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THE NEWARK PUBLIC SCHOOLS DISTRICT

MISSION STATEMENT
The Newark Public Schools District’s mission is to develop a productive citizen who is distinguished in all aspects of academic endeavors and willing to challenge the status quo in our society.  We are committed to ensuring that our policies and practices will prepare our students for a world that is increasingly diverse and knowledge driven. We expect our schools and classroom environments to be emotionally safe and intellectually challenging. We pledge to partner with parents, groups, and organizations that add support to the mission by changing hearts and minds to value education.

Dr. Clifford B. Janey

State District Superintendent

GOALS AND GUIDING PRINCIPLES

Reaching for the Brass Ring

GOALS

· Goal 1
IMPROVE STUDENT ACHIEVEMENT
Provide all students with equal access to opportunities that demonstrate high academic standards, high expectations, instructional rigor and alignment with the NJCCCS, and which embody a philosophy of critical and creative thinking.

· Goal 2
DEVELOP STUDENT MORAL AND SOCIAL RESPONSIBILITY
Equip students to be productive citizens by addressing needs, enhancing intellect, developing character, and instilling pride and hope.

· Goal 3
STRUCTURE THE ORGANIZATION TO BE EFFICIENT, EFFECTIVE AND ALIGNED WITH THE DISTRICT MISSION
Allocate and align resources on the basis of student needs with high achievement as the ultimate goal.

--Schools and district offices will have effective and efficient programs, processes, operations and services to assure that all students and other customers will have access to certificated, highly trained professionals.

--Budget and fiscal systems will support the focus on student achievement through timely and accurate processing of documents.

·  Goal 4
ENFRANCHISE COMMUNITY / EMPOWER PARENTS

Engage community and family in meaningful decision-making and planning for Newark children.
GOALS AND GUIDING PRINCIPLES

Reaching for the Brass Ring

GUIDING PRINCIPLES

· FOCUS ON STUDENTS

Every Newark Public Schools employee must be committed to high achievement for all students and assume responsibility for that success.  Everyone clearly communicates the vision, focus, and goals of the district.  All district policies, procedures and activities are aligned in support of student achievement.

· HIGH EXPECTATIONS / STANDARDS DRIVEN

All district personnel are constantly analyzing data and feedback to ensure high standards and support to enable all students to be successful.

All school communities are constantly monitoring data and feedback to ensure that each student has the necessary personalized support and quality-learning environment to meet high standards and expectations for learning.

· CARING AND SAFE ENVIRONMENT

The district is committed to safe, clean, aesthetically pleasing educational work environments.  Students’ and employees’ diverse backgrounds, abilities, interests, and needs are respected.  Structures and practices that promote personalization and equity of access are provided.

· SHARED DECISION MAKING
The district participates openly and honestly in productive, collaborative and reflective communication and systemically solicits feedback from multiple stakeholders.  Systemic feedback loops are established to ensure that all stakeholders (including district offices, administrators, teachers, parents and students) are engaged in dialogue for the purpose of shared decision-making.

CURRICULUM COMMITTEE
Mr. Christian O’Neal – Teacher of Social Studies, Science Park High School
Ms. Mary Leotsakas – Teacher of Social Studies, University High School
Mr. Michael Iovino – Teacher of Social Studies, Technology High School
Ms. Elizabeth Crespo – Supervisor, Office of Social Studies/Multicultural Education 

Newark Public Schools
World History Grades 6-7

Course Philosophy
The philosophy of this course is one that fosters, for all students, the ability to demonstrate knowledge of World History in order to understand life and events in the past and how they relate to the present and future.  This historical comprehension should serve students in several ways:

· As a learner, the student will have the opportunity to master chronological, spatial, and critical thinking skills. They will compare the present with the past and evaluate consequences of historical events. They will learn how to identify bias and prejudice in historical interpretations, and how to distinguish a valid argument from a false argument in historical interpretations. They will learn how to develop an argument based on primary and secondary sources.

· As a citizen, the student will develop an appreciation of the complexities and dynamics of his/her society and community by understanding the historical evolution of the global community. They will relate current events to the physical and human characteristics of places. They will be able to interpret changes in demography and the tensions caused by demographic shifts. The student will also develop an understanding of the potential for influence individuals and groups have in effecting change throughout the world.  
· As a human being, the student will begin to comprehend the various material and cultural forces that enrich the historical process. They will critically analyze historical events from a multicultural perspective. They will also learn how to do historical research, effectively use evidence, and determine historical point of view and interpretation.  The student will also identify the role that conflict and resolution play in the accurate study of historical events.  They will apply their historical arguments in oral and written presentations, and in group discussions. During the process of mastering the content and skill goals of this course, the student will develop the confidence and knowledge base with which to teach, learn, and work in our global community.  
Historiography is the use of chronological thinking in conjunction with historical comprehension, historical analysis, and interpretation to conduct historical research for decision-making and the analysis of historical issues. Students will practice the use of historiography.  Therefore, the students will understand that:

1. The study of history involves evaluation, analysis, interpretation, and argumentation using written, oral, and visual sources. 

2. Historical perspectives are ways of viewing history from many different points of view based on gender, race, ethnicity, social status, and distance from the historical event.  Students will develop their own arguments using primary and secondary sources.

3. In order to understand contemporary issues and problems confronting people today, we need to take into account their history, culture, and context. 
4. To study history we need to examine the perspectives and assumptions of the people who experience these events.
Newark Public Schools

World History Grades 6-7

Course Description

A course in World History would be incomplete if it ignored the many facets of social studies.  To that end this course includes subjects such as Civics, Geography, Economics, and of course, World History.  This course of study examines major turning points that shaped the modern world. It is meant to be divided between the sixth and seventh grades. At the sixth grade level the course covers topics, from the Prehistoric period through the emergence of classical Mediterranean civilizations.  In the seventh grade the course covers topics from the rise and fall of Rome through the Age of global encounters. Since modern culture, society, and politics have become increasingly global in character this course examines the world's history and the major issues confronting its people. The topics selected for study in this course include ideologies, political events, social trends, economic systems, and creative expressions drawn from major world cultures.  Integrative thinking, critical analysis, research skills, and ethical awareness all play a role in students' exploration of the human past within the scope and sequence of this course. 

Our study of World History is designed to encourage instructors to prepare lessons that facilitate relevant connections within and across disciplines.  Activities and resources provided recognize the need for differentiated instruction to meet the needs of each student and ensure student success.  During the process of mastering the proficiencies and goals of this course, the student will develop the confidence and knowledge base to teach, learn, and work in our global community.

In addition this course encourages student experience with performance/project based assessments (e.g. Debates, Web based assignments WebQuests, DBQs), reading, writing and thinking skills that will increase the likelihood of student success on city and state and national assessments.  

Recommended Textbooks/Resources
This curriculum guide should be supplemented by the text World History, with multiple supplementary resources.  The required student text for this course is:
World History. (2008). Austin, TX: Holt, Rinehart & Winston. ISBN # 978-0-03-099610-8.   

Recommended Resources 
· Allen, Janet & Landaker, Christine. (2005). Reading History: A Practical Guide to Improving Literacy. Oxford: Oxford University Press. ISBN: 0195165969.
· Levstik, Linda. (2005). Doing History: Investigating with Children in Elementary and Middle Schools, 3rd. ed. ISBN: 0805850724
· Roupp, Heidi.  (1997).  Teaching World History: A Resource Book (Sources and Studies in World History).  Armonk:  M. E. Sharpe. ISBN#9781563244193

· Stearns, Peter N.  (2007). World History in Brief: Major Patterns of Change and Continuity, Combined Volume. Upper .Saddle River:  Prentice Hall. .ISBN# 9780321488312

· Carey, John.  (1997). Eyewitness to History. New York:  HarperCollins.  ISBN# 9780380729685
· Bauer, Susan Wise. (2007). History of the Ancient World: From the Earliest Accounts to the Fall of Rome. New York:  W.W. Norton and Co.ISBN# 9780393059748

· MacQuarrie, Kim.  (2008).  The Last Days of the Incas.  New York:  Simon and Schuster, Inc.  ISBN# 9780743260503
· Thornton, John.  (1998).  Africa and Africans in Making of the Atlantic World, 1400-1800. New York: Cambridge University Press.  ISBN# 9780521627245
· Gilbert, Erik.  (2008).  Africa in World History.  Upper Saddle River:  Prentice Hall.  ISBN# 9780136154389
Further Recommended Online Resources 
NJ Standards Clarification Project Phase I
NJ Professional Education Port 
NJ DOE Grades 5-8 Assessments (NJ ASK)
Notable Social Studies Tradebooks for Young People


Encyclopedia of World History
British Museum Interactive Museum
HyperHistory- Reference
Rubrics
Printable Maps
Primary Sources
Creating DBQ'S 

Building Vocabulary in the Content Areas
Essay Mapping            

Take Five: Five Lessons for Notetaking Fun
Reviving Reviews: Refreshing Ideas Students Can't Resist
Middle School Assessment Guide
MiddleWeb History and Social Studies Resources
Browse the World by Historical Periods
Interviewing Historical Sources
Guidelines for Teaching History in Schools (NCHE)
Ancient History Sources
AP World History Course
History's Happening
Discovery School
Early Humans Links
Ancient Civilizations.

Ancient Classical History
Major World Religions
Ancient Mesoamerican Civilizations
Teachers Guide to West Asia
Teaching About China
Teaching About Africa
The Reformation
MR Donn: Ancient History Pages
The Virtual Classroom of Mr. Dowling
Student Games and Activities
Quiz Hub – Online activities for students
Fact Monster: By Pearson 

Course Proficiencies
These proficiencies are best applied within the curriculum, not as standalone exercises.  Teachers will find this will improve their pacing and promote interdisciplinary units of study.
Grades Six and Seven 
Geography

Learners will distinguish among the distinct characteristics of maps, globes, graphs, charts, diagrams, and other geographical representations.

Learners will use geographic tools and technologies to pose and answer questions about spatial distributions and patterns on Earth

Learners will distinguish among the major map types, including physical, political, topographic, and demographic.

Learners will describe how the physical environment affects life in different regions.

Learners will describe how physical and human characteristics of regions change over time. 

Learners will analyze the impact of various human activities and social policies on the natural environment.

Civics

Learners will discuss the sources, purposes, and functions of law and the importance of the rule of law. 

Learners will describe the underlying values and principles of democracy and distinguish these from authoritarian forms of government.

Learners will analyze how nation-states interact with one another through trade, diplomacy, cultural exchanges, treaties or agreements
Economics

Learners will describe how inventions and innovations have improved standards of living over the course of history.

Language Arts Literacy

Learners will recognize and use common print formats to obtain information (e.g., newspapers, magazines, electronic sources). 

Learners will apply graphic organizers to illustrate key concepts and relationships in a text. 

Learners will recognize and understand historical and cultural biases and different points of view.

Learners will make inferences using textual information and provide supporting evidence.

Learners will recognize common organizational patterns in text that support comprehension (e.g., headings captions).

Course Proficiencies cont’d

Grades Six and Seven 
Geography

Learners will distinguish among the distinct characteristics of maps, globes, graphs, charts, diagrams, and other geographical representations.

Learners will use geographic tools and technologies to pose and answer questions about spatial distributions and patterns on Earth

Learners will distinguish among the major map types, including physical, political, topographic, and demographic.

Learners will describe how the physical environment affects life in different regions.

Learners will describe how physical and human characteristics of regions change over time. 

Learners will analyze the impact of various human activities and social policies on the natural environment.

Civics

Learners will discuss the sources, purposes, and functions of law and the importance of the rule of law. 

Learners will describe the underlying values and principles of democracy and distinguish these from authoritarian forms of government.

Learners will analyze how nation-states interact with one another through trade, diplomacy, cultural exchanges, treaties or agreements
Economics

Learners will describe how inventions and innovations have improved standards of living over the course of history.

Language Arts Literacy

Learners will recognize and use common print formats to obtain information (e.g., newspapers, magazines, electronic sources). 

Learners will apply graphic organizers to illustrate key concepts and relationships in a text. 

Learners will recognize and understand historical and cultural biases and different points of view.

Learners will make inferences using textual information and provide supporting evidence.

Learners will recognize common organizational patterns in text that support comprehension (e.g., headings captions).

Curriculum Units/Essential Questions
Sixth Grade
STRAND A:  The Birth of Civilization to 1000 BCE  

How does the natural environment shape human settlement?

How has the changing relationship between human beings and the physical and natural environment affected human life?

How have the use of tools changed the relationship of humans to their natural environment and one another?

What is civilization and how has it been defined?

Why do humans trade with one another?

STRAND B:
Early Human Societies to 500CE    

How have changing ideas of morality and spirituality shaped history?

How does the natural environment shape human settlement?

How have the use of tools changed the relationship of humans to their natural environment and one another?

What is the difference between equity and equality?

Why do civilizations decline and perish?

How do styles of governance and politics impact social and political relations between people and groups?

What methods have certain groups used to impose and maintain their power over other groups?

Are individuals as important as underlying structures in explaining change?

What is the role of exchange and assimilation in human cultural development?

How and why do societies change?

Why do civilizations decline and perish?

What is the role of gender and ethnic relations in the shaping of a culture?
Seventh Grade

STRAND C: Expanding Zones of Exchange and Interaction to 1400 CE(AD)    

How does the natural environment shape human settlement?

What is the role of exchange and assimilation in human cultural development?

Why did humans trade with one another?

How have exchanges between societies become increasingly more complex?

Why is there political and social conflict?

Are individuals as important as underlying structures in explaining change?

What methods have certain groups used to impose and maintain their power over other groups?

How does religion influence the development of individual societies as well as global processes?

How has the use of tools changed the relationship of humans to their natural environment and one another?

How do styles of governance and politics impact social and political relations between people and groups?

How have human views of the world, nature, and the cosmos changed?

Why do civilizations decline and perish?

How have changing ideas of morality and spirituality shaped history?

How does the nature of political and social institutions reflect the quality of class, racial and gender relations?

Curriculum Units/Essential Questions  cont’d
STRAND D:
The Age of Global Encounters (1400-1750)
     
How does economic choice affect the relationship between people and nations?

What is the role of exchange and assimilation in human cultural development?

How does technological innovation change the relationship of humans to their natural environment and one another?

How does the natural environment shape human settlement?

How have exchanges between societies become increasingly more complex?

Why do civilizations decline and perish?

What methods have certain groups used to impose and maintain their power over other groups?

Why is there political and social conflict?

How do human views of the world, nature, and the cosmos change?

*The following standards should be introduced throughout the entire course of study*

Geography

Why are maps and globes essential tools in recording and understanding history?

How do patterns of human settlement and migration affect the development of communities and nations?

How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?

Economics

How do societies attempt to satisfy their wants and needs?

How does the allotment of resources affect the nature of society, its growth and change?

How do people respond to economic incentives?

Civics

What purpose(s) does government serve?

How do government and law reflect societal morals and ideals?

What is the role of the individual in governance?

Historical Thinking Skills

How can we distinguish between fact and opinion?

Why should we consider human perspective in history recording?

How can we formulate a position or course of action on an issue?
Course Pacing

SIXTH GRADE                                                         
 SUGGESTED PACING




1 session = 40 minutes

Geography Skills     














12 -14 Sessions

· Using maps and other geographic representations, tools, and technologies to acquire, process, and report information.

5 class sessions

· Describing the physical and human characteristics of places.








3 class sessions

· Describing characteristics, distribution, and migration of human populations on Earth's surface.




2 class sessions

· Applying geography to interpret the past.











2 class sessions*

     *link to each unit

STRAND A:  The Birth of Civilization to 1000 BCE                                                                                                                   
29-35  Sessions

· Early human development, including the development of language and writing 






3 class sessions
· Prehistoric Times: Adaptation to new environments, tool making, migrations







3 class session

· Locations of early agricultural settlements 











3 class sessions
· Hunter/gatherers and Agrarian communities

                                                       





5 class sessions


· Major ancient civilizations including Mesopotamia (e.g., Hammurabi's Code), Egypt, the Indus Valley, 

         
   
15 class sessions

the Yellow River, Kush (Nubia).

STRAND B:
Early Human Societies to 500CE     









30-35 Sessions

· Origins, beliefs, teachings ,influence and spread of the major world religions and philosophies




10 class sessions
(Judaism, Islam, Christianity, Confucianism, Daoism, and Buddhism, etc.)

