

 To Conclude Say:  

Today we paid attention to important/key details in the book. We stopped in some places 

and kept track of different ways to respect property. That helped us understand/think the 

text.  

 Then give AP #3. 

 

AP #3:  

I can identify the main topic and key details of a text. 

Formative Assessment: Model for students how they can look at the text or anchor charts to 

help them select an idea and draw and write about their idea. Give students a blank piece of 

paper.  Have students draw and write about a way that you can show respect to someone else or 

their property. Teacher conferencing may be needed. 

 DIFFERENTIATION: Allow for differentiated responses in the written product. In 

Kindergarten students are just beginning to write so any of the following response types 

are acceptable as long as students have correctly identified a detail from the text:  

 Picture only with teacher transcription 

 Picture with beginning consonants only 

 Picture dominant consonants only 

 Picture with semi-phonetic, phonetic, or conventional writing  

 SCAFFOLDING: Teacher can provide support to students as they write in the following 

ways: 

 Teacher transcription 

 Providing alphabet cards with pictures for each letter 

 Assistance segmenting the sounds in words 

 Assistance with letter formation  

 Providing a paper with the sentence stem “A rule I follow at school is _____.” 

 

Use rubric (Appendix 9) and provided anchor papers (Appendix 15) to measure performance on 

this task. 

Formative Assessments:  

Formative Assessment #1: Have student’s role play/model appropriate behavior during the 

following scenarios.  

Formative Assessment #2: Thumb up/thumb down for agree/disagree response 

Formative Assessment #3: Draw and write about a detail.   
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Text Complexity Analysis of 

Manners at School (title) 

by Carrie Finn (author) 
 Briefly describe the text (including whether the text is literary, informational, 

print, AV, audio, website, etc.):  Text is faction: an informational, fiction story.  

Text Description 

Meaning/Purpose: (Briefly explain the levels of meaning (Literary Text) or 

purpose (Informational text.)  

 

This book teaches children basic manners at school and why they matter. The 

purpose of the text is explicitly stated.  The book has a narrow focus.  The text is 

clear and concrete. 

 

Text Structure: (Describe the structure, organization, and other features of the 

text.)  

 

Connections between ideas are clear.  Pictures closely match the text and thus 

support the readers’ understanding of the text. 

 

Language Features: (Briefly describe the conventions and clarity of the language 

used in the text, including the complexity of the vocabulary and sentence 

structures.)  

 

These are basic sentence structures with primary vocabulary.  

 

 

Knowledge Demands:  (Briefly describe the knowledge demands the text requires 

of students.)  

 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud.  

 

Qualitative Measures 

Below are factors to consider with respect to the reader and task  

 

Potential Challenges this Text Poses (both knowledge and skill level 

challenges):  
   Knowledge/background challenges: 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud by modeling and thinking aloud. 

 

   Skills needed for comprehension:  

Teacher will provide scaffolding throughout read aloud. 

 

Major Instructional Areas of Focus (3-4 CCS Standards) for this Text:  
CC.K.RI.1- key details 

CC.K.RI.2- main topic 

CC.K.RI.4- unknown word 

CC.K.SL.1- collaborative conversations  

 

Differentiation/Supports for Students:  
Modeling, scaffolding, think alouds 

 

Considerations for Reader and Task 

Lexile and/or other Quantitative Measure of the Text, including length:  

23 pages 

Lexile: 520 

Quantitative Measure 
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Text Complexity Analysis of 

Know and Follow Rules (title) 

by Cheri J. Meiners (author) 
 Briefly describe the text (including whether the text is literary, informational, 

print, AV, audio, website, etc.):  Text is faction: an informational, fiction story.  

(Some people call this narrative non-fiction.) 

Text Description 

Meaning/Purpose: (Briefly explain the levels of meaning (Literary Text) or 

purpose (Informational text.)  

 

This book teaches children basic rules and why they matter: because they help us 

learn, stay safe, be fair, and get along.   The purpose of the text is explicitly stated.  

The book has a narrow focus.  The text is clear and concrete. 

 

Text Structure: (Describe the structure, organization, and other features of the 

text.)  

 

Connections between ideas are clear.  Pictures closely match the text and thus 

support the readers’ understanding of the text. 

 

Language Features: (Briefly describe the conventions and clarity of the language 

used in the text, including the complexity of the vocabulary and sentence 

structures.)  

 

These are basic sentence structures with primary vocabulary. Vocabulary is 

familiar with no?/few? content specific words. 

 

 

Knowledge Demands:  (Briefly describe the knowledge demands the text requires 

of students.)  

 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud.  

Qualitative Measures 

Below are factors to consider with respect to the reader and task  

 

Potential Challenges this Text Poses (both knowledge and skill level 

challenges):  
Knowledge/background challenges: 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud by modeling and thinking aloud. 

 

Skills needed for comprehension:  

Teacher will provide scaffolding throughout read aloud. 

 

Major Instructional Areas of Focus (3-4 CCS Standards) for this Text:  
CC.K.RI.1- key details 

CC.K.RI.4- unknown word 

CC.K.SL.1- collaborative conversations  

 

Differentiation/Supports for Students:  
Modeling and scaffolding, think alouds 

 

Considerations for Reader and Task 

Lexile and/or other Quantitative Measure of the Text, including length:  

32 pages 

Reading Level: Grade 1 

Interest Level: ages 4-8 

Quantitative Measure 
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Text Complexity Analysis of 

Respect and Take Care of Things (title) 

by Cheri J. Meiners (author) 
 Briefly describe the text (including whether the text is literary, informational, 

print, AV, audio, website, etc.):  Text is faction: an informational, fiction story.  

Text Description 

Meaning/Purpose: (Briefly explain the levels of meaning (Literary Text) or 

purpose (Informational text.)  

