Cognitive Coaching ahd Teachers as
Mentors




CONSIDER EACH METAPHOR
AND HOW IT WILL BE USED BY
THE MENTORING CADREYFEAT'ISQ




Mentors as Story Tellers

« What is my story and how does it make
connections to new teachers?

Molder of Dreams

« With a partner share a story that you will
use with new teachers as the year begins.



What comes to mind with this
metaphor?




PUOZZLE PIECES

—

When, if ever, do you thihk events might
require the mentor to force the puzzie
pieces together?

What would you do if @ mentor told you
that their hew teaCcher was wWorking oh a
completely different puzzle thah they were?
Ih other words, they feel as though they are
nOt Compatible as a matCh?
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o aéventors

What are some actions that tailors
perform that may be required oOf

mentors?



cConsideration

—

« Tailors must balahce making suggestions to
clients about current fashioh with the
Clients’ own preferences for length anhd fit.

« A mentor reports that he/she spent hours
suggesting strategies fOor g hew teacCher to
use ahd was upset because and the hew
teacher did not feel| compelled to use every
idea given to him/her. AS a lead mentor how
might YOu assist the tailor ih making
adjustments to his/her mentoring?



When during the mentoring process
are mentors asked to serve to
provide a mirror into practice?




consider

« TO serve as a mirror, helping a hew teacher
recreate ah image of himself or herself as
teacCher during a |essonh, @ mentor heeds
time to reflect themselves, as well as
dialogue with the new teacher.

« Being able to self-assess and reflect are

CritiCal aspects of DPAS

. How would

serVing as @ mirror potentially serve to help
the hew teaCher become more effective
during the evaluation process?



What types of interior designhing

.r - h Might You heed as You work with hew
e 0 teachers? Is the interior always that
N Of the hew teacher?







cCoghitive CoacChing Poster

—

« After eaCh section Of the presentation ]
will stop ahd your team will be given time to
work on Creating a graphiC or graphiC
orgahizer that reflects what you have
learned about CC and applying it ih both
the mentoring ahd ClassSroom

settings.



What a Cognitive Coach Does

- They do hot make anhy Value judgments; the
other person has to judge for himself.

- They use silence after posing a question to
allow the person to think.

« They do not give advise or
recommendations; instead they ask the
person to suggest what should be done.

« They have strategies in mind but allow the
person to identify them or seek them.



continued...

They are active listeners that reflect back
what the person said and seek ClarifiCation
T

he conhversation seems |ike @ SOCratiC
dialogue form Of ihquiry




How Cognitive Coaching is {Jnigue

« Tt mediates invisible, interhal mental
resources ahd intellectual functions.

« Tt holds that a person’s aCtions are
InFluenced by internal forces rather thah
over behaVviors.

« Helps the person to take aCtioh toward his
Or her g0als while simultaheously helping
that person to develop expertise in
planhing, reflecting, problem solving, and
decision making.



continued...

—

« Takes a honjudgmental Stand ahd uses tools
Of reflecCtive questioning, pausing,
paraphrasing, and probinhg for SpecCifiCity.

« The mission is to produce self-directed
persons with the coghitive CapacCity for high
performance. They are able to self-monitor
and self-modify.



Coaching Metaphor

—

« Gtage Coach- A means of conveyance.

« “TO COaCh meahs to convey a Valued
Colleague from where he or she is to where
he Oor she wanhts to be.”

« The ultimate purpose is to enhanhce the
person’s self-directedness: the ability to be
self-managing, self-monitoring, and self-
modifYing.



Why Coaching? i

« Teachers want and need support.

« Coghitive Ccoaching enhances the
Intellectual CapacCities Of teachers, wWhich in
turhs produced greater intellectual
achievement in students.

« Few educational inhovations achieve their
fuUll impact without @ CoaChing Component.

« FeedbaCk is the energy source Of Self-
renewal.




TResearch

« Demonstrates that teachers with higher
conceptual levels are more adaptive and
flexible in their teaChing style. They aCt in
aCcordance with disCiplined commitment to
human values, and they produce higher
achieving students who are more
cooperative ahd involved in their work.



Comments on Results

- ] became much Clearer about my plahs ahd
how tO aChieve them.

. ] felt that the coach understood my
problem and the g0als T had inh mind. T have
a better hahdle oh my problem how.”

« The coach really made me think. She made
my braih “sweat.”

« T wanht to Know how ] Cah learnh to use this
process ih my Classroom!



GraphiC Time 1

« Divide your Chart paper into four sections.