· Influence of Confucianism, Daoism, and Buddhism on the formation of Chinese civilization





5   class sessions
· Ancient Civilizations: Greece, Rome, Persia, Mesoamerica, Asia, Mesopotamia






15 class sessions
SEVENTH GRADE                                                                    SUGGESTED PACING


            
1 session = 40 minutes

STRAND C:
Expanding Zones of Exchange and Interaction to 1400 CE (AD)


            

55 – 60 Sessions

· Decline of Roman civilization












5 class sessions 
· Muslim Empires and the influence of Islam











5 class sessions
· Golden Age in China, spread of Chinese civilization to Japan, Korea, and Southeast Asia the rise of the Mongol Empire 

10 class sessions
· Evolution of significant political, economic, social and cultural institutions and events that shaped 




10 class sessions
European medieval society(feudalism and manorialism, the Crusades, the rise of cities, and changing technology)
· West African Empires of Ghana, Mali, and Songhai










10 class sessions
· Medieval origins of constitutional government in England









5 class sessions
(e.g., Edward I, Magna Carta, Model Parliament of 1295, Common Law).
· Mesoamerican Empires – Mayans, Olmec











5 class sessions
STRAND D:
The Age of Global Encounters (1400-1750)








30 - 60 Sessions

· Oceanic travel and exploration in the 15th and 16th centuries, - inventions, explorations, major trade routes



10 class session
· Significant contributions of the Renaissance and Reformation to European society, including major achievements 


10 class sessions
in literature, music, painting, sculpture, and architecture

· Social and political elements of Incan and Aztec societies, including the major aspects of government, the role of 


10 class sessions
religion, daily life, economy, and social organization

STANDARD 6.1 Social Studies Skills
ALL STUDENTS WILL UTILIZE HISTORICAL THINKING, PROBLEM SOLVING, AND RESEARCH SKILLS TO MAXIMIZE THEIR UNDERSTANDING OF CIVICS, HISTORY, GEOGRAPHY, AND ECONOMICS.

Descriptive Statement

The purpose of this standard is to develop the requisite skills needed to fully appreciate, comprehend, and apply knowledge of the other five Social Studies standards: Civics, World History, United States and New Jersey History, geography, and economics. These skills must be integrated across all five standards. Students must understand basic concepts such as time, location, distance, and relationships and must be able to apply these concepts to the study of people, places, events, and issues. These skills focus on the importance of historical research as well as the need to distinguish fact from fiction and to understand cause and effect. These skills should not be taught in isolation; rather, students must use these skills in the study of all social studies disciplines.
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. STANDARD 6.2 CIVICS
All students will know, understand and appreciate the values and principles of American democracy and the rights, responsibilities, and roles of a citizen in the nation and the world.

Descriptive Statement

The purpose of this standard is to prepare students to be informed, active, and responsible citizens in the American democratic republic. It is essential that students have an understanding of the historical foundations, underlying values, and principles upon which the American system of representative democracy is based. Before citizens can make informed, responsible decisions as voters, jurors, workers, consumers, and community residents, they must have an understanding and appreciation of the fundamental concepts, laws and documents which form the American heritage including the Declaration of Independence, the United States Constitution, and the New Jersey State Constitution. Students must understand how a representative democracy works and the value of citizen participation in the nation, state and local communities. In addition, students must also be prepared to serve as global citizens; that is, students must be aware that the United States has a significant impact on the rest of the world, and conversely, the rest of the world impacts the United States. Technological advances bring the world to our doorstep. International education enables students to broaden their understanding of global issues that impact their life as Americans.

The study of politics, government, and society should start in early elementary grades with the identification of the need for rules, laws, and structures for decision-making or governance, and proceed through upper elementary grades to identify key documents and ideas that express democratic principles. Intermediate students should examine the various forms of government, the functions of the various branches of our federal government, as well as local and state levels of government. They must understand the ongoing need to balance individual rights and public needs. High school students should build on their prior knowledge and skills by analyzing the scope of governmental power, the spectrum of political views, and how the United States functions in a global society. Students should be encouraged not only to learn about how government works but also to apply their knowledge and to use their critical thinking, listening, and speaking skills to better understand the value of citizen participation in a representative democracy. 




 

STANDARD 6.3 World History 

Descriptive Statement

This standard includes content relating to eight periods of world history, the first four; The Birth of Civilization to 1000 BCE (BC), Early Human Societies to 500 CE (AD), Developing Human Societies to 1400 CE (AD), The Age of Global Encounters (1400-1750) are covered in this curriculum.  Students in grades 6 and 7 study the first four periods from the birth of civilization to the age of global encounters.  Throughout the teaching of history, teachers are encouraged to connect events being studied to similar occurrences at different times in history and to current events. Teachers should endeavor to address the following critical questions of historical study: 

Are there general lessons to be learned from history?
How and why do societies change?
What is civilization and how has it been defined? Why do civilizations decline and perish? 
Why is there political and social conflict?
How does religion influence the development of individual societies as well as global processes?
Are individuals as important as underlying structures in explaining change?
How have social institutions and groups failed to function in a positive way when people have behaved in cruel or inhumane ways?
How have people worked to combat instances of prejudice, cruelty, and discrimination?
The history topics listed for each of the five eras of world history are organized around the following geographic areas: Eastern Europe, Western Europe, East Asia, Africa, the Middle East, North America, and Latin/Mesoamerica. They are grouped around the following topics:

· Study of a particular civilization 

· Specific structures within the civilization (political, social, economic) 

· Comparative civilizations/societies 

· Connections among civilizations 

· Global processes such as trade, conflict, and demographic change 

· World religions 

· Humanities: arts, sciences, and culture 

Students need to learn critical and historical thinking as they study history and cultures, the role of geography and the development of social, economic and political structures throughout the world at various times. There should also be a balanced look at some of the political, social, cultural and technological changes that occurred in Europe, Africa, the Middle East and Asia and the Americas from earliest times to the present. Students should trace the evolution of selected important ideas, beliefs, practices, and technologies as they shaped major developments.



  
 
 
 
 
 
  

 
 
STANDARD 6.3 World History 

The following section provides the curriculum guidelines for Seventh Grade Instruction.

Seventh Grade

STRAND C: Expanding Zones of Exchange and Interaction to 1400 CE(AD)    

How does the natural environment shape human settlement?

What is the role of exchange and assimilation in human cultural development?

Why did humans trade with one another?

How have exchanges between societies become increasingly more complex?

Why is there political and social conflict?

Are individuals as important as underlying structures in explaining change?

What methods have certain groups used to impose and maintain their power over other groups?

How does religion influence the development of individual societies as well as global processes?

How has the use of tools changed the relationship of humans to their natural environment and one another?

How do styles of governance and politics impact social and political relations between people and groups?

How have human views of the world, nature, and the cosmos changed?

Why do civilizations decline and perish?

How have changing ideas of morality and spirituality shaped history?

How does the nature of political and social institutions reflect the quality of class, racial and gender relations?

STRAND D:
The Age of Global Encounters (1400-1750)
     
How does economic choice affect the relationship between people and nations?

What is the role of exchange and assimilation in human cultural development?

How does technological innovation change the relationship of humans to their natural environment and one another?

How does the natural environment shape human settlement?

How have exchanges between societies become increasingly more complex?

Why do civilizations decline and perish?

What methods have certain groups used to impose and maintain their power over other groups?

Why is there political and social conflict?

How do human views of the world, nature, and the cosmos change?

 
  
  
  
  
  
 
 
 
 
 
STANDARD 6.5 ECONOMICS
All students will acquire an understanding of key economic principles.
Descriptive Statement
Economics is the study of human behavior in relation to scarce resources. It is also about responsible citizenship. Effective economic decisions within the roles of consumer, producer, saver, and investor are more likely to be made if students understand economic concepts and their applications. The understanding of economic principles, concepts, and analytical tools is also essential for career development and financial success in the 21st century. Our students live in a world of increasing global interdependence.

Students also need to understand that the economic decisions of institutions, governments, and individuals can have immediate and far-reaching impacts. Another goal of this standard is to provide students with the necessary economic knowledge and skills for a full understanding of political, social, and historical events. These events are often incompletely or inadequately understood without a firm grasp of their economic components. For example, no modern election is without economic aspects and, in fact, economic issues have dominated many recent elections. Therefore, it is essential that New Jersey’s schools provide all students with a strong foundation in the social science of economics.

 .

 .

 
 
STANDARD 6.6 GEOGRAPHY



All students will apply knowledge of spatial relationships and other geographic skills to understand human behavior in relation to the physical and cultural environment.
Descriptive Statement:

The study of geography is based on the principle that thinking in and understanding spatial terms will enable students to understand the many relationships of place, people, and environments. By taking an active, questioning approach to the world around them, students learn to devise their own mental world-view. As students engage in critical thinking to interpret patterns in the evolution of significant historic events and the movement of human populations on the Earth’s surface, their understanding of geography, history, economics, and civics deepens. Furthermore, the use of geographic tools and technology assists students to understand the reasons for, and the economic, political and social consequences of, human impact on the environment in different areas of the world. 

This section is organized around five strands adapted from the National Geography Standards.

· The World in Spatial Terms 

· Places and Regions 

· Physical Systems 

· Human Systems 

· Environment and Society 

 
 
 
Appendix
Index of Activities

Cause and Effect Chart
Concept Map
Document-Based Questions
Flow Chart
Main Idea Chart
Tree Diagram
Venn Diagram
Y-Notes
Compare and Contrast Note Taking Strategy 

Inquiry Chart
OPTICS
Reciprocal Teaching
Say-Mean-Matter
Conclusion Chart
Decision-Making Chart
Evaluating Sources


Historical Society Web Quest
Multi-Media Presentation
Matrix
Persuasive Essay
Work It Outs
RAP (Reviewing And Previewing)
CGRIPESS/PERSIA
Personal Response
Here I Stand
Children’s Book
Evaluation Museum
Comparative Analysis of Location
Five Themes Geography Log
Geography of an Imaginary Place
ABC Book of your Community
School Tour
Community Gallery Walk
Commuter Graph
Family Emigration/Immigration Narrative
Neighborhood Pollution Research Project
Taxonomy of Culture
World Culture Research Project
Culture Rap 

Movie Analysis Project 

Great Wall of China
Islamic World Webquest

World History Curriculum Guide and Holt Textbook Chapters
Cause and Effect Chart
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
The Cause and Effect chart can be used to identify the effects of a historical event.  It can be used to explain the effects of an economic situation (e.g., a bull market). It can also be used to analyze the effects of a geographic occurrence (e.g., a tsunami).

How to Teach It:
            During reading a selection, have students begin by writing in the circle a cause developed in the reading.
1. Have students brainstorm various effects that the cause might create and list them in the boxes.

2. Ask students in small groups to brainstorm cause so other events in the chapter.

3. Allow volunteers to write the causes offered by students, along with possible effects, to be added to the chart on a transparency.

4. To review the chapter, have students skim headings and charts to document the effects they mentioned.

Example: (Graphic organizer below should be created on a whole sheet.)


Concept Map
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A concept map can be used to explain a historical event, time period, etc., with the details of what happened, why it happened, who was involved, etc.  It can be used to study a historical person using the details of who, what, where, when, why, and how.  It can also be used to examine a governmental process (e.g., making a law), by identifying who is/was involved, what they do/did, why they make/made this decision, etc.

How to Teach It:

1. Choose a topic that can be developed by the six following questions: Who? What? When? Where? Why? How?

2. Ask students to read material about the topic and take notes on columns marked Who, What, When, Where, Why, and How.

3. After student complete the reading material, write the main topic in the Concept drum at the center.

4. Have a student brainstorming session in which students use their notes to answer the six questions in the boxes on the map.

5. At the end of the group discussion, ask students to write a one-sentence summary of the details in each box.

Example: (Graphic organizer below should be created on a whole sheet.)






Document-Based Questions
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Answering document-based questions can assist the student to better understand the document provided. The task requires the student to carefully read or examine the historical context from the document, and then respond to question or questions associated with it.

How to Teach It:   Select a document that the students will use. The document can be a primary source, a map, or a political cartoon.
1.  Develop and pose a series of questions that allow students to focus on significant aspects of the document.

2.  Provide the students with sufficient time to analyze the document and answer the questions.

3. Review student answers to assess comprehension of the document.

Example: (Graphic organizer below should be created on a whole sheet.)
	Document 1


	The average... Japanese consumes 10 times as much of the world’s resources as the average Bangledeshi. Japan and Bangladesh have the same [number of people] but [these people] have a vastly different effect on their ecosystems [environments]. 


	— The “Living Planet” Report

	 

	1.
How does Japan’s use of resources differ from Bangladesh’s use of resources? 


	2.
What is the reason for this difference?



Flow Chart
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A flow chart can be used to explain how a country changed over time. It can be used to show a series of historical actions, such as the role of France in the Revolutionary War. It can also be used to trace a governmental process, such as how a bill becomes a law.

How to Teach It:

1. Choose a topic that has sufficient steps or actions to be developed in a Flow Chart.

2. Ask students to read the material bout the topic and take notes on it.

3. After students have finished reading, label the chart with the topic.

4. Conduct a group brainstorming session in which students identify and list the steps in the process or series of actions, in        

            sequential order.

5. At the end of the group discussion, ask students to write a 1-2 paragraph summary of the sequence.

Example: (Graphic organizer below should be created on a whole sheet.)

76
Main Idea Chart
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A main idea chart can be used to recognize the main idea about a historical figure and the facts and details that support that idea.  It can be used to understand a main idea about immigration and the facts and details that support that idea. It can also be used to identify a main idea and supporting details on a general topic, such as a time period, a government system, etc.

How to Teach It:

1. In the topic section of the chart, have students write a specific topic, with an accompanying reading selection, that they will be studying.

2. Ask students to skim the reading material for the main idea about this topic.

3. Allow students to offer statements of the main idea and record it in the chart.

4. Assign student to read the reading material, looking for details that support the main idea.

5. Conduct a group brainstorming session in which students identify and list details supporting the main idea.

6. At the end of the group discussion, ask students to write a 1-2 sentence summary stating the main idea and the details that support it.

Example: (Graphic organizer below should be created on a whole sheet)








































































































































































    


















































































Tree Diagram
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A tree diagram can be used to categorize types of rulers or systems of governments. It can be used to categorize geographic terrains or economic systems. It can also be used to break down a historical period based on various trends, systems, or laws.

How to Teach It:

1.   Identify a topic from the students’ current chapter that can be divided into several parts.

2.   
Tell the students which portion of the chapter to read and have them note subheadings while skimming the paragraphs to   

      determine different categories/parts of information.

3.    After the students have finished the reading, ask them to supply the main subject of the reading.

4.    Conduct a group brainstorming session in which students identify parts within/under the subject, and list them on the tree diagram

5.    At the end of the group discussion, ask students to write a topic sentence in which they state the subject; then write a sentence in 

      which they identify all of the parts of that subject.

Example: (Graphic organizer below should be created on a whole sheet)

Venn Diagram
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A Venn diagram can be used to compare/contrast historical figures or time periods. It can be used to compare/contrast countries, regions, or cities. It can also be used to analyze trends, systems, or laws.

How to Teach It:

1.   Choose two topics that have sufficient similarities and/or differences for students to discuss.

2.   Ask students to read the material about the two topics and take notes on both of them.

3.   After the students have finished reading, label the diagram with two topics.

4.   Conduct a group brainstorming session in which students identify and you list the details about each topic, classifying the details    

     into similarities and differences and placing them in the appropriate place in the diagram.

5.   At the end of the group discussion, ask the students to write a 1-2 sentence summary of the differences and/or similarities between the topics.

Example: (Graphic organizer below should be created on a whole sheet)
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Y-Notes
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Y-Notes can be used as an activity to help students discern similarities and differences between two topics of study, such as political parties (republicans and democrats).

How to Teach It:

1. Provide students the chart listed below.  While students are reading a selection covering two topics that can be compared and contrasted they record notes.  

2. Students list appropriate differences for each individual topic on the branches of the Y.

3. Students list appropriate similarities between both topics on the trunk of the Y.

4. After completing the chart, have the students write a compare and contrast essay elaborating on the two topics explored.

Example: (Graphic organizer below should be created on a whole sheet.)
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       SIMILARITIES
Compare and Contrast Note Taking Strategy 

Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description: 
Writing a comparison/contrast essay involves comparing and contrasting two subjects. A comparison shows how two things are alike. A contrast shows how two things are different.  In order for students to develop a proficient essay they must record notes in an organized manner that will aid in the structure, organization, and content prevalent in their essay.  The following note taking strategy is a precursor to writing a compare and contrast essay.  

How to teach it:

1. Provide students the chart listed below.  While students are reading a selection covering two topics that can be compared and contrasted they record notes.  

2. Students list appropriate differences for each individual topic in the separate boxes below

3. Students list appropriate similarities in the box labeled similarities.  

4. After completing the chart, have the students write a compare and contrast essay elaborating on the two topics explored.

5. Use the website provided to assist in creating and teaching a compare and contrast writing prompt http://www.rscc.cc.tn.us/owl&writingcenter/OWL/Com_Con.html
Example: (Graphic organizer below should be created on a whole sheet.)