 

This book teaches children about respect, responsibility, and stewardship. Students 

will learn to pick up after themselves, put things back where they belong, ask 

permission to use other people’s things, and practice basic environmental 

awareness. The purpose of the text is explicitly stated.  The book has a narrow 

focus.  The text is clear and concrete. 

 

Text Structure: (Describe the structure, organization, and other features of the 

text.)  

 

Connections between ideas are clear.  Pictures closely match the text and thus 

support the readers’ understanding of the text. 

 

Language Features: (Briefly describe the conventions and clarity of the language 

used in the text, including the complexity of the vocabulary and sentence 

structures.)  

 

These are basic sentence structures with primary vocabulary.  

 

 

Knowledge Demands:  (Briefly describe the knowledge demands the text requires 

of students.)  

 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud.  

Qualitative Measures 

Below are factors to consider with respect to the reader and task  

 

Potential Challenges this Text Poses (both knowledge and skill level 

challenges):  
Knowledge/background challenges: 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud by modeling and thinking aloud. 

 

Skills needed for comprehension:  

Teacher will provide scaffolding throughout read aloud. 

 

Major Instructional Areas of Focus (3-4 CCS Standards) for this Text:  
CC.K.RI.1- key details 

CC.K.RI.2- main topic 

CC.K.RI.4- unknown word 

CC.K.SL.1- collaborative conversations  

 

Differentiation/Supports for Students:  
Modeling, scaffolding, think alouds 

 

Considerations for Reader and Task 

Lexile and/or other Quantitative Measure of the Text, including length:  

31 pages 

Reading Level: Grade 1 

Interest Level: ages 4-8 

Quantitative Measure 
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Acquisition Lesson Plan (EATS Format)           Kindergarten 
(Plan for the Concept, Topic, or Skill – Not for the Day)   Lesson Three: Sharing  
 

Pre-requisite Standards: N/A (this lesson is meant to be taught at the beginning of kindergarten, 

therefore no prior standards have been taught) 

---------------------------------------------------------------------------------------------------------- 

Essential Questions:   

How do good citizens show respect to others? 

How do good readers answer questions about key details in a text?  

How do good readers identify the main topic and key details of a text? 

------------------------------------------------------------------------------------------------------------------------------

What do students need to learn to be able to answer the Essential Question? 

Assessment Prompt 1: How do good readers identify the main topic and key details in a text? 

Assessment Prompt 2: How do good writers use drawing and writing to supply information about the 

topic? 

------------------------------------------------------------------------------------------------------------------------------ 

Standards:  

CC.K.RI.1- With prompting and support, ask and answer questions about key details in a text.  

CC.K.RI.2- With prompting and support, identify the main topic and retell key details of a text.  

CC.K.RI.4- With prompting and support, ask and answer question about unknown words in a text.  

CC.K.W.2- Use a combination of drawing, dictating, and writing to compose informative/explanatory 

texts in which they name what they are writing about and supply some information about the topic. 

CC.K.W.8- With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question. 

CC.K.SL.1- Participate in collaborative conversations with diverse partners about kindergarten topics 

and texts with peers and adults in small and larger groups.  

c. Follow agreed-upon rules for discussions 

CC.K.SL.6- Speak audibly and express thoughts, feelings, and ideas clearly. 

Civics Standard 2: K-3a- Students will understand that respect for others, their opinions, and their 

property is a foundation of civil society in the United States. 

Activating Strategies:  

 Say: We have been learning about main topic and key details. The main topic of a text is what the 

text is mainly about. Details that we read and see help us identify the main topic.  

 Show students the cover of a familiar kindergarten book (one you have recently read within your 

reading curriculum, read alouds, etc.) and state either a correct or incorrect main topic for that 

text.  

 Have all students respond with a thumb up/down if they agree/disagree that the main topic you 

stated could be the main topic of that text.  

 You can repeat this with additional texts if you would like. 

 For example: Show students the story The Three Little Pigs. 

 Say: Give me a thumb up if you thought the main topic of this story was about three boys that 

played baseball. I see a lot of thumbs down. Great job! We did not read any details about boys or 

baseball.  

 Say: Give me a thumb up if you thought the main topic of this story was about three pigs who 

built houses. I see a lot of thumbs up. Great job! We read a lot of details about the pigs and the 

materials they used to build their houses.  
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Key vocabulary to preview:  

Domain Vocabulary: share, divide, imagine, trading 

Instructional Vocabulary: details, main topic 

------------------------------------------------------------------------------------------------------------------------------ 

Teaching Strategies:    

Teacher read aloud, whole group discussion, singing/shared reading, main topic/detail graphic 

organizer (list), sentence stem 

--------------------------------------------------------------------------------------------------------------------- 

Materials Needed: 

(Preparation Before the Lesson) 

 Activating Strategy: 

 Familiar kindergarten text (1 or 2) 

 Instructional Chunk #1: 

 Obtain the book Share and Take Turns by Cheri J. Meiners 

 Have chart paper ready to compile list of key details from the text. (See Appendix 16 for a 

model of what this will look like AFTER completing with the kids.) 

 Markers for writing list 

 Instructional Chunk #2:  

 Share and Take Turns by Cheri J. Meiners 

 Key detail list created during instructional chunk #1 

 Have chart paper ready to create a list of things we can share in the classroom (See Appendix 

17 for a model of what this will look like AFTER completing with the kids.) 

 Blank paper for writing 

 Print and copy rubric for scoring AP #3. (Appendix 9) 

 Print anchor papers for reference when scoring AP #3. (Appendix 18) 

------------------------------------------------------------------------------------------------------------------------------

Instructional Chunk #1 (20 min):  

 Say: We are going to spend some more time learning about respect and sharing. We are going to 

talk about why it is important to share. This is an important idea to understand at home and in 

school. To do this we will read and listen to a book about how we can share and take turns. The 

first book we are going to read is called, Share and Take Turns.  