« In the upper |left hahd side Create a SraphiC
tO0 represent the section just discussed.

» You must use symbols, hot words. You may
use Captions.

- How is Coghitive Coaching (Jnique?



“Khowledge is g rediscovery of our
ownh insights.”

Plato




Attributes of Meditative

Questioning —

« Meditative questioning is intentionally
designhed to engage and tranhsform the other
person’s thinking. They must meet at |east
three Criteria.

« They are invitational ih tohe and form.
« They engage specCifiC Complex coghitive
operations.

- They address content that is either external
Or ihterhal to the other person.




Credible Voice

« A VoiCe that Zaihs attention ahd give
direction. Characterized by a limited ranhge
Of modulation and a tendencCy to €0 up ahd
down in intohationh at the end Of a
sentence. (Imagine a hewsCaster reporting
news.)

« TUrh to g parther and repliCate this type of
VoicCe.



ApproaChable Voice

—

- The voice used in coaching. Characterized
bY 3 wide range of modulationh and a
tendency, at time, to rise in inflection at
the end Of the sentence.

« Repeat the two sehtences oh the hext side
tO Your parther in the approaChable voice
Ffirst anhd then the Credible voice?

. TWhat are your reactions to the same
question in each tone?



« J observed your Class today anhd three
students were out of their Seats.

- What caused that to happen?

- TWhat Will You do about it tomorrow?



Paraphrasing

« You're suggesting...
« You’re proposinsg...
- GO0, You are wondering about...

. Your hunch is that...

—




Clarifying

—

« Vague action words

« This refers t0 unspecCified verps, such as
think ahd uhderstahd, ahd the also Ssighal
deleted information.

T.: “T wWant the scudents to unagerscand.”

C.: “UWhat will you see them doing when they
are understanding?”



Clarifying

—

« Rule words

- Phrases like “] can’t”, “we shouldn'tt”, “It
happens all the time” should alert the CoaCh
that the person is limiting thinking and
posSibly working with distorted perceptions.

T.: “UWe shoulap'tt”

C.: “What would bappen iF we dia? U/ho maoae
up that rufle?”



Clarifying

« Distortions or generalities will sometimes be
masked by comparisons. The person does
nOt elaborate t0 whom Or to what he IS
comparing students.

—

T. : “Rebeccas /s getting g/onsg much beccer.”
C. : “Better thoh what?”



Filters and Distortions

» Vague nhouns or pronouns

CIarifying vVague houns and pbrohouns supplies
ImiSsing data and provides more precise
INFOorMmation.

T. :“The textbook
C.: ‘“Which textbook?”



Providing Data ahd Resources

« Providing data hoh-judgmentally means that
9 CoacCh makes it possible for the Ccolleague
t0 aCquire the data needed to deduce the
relationships.

« During the plahhing conference the coach
invites the teacher to identify what
information is desired, whenh is should be
Ccollected, and in what format the data Will
be recorded.



Examples of Data- Plahning

. “Tell me what you want me to record about
scudent responses that will be of help to your
unaerstandaing of theilr pigper lever of
tHinKing.”

« “CO, myJjob is to keep a tally on this searing
ChHart of whHich scudents are ensgaged and
whHich are note.”

« “Uhen in the lesson do you want me to record
your dairections” Just at the beginhing when you
are outfine their assignment, or throusghout the
entire lesson whHenever you give a direction?”



EXamples of Data-Observed

“You asked three questions withinh the first
five mihutes of your |esson.”

“OFf the six students you wanted me to
observe, EriC spoke four times, Sarah spoke
two times, ahd Sean spoke once, ahd the
remaining three did hot speak at all.”

“Here is @ map Of Yyour Classroom showing
where you moved. Each CirCle ihdiCates
where you stopped ahd interacted with
students.”



Examples of Data Self-Coaching

. “What information do you have about these
students that Will guide your |esson design?”

- “WWhat indiCators Will You be aware Of to let
you Khow your are achieving the stated
g04a|8?”

« “How will You monitor your ownh pacCing to
accomplish your stated g0als within the
time Constraints?”



EXamples of Data- Reflective

—

« During the post conference, the Coach
mediates the aCquisition Of data by drawing
forth anhd focusing on the information
gathered by the teaCher during the event.

“How much time did you spend explaining the
tasR?”

“Uhat indicators were you aware of that et you
Khow the Zroup ungerscood thHe task?”

“Uhat data were You Collecting during the lesson
that InfFormed any chanses that You made as
the lesson progressedr”



GraphiC Time

« In the upper right hand section Of your
graphiC, please Capture the followinsg.