Subject/ Topic 







Subject/Topic









                                                                                                             


Inquiry Chart
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Inquiry Charts were developed by James V. Hoffman, based on the work of McKenzie, Ogle, and others. I-Charts offer students a planned framework for examining critical questions by integrating what is already known or thought about the topic with additional information found in several sources. 

How to Teach It:

1. On a given topic, you will have several questions to explore. These are found at the top of each individual column.

2. The rows are for recording, in summary form, the information that the students think they already know and the key ideas pulled from several different sources of information.

3. The final row gives students a chance to pull together all of the ideas into a general summary. It is at this time that the students also try to resolve competing ideas found in the separate sources, or even better, develop new questions to explore based on any conflicting or incomplete information.  

Example: (Graphic organizer below should be created on a whole sheet.)



	What do you think?
	Question Area #1
	Question Area #2
	Question Area #3
	Question Area #4

	Source #1


	
	
	
	

	Source #2


	
	
	
	

	Source #3


	
	
	
	

	Source #4


	
	
	
	

	Summary


	
	
	
	


OPTICS

Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This type of activity is used to help students to organize and categorize information and notes. Students can use this organizing system to analyze and find historical relevance in a visual medium (e.g. artwork, political cartoon, etc.).  
How to Teach It:

1. Assign students a reading and have them organize their noted into OPTICS taxonomy. 

Example:

OPTICS 

O=Overview (Write about what you see in a short paragraph or a few sentences) 
P=Parts (List the details or parts) 
T=Title (Look at the title. Make a note on how the title helps you understand the picture) 
I=Inference (Look for connections between the parts to derive meaning. Look for deeper meaning)

C=Conclusion (Write your overall conclusion about the meaning of the visual. 
S=Significance (What is important about this document?) 

Reciprocal Teaching
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Every teacher understands the old saying that “to teach is to learn twice.” Developed and validated by Palincsar and Brown (1984; 1986), reciprocal teaching “is an instructional procedure originally designed to teach students will low comprehension skills how to approach a text the way successful readers do” (Palincsar, Ransom, & Derber, 1989, p.37). Teachers and students take turns teaching one another about the meaning of text. Reciprocal teaching provides the opportunity for both teacher guidance and modeling and eventual student independence. With this strategy, the adult and the students take turns leading the dialogue. Palincsar and Brown chose the four activities of this procedure—self-questioning, summarizing, clarifying, and predicting-because they aid in fostering and monitoring comprehension. The theory behind Reciprocal Teaching (RT) is the Cognitive Apprenticeship model. Apprenticeship makes the processes of the activity visible. Cognitive apprenticeship is a model of instruction that works to make thinking visible. RT makes the processes involved in effective reading and comprehension tangible. (Relevant to English-Language Arts Content Standards)

How to Teach It:

1. Select materials that are sufficiently challenging and representative of the types of materials that students read in class.
2. Review the first few paragraphs of the reading selection and plan how to model the flexible and independent use of all four processes (questioning, summarizing, clarifying, and predicting) as helpful processes that good readers use. 

3. Work with a small group of readers (four to six). Use the four processes to model a dialogue about the selected segment of the text. 

4. Students and teacher read the text together. Students who have difficulty reading the text alone can be paired with a more proficient reader. 
5. Students are given approximately three minutes to summarize the content, formulate questions, and predict the next passage. By including this step, all students in the class can respond to the steps in the strategy and become actively involved in the discussion. 

6. The teacher may now switch roles with the students, and select a student to take on the role of the teacher.
7. The teacher (student or adult) summarizes the content. Other students may add comments from their summaries if they choose. 
8. The teacher (student or adult) asks for clarifying questions. At this point, students ask questions about areas or words they found difficult or want to have clarified. The teacher can ask questions and then entertain any from the class. It is useful to have a dictionary handy to look up the meanings of difficult words. 
9. The teacher (student or adult) asks one or more questions of the text. The students should ask one on the surface question, beginning with who, what, when, or where, and one under the surface question, beginning with how, why, would, could, or should. This activity allows students to practice self-questioning and to determine important points that may be asked later on a test. 
10. The teacher (student or adult) makes a prediction about the future content Students may add their predictions as well.
11. The teacher (student or adult) reacts or reflects on the reading by writing down their thoughts and feelings about the text.
12. Another teacher (student or adult) is chosen and the procedure is repeated until all the assigned content is read.
13. Once students feel comfortable with this process, you may break the students into groups of four or five and assign them a text to read. Each student in the group can take on an assigned task (e.g. Summarizer, Clarifier, Questioner, Predictor), and can rotate roles so that students become comfortable and familiar with each reading technique.   
14. After students know the process well enough, introduce variations such as dividing a chapter by sections and assigning one section per group to be read using reciprocal teaching. Groups can put their ideas and information on overheads or large paper to share with the whole class.
15. Eventually, students will be able to do this without using the chart. The teacher still holds students accountable for the summary, questions, reflections, predictions, etc, that they generate. 
Example (see next page) 
[image: image1.png]Reciprocal Teaching Process I

RT Leader reads section out loud.

RT leader asks questions:
My on-the-surface question is...
My under-the-surface question is...
Other students answer questions.

RT leader asks for or gives clarification:
I need to have clarified.
Do you need anything clarified?

Summarize | Clarify | Question Readw\\

RT leader summarizes:
Here’s my drawing of the most
important information.
My summary Is...
Other students add to summary.

Predict

RT leader predicts with evidence:
My prediction is...
My evidence is...

Other students agree or disagree and glve

evidence.





For further information visit: http://www.greece.k12.ny.us/instruction/ela/6-12/Reading/Reading%20Strategies/reciprocal%20teaching.htm 






Say-Mean-Matter
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Say-Mean-Matter is the name for a strategy that helps students question the text, analyze and search for deeper meanings, and make connections between text and their lives. It is effective for all student levels from language learners to AP students. It can be used with academic texts, with fiction, and with non-verbal material as well. The strategy uses a three-column chart. This can be on an overhead, chart paper, chalkboard or whatever is handy. Once students have learned the method, they can quickly draw the graphic organizer and use it to find meaning and significance. SAY, MEAN, and MATTER are the 3 column titles on the chart. 

How to Teach It:

1. When initially teaching the strategy, explain what each column means (Say-Mean-Matter) using age-appropriate directions and suggestions. 

2. To first teach the strategy, you might use a short text or cartoon (single frame or strip) to demonstrate how text provides information on several levels. 

3. First, elicit from the students what the text says, what words are actually used, or if a cartoon, what the drawing illustrates. Students may also paraphrase the language. The text should be “right there.” When filling in the chart, it may be helpful to number the responses. 

4. For each item on the SAY list, ask the students what they believe the statement means. As these are suggested, write them in the second column, discussing them along the way. Ask questions, such as, “What makes you think that?” “How do you know that? 

5. The third column, matter, is the most abstract and may prove to be difficult at first. Ask: “So what? “What is the theme of the piece? “How does this piece connect to your own life? “What does it matter to you? Or, “What questions does this piece raise? “What implications does it hold for a given group of people or for people in general? In this column you find the meaning and depth of the piece. 

6. Once students learn how the three columns are used to understand a cartoon or short piece of text, a next step might be to have the class generate a paragraph to explain or analyze the piece. Use the ideas recorded on the chart to create the paragraph. One way to do this is to start with a statement from the “MATTER” column as a topic or thesis statement, and then draw on the “SAY” and “MEAN” columns for supporting details. The first column provides “text proof,” (what the text says), while the second column provides student interpretation. (Teacher should model initial steps of the writing; then students can complete it on their own, or with a partner.) 

7. When “Say, Mean, Matter” is applied to a longer text (a chapter in a textbook, a story, or even a novel) the columns can be used to help structure an essay, using the same process as when writing a paragraph. 

8. Another writing approach is to chunk ideas according to a number of “mean” ideas and to support these with “say” items. The introduction and/or conclusion may come from a “matter” idea. The writer can start anywhere and build a coherent analysis of the text. (continued on next page) 


Example:

	SAY 
	MEAN 
	MATTER 

	What does the text say? 
	What does the author mean? 
	Why does it matter to me or others? 

	What happened? 
	How do I interpret this? 
	Why is this important? 

	Cite text (quotation) or paraphrase. 
	Read “between the lines.” 
	What is the significance? What are the implications? 



Variations

Use a “Quote of the Day” and have students quickly practice the strategy with you, then leading them to work in partners and eventually on their own. This is especially effective when introducing the strategy. 

Do 10 minutes for a daily warm-up for several days. 

The teacher can also select sections of the novel to work with. When students complete their reading of the novel, they will have information to draw on for any final writing or project.

 
The strategy also can be used orally once students are familiar with it. The teacher can stop in the middle of a class reading and quickly do an oral run through of the three columns, asking, and “What is this saying?” “What does it mean?” “And why does it matter?” This encourages higher level thinking during reading, and is especially useful when text is complex. 


Sandra Krist, Literacy coach, with thanks to Robin Winston and David Doty 

Conclusion Chart
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A conclusion chart can be used to draw conclusions about people, events, situations, and conditions, such as the effects of slash-and-burn agriculture, a leader’s effectiveness, a law, an economic system.

How to Teach It:

1. After students have finished reading a selection, identify a topic and question that can be answered by drawing a conclusion from evidence.

2. Have students use the conclusion chart (in groups or individually) to answer the question and write the answer in the conclusion box.

3. Ask students to skim the reading selection again, looking for evidence (facts and details) to support their conclusion and list them on the evidence boxes.

4. Then ask the students to evaluate the evidence to see if each piece actually leads to the conclusion. Ask them to revise the conclusion if necessary.

Example: (Graphic organizer below should be created on a whole sheet.)






Decision-Making Chart
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
A decision-making chart can be used to identify the pros and cons to make decisions about issues and topics such as the preservation of wetlands or use of non-renewable resources, population growth, or the use of psychological tests.

How to Teach It:

1. After students have read a lesson that identifies an issue with pros and cons, give them the decision-making chart.

2. Allow students to brainstorm the best way to phrase the issue and dictate the final version for the “issue” box.

3. Divide the students into pairs and assign an equal number to brainstorm pros and cons.

4. Reconvene the full class and record the issues’ pros and cons as students identify them. Add extra boxes if necessary.

5. When the chart is complete, ask students to write a thesis statement that supports either a pro or con position on the issue.

Example: (Graphic organizer below should be created on a whole sheet.)







Evaluating Sources
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Evaluating sources is an activity that can be used to show students how to analyze primary and secondary sources.

How to Teach It:

1. Explain the difference between primary and secondary sources to students.

2. Provide the students with an example of either to analyze.

3. Write the first set of questions listed below on the board to help students distinguish between primary and secondary sources.

4. Then tell the students to analyze the speaker’s point of view by answering the second set of questions listed below.

Example: (Graphic organizer below should be created on a whole sheet.)
Step 1:

· Who created the text?

· What signals help you identify the text as a secondary source?

· What signals help you identify the text as a primary source?

· Was the writer present at the event or situation? How do you know?

Step 2:

· Does the writer have a particular point of view?

· How do you know the writer has a point of view?

· Is the writer qualified to write abut this event or situation? Explain.

Historical Society Web Quest
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History 

Brief Description:
This activity will allow students to research and investigate an historical topic by utilizing resources on the World Wide Web to gather information about religion, politics, culture, art, social structure, and geographic location. 

How to Teach It:

1. Select a topic that you would like students to study.

2. Outline the information and objectives that you would like to students to obtain in their web-quest.

3. Assign roles to students based on the objectives. For example, if you want students to know about the literature, politics, and art forms of a particular society, you might have an art historian, an historical political scientist, and a literature researcher.

4. You can place student in heterogeneous groups of any number that will accommodate the tasks and objectives that they have to fulfill. 

5. Provide students with websites and/or resources where they can find information on the topics that they have been assigned.

Example:
Historical Society’s Tasks and Job Descriptions

1. The team selects a head researcher to manage the resources and assign specific tasks. 


2. Job Assignments within teams:  

	Art Coordinator: supervising the creation of the posters and artifact replica displays.

Literature/legend researcher and transcriber: researches the various myths and folklores of the Native American tribe, and selects one to present.

Historian/Anthropologist 1: Researches Native American food, clothing, housing, and weapons.

Historian/Anthropologist 2: Researches Native American beliefs, customs, and culture and relates it to the topography and geographic location of the tribe. 


Multi-Media Presentation
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.
Brief Description:     This activity will allow students to research an historical topic by utilizing various resources and technology 



available to them. The culminating task in this activity is for students to put together a presentation that utilizes 



various forms or some form of media, e.g. power point, overhead, film, computerized graphics, etc. 

How to Teach It:

1. Select a topic that you would like students to study.

2. Outline the information and objectives that you would like to students to obtain in their research.

3. Assign roles to students based on the objectives. For example, if you want students to know about the literature, politics, and art forms of a particular society, you might have an art historian, an historical political scientist, and a literature researcher.

4. You can place student in heterogeneous groups of any number that will accommodate the tasks and objectives that they have to fulfill. 

5. Provide students with websites and/or resources where they can find information on the topics that they have been assigned.

6. Provide students with access to the various forms of technology and/or media they are to utilize in their presentations.

Example:                                                              
  Medieval African Kingdoms
Task: Research, in groups, an African kingdom. To do this, assign each member of your group a topic to research. Each member is responsible for typing a paper of at least 2 pages on the topic that they have been assigned. As a group, you are also to prepare a 10 minute power point presentation on your kingdom, as well as, a 1 page note sheet for each topic to distribute to the class, using one specified note taking format (see attached examples).  You may not use notes to assist you in your presentation.  In other words, know your material and be prepared to speak WITHOUT notes! 
Each presentation must cover the following information -- 

1. Geographic Setting (climate, significant water bodies, landforms, natural resources, include a map of your culture area) 

2. Economic Structure (major items produced & traded; trade partners & routes; form of exchange: barter, currency, etc.) 

3. Society & Culture (gender roles, religious beliefs, education, urbanization, housing, food, weapons, arts, etc.) 

4. Political Organization (monarchy, chiefdoms, justice system: include a discussion of the role of slaves and slavery in the kingdom) 

Note: Your presentation should also include photos and examples of artifacts from your kingdom. 

PowerPoint Format:
1. The power point presentation should contain a Title slide, 7-10 content slides and a Works Cited slide for a total of 9-12 slides.  The content slides 
must make creative use of graphics. Each new topic slide should contain a caption of NO MORE THAN 5 WORDS!  Articles of speech are 
considered "words" and count towards the 5-word limit for the purposes of this presentation. 
2. Use PC formatted discs or CD-Roms.  No zip discs or "super discs." 
3. You must turn in your disc to me with nothing on it but your power point presentation. 
4. 10 minute limit will be strictly enforced.  You will be penalized for going over.
Grading:  Rubric system (see attached).

Sources: At least 5 outside sources, including a traditional print source that includes appropriate page numbers.  You have been provided with a list of pre-approved internet resources, all others must be approved by the teacher before they are used.  APA citation format must be used.  

Topics:

Ghana
Mali

Songhay

Congo (Kongo)

Ethiopia (during the reign of King Lalibela)

Swahili States (Mogadishu, Mombasa, Kilwa or Sofala)

Kingdom of Great Zimbabwe

Benin

Matrix
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History 

Brief Description:
This activity allows students to organize and comprehend their notes by making the notes visual and linear. It accommodates students’ multiple intelligences because it is a visual and linear note-taking format. 

How to Teach It:

1. Assign students the task of reorganizing their notes into a matrix.

2. The number of columns and rows depends entirely upon the number of topics and information that they students need to record into the matrix.

Example:
China’s Imperial Dynasties

.

	Dynasty
	Time Period
	Known For

	Qin 
	221-206 b.c.e
	Unification of China under an emperor

	Han
	206 b.c.e. - 220 c.e.
	A golden age for a united China

	Six
	330-581 c.e.
	A period of chaos and division

	Tang
	618-907c.e.
	Economic development and growth; inventions and discoveries

	Five dynasties (North)              Ten kingdoms (South
	907-960 c.e.

907- 970 c.e.
	A period of chaos and division

	Song
	960-1279 c.e.
	Economic development and growth; inventions and discoveries

	Yuan (The Mongol Dynasties)
	1279-1368 c.e.
	Control of China by foreigners

	Ming
	1368-1644 c.e.
	Opening China to foreign influences at the start of the dynasty, closing down of China at the end of the dynasty. 


Persuasive Essay
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History 

Brief Description:
This assessment will allow students to take the information they have learned in a unit and synthesize it. Students will be asked to formulate and support an argument for a particular essay prompt. 