 Say: To understand this book, it is important to think about ways we can share. I want you to turn 

and talk to someone next to you about “sharing”. Tell your partner something you know about 

sharing.  

 Have kids engage in the Think-Pair-Share strategy. 

 MODELING and SCAFFOLDING can be provided. 

 MODEL: To review this strategy from the previous lesson, model how to Think-Pair-Share with 

a partner before asking the kids to do this.  

 Say: Watch while I Think-Pair-Share with ______. (Choose another adult in the room to model 

this behavior or a student if no adult is available. THINK ALOUD: Say something like – “One 

way I can share is by letting my friend play with my toy.” 

 SCAFFOLD: As the students engage in the Think-Pair-Share, the teacher will move around the 

carpet area and listen in to the conversations. The teacher will provide support during these 

conversations when needed by offering prompts such as “if you want something at the same time 

as someone else what can you do,” ”what if there is only one doll and two friends want to play 
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with it“, “if I am playing with a lot get of blocks what could I do,” etc. that will kids to 

successfully give examples of sharing.  

 When kids are done discussing, have them give an example of how they can share. 

 Say: As I read this book to you, pay attention to how we can share at school. 

 Read Aloud: Share and Take Turns by Cheri J. Meiners and as a class develop an untitled list of 

key details from the text (about sharing). (See Appendix 15 as an example) 

 Stop after reading each chunk of text that describes someone sharing (key detail) and talk about 

what they are doing. Details include divide things (page 5), use things together (page 6), trading 

(page 8), taking turns (page 10), and help someone (page 15). Discuss how these details are all 

ways to share in school.  

 MODEL: How you think through the first part of the text with a think-aloud. THINK ALOUD: 

After reading page five say: I read the detail that we can share by dividing things. Note: Be sure 

students understand the term “dividing”. SAY: Does anyone know what it means to divide a 

group of things or something up? - or – Just tell the students the meaning if you think no one will 

know. SAY: When the author says “divide up” she means give the same amount to everyone in 

the group. Consider demonstrating with chips, counters, or objects of some kind. Give me a 

thumb up if you heard that detail. Let’s reread this page. (Reread page 5 to the students) We can 

add the detail divide things to our list. This is a way we can share our materials.  

 Say: Let’s review our list of key details. Remember key details tell us about our main topic. Our 

key details include divide things, use things together, trading, taking turns, and helping someone. 

All these details are ways we can what  ______? Allow for students responses.  

 As students give responses, turn to the class and ask for a thumb up/thumb down to see if they 

agree with the student response. Teacher should be looking for correct/incorrect responses from 

student. (Note: This is your AP #1 so make sure that you watch student responses and note 

children who are successful with this task, and/or students that need additional 

support/instruction to achieve this skill.) Scaffold as needed by revisiting the book.  

 Say: So could we say that our main topic from our text is sharing? Allow students to respond 

(yes) 

 Say: Yes, all of these details are about sharing.  

 OPPORTUNITY FOR DIFFERENTIATION (depending on the needs of your class): You can 

keep this lesson highly scaffolded by completing teacher think alouds after every section of text 

or if the kids seem to be understanding you can start to let them take over the task towards the 

end of the text. 

 To Conclude Say: Today we paid attention to important/key details in the book. We stopped in 

some places and kept track of different ways to share and take turns in school that were listed in 

the book. That helped us understand/think about 1.What the book was about and 2. How to share. 

We were also able to identify the main topic of the text.  

 

AP #1:  

How do good readers identify the main topic and key details in a text? 

Formative Assessment: Informal observation through a thumb up/down response when students are 

sharing their ideas for a main topic title (during instructional chunk #1). Discuss why students 

agree/disagree.  

 

------------------------------------------------------------------------------------------------------------------------------ 
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Instructional Chunk #2 (20 min):  

 Say:  

We are going to reread the story, Share and Take Turns by Cheri J. Meiners. Remember 

yesterday we made a list of key details and decided the main topic was sharing.  

 Revisit the main topic and list of key details from the text. 

 Say:  

Today we are going to write about different things in the classroom we could share. We need to 

make another list of different things we could share in the classroom. 

 Create list and draw pictures next to the words so that students have a visual. (see Appendix 17 

for a completed example) 

 Have students complete the sentence stem “I can share” by spelling these words phonetically and 

filling in the blank using the list created. Cover the words on the list so that only the pictures are 

showing for the students to look at. This way the students can phonetically spell these words as 

well. (Note: This will be AP #2) 

 SCAFFOLD: Refer students to alphabet picture cards (Appendix 6) for help with phonetic 

spelling. 

 DIFFERIENTATION: Provide a written sentence stem for students that are unable to write it 

themselves.   

 Say:  

You will need to complete this sentence using the list we created. You will choose one thing you 

can share in the classroom to complete the sentence.  

 Say:  

When you are finished, you will draw a picture to go with your writing.  

 Have students illustrate their writing.  

 When finished, summarize the lesson by having students share their writing.  

 Compile writings into a class book! 

 

AP #2:  

How do good writers use drawing and writing to supply information about the topic? 

Formative Assessment: See anchor papers (Appendix 18) for examples of student products for this 

instructional chunk.  Students should include in their writing at least one text-based reason from Share 

and Take Turns as they complete the prompt.   

 

Optional: Use the developmental rubric (Appendix 9) to assess student writing from instructional chunk 

#2 if you want to see where student writing is developmentally.   

Formative Assessments:  

Formative Assessment #1: Thumb up/down response. 

Formative Assessment #2: Writing “I can share _____.”  
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Text Complexity Analysis of 

Share and Take Turns (title) 

by Cheri J. Meiners (author) 
 

Briefly describe the text (including whether the text is literary, informational, 

print, AV, audio, website, etc.):  Text is faction: an informational, fiction story.  