. Tllustrate some of the tools that need to be
included in the Mentor’s Toolbox>



Trisy

Just as g picture is drawn by and

. artist, surroundings are Created by
..... L the activities of the mind.”



TResponse BehaVviors

- Silence through wart time and liIstening

A Cknowledqge both verbally and non-verbally
Paraphrasing

ClariFying

Providing data and resources that Facilitace

the aCGUISItIon OF Ihformational throush
primary and secondary sources



Cafe and Trusting

—

« A safe, trusting relationship exists when
you Khow what the other personh expects of
you. Whenh expecCtations are unclear, you
spend your energy ahd mental resources
interpreting cues about what the other
person wants ahd detecting any hidden
agendas.”

- What does this say about evaluation?



CritiCism and Praise

Text pages 111 ahd 112

“Praise and CritiCism aCtually adetract from
the trusting reflationship and should be
gvoidged. /Vore powerful afterhati/ves are to
paraphrase, acknowledee, empathize,
convey positive regard or Just use sifence.”



ThVitational Rules

« Plurals are used to invite multiple concepts-
“IWhat are your goals for this lesson?”

“What alternatives are your considering?”

- Tentativeness

“UWhat conclusions might you drow?”

“Uhat may indicate pis acceptance?’
 Dependent clauses and prepositional phrases
As you think about...”

“4s you consiger...”

‘G/vVen whHat you khow about the children’s
aevelopmentsl levess...”



Exterhal or Ihterhal Content

« EXternal content is what is going on in the
environment around, ahd thus outside, the
person.

- Internal content is What is going on insider the
person’s mind and heart; Satisfaction,
puzzlement, frustration, metacognition,
Intentions, decisions.

+ Questions that most effectively mediate
thinhKing link internhal content with external
content.






coghitive Maps

—

« All behaVvior is based oh rather simple
cognitive maps Of reality.

hen considering pacing mental Constructs
guided the teacher’s behavior toward the
entire Class. This illustrates how teachers
make Simple cognitive maps to deal with
complex Situations. (Flexibility and
responsiveness)



Talking Aloud

« Talking aloud about their thinking ahd their
decisions about teaChing enhergizes teachers

and Causes them to refine their cognitive
Maps.



Invisible Cognitive SKills

« Certain invisible cognitive sKills drive teaching
performanhce.

These SKills influence teachers’ Classroom behaviors,
studgents’ Classroom behaviors, student achievement,
gnaj, reciproCally, teachers tirougf) processes and

el/efs.”

These Cah be categorized /b Four domains-
Proactive- planhed before teaching
Interactive- OCCUrs during teachHing

Reflective- occurs when the teacher recalls and analyzes
the [esson

Projective- used to synthesize and apply 1earhing and plan
PEXt STEPS.



Three Ways of Khowing

—

« [LinguistiC
« Non-linguistiC
. Affective

All information is perceived by the senses
passes through these three processors ahd
IS encoded in linguistiC representations,
sensory images, Or affective
representations.

TEXT example page 150



GraphiC Time

« In the lower right hand side of the
orgahizer illustrate some ways that the
discussion in this section reflects teaching
practices in Compohent Two Of the
Pramework for Teaching.






Plahning

—

« ANntiCipating, predicting, ahd developing
precise desCriptions Of student’s |learhing that
are to result from instruction.

- Tdentifying student present Capabilities or
entry khowledge.

« Envisioning precisely the CharacCteristiCs Of an
InStrucCtional sequence or strategy that Will
most likely move students from their present
Capabilities toward immediate ah |ong-range
Instructional outcomes.

« ANtiCipating a method of assessing outcomes.



~—

« Planning demands that teachers exercise
perceptual flexibility by engaging multiple
perspectives, multiple ahd simultaneous
outcomes, and multiple pathways to [earhing
ahd demonstrationh Of |earhing.



Some Guided Practice

Remember to consider how You feel
and reaCt in eaCh of the roles.




Kegan

« WWhenh one’s thinKing is freed from the
certainties of right ahd wrong, Comparison
IS @ State Of being, and ohe Can Compare
gudsge) actions with stahdards without
either blame Or praise.

« TF this is true, theh how will the use of
rubriCs Chanhge evaluation Of Staff?



Drop Down and Debrief

Please meet with the other team as
directed.

Follow these steps:

One group Will “drop” the orgahizer on the
£loor.

Team Ohe will explain their responses to the
upper Sections of the orgahizer.

Team Two Will explaih their orgahizer for
the

lower two sections of the organizer.



Cee you oh Friday.