How to Teach It:

1. Provide students with the desired essay prompt.

2. Go over the steps and processes of writing an essay, including how to outline and write a persuasive essay.

3. Go over the proper citation format and APA citation style. 

Example:
Prove that Pre-Columbian Native Americans had cultures worthy and deserving of respect.  

Outlining 

Perhaps the most tried and true method of Pre-Writing is to compose a preliminary outline. An outline sets up all the parts of your paper visually before you actually sit down to write. An outline helps you see how your paper transitions and develops before you begin to write your essay. 

Of course, before you can create a clear outline, you will need to get together a list of notes and ideas relating to your topic. Once you have a set of notes and ideas, it is merely a matter or putting them together in an order that makes sense and is easy to follow. Use the. Test Method (T.E.S.S2.T) to assist you. 

· Start your outline by listing a couple of thesis (main point) possibilities.

· Then list all of the things that relate to that topic. 

· Each topic sentence should relate to both the Thesis and the previous topic.

· Then list any support you have for each topic.
Thesis Possibility: What is your opinion(s)? What are you are going to do in the essay to support your opinion(s)? What are you writing about?
I. T- Paragraph Topic (What are you going to talk about?) 

E- Explanatory Sentence (Define the topic.)

S- Support Sentence (Why is the topic important, what do you think?)

S2*- Evidence (What evidence do you have to support what you think or to support why the support sentence is important? *Cite source) 

T- Transition Sentence (Wrap up the topic and lead into the next topic.)
II. T- Paragraph Topic (How does this paragraph relate to the thesis? How does it relate to the previous paragraph?)
E- Explanatory Sentence (Define the topic.)

S- Support Sentence (Why is the topic important. What do you think?)

S2*- Evidence (What evidence do you have to support what you think or to support why the support sentence is important? *Cite source) 

T- Transition Sentence (Wrap up the topic and lead into the next topic.)
*Repeat these steps until you have written all of the points that you would like. 

III. Conclusion Possibility: summarize your response to the main question of the essay. 
Work It Outs
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
As active learners, it is important that students you learn to paraphrase, criticize, extend, apply, and grapple with new information. Working It Outs will help students to represent new ideas in meaningful and comprehensible ways. Students will take large bodies of information or notes and “work out” the meanings on the left side of their notebooks. 

How to Teach It:

1. After a reading assignment, class discussion, or activity, students will review their notes and reorganize them into a new format that they understand and find memorable, either in class or as homework.

2. Students should have several different ways to organize Working It Outs.
3. Once they understand the range of choices they have in an open-ended Working It Out assignment, they should be free to choose the option with which they are most comfortable (see below for examples). 

RAP (Reviewing And Previewing)
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This type of activity is used to help students make connections between what they have learned and what they will learn. During a RAP, students will write or draw in their notebook for a few minutes in response to a question or statement that either helps them review the content of a past lesson or preview what is ahead. As much as possible, students should try to combine visual elements with their written work (i.e. draw a picture or a symbol to illustrate what you’ve written). 

How to Teach It:

1. Assign students a question or statement that either helps them review the content of a past lesson or preview what is ahead. 

2. As often as possible, allow some students to share their responses with the class. 

3. Try to start class with a RAP in order to review from the previous day.

CGRIPESS/PERSIA

Brief Description:
This type of activity is used to help students to organize and categorize information and notes. Students can use this organizing system to identify parts-to-the whole, themes or threads, and/or to see relationships within a time period or between time periods.  
How to Teach It:
Assign students a reading and have them organize their notes into either a CGRIPESS or PERSIA taxonomy. 


Example:

Personal Response

Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Personal Responses are either prompted by the teacher or initiated by students when they want to express an idea or to ask a question about the content. Personal Responses allow students to explore their feelings, to voice their opinions or to reflect on how a topic touches their own life. These assignments will always be open-ended, which will enable students to react individually to new ideas. However, students do not have to wait for a Personal Response to be assigned—student should be allowed to add one to their notebook whenever they have something to say! 


Here I Stand

Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
Here I Stands allow students to state a conclusion or personal position on issues. Unlike Personal Responses, the intent of Here I Stand is for students to produce precise and polished prose on ideas they have been grappling with throughout a unit. These conclusive statements should demonstrate a relative mastery of the content and express a well-supported opinion. Usually Here I Stands will take up a page or more in their notebook, although sometimes students may be asked to write just a few carefully crafted sentences. .

Children’s Book
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History , and 6.6 Geography.

Brief Description:
This culminating project challenges students to create an illustrated storybook that answers the questions: What are the key lessons of the Major Events of World History, from 1500- 1950? What do you believe are the future social, political, and economic implications of each event on the history of the World? Students will create an illustrated storybook with six sections in order to answer the questions above. The sections are:  Early Native American, African, and European Societies, The Early Revolutions, The Industrial Revolution, European Imperialism, The World Wars, and The Modern Revolutions and Comparative Governments and Economic Systems. The storybook is to be written for a fifth grade audience and should demonstrate a clear understanding of each unit’s major historical issues and legacies.

How to Teach It:

1. Go over with students the story book guideline.

2. Allow students to outline their ideas. 

3. After students have their outlines, have students write a storybook- complete with text, illustrations, and artistic adornments—that describe some of the major events of the six sections listed above.

4. Students should also include the key lessons people can learn from each event they select and the future implications of these events on the history of the World. 

5. Give students adequate time to complete the project. You may want to check each section and provide feedback before students hand in their final product.

Example:

Creating an Illustrated Storybook About 

The Major Events of World History from 1500-1950

Requirements

1. Your illustrated storybook must answer these questions: What are the key lessons of the Major Events of World History, from 1500- 1950? What do you believe are the future
 social, political, and economic implications of this event on the history of the World? 
The storybook must contain information on each of these topics:

• Early Native American, African, and European Societies

• The Early Revolutions

• The Industrial Revolution

• European Imperialism 

• The World Wars 

• The Modern Revolutions and Comparative Governments/Economic Systems

2. Your storybook should be written for 10-year-olds and must contain these elements:

a. A visually appealing cover with an appropriate title.

b. A separate section for each of the five units.

c. Each unit should be broken into four subsections in which you:

1. Briefly describe the event and why it occurred. 

2. Describe two major events that relate to the topic of the unit. For example: If you are working on the unit on The Industrial Revolution, you may choose to focus on, The Agricultural Revolution and the Iron Industry as your two focus events. To do this, you would dedicate one page in your storybook to discuss the events that lead to the Agricultural Revolution and the effects it had on sparking the Textile Industry. You would then do the same for the Iron Industry.

There are a variety of focus events under each topic that you may choose from. You may choose from these events:

Early Native American, African, and European Societies (include at least two of the following items): The Culture, Society, Geography, Economy, and Politics of either: Native American Societies (select one: Eastern Woodlands (Northeast), Eastern Woodlands (Southeast), Great Plains, The Southwest, The Pacific Coast, Plateau, and Great Basin); African Societies (select one: Congo, Ethiopia, Mali, Songhay, Ghana, Zimbabwe); Early European Societies

The Early Revolutions (include at least two of the following items): The French Revolution: The Reign of Louis XVI , The Meeting of the Estates General, The Radical Republic (The Tennis Court Oath, Robespierre, Reign of Terror etc), the Coronation of Napoleon Bonaparte;  The Mexican Revolution: Father Miguel Hidalgo, Pancho Villa, Emiliano Zapata, etc).  

The Industrial Revolution (include at least two of the following items):

The Pre-Industrial Society, The Agricultural Revolution, The Factory System, The Steam Engine, The Iron Industry, Transportation, The Effects of the Industrial Revolution on Wages, Women, Children, Urbanization, and Government Regulation. 

European Imperialism (include at least two of the following items): The Industrial Revolution as a cause, The Who, What, When Where, and Why, The Five Motives, Social Darwinism and Humanitarianism, The Effects.  

The World Wars (include at least two of the following items, one from each war): World War I: Imperialism as a cause, The parade of Archduke Franz Ferdinand, The Black Hand, The Alliance System, New Weapons Used in the War, The Art of War vs., The Science of War, Trench Warfare, The Effects on the Home front, The Treaty of Versailles; World War II:  The German Economic Crises, The Rise of Adolf Hitler, The Czechoslovakia Crisis, The Violation of the Munich Pact, The Invasion of Poland, The Invasion of France, The Battle of Britain, The Invasion of the Soviet Union, Operation Overlord, The Decision to drop the A-bomb and its effects, The holocaust, Jewish resistance movements. 

The Modern Revolutions/ Comparative Governments and Economic Systems (include at least two of the following items): The Russian Revolution, Vladimir Lenin, The Bolsheviks; the Collapse of Imperial China, the Communist Triumph in China, Mao Zedong, The Chinese Cultural Revolution, and Comparative Governments and Economic Systems.  

3. The third subsection of the unit should discuss the key lessons that can be learned from the main event of the unit and why they are important. 

· You should discuss at least five (5) key lessons. 

· An example of a thorough key lesson would be, “One key lesson of the Great Depression is the need for government regulation in the banking and investment industries. This lesson is important because it protects against the widespread collapse of the nation’s banks and the stock market, both of which are key factors to the economic stability of the United States.”

4. The last subsection of the unit should discuss the future social, political, and economic implications of the main event on the history of the World. An example of a thorough future implication would be, “As a result of the American Revolution, People around the world have had the courage to resist unjust or immoral government actions, as is the case in the 1950s Civil Rights Movement, The French Revolution, and various other social justice movements throughout our history.”

d. In addition to the elements listed in sections a through c, your storybook should contain a visual or an illustration for each subsection topic, possibly containing thought or voice bubbles coming from characters in the illustration. You may use pictures from your class handouts or from the Internet for some of your subsections.

e. Every storybook should contain additional touches to make the storybook artistic and visually appealing, such as the use of color, page numbers, and additional graphical elements at the top and the bottom of pages.
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Evaluation Museum
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History 

Brief Description:
This culminating project challenges students to design a museum examining modern world history topics that address the essential question: “To what extent should _____________ be praised or condemned?” Teachers can select a variety of topics for students to evaluate: from the Holocaust, World War I and II, European Industrialization, Imperialism, etc. Working in groups of four, students will create museums that contain exhibits on the unit’s main topics. This museum can be constructed on tag board or butcher paper and the exhibits must incorporate a variety of elements- pictures, replications of art and artifacts, graphic displays, maps, primary sources documents, current events- to show to what degree each aspect of the selected topic should be praised or condemned. Groups use materials they accumulated throughout the unit- original writing, visuals, and historical quotes- and research that they collected through additional research. 

How to Teach It:

1. Divide students into heterogeneous groups of four.

2. Review thoroughly with the students the topic and requirements for the museum. Emphasize that the focus of their museum is to present evidence that shows to what degree their topic should be praised or condemned. 

3. Review the standards of assessment with the students.

4. Allow students adequate time to work on the project. Encourage groups to incorporate as much of their existing work form the unit into their exhibits as possible. 

5. Help groups locate resources and monitor their progress. 

6. When groups are finished with their projects, it is important that all students visit the various museums that have been created. To do this allow students to circulate the room and examine them close-up.

7. Once students have examined some of the museums in the class, as students the essential question, and allow students to discuss the question in light of the evidence displayed in the museums.

Example:
Requirements for Evaluation Museum
· The museum must have a title that is clear and bold.

· Each exhibit in the museum must have a title and a plague introducing the exhibit. 

· The plague must be prominently displayed and the title must be concisely written.

· The museum should employ a variety of elements- several simple illustrations, a graph, a literary concept, symbols, and a diagram.

· Brief captions should accompany each of the graphic devices. These captions should help museum goers better understand the topic represented by the different graphic devices.

· The exhibit’s layout should be simple, uncluttered, and visually appealing.

· Each group member is required to brainstorm ideas, do research, and contribute information for each exhibit, create the design of the exhibits, and help with the writing and creation of the elements in each exhibit. 

· Each student will be assigned one of the following roles:

· Curator: Helps with the production and assembly of the exhibits. List all ideas for he museum and resources needed.

· Historical Writer: Oversees the writing of the text for each plaque. Creates brief captions for all parts of the exhibits.

· Graphic Artist: Oversees the design of all graphic elements (illustrations, maps, collages, etc) for each of the exhibits. 

· Collector: Responsible for ensuring that all necessary resources for the exhibits are gathered, and affixes all parts of each exhibit.
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Comparative Analysis of Location
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History , and 6.6 Geography.

Brief Description:
This activity allows students to discern how geography affects the characteristics of life in various geographic locations. Students will be asked the relevant geographic questions: 1. How would your school life be different if you were located in X? 2. What geographic features would account for this difference? They would then 
How to Teach It:

1. Ask students to write a reflection on what life is like in their school. Tell them to explain how they dress, the climate control, the physical condition of the building, the movement of people in and out of the building, and the climate for learning. 
2. Then have students write a reflection on how their school life would be different if it were located in five different locations. 
3. Next debrief the activity by having students analyze the geographic and cultural features that they believe account for the differences. 

Example:
Examples of locations that can be utilized are New Orleans, Louisiana, Tokyo, Japan, Kabul, Afghanistan, Los Angeles, California, and Anchorage, Alaska.

Five Themes Geography Log
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History , and 6.6 Geography.

Brief Description:
This activity allows students to observe the geographic elements that are present in their communities. 

How to Teach It:

1. Give Students a handout that has a five row/three column matrix. Place one of the five themes into each row and label the columns: example of theme and explanation, respectively. 
2. Tell students that as they go home today you would like for them to write at least two examples of each theme and then explain how their example fits with the theme that they have selected. 
3. This can be done at the end of the unit or in conjunction with learning each theme one at a time. 

Example:

	Theme
	Example of Theme
	Explanation


Geography of an Imaginary Place
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History , and 6.6 Geography.

Brief Description:
This assessment allows students to apply the geographic themes that they learned throughout the unit. This can be used as a culminating assessment with which to gauge student learning. 

How to Teach It:

1. Provide students with a copy of the instruction sheet below.  

2. Instruct students that they are to write a geography (1 ½ -2) typed pages describing an imaginary place of their choice. 
3. Inform students that they are to include all five themes of geography in their description of the place chosen, and that their goal is to be original and not report on an existing city/country etc.
4. Have students utilize the examples from their class notes and Five Themes Geography Log to assist them.

Example:
THE GEOGRAPHY OF ___________________________________

Congratulations!

You now have the opportunity to show off your skills as a geographer. To do this you must write a geography (1 ½ -2) typed pages describing an imaginary place of your choice. 

Your goal is to include all five themes of geography in your description of the place chosen. 

Your goal is to be original. Do not report on an existing city/country etc.

Before you begin list examples to illustrate the five themes and write them below.

	Theme
	Examples from class notes/ log
	Examples for my geography


ABC Book of your Community
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , and 6.6 Geography.

Brief Description:
This activity allows students to apply the geographic theme of place directly to their community. Students will evaluate how human interaction with the physical environment shapes the features of places and regions.  Students will also analyze why places and regions are important factors to individual and social identity. 
How to Teach It:

1. Inform students that they will create an ABC book to describe the place in which they live. 

2. Students are to take each letter of the alphabet and select a word to use that begins with the letter and describes a unique physical feature of their community (e.g. weather or the people and their traditions). 

3. The students’ books should be colorful, creative, and visually appealing.

4. When the book is completed, the book should tell a reader unfamiliar with their community what life is like there. 

5. Students can display their book in the classroom or school.

Example:
A- A is for airport because Liberty International Airport is located in Newark.

B- B is for Bears because the Newark Bears are the best minor league baseball team in the area.  

School Tour
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , and 6.6 Geography.

Brief Description:
This activity allows students to apply the geographic theme of place directly to their school by allowing them to analyze the physical and human characteristics of the place.

How to Teach It:
Inform students that they will be taking a walk through the school. Explain to them that this walk is different than any other walk because the purposes of this 



walk is for them to take notice of human and physical characteristics that they may not notice everyday on their way to and from class each day. 
1. Instruct students that they are to make a list of all the physical and human characteristics that we observed on our walk.
2. When student return to class they should take notes of what makes their school different from other schools in the county in terms of human and physical characteristics. 
3. Students should share their observations
4. After students share out, debrief the activity by asking students the following questions: 1. Did all of the students observe the same characteristics? 2. Did some students observe different characteristics? Why or Why not? 3. Have they ever made these observations before?
Community Gallery Walk
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , and 6.6 Geography.

Brief Description:
This activity allows students to apply the geographic theme of place directly to their community. Students will search their community in order to find those distinct physical and human characteristics that make their community unique.  

How to Teach It:

1. Look the points of interest and historical monument and places in the city of Newark at: Guide to Newark
2. Select the features that you would like the students to highlight and assign them so that each group has an equal number. 