Text Description 

Meaning/Purpose: (Briefly explain the levels of meaning (Literary Text) or 

purpose (Informational text.)  

 

This book presents sharing as a positive choice, then describes four ways to share. 

It points out that sharing goes beyond things.  The purpose of the text is explicitly 

stated.  The book has a narrow focus.  The text is clear and concrete. 

 

Text Structure: (Describe the structure, organization, and other features of the 

text.)  

 

Connections between ideas are clear.  Pictures closely match the text and thus 

support the readers’ understanding of the text. 

 

Language Features: (Briefly describe the conventions and clarity of the language 

used in the text, including the complexity of the vocabulary and sentence 

structures.)  

 

These are basic sentence structures with primary vocabulary.  

 

 

Knowledge Demands:  (Briefly describe the knowledge demands the text requires 

of students.)  

 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud.  

Qualitative Measures 

Below are factors to consider with respect to the reader and task  

 

Potential Challenges this Text Poses (both knowledge and skill level 

challenges):  
 

Knowledge/background challenges: 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud by modeling and thinking aloud. 

 

Skills needed for comprehension:  

Teacher will provide scaffolding throughout read aloud. 

 

Major Instructional Areas of Focus (3-4 CCS Standards) for this Text:  
CC.K.RI.1- key details 

CC.K.RI.2- main topic 

CC.K.RI.4- unknown word 

CC.K.SL.1- collaborative conversations  

 

Differentiation/Supports for Students:  
Modeling, scaffolding, think alouds 

 

Considerations for Reader and Task 

Lexile and/or other Quantitative Measure of the Text, including length:  

31 pages 

Reading Level: Grade 1 

Interest Level: ages 4-8 

Quantitative Measure 
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Appendix 9 
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Appendix 16 
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Appendix 17 
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Appendix 18 
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Appendix 18-2 
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Acquisition Lesson Plan (EATS Format)           Kindergarten 
(Plan for the Concept, Topic, or Skill – Not for the Day)   Lesson Four: Problem Solving 
 

Pre-requisite Standards: N/A (this lesson is meant to be taught at the beginning of kindergarten, 

therefore no prior standards have been taught) 

---------------------------------------------------------------------------------------------------------- 

Essential Questions:   

How do good citizens work cooperatively in groups? 

How do good readers answer questions about key details in a text?  

How do good readers identify the main topic and key details of a text? 

------------------------------------------------------------------------------------------------------------------------------

What do students need to learn to be able to answer the Essential Question? 

Assessment Prompt 1: How do good readers identify the main topic and key details of a text? 

Assessment Prompt 2: How do good writers use writing to supply information about the topic? 

------------------------------------------------------------------------------------------------------------------------------ 

Standards:  

CC.K.RI.1- With prompting and support, ask and answer questions about key details in a text.  

CC.K.RI.2- With prompting and support, identify the main topic and retell key details of a text.  

CC.K.RI.4- With prompting and support, ask and answer question about unknown words in a text.  

CC.K.W.2- Use a combination of drawing, dictating, and writing to compose informative/explanatory 

texts in which they name what they are writing about and supply some information about the topic. 

CC.K.W.8- With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question. 

CC.K.SL.1- Participate in collaborative conversations with diverse partners about kindergarten topics 

and texts with peers and adults in small and larger groups.  

d. Follow agreed-upon rules for discussions 

CC.K.SL.6- Speak audibly and express thoughts, feelings, and ideas clearly. 

Civics Standard 4: K-3a: Students will acquire the skills necessary for participating in a group, including 

defining an objective, dividing responsibilities, and working cooperatively. 

Activating Strategies:              

 Say: 

 We have been learning about working together and showing respect to our friends and our 

materials.  But I noticed that…(here you can choose a class problem that has been present in your 

classroom such as books not being returned to bins, puzzle pieces left on the floor, art center 

being messy, lids not put on play doh, etc.) 

 Say: 

 We are going to work as a class to figure out how we can solve this problem.  I want you to think 

about things that you think we can do to solve this problem.    

 Brainstorm ideas about how the class can work together to solve these classroom problems.  As 

the children tell you the ideas, write them on a piece of chart paper in front of the children.  Use 

this opportunity to have them help you sound out words.  Emphasize the beginning sounds of the 

words as you write them.  If appropriate, refer to the sight word wall to help spell any words that 

are there.   

 Say: 

I am going to write our ideas on this paper.  You can help me by telling me the letters when I say 

the sounds.  You can also help by looking on the word wall if any of our words are there.  
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Remember that each letter makes a sound and together they make the words we are writing and 

reading. 

 Keep the list to refer back to at the end of this lesson. 

 MODEL:  As you write, model correct letter formation and correct sounds for letters.  Also, 

model writing left to right and remind the children that each letter has a name.  Say each letter 

name as you write. 

--------------------------------------------------------------------------------------------------------------------------

Key vocabulary to preview:  

Domain Vocabulary: problem, solve 

Instructional Vocabulary: details, main topic 

------------------------------------------------------------------------------------------------------------------------------ 

Teaching Strategies:    

Teacher read aloud, whole group discussion, shared reading/finger play, main topic/detail graphic 

organizer (list) 

------------------------------------------------------------------------------------------------------------------------------ 

Materials Needed: 

(Preparation Before the Lesson) 

 Activating Strategy: 

 Decide the classroom problem you are going to work to solve. 

 Have chart paper and markers ready to write the brainstormed list from the children. (For 

example, see Appendix 19) 

 Instructional Chunk #1  

 Obtain the book Talk and Work it Out by Cheri J. Meiners 

 Have chart paper and markers ready to write the list of key details from the text. (For 

example, see Appendix 20) 

 Write the poem (Appendix 21) on chart paper.  Be sure to highlight the action words (talk, 

listen, think, choose) so that they stand out.  This can be done with colored markers or 

highlighter tape.  Also add picture clues for each line (mouth, ear, brain, and hand – 

Appendix 22) 

 Prepare the picture cards (Appendix 23) to use for formative assessment after Instructional 

Chunk #1. 

 Instructional Chunk #2 

 Print and copy labeling worksheet (Appendix 24) 

 Consider making a class size copy of the paper as an Anchor Chart to hang in your 

classroom.  

------------------------------------------------------------------------------------------------------------------------------

Instructional Chunk #1 (45 min broken into 2 parts):  

Part 1: 

 Say: 

           We realized that we have a problem in our classroom with some of our materials.  Today we    

      are going to read a book that helps us work out problems together.   

 Write the vocabulary words problem and solve on a chalkboard or whiteboard.   

 Say:  

These are words that talk about working things out together.  Turn and talk to your neighbor 

about what “problem” means.  Raise your hand and tell me what you think “problem” means.  
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Now turn and talk to your neighbor about what “solve” means.  Raise your hand and tell me what 

you think “solve” means.  As we read the book, Talk and Work It Out, I want you to think about 

what these words might mean.  We will talk about their meanings when we finish the book.  We 

will see if we were right. 

 Modeling and Scaffolding can be provided. 

 MODEL: Model how to turn and talk to your neighbor.  Say: Watch while I turn and talk with 

______________.  Use another adult if there is one in the room.  If not, use a student.  Say: I 

know that we have talked about problems in our classroom.  I think that is when something isn’t 

going right. 

 SCAFFOLD: As the students are engaged in Turn and Talk, move about the room and listen to 

their discussion.  Provide support if needed by saying things like, “Do you know of any problems 

in our class?”   “Have you even heard anyone talk about solving problems?  Or solving a 

mystery?” 

 Say: 

 As we read, we are going to look for key details about how to solve problems.  I will write the key 

details on this paper so that we can read and remember them.    

 Read Aloud: Talk and Work it Out by Cheri J. Meiners 

 MODEL:  As you read the text, model a Think Aloud.  THINK ALOUD: After page 5, stop and 

say: I read that I can choose to work things out.  Show me with your thumb if you heard that 

idea.  Let’s reread this page.  (Reread page 5)  I think that is one way to solve a problem so I am 

going to write it on this list.    

As you do this, MODEL how to stretch out each word to hear the beginning or dominant sounds, 

filling in other hard to hear or difficult sounds without comment.  SCAFFOLD student ability to 

do this by making links to known words or resources in the classroom (for example, students’ 

names or alphabet picture cards posted in the room. (Appendix 6) 

 As you read, pause at the end of each page to compile a list of key details (ways to solve 

problems) from the text. (example: take a minute to think about, talk about the problem, be polite 

and friendly, ask a grown up to help, etc.)  (For examples, see Appendix 20.) 

 OPPORTUNITY FOR DIFFERENTIATION: (depending on the needs of your class)  You can 

keep this lesson high scaffolded by completing teacher think alouds at the end of each page or if 

the children seem to understand, you can gradually allow them to take over.   

 Say: 

Remember that the “main topic” of the text is what the text is mainly about.  Key details help us 

figure out the “main topic” of the text. 

 When you have finished reading, review the list of key details.  

 Say: 

I am going to reread our list of details from the book.  Listen to what we wrote.  What did we 

make a list of?  (ways to solve problems) What is the main topic of the text? (ways to solve 

problems) 

 Show the vocabulary words “problem” and “solve” again.   

 Say:   

 Now that we read our book, I think you might have a good idea about what “problem” and 

“solve” mean.  Turn and talk to your neighbor about the meaning of our words. Then point to 

the vocabulary words “problem” and “solve” again where you wrote them on the board.  Now 

raise your hand if you can tell me what problem means.  Now raise your hand if you can tell me 
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what solve means.   

 To Conclude Say: 

Today we read a book about solving problems.  We stopped as we read and made a list of the key 

details in the book.  That helped us to think about good ways to solve problems. 

------------------------------------------------------------------------------------------------------------------------------ 

Part 2 of Instructional Chunk #1: 

 Say: 

I have written a poem on this chart paper and we are going to learn to read it.  Listen to me read 

it the first time and be ready to tell me why we are learning this poem.  Think about the book we 

read called, Talk and Work It Out. 

 Read the following poem, Problem Solving, to students as you use corresponding hand 

motions.(Appendix 21) 

(See corresponding motions below.) 

            Talk about the problem  

            Listen to understand  

            Think of ways to solve it  

            Choose the best plan  

 Now add a picture to each line to show the part of the body used for that action. (Appendix 22) 

 Say: 

Watch me add a picture to each line.  These pictures are going to help you read the poem and 

learn some motions to help you remember how to problem solve.  Raise your hand and tell me 

what each picture shows. 

Point to the pictures one at a time and call on students to tell you what the pictures show: mouth, 

ear, brain, hand (Appendix 22) 

 Say:  

Why are we reading this poem?  Students should be able to tell that it talks about solving 

problems. 

 Say: 

Notice that some of the words are different colors.  Listen to me read these words.  Read the 

highlighted words: talk, listen, think, and choose.  These words tell you things that you can do to 

solve problems.  They are called verbs because they are things you can do.  I want you to 

remember them so I am going to teach you this poem with some special motions.   

 Say: 

Now listen to me read it again and watch the motions that I do as I read.   

           Talk about the problem (point to mouth) 

            Listen to understand (point to ear) 

            Think of ways to solve it (point to brain) 

            Choose the best plan (point to palm of opposite hand) 

 Say: 

Remember how we said the “main topic” of the book was problem solving?  These are four 

details that can help us solve problems.  Let’s say our poem again and do the motions to remind 

us of good ways to solve problems.   