3. Place students into heterogeneous groups of four.

4. Instruct students that they will be creating a gallery to display the physical and human characteristics unique to the city of Newark. Within their groups, students are to assign roles to each member. 

5. The role assignments are: 

a. Photographer: takes pictures of the historical monuments and/or places their group has been assigned. These photos can be taken with a camera or pictures that they found on the internet. 

b.  Historian: researches the history of monument and/or place and writes a brief caption for the poster board. 

c. Art Coordinator: prepares tri-fold and poster displays using creative materials (e.g chart paper, pastels, paints, etc). 

d. Docent: explains the gallery during the gallery-walk. The docent is responsible for knowing all of the information in the gallery and must be prepared to answer questions. 

6. When students have completed their galleries, have all of the students except the docent go around the room and view the displays. Students are to take notes of the human and physical characteristics that they observe at the galleries other than their own. Each student should have at least 4 examples that they collected in their gallery walk. The docents can take notes during the debrief session.

7. Debrief the activity by asking students the following: 1. What new physical and/or human characteristics did you learn about Newark? 2. How has this new information shaped you perception and appreciation of your community? 3. What does this activity tell you about the human and physical characteristics of places? 

Enrichment:
Plan a class trip to one of the places studied in the activity.

Commuter Graph
Applies to Standards: 6.1 Social Studies Skills, 6.3 World History , and 6.6 Geography.

Brief Description:
This activity will allow students to implement the geographic themes of region and movement. The students will implement these themes by looking at their own movement patterns within their community. 

How to Teach It:

1. For homework, have students write directions for someone on how to get from their house to their school. Have them include a map with their directions. They should also include key landmarks to look for on the way (human/physical characteristics) and also the mileage from your house to the school. 

2. In class, discuss the geographic theme of movement and region with the students. 

3. Have students create a commuter graph of how far they travel to school each day. 

4. Have a different bar to represent people who commute less than 1 mile, 1 mile, 3 miles, 5 miles, 10 miles, or even 20.

5. Use the visual graph to discuss movement at the reasons why people engage in movement geographically (e.g. to come to school or work each day). 

Family Emigration/Immigration Narrative
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This activity will allow students to implement the geographic themes of region and movement by exploring the reasons why people move from one location to another and how the five geographic elements effect the movement of people. 

How to Teach It:

1. For homework, have students find out where their families come from (the south, out west, another country). 

2. Have them write a one page narrative stating where their family came from, when and why their family immigrated/migrated here, and how they got here. 

3. Students share their introductions and explore why people move from one location to another and how the five geographic elements effect the movement of people. 

Enrichment: 
Students can bring in photos and/or artifacts to share with the class.

Neighborhood Pollution Research Project
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This activity allows students to evaluate the ways in which humans affect their environment including: changes in ecosystems, such as acid rain, ozone layer, carbon dioxide, and clean water issues. 

How to Teach It:
4. Place students into heterogeneous groups of four

5. Assign each group a particular zip code within the city of Newark. If you have students coming from various zip codes, you can arrange students by common zip code and have them research the various pollutants within that zip code. 

6. Have students research their assigned zip code at, Neighborhood Pollution Scorecard, in order to find the levels,  types, and sources of pollution within their zip code.   
7. Have students report their information to the class.

8. Allow students to brainstorm ways in which the zip codes pollution issues can be addressed politically, economically culturally, and socially. 

Enrichment:
Allow students to implement one of the discussed solutions as a class environmental clean-up project, possibly as an inter-disciplinary project with your school’s Science Department. 

Taxonomy of Culture
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This activity allows students to become familiar with the various elements of culture. Students are able to see the in depth nature of culture and can use these elements in order to study their culture and the culture of others.

How to Teach It:
1.
Pass out the Culture Taxonomy as a handout and go over it with students.


2.
After students understand the taxonomy, you can give them random objects in American culture and have them classify them into the taxonomy (e.g.

 jogging suit, grits, Bambi, “nerd”, etc.)

Example:
The ABCs of Culture
We do not have a category for either “customs” or “values.”  Customs exist in nearly every category.  Values exist in many categories, especially religion.

Art & Literature - What art forms (painting, music) and literary forms (novel, drama) are typical of this culture?

Buildings - What building (monument, statue, structure) symbolizes this culture?

Communication & Transportation - How is information spread? How does the average person get around?

Dress - What clothing is typical of this culture?

Economy - What drives this economy . . . farms, factories, or services? What is the biggest employer?

Family - What is the status of women and children? How well are women and children treated?

Government - Who has power? How is the average citizen connected to the government?

History - What major event shaped this culture?

Icons - What images cause an immediate emotional response in nearly every person?

Jobs -How does the average person make a living?

Knowledge - How is knowledge (skills, habits, values, attitudes) passed from one generation to the next?

Language - What language do people speak?

Movement & Migration - Who moves into and out of this culture?

National pride - What people, places, or things spark feelings of loyalty and patriotism?

Organizations - In this culture, what are the most important organizations (formal and informal)?

Population - What groups (age, race, religion, language, ethnic group) shape the culture?

Quality of life - Rate the average person's health and happiness.

Religion - What are the religious beliefs and values? What are the traditional holidays, festivals, ceremonies?

Status - What groups (racial, ethnic, religious, cultural, professional, etc) have high and low status?

Taboos - What behavior is totally unacceptable?

Urban or Rural - Do most people live in the city or the countryside?

Vacation & Recreation - What do people do for fun? What are the sports?

Ways of everyday life - In this culture, how do people take care of cooking, shopping, washing clothes?

X marks the spot - - How does geography shape the culture?

Yum - What does the typical family eat for breakfast, lunch and dinner? This culture is famous for what food?

Ztuff - What stuff is typical? (You know, like chopsticks in China.)

World Culture Research Project
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This assessment allows students to apply the elements of culture that they have studied in order to examine the culture of various countries around the world.  

How to Teach It:

1. Place students into heterogeneous groups of four.

2. Assign each group a country from various continents around the world to research.

3. Explain to students that they should utilize the taxonomy of culture, in order to find out as much cultural information about the country as possible.

4. Students should prepare presentations to present their country to the class. 


Culture Rap 

Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This activity allows students to apply the elements of culture that they have studied in order to examine the culture of various countries around the world.  

How to Teach It:

5. Have students (working individually or in groups) choose one country from around the world.
6. Have students look up the country in an encyclopedia. Students should examine the photographs and read the headlines.
7. Students should find one “cultural thing” for each category of their taxonomy. 
8. After researching, student should use a tape recorder and announce: “The ABCs of _______________.”
9. Instruct students that they should read their list like a rap. They could put music in the background in order to give themselves a beat.

10. Allow students to play their tape in class.
Movie Analysis Project 
Applies to Standards: 6.1 Social Studies Skills, 6.2 Civics, 6.3 World History , 6.5 Economics, and 6.6 Geography.

Brief Description:
This activity allows students to examine the positive and negative elements of culture, by allowing students to examine the media in order to determine the messages that they receive daily about the cultural norms and behaviors of our society. 

How to Teach It:

1. Make sure students have a firm foundation on what culture is and how it is acquired. Students should understand that culture is learned – (you are not born with it. You learn how to act, feel, and think. You learn how to behave - the do's and don'ts. Learning begins when you are a baby and you learn your culture from a variety of sources). They should also understand that culture is powerful because you need to follow cultural norms in order to fit into the cultural group with which you belong (e.g. you may be hungry, but if you are a Hindu, you will not eat beef, or you may be starving, but if you are a Muslim, you will not eat pork). 
2. With this foundation allow student to select movie, print, television, or radio media to track and examine for one week. 

3. Each night, students should take a log of the various culture elements that they are taking in from the medium that they have selected. 

4. Have students evaluate whether or not they believe the cultural message that they are receiving is influencing them to behave in a positive or negative manner. 

5. Have students discuss their finding with the class. 

Example:
Culture shapes you!
In the 1950s, our culture encouraged children to be naive. On the TV show "Leave it to Beaver" the ideal child (Beaver Cleaver) was a naive fellow who never quite understood the world around him. This is a negative element of culture because if someone is naïve they can be easily taken advantage of. They also may not be empathic to the lives of others because they have not had exposure to lifestyles other than they own. In the 1980s, our culture encouraged children to be more aware of life around them. On the TV show "The Wonder Years" the ideal child (Kevin) was always trying to figure out what was happening around him. This is a positive element of culture because it prepares children to be global citizens and problem solvers. 
Great Wall of China

Applies to Standards: 6.1 Social Studies Skills, 6.3 World History  and 6.6 Geography.

TITLE OF LESSON PLAN:

Great Wall of China
LENGTH OF LESSON:

One to two class periods

GRADE LEVEL:

6-8

SUBJECT AREA:

World History

CREDIT:

Tish Raff is an elementary-school assistant principal, a member of the associate faculty of the College of Notre Dame of Maryland, an educational consultant, and a freelance writer.

OBJECTIVES:

Students will:

1. understand the roles played by different dynasties in the construction of the great walls of China;

2. understand the varied contributions of the Qin, Han, Tang, and Ming dynasties to ancient Chinese civilization; and

3. understand and recognize some of the events occurring in other parts of the world during the time of the early Chinese dynasties
MATERIALS:

For this lesson, you will need print and Internet resources related to the Qin, Han, Tang, and Ming dynasties available in the NPS World History Curriculum

PROCEDURE:

1. Share with the class this quotation from Confucius in 500 B.C.: “Learning without thinking is labor lost; thinking without learning is perilous.” Talk about what Confucius meant by this. Explain that you will be challenging your students to both learn and think as they investigate the great walls and some of the great dynasties of China. Begin with a discussion of the meaning of the word dynasty. Then ask your students to hypothesize why you used the plural, walls, instead of just referring to the Great Wall of China.

2. Next explain that several different dynasties participated in the creation of the walls. List Qin, Han, and Ming on the board, stating that the primary architects of the walls lived during these dynasties. Add, however, that the golden age of China is considered to have occurred during the Tang dynasty, when no walls were constructed.

3. Now divide the students into four groups. Each group will develop one segment of a television news magazine show (15 Minutes) featuring a different dynasty. Give each student a copy of the program preparation sheet and review its elements with the class. Explain that each group member will be expected to present at least one part of the report for the class and the camera.

4. After you, as executive producer, have reviewed and approved each preparation sheet, have the groups present their segments to the class. Tape these, if possible, to share with parents, the PTA, or another class.

ADAPTATIONS:

Adaptation for older students:

Older students should investigate each dynasty in greater depth and be given the option of choosing one on which to prepare a written individual program preparation sheet.  Without the time limit of taping, the reports can be as extensive as is appropriate for the class and time allowed in the curriculum. Groups can later condense these written reports into an assigned time slot for a news magazine program.

DISCUSSION QUESTIONS:

1. What is the purpose of walls? Why did the Chinese construct them? How important is it that the Great Wall of China has survived through the centuries and remains standing today? To what extent does it serve as an icon for China?

2. The first Qin emperor built a huge and opulent tomb containing a life-sized army constructed of terra-cotta soldiers. It took over 700,000 men 38 years to construct it. Why would he have done this? Compare this to rulers' tombs of other eras, such as the Egyptian pyramids.

3. How is archaeology important to the study of history? Compare archaeology and history. How are they similar and how are they different?

4. Genghis Khan is frequently credited with being the most legendary warrior the world has ever known. Have your students debate the extent to which they agree or disagree with this assertion. Challenge them to nominate others deserving of this title.

5. Analyze the impact of the Great Wall(s) of China on the course of western civilization. How would the world be a different place if the Chinese had not constructed their walls?

EVALUATION:

Assign individuals separate grades for the parts they present. Then use the following rubric to evaluate each segment as a whole for a group grade:

-  Segment title: Is it catchy and engaging, yet also descriptive? (0-2 points)

-  Setting the stage: Does it open the piece effectively and also give background about the time period in general? (0-3 points)

-  Dynasty in depth: Is there sufficient depth, and does it include the main rulers and their dynastic achievements and show the ways in which the rulers helped move 

China forward? (0-4 points)

-  Emperor interview: Are the interview questions relevant? (0-2 points) Are the interview answers thorough and on target? (0-3 points) Is information about the wall, 

or other dynastic achievements in the case of the Tang, incorporated into the interview? (0-3 points)

-  Elsewhere in the world: Are at least two other locations or civilizations included? (0-2 points) Is there sufficient information about what was happening in these 

places? (0-2 points)

-  Closing with a segue into the next era: Is this both a summary and a lead-in as appropriate? (0-2 points)

-  Total flow of the piece (0-2 points)

Total: 25 points

EXTENSION:

Wall to Wall

Challenge your students to investigate other historical walls, both real and imaginary. Have them learn more about the Berlin Wall, the Iron Curtain, the walls of Jericho, the walls of Madrid, and any other walls they can discover. Think about the purpose of walls throughout history, and consider the alternatives available in today's world to achieve the same purposes. Then discuss the extent to which such barriers remain practical.

Dynasties: Part 2

Were there other dynasties that should have been included in your edition of 15 Minutes? Have your students investigate more about the history of China to determine this. Then challenge them to learn more about the People's Republic of China. Create a segment on this and any other dynasties you feel should be featured for a program entitled "Dynasties: Part 2".

WEB LINKS:  (see curriculum for additional links)
Secrets of the Great Wall
China the Beautiful
Chinese Cultural Studies
The Great Wall: A Virtual Tour
VOCABULARY:

Archaeology:
The scientific study of the material remains of human life in the past.

Context:  
Archaeology has helped uncover a great deal of information about the history and construction of the walls of China.

Dynasty:
A succession of rulers of the same line of descent.

Context:
The rulers of the Tang dynasty, not known for building walls, led China during its golden age.

Emperor:
The supreme ruler of an empire.

Context:
Emperor Qin (pronounced “Chin” is considered the first emperor of China and is the leader for whom the country is named.

Hordes:
A tribal group of Mongolian nomads.

Context:
Nomadic hordes terrified the Chinese as they attacked them and killed their animals.

Icon:
An emblem or symbol of something.

Context:
Today the Great Wall of China is protected, as it serves as an icon for China.

Omen:

A sign foretelling a future event.

Context:
The fact that Genghis Khan's right hand was drenched in blood at birth was considered an omen of his violent and warlike ways.

terra cotta:
A fired clay, either glazed or unglazed, used for making statuettes and vases and for architectural features such as roofs.

Context:
The first Qin emperor's massive tomb contained an army of terra cotta, with each soldier having a different face, to protect the emperor's body as in life.

ACADEMIC STANDARDS:Grade Level: 7-8
Subject Area: World history

Standard:

Understands major trends in Eurasia and Africa from 4000 to 1000 B.C.

Standard:

Understands how major religious and large-scale empires arose in the Mediterranean basin, China, and India from 500 B.C. to A.D. 300.

Standard:

Understands major developments in East Asia and Southeast Asia in the era of the Tang dynasty from A.D. 600 to 900.

Standard:

Understands major global trends from A.D. 1000 to 1500.

Copyright 2001 Discovery.com.

Teachers may reproduce copies of these materials for classroom use only.

Islamic World Webquest

Applies to Standards: 6.1 Social Studies Skills, 6.3 World History  and 6.6 Geography.

The planet earth has many inhabitants that make up the worlds population.  These wide assortment of diverse people are members of different social groups which make up a person’s society (a structured community of people bound together by similar traditions, institutions, or nationality) and/or culture (the beliefs, customs, practices, and social behavior of a particular nation or people).  The Islamic world is one of the great historic societies that have impacted the world through its early conquests and interactions with other societies throughout history.

Since America is a large melting pot that is made up of many different cultures, it is extremely important to educate yourself about the different cultures that are blended into American society.  Therefore, as a class, we will take an internet journey through the Islamic World.  It is expected that upon completion of this journey, you will have a comprehensive understanding about Islam by utilizing the internet resources listed to answer the assigned questions.

Explain the Basic Tenets (belief) of Islam
1. What does ‘Islam’ mean?

2. What were the origins (how it began) of the Muslim religion?

3. How does a person became a Muslim?

4. How do Muslims practice their religion?

5. What is the Ka’ba?
6. Who founded the Islam religion?
7. What were the highlights of the founder’s life?  How did he become a prophet?

8. What is the Quran?

9. Are there any other sacred sources?

10. What are the 5 Pillars of Islam?

To answer these questions, visit the Resources section of this exercise and additionally, use the NPS WH curriculum
Compare Islam with other religions.

How is Islam like Christianity and Judaism?  In what ways are they different?

Do Islam and Christianity have different origins?

What similarities and differences does Islam have with other religions and how does it teach tolerance for other beliefs?

The Geography of the Muslim World

Approximately how much of the world’s population is Muslim?

What country has the largest Muslim population?

What percentage of the United States’ population is Muslim?

How did the spread of Islam affect the world?