 To Conclude Say: 

Today we learned a poem about solving problems.  We learned motions to help us remember the 

key details.  The poem and the motions helped us learn about good ways to solve problems.  
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 Then give AP #1: Formative Assessment. 

 

AP #1:  

How do good readers identify the main topic and key details in a text? 

Formative Assessment:  

 Say: 

We read a poem that told us ways to solve problems.  The motions helped us remember the key 

details from the poem.  Look at the pictures I am going to show you.  If the picture shows a key 

detail from the poem, put your thumb up.  If it does not show you a key detail from the poem, put 

your thumb down. 

 

Show a picture of a mouth, an ear, a brain, and a hand along with other random pictures (Appendix 24). 

Show these pictures in random order asking students if the picture you are showing them was a key 

detail from the poem. Have students respond with a thumb-up/down to see if students grasp the concept. 

Each time you show a picture that is a key detail; give them immediate feedback by pointing to the place 

in the text that corresponds to that picture.   If you notice that most children are having trouble 

remembering the key details of the poem, go back and read it again and do the motions to remind them. 

------------------------------------------------------------------------------------------------------------------------------ 

Instructional Chunk #2 (20 min):  

 Say 

Yesterday, we read a poem called Problem Solving.  We learned some special motions to help us 

remember the key details of the poem.  Look at the poem here on the chart paper with the 

pictures to help you remember the motions.  Let’s reread the poem and do the motions that go 

with it.    

 As a class, reread the poem along with the motions, Problem Solving.  

 Say: 

I wonder if you remember why some of our words in the poem are a different color.   

 Ask the children to tell you why the words are highlighted in the poem.  If necessary, remind 

them that the words go with the motions we learned.  The students should tell you that the 

highlighted words are the action words that tell what you are doing when you solve problems. 

 Say: 

I want you to remember the key details of this poem so we are going to work together on a paper 

that will help you remember. 

 Hand out the labeling papers (Appendix 25).  As a group, have students label pictures of a mouth, 

ear, and brain by cutting out the corresponding words talk, listen, and think as mentioned in the 

poem and gluing them next to the correct picture.  

 Say: 

We are going to work together to complete this paper.  Find the picture of the mouth and put 

your finger on it.  Now look at the poem, which word tells what you should do with your mouth to 

solve problems?  That’s right, “talk.”  Watch me touch the word in the poem.  Now we are going 

to glue the word on the line that is beside the mouth.   

 Continue with the rest of the pictures and words.  Be sure to point out correct letter formation and 

sounds for the letters as you write them.   

 MODEL: Remind the children as you write to start on the left.  Also, remind them that letters are 

made from the top down and that they should be lower case letters. 
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 SCAFFOLDING: (depending on the level of your class)  Some children may be able to copy the 

letters on their own while others may need to write one letter at a time as you do the same.   

 Say: 

Now you know a lot about how to solve problems.  We are going to go back to our class problem 

that we talked about earlier.  I am going to reread the list of ideas you had to solve this problem.  

When I am finished, we are going to see if any of our ideas use the key details we learned in the 

poem.  Remember that we can “talk, listen, think, and choose” to help us solve problems. 

 Remind children of the problem you brought to their attention at the beginning of this lesson  

(books not being returned to bins, puzzle pieces left on the floor, art center being messy, lids not 

put on play doh, etc.)  Get the list that the children brainstormed at the beginning of the lesson.  

Reread the list of ideas that the children brainstormed to solve the problem.  If any of the key 

detail words from the poem are there (talk, think, listen, choose), be sure to call attention to them.  

You could highlight them and praise the children for thinking of those important action words.   

 Now, add to the brainstormed list with any strategies that are based on talking, listening, 

thinking, and choosing.   

 Say: 

Now we are going to think about our class problem again.  I want you to remember the poem we 

learned and the strategies that we could use based on those key details of talking, thinking, 

listening, and choosing.  Let’s see if we can add any new ideas to our list of how to solve this 

problem.   

 Write their answers on chart paper pointing out the connection between their answers and the 

talk, listen, think, and choose strategies. Be sure to highlight in some way these words in their 

answers.  

As you do this, MODEL how to stretch out each word to hear the beginning or dominant sounds, 

filling in other hard to hear or difficult sounds without comment.  SCAFFOLD student ability to 

do this by making links to known words or resources in the classroom (for example, students’ 

names or alphabet picture cards posted in the room. (Appendix 6) 

 Have the class choose one or two and try them to see if they help.  Be sure to check again in a 

couple of days to see if these strategies have helped to solve the problem. 

 To Conclude Say: 

Today we revisited our “Problem Solving” Poem.  We reviewed the motions that help us 

remember the key details.  Then we completed a paper that will help us remember the strategies 

for solving problems.   

 Then give AP#2.   

 

AP #2:  

How do good writers use writing to supply information about the topic? 

Formative Assessment: Students will draw and write about being a good school citizen.   

 Say: 

Now that you know a lot about solving problems, you are going to draw and write to show me 

what you have learned about solving problems.  I am going to give you this paper and I want you 

to draw and write about how you could solve a problem.  It could be a problem in our classroom 

or on the playground.  It could even be a problem in the cafeteria or in the hallway.  First, I want 

you to draw what you would use to help you with that strategy.  Remember to look at the pictures 

of the mouth, ear, brain, and hand on the poem to help you remember.  Then I want you to write 
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about the strategy you would use.   

Formative Assessments: 

Formative Assessment #1: Show a picture of a mouth, an ear, a brain, and a hand along with other 

random pictures. Show these pictures in random order asking students if the picture you are showing 

them was a key detail from the poem. Have students respond with a thumb-up/down to see if students 

grasp the concept. Each time you show a picture that is a key detail, give them immediate feedback by 

pointing to the place in the text that corresponds to that picture.   If you notice that most children are 

having trouble remembering the key details of the poem, go back and read it again and do the motions to 

remind them. 

 

Formative Assessment #2: Students will complete the following sentence stem- “I can help to solve a 

problem when I _______.” (Appendix 4 - 5) Have students use the highlighted words from the poem: 

talk, listen, think, and choose.  
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Text Complexity Analysis of 

Talk and Work It Out (title) 

by Cheri J. Meiners (author) 
 Briefly describe the text (including whether the text is literary, informational, 

print, AV, audio, website, etc.):  Text is faction: an informational, fiction story.  

Text Description 

Meaning/Purpose: (Briefly explain the levels of meaning (Literary Text) or 

purpose (Informational text.)  

 

This book presents ways to solve problems by using respectable actions.  The 

purpose of the text is explicitly stated.  The book has a narrow focus.  The text is 

clear and concrete.  

 

Text Structure: (Describe the structure, organization, and other features of the 

text.)  

 

Connections between ideas are clear.  Pictures closely match the text and thus 

support the readers’ understanding of the text. 

 

Language Features: (Briefly describe the conventions and clarity of the language 

used in the text, including the complexity of the vocabulary and sentence 

structures.)  

 

These are basic sentence structures with primary vocabulary.  

 

 

Knowledge Demands:  (Briefly describe the knowledge demands the text requires 

of students.)  

 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud.  

Qualitative Measures 

Below are factors to consider with respect to the reader and task  

 

Potential Challenges this Text Poses (both knowledge and skill level 

challenges):  
   Knowledge/background challenges: 

No prior knowledge needed. Teacher will provide scaffolding throughout read 

aloud by modeling and thinking aloud. 

 

   Skills needed for comprehension:  

Teacher will provide scaffolding throughout read aloud. 

 

Major Instructional Areas of Focus (3-4 CCS Standards) for this Text:  
CC.K.RI.1- key details 

CC.K.RI.2- main topic 

CC.K.RI.4- unknown word 

CC.K.SL.1- collaborative conversations  

 

Differentiation/Supports for Students:  
Modeling, scaffolding, think alouds 

 

Considerations for Reader and Task 

Lexile and/or other Quantitative Measure of the Text, including length:  

31 pages 

Reading Level: Grade 1 

Interest Level: ages 4-8 

Quantitative Measure 
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Appendix 21 

 

Talk about the problem. 

 

Listen to understand. 

 

Think of ways to solve it. 

 

Choose the best plan. 
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Appendix 24 

 

Name __________________________ 

 

 
 

talk listen 

 
 

think choose 
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Acquisition Lesson Plan (EATS Format)           Kindergarten 
(Plan for the Concept, Topic, or Skill – Not for the Day)   Lesson Five: Template Task 

 
Pre-requisite Standards: N/A (this lesson is meant to be taught at the beginning of kindergarten, 

therefore no prior standards have been taught) 

---------------------------------------------------------------------------------------------------------- 

Essential Questions:   

How do good readers identify the main topic and key details of a text? 

------------------------------------------------------------------------------------------------------------------------------

What do students need to learn to be able to answer the Essential Question? 

Assessment Prompt 1: How do good readers identify the main topic and key details in a text? 

------------------------------------------------------------------------------------------------------------------------------ 

Standards:  

CC.K.RI.2- With prompting and support, identify the main topic and retell key details of a text.  

CC.K.W.2- Use a combination of drawing, dictating, and writing to compose informative/explanatory 

texts in which they name what they are writing about and supply some information about the topic. 

CC.K.W.8- With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question. 

CC.K.SL.6- Speak audibly and express thoughts, feelings, and ideas clearly. 

Activating Strategies:  

 Say: 

We have been learning all about how to be good citizens of our school and classroom.  We have 

learned some important words that help us remember what being a good citizen means.  Let’s 

look back at the words and talk about what they mean. 

 Say: 

Today you are going to learn a promise that you will say every day.  When we say it, we will 

promise to be good citizens of our class and our school.  In the promise are some important 

words.  Before you learn the promise, we are going to talk about those important words. 

 Preview domain vocabulary from the promise and relate it to previous lessons.  

 Say: 

One of the important words in the promise is “manners.”  We have talked about manners 

already.  I know that we made a web about manners.  (Point it out to the students.)  Turn and talk 

to your neighbor about manners.   

 MODEL: If necessary, model turning and talking with another adult in the classroom.  If no 

other adult is available, model it with a student.  Say something like: I remember when we read a 

book about using our manners.  I remember one manner was saying please and thank you. 

 Teacher should monitor student conversations.   

 Say: 

Raise your hand if you can tell me something about manners.   

 Continue with the other Domain Vocabulary: behavior, promise, respect, citizen.   

 

Key vocabulary to preview:  

Domain Vocabulary: manners, behavior, promise, respect, citizen 

Instructional Vocabulary: details, main topic 
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Teaching Strategies:    

Teacher read aloud, whole group discussion, shared reading, main topic/detail graphic organizer (list) 

------------------------------------------------------------------------------------------------------------------------------ 

Materials Needed: 

 Activating Strategy: 

 Prepare word cards for the Domain Vocabulary (Appendix 26).   

 Instructional Chunk #1 

 Chart paper 

 Write the Elementary School Promise (Appendix 27) on chart paper.  Highlight the important 

vocabulary words in another color.  (See Appendix 28) 

------------------------------------------------------------------------------------------------------------------------------

Instructional Chunk #1 (20 min):  

 Say: 

Today we are going to read the Elementary School Promise (Appendix 27).  I have written it on 

this chart paper.  The words in color are the ones that we have already talked about, the 

important vocabulary words.  Listen as I read it to you.  Think about the important vocabulary 

words and what it means to be a good citizen of our school. 