Resources

BBC - Religion & Ethics - Islam
PBS - Islam: Empire of Faith - Faith - Five Pillars
Main Religious Affiliations in the United States
Major Religions Ranked by Size
The religion of Islam
	SOCIAL STUDIES CURRICULUM GUIDE: WORLD HISTORY TEXTBOOK ALIGNMENT

	GRADE 6: WORLD HISTORY: Prehistoric times – Ancient Rome

	Strand A: The Birth of Civilization to 1000 BCE

	UNIT 1: Early Humans and Societies

Chapter 1: Uncovering the Past

Chapter 2: The Stone Ages and Early Cultures

	UNIT 2: Mesopotamia, Egypt, and Kush

Chapter 3: Mesopotamia and the Fertile Crescent

Chapter 4: Ancient Egypt and Kush

	UNIT 3: Civilization in India and China

Chapter 5: Ancient India Section 1 Geography & Early India

Chapter 6: Ancient China Section 1Geography & Early China

	Strand B. Early Human Societies to 500CE

	UNIT 3: Civilizations in India and China

Chapter 5: Ancient India Sections 2-5

Chapter 6: Ancient China Sections 2-5

	UNIT 4: Foundations of Western Ideas

Chapter 7: The Hebrews and Judaism

Chapter 8: Ancient Greece

Chapter 9: The Greek World

	UNIT 5: The Roman World 

Chapter 10: The Roman Republic

	GRADE 7: WORLD HISTORY: Fall of Rome – Three Worlds Meeting

	Strand C: Expanding Zones of Exchange and Interaction to 1400 CE(AD) 

	UNIT 5: The Roman World 

Chapter 10: The Roman Republic, Section 3: The Late Republic

Chapter 11: Rome and Christianity

	UNIT 6: Islamic and African Civilizations 

Chapter 12: The Islamic World

Chapter 13: Early African Civilizations



	Unit 7: Empires of Asia and the Americas

Chapter 14: China 

Chapter 15: Japan

Chapter 16: The Early Americas

	Unit 8: Renewal in Europe

Chapter 17: The Early Middle Ages

Chapter 18: The Later Middle Ages

	Strand D: The Age of Global Encounters (1400-1750)

	Unit 8: 

Chapter 19: The Renaissance and Reformation

	UNIT 9: The Early Modern World

Chapter 20:  Science & Exploration

Chapter 21: Enlightenment and Revolution, Sections 1 & 2 
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Essential Questions





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��Standard 6.1 Social Studies Skills


�All students will utilize historical thinking, problem solving, and research skills to maximize their understanding of civics, history, geography, and economics





Strand A.  Social Studies Skills





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





Why is it important to study history?





What general lessons can be learned from history?





How can studying history help reform society?





What are some major themes prevalent throughout the study of history? 








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will analyze how events are related over time. � HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Reading.pdf" ��See 3.1.7.G.6�





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will use critical thinking skills to interpret events, recognize bias, point of view, and context. � HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Reading.pdf" ��See LAL 3.1.7.G.3�





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will assess the credibility of primary and secondary sources.





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will analyze various source data in order to see persons and events in context. � HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Reading.pdf" ��See LAL 3.1.7.H.2�





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will examine current issues, events, or themes and relate them to past events.� HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Reading.pdf" �� See LAL 3.1.7.G.5�





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will formulate questions based on information needs. � HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Reading.pdf" ��See LAL 3.1.7.G.1�





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will compare and contrast competing interpretations of current and historical events.





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/EventMap.pdf" ��Event Map Graphic Organizer�





� HYPERLINK "http://www.phschool.com/curriculum_support/ss_skills_tutor/" ��Social Studies Skills Tutor�





� HYPERLINK "http://www.historyonthenet.com/Sources/historical_sources_explained.htm" ��Historical Sources Explained�





� HYPERLINK "http://www.historyonthenet.com/Lessons/chronology/chronologymain.htm" ��Chronology Lesson�





� HYPERLINK "http://histoforum.digischool.nl/olympicgames/" ��Olympic Games Webquest�


(Useful for Objectives 1, 2, 4, 7, 8, 10, 11)


� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/Tap.pdf" ��Topic-Audience-Purpose�





� HYPERLINK "http://library.thinkquest.org/06aug/01340/index.html" ��Global Tales�





� HYPERLINK "http://www.chinapage.com/story/story.html" ��Classical Chinese Parables�





� HYPERLINK "http://www.metmuseum.org/toah/splash.htm" ��The Heilbrunn Timeline of Art History @ The Metropolitan Museum of Art�





� HYPERLINK "http://www.hyperhistory.com/online_n2/History_n2/a.html" ��World History: HyperHistory�





� HYPERLINK "http://www.pbs.org/opb/historydetectives/" ��PBS History Detectives�





� HYPERLINK "http://anza.uoregon.edu/TeachersWWW/GATHER_Intro.html" ��Promoting Historical Inquiry: GATHER model�





� HYPERLINK "http://www.historyguide.org/guide/guide.html" ��Student’s Guide to the Study of History�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/cause%20and%20effect.pdf" ��Cause and Effect Graphic Organizer�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/character%20study.pdf" ��Historical Character Map Graphic Organizers�





� HYPERLINK "http://ofcn.org/cyber.serv/academy/ace/soc/inter.html" ��Social Studies Lesson Ideas


�


�HYPERLINK "http://www.ny.frb.org/education/elemiddleschool.html"��Federal Reserve Bank�





� HYPERLINK "http://www.historyteacher.net/" ��History Teacher�





� HYPERLINK "http://www.pbs.org/teachers/socialstudies/" ��PBS Teachers: Social Studies �





� HYPERLINK "http://edsitement.neh.gov/" ��National Endowment for the Humanities �





� HYPERLINK "http://historymatters.gmu.edu/mse/maps/" ��Making Sense of Maps�





� HYPERLINK "http://historymatters.gmu.edu/mse/oral/" ��Making Sense of Oral History�





� HYPERLINK "http://historymatters.gmu.edu/mse/sia/letters.htm" ��Analyzing Letters�





� HYPERLINK "http://historymatters.gmu.edu/mse/letters/" ��Making Sense of Letters and Diaries�








Strand A.  Social Studies Skills








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��Standard 6.1 Social Studies Skills


�All students will utilize historical thinking, problem solving, and research skills to maximize their understanding of civics, history, geography, and economics








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





 Why is it important to study history?





What general lessons can be learned from history?





How can studying history help reform society?





What are some major themes prevalent throughout the study of history? 








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will interpret events considering continuity and change, the role of chance, oversight and error, and changing interpretations by historians.





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will distinguish fact from fiction by comparing sources about figures and events with fictionalized characters and events. � HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Reading.pdf" ��See LAL 3.1.7.G�





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=1;g=8" ��(CPI)� Learners will summarize information in written, graphic, and oral formats. 





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=3;s=2;g=7" ��(CPI)� Learners will write various types of prose, such as short stories, biographies, autobiographies, or memoirs that contain narrative elements. � HYPERLINK "http://www.nj.gov/education/aps/njscp/MJKGrade7Writing.pdf" ��See LAL 3.2.7.B2�








 








� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=328" ��Mapping the Past�





� HYPERLINK "http://histoforum.digischool.nl/olympicgames/" ��Olympic Games Webquest�


(Useful for Objectives 1, 2, 4, 7, 8, 10, 11)





� HYPERLINK "http://coe.west.asu.edu/students/salverez/dataquest/index.htm" ��Data Quest� 


(The students are asked to research and compare and graph data using excel)





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/factvsopinion.pdf" ��Fact vs. Opinion Graphic Organizer�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/foursquareperspective.PDF" ��Examining Multiple Perspectives Graphic Organizer�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/mainideaorgfull.pdf" ��Main Idea Organizer�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/Text%20Connections2.PDF" ��Text-World-Self Connections�





� HYPERLINK "http://www.onlinenewspapers.com/" ��Online Newspapers of the World�





� HYPERLINK "http://worldhistorymatters.org/" ��World History Matters�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/persuasive%20writing%20tools.pdf" ��Persuasive Writing Graphic Organizers�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/narrative%20writing%20tools.pdf" ��Narrative Writing Tools�





� HYPERLINK "http://www.learner.org/courses/worldhistory/audio_glossary.html" ��Audio World History Glossary �





� HYPERLINK "http://memory.loc.gov/ammem/ndlpedu/educators/workshop/discover/primary.html" ��What Are Primary Sources?�





� HYPERLINK "http://memory.loc.gov/learn/lessons/psources/analyze.html" �� Analysis of Primary Sources?�





� HYPERLINK "http://www.fdrlibrary.marist.edu/primsrce.html" ��Using Historic Records in the Classroom�





� HYPERLINK "http://www.vts.intute.ac.uk/he/tutorial/history/" ��Internet for Historians�





The Smithsonian Source


� HYPERLINK "http://smithsonianeducation.org/" ��http://smithsonianeducation.org/�





� HYPERLINK "http://www.womeninworldhistory.com/lesson15.html" ��Ways To Use Primary Sources�





� HYPERLINK "http://www.ala.org/ala/rusa/rusaourassoc/rusasections/historysection/histsect/histcomm/instructionres/usingprimarysources.cfm" ��Using Primary Sources on the Web�





� HYPERLINK "http://www.educationworld.com/a_lesson/lesson/lesson322.shtml" ��Take Note:  Five Lessons for Note Taking Fun�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/academicnotes.pdf" ��Academic Notes Template�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/interactivenotes.pdf" ��Interactive Notes�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/q-notes.pdf" ��Q-Notes Strategy�





� HYPERLINK "http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/textbookanalysis.pdf" ��Textbook Analysis Strategy�





Strand A: The Birth of Civilization to 1000 BCE





� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future.





Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How have the use of tools changed the relationship of humans to their natural environment and one another?





What is civilization and how has it been defined?














(NPS) Learners will be able to infer from archaeological evidence the characteristics of early hunter-gatherer communities. (e.g. tool kits, shelter, clothing, ritual life, aesthetic values, relations between men and women, and trade among communities)





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI A2)� Learners will be able to trace early human migrations worldwide. 








� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/unearthingsouthamerica/" ��Introduction to Archaeology�





� HYPERLINK "http://bama.ua.edu/~alaarch/index.htm" ��What is Archaeology?�


(info with games/quizzes)





� HYPERLINK "http://www.pbs.org/wgbh/nova/neanderthals/dig.html" ��Dig And Deduce:  Archaeology Game�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Archaeology/ARL0002.html" ��Analyzing Artifacts�





� HYPERLINK  \l "ConceptMap" ��CONCEPT MAP�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Archaeology/ARL0003.html" ��Shoe Box Archaeology�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/World_History/Ancient_History/ANH0204.html" ��The Mysteries of Megaliths�


(conducting historical research)





� HYPERLINK "http://earlyhumans.mrdonn.org/cromagnon.html" ��Cro-Magnon�





� HYPERLINK "http://www.factmonster.com/" ��http://www.factmonster.com/�


� HYPERLINK "http://presentations.pppst.com/EarlyHumans.ppt" ��First Humans (PPT)�





� HYPERLINK "http://earlyhumans.mrdonn.org/index.html" �� The Life and Times of Early Man�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE AND CONTRAST�





� HYPERLINK  \l "YNotes" ��Y NOTES�





� HYPERLINK "http://school.discovery.com/lessonplans/worldhis.html" ��World History Lesson Plans�





� HYPERLINK "http://www.historyguide.org/ancient/lecture1b.html" �What is Civilization?�





� HYPERLINK "http://www.historyworld.net/wrldhis/PlainTextHistories.asp?historyid=ab25" ��History of Civilization�





� HYPERLINK "http://www.stegen.k12.mo.us/tchrpges/sghs/rschelp/documents/StoneAge.ppt" ��Prehistory to 3000 BCE�(ppt)





� HYPERLINK "http://carlos.emory.edu/ODYSSEY/NEAREAST/homepg.html" ��Characteristics of Civilization�





� HYPERLINK "http://www.bradshawfoundation.com/journey/" ��Journey of Mankind:


The Peopling of the World�





Strand A: The Birth of Civilization to 1000 BCE/ NSH Era 1: The Beginnings of Human Society








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future





Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





Why are maps and globes essential tools in recording and understanding history?





How does the natural environment shape human settlement?





How has the changing relationship between human beings and the physical and natural environment affected human life?








How have the use of tools changed the relationship of humans to their natural environment and one another?





(� HYPERLINK "http://nchs.ucla.edu/standards/worldera1.html" ��NPS)�  Learners will be able to identify and compare the political, social and economic differences of hunter-gatherer and agrarian communities from different regions and explain how they interacted with the environment.  (Mesopotamia, Çatalhöyük, Jericho) � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(see 6.6 Geo C5/D6/E2)� 





(NPS) Learners will be able to locate early agricultural settlements. � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��See 6.6 Geo A4)�





�HYPERLINK "http://nchs.ucla.edu/standards/worldera1.html" \l "C"��(NSH 1:2A)� Learners will be able to identify and analyze from archaeological evidence the technology, social organization, and cultural life of settled farming communities in Mesopotamia. (e.g. bronze-making technology, bronze tools, weapons, and luxury goods)














� HYPERLINK "http://www.eduref.org/Virtual/Lessons/Social_Studies/World_History/WRH0021.html" ��Investigating Culture Traits�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/World_History/WRH0021.html" \l "Culture%20Matrix:%20Social%20Environments" ��Cultural Matrix Worksheet�





� HYPERLINK  \l "DecisionMakingChart" ��Decision Making Chart�





� HYPERLINK "http://www.texasbeyondhistory.net/kids/index.html" ��Kids Only�





� HYPERLINK "http://www.hort.purdue.edu/newcrop/history/" ��Origins of Agriculture Webquest�





� HYPERLINK "http://www.kidsnewsroom.org/elmer/infoCentral/frameset/civilizations/meso/index.html" ��Life in Mesopotamia�





� HYPERLINK "http://www.kidsnewsroom.org/elmer/infoCentral/frameset/civilizations/israel/index.html" ��Ancient Canaanites (Israelites)�





� HYPERLINK "http://ancienthistory.mrdonn.org/Ideas.html" ��Ancient Civ. Lesson Ideas�





� HYPERLINK "https://my.usf.edu/bbcswebdav/users/acompton/Ancient%20Architecture%20WebQuest/Ancient%20Architecture%20Webquest.htm" ��Ancient Architecture WebQuest�





� HYPERLINK "http://www.writedesignonline.com/organizers/evaluate.html" \l "kwlh" ��KWLH�





� HYPERLINK  \l "VennDiagram" ��Venn Diagram�


	


� HYPERLINK  \l "Comparecontrastnotetaking" ��Compare Contrast�





� HYPERLINK  \l "OPTICS" ��OPTICS�








� HYPERLINK "http://www.wku.edu/library/kylm/education/ky_educators/power_points/paleoindians_megafauna.ppt" �Paleo-Indians �





� HYPERLINK "http://www.msnbc.msn.com/id/7835657/" ��How Did Early Humans First Leave Africa?�





� HYPERLINK "http://victorian.fortunecity.com/kensington/207/mideast1.html" ��History of SW Asia/Near East�





� HYPERLINK "http://www.royalalbertamuseum.ca/edu/infobyte/syria.htm" ��Timeline of  Syria/Near East�





� HYPERLINK "http://www.historyworld.net/wrldhis/PlainTextHistories.asp?paragraphid=ayh" \l "ayh" ��From Hunter-Gatherers to Farmers�





� HYPERLINK "http://www.hort.purdue.edu/newcrop/history/lecture05/lec05w.ppt" ��Places Where Crops Originated�





� HYPERLINK "http://www.hort.purdue.edu/newcrop/history/lecture02/lec02w.ppt" ��Humans, Hunting and Plants�





� HYPERLINK "http://www.hort.purdue.edu/newcrop/history/" ��Early Agricultural Tools�





� HYPERLINK "http://www.bbc.co.uk/dna/h2g2/A2054675" ��The Neolithic Revolution- How Farming Changed the World�





� HYPERLINK "http://www.fordham.edu/halsall/ancient/mesopotamia-contracts.html" ��Contracts from Mesopotamia�





� HYPERLINK "http://news.nationalgeographic.com/news/2008/02/080211-egypt-farming.html" ��Egypt’s Earliest Farming Village Found�





� HYPERLINK "http://ancienthistory.pppst.com/mesopotamia.html" ��Mesopotamia, Babylon and Sumer PPTs.�





� HYPERLINK "http://www.archaeologychannel.org/content/video/catalhoyuk.html" ��Çatalhöyük� (online video)








Strand A: The Birth of Civilization to 1000 BCE/ NSH Era 1: The Beginnings of Human Society / NSH Era 2:  Early Civilizations and the Emergence of  Pastoral Peoples, 4000-1000 BCE 








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do societies attempt to satisfy their wants and needs?