 Read the “Seaford Elementary School Promise” (Appendix 27) 

 Say: 

Now I am going to read the Promise again.  I am going to stop at the end of each line and we are 

going to talk about what it says about being a good citizen.  These are the key details of the 

promise.  They will help us figure out the “main topic’ of our Promise.   

 MODEL THINK ALOUD: Pause at the end of the first line and say: I heard the first line say 

that I promise to do my best work.  I think that means that whenever I am working, I will do my 

best.  That means I will color and write nicely and I won’t scribble.   

 Continue with the other lines.  At the end of each line, pause and have students repeat what a 

good citizen would do.   

 Re-read the promise, but this time pause to write down the details of how to be a good citizen in 

school in a list on chart paper (ex.do best work, use manners, respect others, etc.) 

 Say: 

This time when I read the Promise, I am going to stop so you can tell me what you hear about 

being a good citizen.  I am going to write it on this paper so we can make a list. These ideas are 

the key details of our promise.  They help us figure out the “main topic’ of the Promise.   Read 

the first line.  Stop and say: I heard the first line say that I am going to do my best work so I am 

going to write “do my best work” on our list. 

 As you do this, MODEL how to stretch out each word to hear the beginning or dominant sounds, 

filling in other hard to hear or difficult sounds without comment.  SCAFFOLD student ability to 

do this by making links to known words or resources in the classroom (for example, students’ 

names or alphabet picture cards posted (See Appendix 6 as ONE example) in the room.  

 Continue with the other lines of the promise, writing the ideas for being a good citizen on the list. 

 When you have finished, reread the list to the children.  Remind them that this list came from our 

Promise Appendix 27) and it tells us how to be good citizens of our classroom and our school. 

 To Conclude Say: 

Today we started learning our Elementary School Promise.  This will help us remember what it 

means to be a good citizen of our classroom and our school.  We will say it every day to help us 
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remember. 

 Then do AP#1. 

 

AP #1:  

How do good readers identify the main topic and key details in a text? 

Formative Assessment: Template Task 

Part 1- Thumb-up/down response: Read the following main topic choices and have students identify the 

one they think is the main topic of the Seaford Elementary School Promise.  

1. The main topic is how to ride on a school bus. 

2. The main topic is how to be a good citizen in school. 

3. The main topic is how to do your homework.  

 Say: 

I am going to read some sentences.  I want to see if you can tell me if they are the main topic of 

our Promise.  If you think it is a main topic of our Promise, put your thumb up.  If you don’t think 

it is the main topic, put your thumb down.  At the end, repeat the one that was the main topic.  

Have the children repeat it after you. 

 Then complete part 2 of this formative assessment.   

Part 2- Have students draw and write about being a good citizen of our school.  After making the list of 

ways to be a good citizen using the Seaford Promise with the kids in Instructional Chunk 1 the children 

will work on their own.   

 Say: 

Now you are going to draw and write about being a good citizen.  We have made a list of key 

details from our Promise that will help you think of ideas.  I want you to do this by yourself.  I am 

going to put the list away but I will leave the Seaford Promise up.  Let’s read it together again.   

When you get your paper, I want you to think about and answer this question.  How can you be a 

good citizen of our school?   

 Give the children paper.  Reread the question to them as often as needed as they work.   

 Say: 

Now I want you to draw a picture of you being a good citizen of our school.  You  know we have 

talked about many ways you can be a good citizen.  Think about the books we read, the lists and 

charts we made, and the Seaford Promise.  After you draw your picture, I want you to write 

about what you drew.  Tell us how you are going to be a good citizen of our school.   

Formative Assessments: 

Formative Assessment #1: Template Task 

Part 1- Thumb-up/down response: Read the following main topic choices and have students identify the 

one they think is the main topic of the Seaford Elementary School Promise.  

1. The main topic is how to ride on a school bus. 

2. The main topic is how to be a good citizen in school. 

            3. The main topic is how to do your homework.  

 

Part 2- Give students a blank sheet of paper.  Tell students you want them to draw and then write about 

a way they can be a good citizen of our school.  Ask students to draw a picture and write about one thing 

they can share. 

 DIFFERENTIATION: Allow for differentiated responses in the written product.  In 

Kindergarten, students are just beginning to write so any of the following response types are 
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acceptable as long as students have correctly identified a detail from the text: 

 Picture only with teacher transcription 

 Picture with beginning consonants only 

 Picture with dominant consonants only 

 Picture with semi-phonetic, phonetic, or conventional writing 

 SCAFFOLDING: Teacher can provide support to students as they write in the following ways: 

 Teacher transcription 

 Providing alphabet cards with pictures for each letter (Appendix 6) 

 Assistance segmenting the sounds in words 

 Assistance with letter formation 

 Providing a paper with the sentence stem “I can be a good citizen by ______.” 

 

Use Appendix 12 and provided anchor papers (Appendix 29) to measure performance on this task. 
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Appendix 26 

 

manners 

behavior 

promise 

respect 

citizen 
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Appendix 27 

 

Seaford Promise 
I pledge to do my best work. 

Use my best manners. 

Be on my best behavior. 

At all places and in all times. 

To respect the adults, students, and 

rules of my elementary school. 

Because this is my school. 

I am proud to be a citizen here. 

And I can make a difference each 

day. 
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Appendix 28 

 

Seaford Promise 

I pledge to do my best work. 

Use my best manners. 

Be on my best behavior. 

At all places and in all times. 

To respect the adults, students, and 

rules of my elementary school. 

Because this is my school. 

I am proud to be a citizen here. 

And I can make a difference each 

day. 
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Appendix 29 
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