How does the allotment of resources affect the nature of society, its growth and change?





How does the natural environment shape human settlement?





Why do humans trade with one another?





How does the natural environment shape human settlement?





What is the role of exchange and assimilation in human cultural development?








�HYPERLINK "http://nchs.ucla.edu/standards/worldera2.html"��(NSH 2:2A)� Learners will be able to compare the climate and geography of the Huang He (Yellow River) valley with the natural environments of Mesopotamia, Egypt, and the Indus valley. � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��See 6.6 Geo B3�





� HYPERLINK "http://nchs.ucla.edu/standards/worldera1.html" ��(NSH 1:1B)� Learners will be able to analyze the importance of trade in Mesopotamian civilization of the 4th and 3rd millennia and describe the networks of commercial exchange that connected various regions of Southwest Asia. � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��See 6.5 Econ B1� 





� HYPERLINK "http://nchs.ucla.edu/standards/worldera1.html" ��(NSH 1:1B)� Learners will be able to assess the importance of commercial, cultural, and political connections between Egypt and peoples of Nubia along the upper Nile. � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��See 6.6 Geo B4�











� HYPERLINK  \l "Comparecontrastnotetaking" ��Compare Contrast�





� HYPERLINK  \l "YNotes" ��Y Notes�





� HYPERLINK  \l "PersuasiveEssay" ��PERSUASIVE ESSAY�





� HYPERLINK "http://www.texasbeyondhistory.net/kids/index.html" ��Kids Only�





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit1104.shtml" ��Every-Day Edits: King Tut's Tomb� (Do Now)


� HYPERLINK "http://www.mnsu.edu/emuseum/prehistory/egypt/index.shtml" ��Ancient Egyptian Culture�





� HYPERLINK "http://www.civilization.ca/civil/egypt/egypte.html" ��Civilization.ca - Mysteries of Egypt�





� HYPERLINK "http://mesopotamia.mrdonn.org/index.html" ��Mesopotamia�





� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=348" ��Egyptian Symbols and Figures:  Hieroglyphs�





� HYPERLINK  \l "Causeandeffectchart" ��Cause Effect�





� HYPERLINK "http://www.eyewitnesstohistory.com/awfrm.htm" ��Eyewitness to the Ancient World: Egypt-Rome�





� HYPERLINK "http://www.metmuseum.org/explore/perneb_tomb/index.html" ��Explore the Tomb of Perneb�





� HYPERLINK "http://www.metmuseum.org/explore/publications/pdfs/MusKids_Mummy/Mummy_divided_PDF.pdf" ��Mysterious Mummies�





� HYPERLINK "http://www.historyguide.org/ancient/lecture2b.html" �Ancient Western Asia and the Civilization of Mesopotamia�





� HYPERLINK "http://ancienthistory.pppst.com/mesopotamia.html" ��Mesopotamia, Babylon and Sumer PPTs.�





� HYPERLINK "http://www.archaeologychannel.org/content/video/catalhoyuk.html" ��Çatalhöyük� (online video)





� HYPERLINK "http://www.flagfen.com/iron_age_roundhouse.htm" ��Bronze Age Houses�





� HYPERLINK "http://www.faculty.de.gcsu.edu/~dvess/ids/women/islamwom.html" ��Women in the Ancient and Medieval Worlds�





� HYPERLINK "http://eawc.evansville.edu/" ��Exploring Ancient World Cultures�





� HYPERLINK "http://www.historiasiglo20.org/egypt/proyector%5Btimeline%5D.htm" ��Comparative Timeline of Early Civs�





� HYPERLINK "http://asterius.com/china" ��Chinese History for Beginners�





� HYPERLINK "http://www-chaos.umd.edu/history/time_line.html" ��Timeline of Chinese History�





� HYPERLINK "http://teachersfirst.com/tchr-subj-date.cfm?var1=47&var3=6&var2=9&offset=1" ��Ancient History & Culture Resources (Egypt-Rome)�





� HYPERLINK "http://www.metmuseum.org/explore/First_Cities/firstcities_main.htm" ��Art of the First Cities: From the Mediterranean to the Indus Exhibit�









































Strand A: The Birth of Civilization to 1000 BCE/ NSH Era 2:  Early Civilizations and the Emergence of  Pastoral Peoples, 4000-1000 BCE 








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





What is civilization and how has it been defined?





How does religion influence the development of individual societies as well as global processes?





Are individuals as important as underlying structures in explaining change?





How does the allotment of resources affect the nature of society, its growth and change?








(NPS)  Learners will be able to analyze archaeological evidence from agricultural village sites in Southwest Asia, North Africa, China, or Europe identifying political, social and economic structures and account for urban development.  (e.g. social class divisions, occupational specializations, differences in daily tasks that men and women performed) 








� HYPERLINK "http://nchs.ucla.edu/standards/worldera2.html" ��(NSH 2:1A)� Learners will compare the forms of writing that developed in the three civilizations and how written records shaped political, legal, religious, and cultural life. 








� HYPERLINK "http://www.texasbeyondhistory.net/kids/index.html" ��Kids Only�





� HYPERLINK "http://www.smithsonianeducation.org/educators/lesson_plans/decoding_the_past/index.html" ��Decoding the Past�





� HYPERLINK  \l "InquiryChart" ��INQUIRY CHART�





� HYPERLINK "http://www.womeninworldhistory.com/lesson2.html" ��Lesson:  Women’s Lives in Mesopotamia using Primary Sources�





� HYPERLINK "http://www.womeninworldhistory.com/lesson6.html" ��Lesson:  Women’s Rights-Ancient Egypt and the USA�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/makingmummies/" ��Making Mummies: Lesson Plan�





� HYPERLINK "https://my.usf.edu/bbcswebdav/users/acompton/Ancient%20Architecture%20WebQuest/Ancient%20Architecture%20Webquest.htm" ��Ancient Architecture Webquest�





� HYPERLINK  \l "OPTICS" ��OPTICS�





� HYPERLINK "http://www.kidsnewsroom.org/elmer/infoCentral/frameset/civilizations/india/index.html" ��Life in the Indus Valley�





� HYPERLINK "http://www.educationworld.com/a_lesson/02/lp276-01.shtml" ��It’s Not Greek to Me – Writing Hieroglyphics� (lesson)





� HYPERLINK "http://www.eyelid.co.uk/e-name.htm" ��Hieroglyph Translator� 


(Online Activity)





� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=348" ��Egyptian Symbols and Figures:  Hieroglyphs�





� HYPERLINK "http://www.neferchichi.com/hieroglyphs.html" ��Write Your Name in Hieroglyphics�





� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=622" ��Emergence and Evolution of Cuneiform Writing System�








� HYPERLINK "http://www.clevelandstatecc.edu/Courses/ngreenwood/History%201110/Online_Presentations/first_river_valley_civilizations.htm" ��The First River Valley Civilizations�





� HYPERLINK "http://www.faculty.de.gcsu.edu/~dvess/ids/women/women.shtml" ��Women in the Ancient and Medieval Worlds�





� HYPERLINK "http://ancienthistory.mrdonn.org/Mesopotamia.html" ��Ancient Mesopotamia Unit�





� HYPERLINK "http://www.mnsu.edu/emuseum/prehistory/egypt/index.shtml" ��Ancient Egyptian Culture�





� HYPERLINK "http://ancienthistory.pppst.com/mesopotamia.html" ��Mesopotamia, Babylon and Sumer PPTs.�





� HYPERLINK "http://ancienthistory.pppst.com/hebrews.html" ��Hebrews, Israelites, Phoenicians, etc.  PPTs�





� HYPERLINK "http://questgarden.com/48/05/1/070316093639/" ��Webquest Ancient India�





� HYPERLINK "http://www.neferchichi.com/hieroglyphs.html" ��Writing with Hieroglyphs�





� HYPERLINK "http://www.geocities.com/TheTropics/2815/hiero.html" ��Hieroglyphic Alphabet Chart�





� HYPERLINK "http://webperso.iut.univ-paris8.fr/~rosmord/Intro/Intro.html" ��Introduction to Hieroglyphs�





� HYPERLINK "http://www.aldokkan.com/art/hieroglyphics.htm" ��Egyptian Writing�





� HYPERLINK "http://asterius.com/china" ��Chinese History for Beginners�








Strand B:	Early Human Societies to 500 CE





� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





Why should we consider human perspective in history recording?





What is civilization and how has it been defined?


How have changing ideas of morality and spirituality shaped history?





How have human views of the world, nature, and the cosmos changed?





How does religion influence the development of individual societies as well as global processes?








(NPS)  Learners will identify and explain the origins, fundamental teachings and practices of major world religions and belief systems. (Hinduism, Buddhism, Judaism, Christianity, Islam, Confucianism, etc.)





(NPS)  Learners will account for the methods used and challenges and consequences faced as the religions and belief systems expanded across wide areas and gained influence.





(NPS) Learners will be able to compare and discuss the impact of religions and belief systems and how they legitimized political and social order. 











� HYPERLINK "http://www.texasbeyondhistory.net/kids/index.html" ��Kids Only�





� HYPERLINK "http://www.pppst.com/religions.html" ��World Religions� (ppts)





� HYPERLINK  \l "IslamicWorldWebquest" ��Islamic World Webquest�





� HYPERLINK  \l "ConceptMap" ��CONCEPT MAP�





� HYPERLINK  \l "InquiryChart" ��INQUIRY CHART�





� HYPERLINK  \l "Causeandeffectchart" ��CAUSE & EFFECT CHART�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE AND CONTRAST�





� HYPERLINK  \l "PersuasiveEssay" ��PERSUASIVE ESSAY�





� HYPERLINK "http://www.metmuseum.org/explore/publications/islamic_geometric.asp" ��Islamic Art and Geometric Design: Activities for Learning�








� HYPERLINK "http://religions.pppst.com/christianity.html" ��Christianity PPTs�





� HYPERLINK "http://religions.pppst.com/judaism.html" ��Judaism PPTs�





� HYPERLINK "http://www.historyworld.net/wrldhis/PlainTextHistories.asp?historyid=aa22" ��History of the Christians�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/christianity/" ��Christianity�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/judaism/" ��Judaism�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/buddhism/" ��Buddhism�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/hinduism/" ��Hinduism�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/" ��Islam�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/atheism/" ��Atheism�





� HYPERLINK "http://worldhistoryforusall.sdsu.edu/units/four/closeup/04_closeup441.pdf" ��The Budding of Buddhism Lesson Plan�





� HYPERLINK "http://eawc.evansville.edu/ispage.htm" ��Exploring Ancient World Cultures: Islam�





Strand B:	Early Human Societies to 500 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do styles of governance and politics impact social and political relations between people and groups?





How and why do societies change?





How does religion influence the development of individual societies as well as global processes?





How have changing ideas of morality and spirituality shaped history?





How do societies attempt to satisfy their wants and needs?





How do government and law reflect societal morals and ideals?











(NPS) Learners will be able to explain the fundamental differences and cite examples of monotheism and polytheistic religions. 





(NPS) Learners will understand the political, social, and economic differences of the Chinese Dynasties. (Zhou Dynasty, the Qin Dynasty the Han Dynasty.)





(NPS) Learners will study and compare the development and influence of Confucianism, Daoism and Buddhism and assess their impact on the development of Chinese Civilization.

















� HYPERLINK "http://asterius.com/china/" ��Chinese History for Beginners�





� HYPERLINK "http://www-chaos.umd.edu/history/time_line.html" ��Timeline of Chinese Dynasties�





� HYPERLINK  \l "GreatWallofChina" ��Great Wall Lesson Plan�





� HYPERLINK "http://www.womeninworldhistory.com/lesson3.html" ��Lesson:  Women and Confucianism�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=48&era=&grade=&geo=" ��Belief Systems Along the Silk Roads�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=57&era=&grade=&geo=" ��Attitudes Towards Nature in Daoist Art�





� HYPERLINK  \l "Causeandeffectchart" ��CAUSE & EFFECT CHART�





� HYPERLINK  \l "DecisionMakingChart" ��DECISION MAKING CHART�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE & CONTRAST NOTE TAKING STRATEGY�





� HYPERLINK  \l "Conclusionchart" ��CONCLUSION CHART�








� HYPERLINK "http://w3.salemstate.edu/~cmauriello/Course%20Development/New%20LP%20Site/content/5_12content/history/world/classicalciv/page8_china.htm" ��The Classical Civilization of China:  Confucianism and Taoism�





� HYPERLINK "http://w3.salemstate.edu/~cmauriello/Course%20Development/New%20LP%20Site/content/5_12content/history/world/classicalciv/page7_india.htm" ��The Classical Civilization of India:  Hinduism and Buddhism�





� HYPERLINK "http://depts.washington.edu/chinaciv/index.htm" ��A Visual Sourcebook of Chinese Civilization�








� HYPERLINK "http://ancienthistory.pppst.com/china.html" ��Ancient China PPTs�





� HYPERLINK "http://religions.pppst.com/buddhism.html" ��Buddhism PPTs�





� HYPERLINK "http://religions.pppst.com/confucianism.html" ��Confucianism PPTs�





� HYPERLINK "http://religions.pppst.com/taoism.html" ��Taoism PPTs�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/taoism/" ��Taoism�





� HYPERLINK "http://asterius.com/china" ��Chinese History for Beginners�





� HYPERLINK "http://www.metmuseum.org/explore/china_dawn/index.html" ��China: Dawn of a Golden Age (200-750 AD)� 








Strand B:	Early Human Societies to 500 CE/ NSH Era 4 Expanding Zones of Exchange and Encounter,  300-1000 CE











� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do societies attempt to satisfy their wants and needs?





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





Why do humans trade with one another?





How have changing ideas of morality and spirituality shaped history?





How does religion influence the development of individual societies as well as global processes?





Are individuals as important as underlying structures in explaining change?











� HYPERLINK "http://nchs.ucla.edu/standards/worldera4.html" ��(NSH 4:1C)� Learners will describe fundamental features of the Hindu belief system as they emerged in the early first millennium CE.








(NPS)  Learners will identify and assess the role trade and individuals played in the spread and influence of Hinduism and Buddhism in various regions in Asia. (e.g. Indian-Malaysian trade, Ashoka in India)








� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" ��(NPS)� Learners will explain ways in which Buddhism was a response to the Brahmanic system in India.




















� HYPERLINK "http://www.womeninworldhistory.com/lesson11.html" ��Lesson:	Women in Hinduism�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=27&era=&grade=&geo=" ��Artha� (Goals of Hinduism)





� HYPERLINK  \l "SayMeanMatter" ��SAY MEAN MATTER�





� HYPERLINK  \l "Causeandeffectchart" ��Cause and Effect�





� HYPERLINK  \l "FlowChart" ��Flow Chart�





� HYPERLINK  \l "TreeDiagram" ��Tree Diagram�





� HYPERLINK  \l "ConceptMap" ��CONCEPT MAP�











� HYPERLINK "http://w3.salemstate.edu/~cmauriello/Course%20Development/New%20LP%20Site/content/5_12content/history/world/classicalciv/page7_india.htm" ��Classical Civilization of India:  Hinduism and Buddhism�





� HYPERLINK "http://www.askasia.org/teachers/essays/essay.php?no=9" ��Eight Rupees� (Article)





� HYPERLINK "http://www.askasia.org/teachers/essays/essay.php?no=8" ��Seven Ways to Greet a Neighbor� (Article)








� HYPERLINK "http://religions.pppst.com/buddhism.html" ��Buddhism PPTs�





� HYPERLINK "http://religions.pppst.com/hinduism.html" ��Hinduism PPTs�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/hinduism/" ��Hinduism�





� HYPERLINK "http://teachersfirst.com/tchr-subj-date.cfm?var1=48&var3=6&var2=9" ��Asia: History and Culture Resources�





� HYPERLINK "http://www.metmuseum.org/explore/publications/asia.htm" ��The Art of South and Southeast Asia�





Strand B:	Early Human Societies to 500 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do patterns of human settlement and migration affect the development of communities and nations?





How does the natural environment shape human settlement?





How do styles of governance and politics impact social and political relations between people and groups?





What methods have certain groups used to impose and maintain their power over other groups?





What is the role of gender and ethnic relations in the shaping of a culture?





What is the role of the individual in governance?








(NPS) Learners will discuss the impact geography had on the political, social and economic structure of Greek city-states.





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI B3)� Learners will describe and compare the political structure of Greek city-states. (Athenian democracy and Spartan military aristocracy)





(NPS) Learners will identify and explain the political, social and economic characteristics of Greek society. (e.g. roles of men and women, participatory government, religion etc.)





(NPS) Learners will analyze and assess the importance of Greek ideas about democracy and citizenship and their influence on the development of Western political thought and institutions.








� HYPERLINK "http://www.educationworld.com/a_lesson/hunt/hunt022.shtml" ��Internet Scavenger Hunt: Ancient Olympic Games�





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit1309.shtml" ��Every-Day Edits: Island of Copper� (Do Now)





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit1314.shtml" ��Every-Day Edits: Greece's Beaches� (Do Now)





� HYPERLINK "http://www.pbs.org/empires/thegreeks/educational/lesson1.html" ��The Greeks  Lesson 1�





� HYPERLINK "http://www.pbs.org/empires/thegreeks/educational/lesson2.html" ��The Greeks   Lesson 2�





� HYPERLINK  \l "SayMeanMatter" ��SAY MEAN MATTER�





� HYPERLINK  \l "TaxonomyCulture" ��TAXONOMY OF CULTURE�





� HYPERLINK "http://www.coreknowledge.org/CK/resrcs/lessons/698ClimbMtO.htm" ��Climbing To The Top of Mt. Olympus� (includes geography)





� HYPERLINK "http://www.womeninworldhistory.com/lesson12.html" ��Lesson:  Women of Sparta�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Comparative_Political_Systems/CPS0001.html" ��Greek Democracy vs. Roman Republic�





� HYPERLINK  \l "Comparecontrastnotetaking" ��Compare and Contrast�





� HYPERLINK  \l "VennDiagram" ��Venn Diagram�





 � HYPERLINK "http://www.metmuseum.org/explore/publications/pdfs/Animals_All_Around.pdf" ��Animals All Around in the Greek Galleries�





� HYPERLINK "http://www.pbs.org/empires/thegreeks/background/9b_p1.html" ��Why did Greece develop city-states?�





� HYPERLINK "http://www.mrdowling.com/701greece.html" ��Mr. Dowling's Ancient Greece Page� (Resources, Lessons, Student Activities)





� HYPERLINK "http://ancienthistory.pppst.com/greece.html" ��Ancient Greece PPTs�





� HYPERLINK "http://www.historyforkids.org/learn/greeks/index.htm" ��Ancient Greece for Kids�


� HYPERLINK "http://www.historyforkids.org/learn/greeks/philosophy/index.htm" ��Philosophy�


� HYPERLINK "http://www.historyforkids.org/learn/greeks/religion/greekrelig.htm" ��Religion�


And More!


� HYPERLINK "http://www.historyteacher.net/EuroCiv/Weblinks/Weblinks-1-AncientGreece.htm" ��Ancient Greece:   100’s of Links and Primary Source documents�





� HYPERLINK "http://www.eyewitnesstohistory.com/ancientgreece.htm" ��Everyday Life in Ancient Greece�


� HYPERLINK "http://www.metmuseum.org/explore/Greek/Greek1.htm" ��


The Greek Galleries at the Metropolitan Museum of Art�





� HYPERLINK "http://www.metmuseum.org/explore/publications/greek.htm" ��Greek Art from Prehistoric to Classical�





� HYPERLINK "http://www.perseus.tufts.edu/Herakles/" ��Hercules: Greece’s Greatest Hero�





Strand B:	Early Human Societies to 500 CE/ NSH Era 3 Classical Traditions, Major Religions, and Giant Empires, 1000 BCE-300 CE











� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





Why should we consider human perspective in history recording?





How do styles of governance and politics impact social and political relations between people and groups?





What is the difference between equity and equality?


How and why do societies change?





Are individuals as important as underlying structures in explaining change?





How have human views of the world, nature, and the cosmos changed?











� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI B4)� Learners will investigate the characteristics of Classic Greek art and architecture and illustrate how they are reflected in modern art and architecture. 





� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" ��(NSH 3:2B)� Learners will explain the leading ideas of Socrates, Plato, Aristotle, Herodotus, and other philosophers and historians and assess their impact on Western Culture.





� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" ��(NSH 3:2B)� Learners will identify and compare major Greek myths and dramas and assess their impact on society.











� HYPERLINK "http://www.ve.weber.k12.ut.us/05%205th/Reese/legacies_of_greece.htm" ��Legacies of Greece�





� HYPERLINK "http://www.crf-usa.org/constitution_day/9b12_aristotle.pdf" ��Aristotle:  In Search of the Best Constitution�





� HYPERLINK "https://my.usf.edu/bbcswebdav/users/acompton/Ancient%20Architecture%20WebQuest/Ancient%20Architecture%20Webquest.htm" ��Ancient Architecture Webquest�





� HYPERLINK  \l "SayMeanMatter" ��SAY MEAN MATTER�





� HYPERLINK "http://www.coedu.usf.edu/culture/Greece_Socrates.htm" ��Socrates Tells His Story�





� HYPERLINK "http://www.jlhs.nhusd.k12.ca.us/Classes/Language_Arts/Greek_Mythology/Making_Meanings.html" ��Make Meanings From Myths�





� HYPERLINK "http://www.educationworld.com/a_lesson/02/lp276-02.shtml" ��The Gods of Ancient Greece, Egypt, and Rome�





� HYPERLINK "http://www.geocities.com/Athens/Atrium/5924/puzzlemaker/greekmonsterpuzzle.html" ��Mythology Puzzle Activity�





� HYPERLINK "http://www.geocities.com/Athens/Atrium/5924/wordsearch/greekmythologywordsearch.html" ��Greek Mythology Word Find�


(online activity)





� HYPERLINK "http://www.geocities.com/Athens/Atrium/5924/greekmythologyquiz1.htm" ��Mythology Quiz Game�





� HYPERLINK "http://www.bbc.co.uk/schools/ancientgreece/classics/theatre/flashmovie.shtml" ��Intro to Greek Theatre in Cartoon format�





� HYPERLINK "http://www.historyforkids.org/learn/greeks/literature/greeklit.htm" ��Greek Literature for Kids�





� HYPERLINK "http://librivox.org/aesops-fables-menu/" ��Aesop’s Fables (Audio and Text)�





� HYPERLINK  \l "ChildrenBook" ��CHILDREN’S STORYBOOK�








� HYPERLINK "http://www.bbc.co.uk/history/ancient/greeks/greekdemocracy_01.shtml" ��Greek Democracy v. 21st Century�





� HYPERLINK "http://query.nytimes.com/gst/abstract.html?res=9806E1D91239EF3ABC4850DFB1668389639EDE" ��Legacy of Greece�





� HYPERLINK "http://www.historyguide.org/ancient/lecture8b.html" �Greek Thought: Socrates, Plato and Aristotle�





� HYPERLINK "http://www.richeast.org/htwm/Greeks/theatre/theatre.html" ��Greek Theatre�





� HYPERLINK "http://www.eyewitnesstohistory.com/socrates.htm" ��Suicide of Socrates�





� HYPERLINK "http://www.mythweb.com/heroes/jason/index.html" ��Myth of Jason : The Golden Fleece� (Online Webquest story)





� HYPERLINK "http://web.archive.org/web/20011202001326/http:/www.cmi.k12.il.us/Urbana/projects/AncientCiv/gods/gods.html" ��Book of Gods�





� HYPERLINK "http://www.perseus.tufts.edu/Olympics/" ��The Ancient Olympics (includes biographies)�





� HYPERLINK "http://www.mythome.org/greek.html" ��Table of Greek Gods�





� HYPERLINK "http://www.pbs.org/wgbh/buildingbig/index.html" ��Building Big: Exploring Large Structures�





� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=230" ��EDSITEment Lesson Plans: Live From Ancient Olympia�



































Strand B:	Early Human Societies to 500 CE/ NSH Era 3 Classical Traditions, Major Religions, and Giant Empires, 1000 BCE-300 CE





� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�





All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How does the natural environment shape human settlement?





Why do humans trade with one another?





What is civilization and how has it been defined?





How do styles of governance and politics impact social and political relations between people and groups?





What is the difference between equity and equality?





What methods have certain groups used to impose and maintain their power over other groups?








� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" \l "D" ��(NSH 3:3A)�  Learners will assess the contributions of the Etruscans and the western Greek colonies to the development of Roman society and culture.





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI B6)� Learners will discuss the impact of geography on the political, social and economic structure of the Roman Republic and later the Roman Empire.





� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" ��(NSH 3:3A)� Learners will describe the political and social institutions of the Roman Republic and analyze why Rome was transformed from republic to empire.





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI B6)� Learners will describe daily life in Pompeii and Rome.








� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0313.shtml" ��Every-Day Edits: Ides of March� 


(Do Now)





� HYPERLINK  \l "RAP" ��RAP (REVIWING AND PREVIEWING)�





� HYPERLINK  \l "MainIdeaChart" ��MAIN IDEA CHART�





� HYPERLINK  \l "VennDiagram" ��VENN DIAGRAM�





� HYPERLINK  \l "YNotes" ��Y-NOTES�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/hiddenrome/" ��Roman Empire Lesson Plans�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/power/" ��Struggle for Power�





� HYPERLINK "https://my.usf.edu/bbcswebdav/users/acompton/Ancient%20Architecture%20WebQuest/Ancient%20Architecture%20Webquest.htm" ��Ancient Architecture Webquest�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/civilizations_risepower/" ��Rome’s Rise to Power�





� HYPERLINK  \l "Conclusionchart" ��CONCLUSION CHART�











� HYPERLINK "http://www.greatbuildings.com/buildings/Roman_Colosseum.html" ��Roman Colosseum�





� HYPERLINK "http://www.historyguide.org/ancient/lecture11b.html" �Republican Rome, 509-31BC�





� HYPERLINK "http://www.historyguide.org/ancient/lecture10b.html" �Early Roman Civilization, 753-509BC�





� HYPERLINK "http://www.historyguide.org/ancient/lecture12b.html" �Augustus Caesar and the Pax Romana�





� HYPERLINK "http://www.mrdowling.com/702rome.html" ��Mr. Dowling's Ancient Rome� (Resources, Lessons, Student Activities)





� HYPERLINK "http://ancienthistory.pppst.com/rome.html" ��Ancient Rome PPTs�





� HYPERLINK "http://www.historyforkids.org/learn/romans/index.htm" ��Ancient Rome for Kids�


� HYPERLINK "http://www.historyforkids.org/learn/romans/religion/index.htm" ��Religion�


� HYPERLINK "http://www.historyforkids.org/learn/romans/government/index.htm" ��Government�


And More!


� HYPERLINK "http://www.historyteacher.net/EuroCiv/Weblinks/Weblinks-2-RomanWorld.htm" ��Ancient Rome:  100’s of Links and Primary Sources�





� HYPERLINK "http://www.kent.k12.wa.us/staff/DarleneBishop/rome/PompHistory.html" ��Pompeii�





� HYPERLINK "http://www.kent.k12.wa.us/staff/DarleneBishop/rome/PompTown.html" ��Town of Pompeii�








Strand B:	Early Human Societies to 500 CE/ NSH Era 3 Classical Traditions, Major Religions, and Giant Empires, 1000 BCE-300 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do styles of governance and politics impact social and political relations between people and groups?





What is the difference between equity and equality?





What methods have certain groups used to impose and maintain their power over other groups?





Why do civilizations decline and perish?





Are individuals as important as underlying structures in explaining change?





How do styles of governance and politics impact social and political relations between people and groups?








� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" ��(NSH 3:3A)� Learners will describe the political, social and economic institutions of the Roman Republic.





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI B7 B8)� Learners will analyze the transition of Rome from republic to empire and identify the causes.





(NPS)  Learners will analyze the political, social and economic impact of the expansion of Rome.





(NPS)  Learners will trace and discuss the events that contributed to the Rise and Fall of Rome (city-state – Republic – Empire) including leadership (Caesar, Octavius, etc.), expansion, conquest, internal divisions, significant battles, invasions, and political changes.

















� HYPERLINK "http://www.womeninworldhistory.com/lesson10.html" ��Lesson:  Women in Ancient Rome using Primary Sources�





� HYPERLINK  \l "YNotes" ��YNOTES� 


�� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE AND CONTRAST�


�� HYPERLINK  \l "CGRIPESSPERSIA" ��CGRIPES�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/hiddenrome/" ��Roman Empire Lesson Plans�





� HYPERLINK  \l "Conclusionchart" ��CONCLUSION CHART�





� HYPERLINK  \l "DecisionMakingChart" ��DECISION MARKING CHART�





� HYPERLINK  \l "PersuasiveEssay" ��PERSUASIVE ESSAY�








� HYPERLINK "http://www.historyguide.org/ancient/lecture14b.html" �The Decline and Fall of Rome�





� HYPERLINK "http://www.eyewitnesstohistory.com/fallofrome.htm" ��The Fall of Rome�





� HYPERLINK "http://www.greatbuildings.com/buildings/Roman_Colosseum.html" ��Roman Colosseum�





� HYPERLINK "http://www.kent.k12.wa.us/staff/DarleneBishop/rome/Rome.html" ��Ancient Rome – Virtual Tour�





� HYPERLINK "http://www.kent.k12.wa.us/staff/DarleneBishop/rome/Colosseum.html" ��Colosseum�





� HYPERLINK "http://www.kent.k12.wa.us/staff/DarleneBishop/rome/CircusMaximus.html" ��Circus Maximus�








Strand B:	Early Human Societies to 500 CE/ NSH Era 4 Expanding Zones of Exchange and Encounter,  300-1000 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How does the natural environment shape human settlement?





How has the changing relationship between human beings and the physical and natural environment affected human life?





Are individuals as important as underlying structures in explaining change?





How have human views of the world, nature, and the cosmos changed?





How does the nature of political and social institutions reflect the quality of class, racial and gender relations?





How does the allotment of resources affect the nature of society, its growth and change?








� HYPERLINK "http://nchs.ucla.edu/standards/worldera4.html" ��(NSH 4:6A)� Learners will describe the geography of Mesoamerica and the Andes region and its role in the development of Mayan society, systems of agriculture and animal herding.





(NPS) Learners will identify and analyze the political, social, economic aspects of Mayan civilization and identify key features. (role of religion, ceremonial games, city-states, pyramids, road systems, etc.)





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI B11)� Learners will distinguish between the role and status of elite men and women in Mayan society and identify the connection to their portrayal in Mayan architecture.














� HYPERLINK  \l "FiveThemesGeographLog" ��FIVE THEMES OF GEOGRAPHY LOG�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/mayanewsreport/" ��A Classical Maya News Report�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/World_History/Ancient_History/ANH0202.html" ��Rain Player, a Mayan Story�





� HYPERLINK "http://www.kidsnewsroom.org/elmer/infoCentral/frameset/civilizations/maya/index.html" ��Ancient Maya�





� HYPERLINK "http://www.angelfire.com/ca/humanorigins/religion.html" ��Mesoamerican Religions�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/landmarks/" ��Landmarks of Civilization�





� HYPERLINK  \l "companallocation" ��COMPARATIVE ANALYSIS  of LOCATION�





� HYPERLINK  \l "ConceptMap" ��CONCEPT MAP�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE AND CONTRAST NOTE TAKING STRATEGY�





� HYPERLINK  \l "MultiMediaPresentation" ��MULTI-MEDIA PRESENTATION�














� HYPERLINK "http://www.socialstudiesforkids.com/articles/worldhistory/mayanballgame.htm" ��Mayan Ball Game�





� HYPERLINK "http://library.thinkquest.org/5891/games.htm" ��Mayan Games�





� HYPERLINK "http://www.internet-at-work.com/hos_mcgrane/chichen/chichen_ballcourt.html" ��Mayan Ball Court�





� HYPERLINK "http://news.nationalgeographic.com/news/2003/03/0313_030313_mayadrought.html" ��Climate Change Killed Maya�





� HYPERLINK "http://www.lost-civilizations.net/mayan-geography.html" �Mayan Geography�





� HYPERLINK "http://www.emporia.edu/earthsci/student/fitch1/abrupt_e.html" ��Climate Change and Mayan Civ�





� HYPERLINK "http://worldhistory.pppst.com/mayas.html" ��Mayas PPTs�





� HYPERLINK "http://www.ancientweb.org/Mexico/gods/index.html" ��Gods of Ancient Mexico�





� HYPERLINK "http://www.ancientweb.org/Mexico/documents/index.html" ��Historical Documents from Ancient Mexico: Aztec Religion and Ritual �





Strand C: Expanding Zones of Exchange and Interaction to 1400 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do human views of the world, nature, and the cosmos change?





Why is there political and social conflict?





What methods have certain groups used to impose and maintain their power over other groups?





How do patterns of human settlement and migration affect the development of communities and nations?








 ((NPS) Learners will analyze how Christian teachings and the preservation of Greco-Roman traditions and thought contributed to the emergence of Western European Civilization. (e.g. role of monks, nuns, monasteries and convents in preserving materials, Charlemagne’s Christian empire, northern European people








� HYPERLINK "http://medievaleurope.mrdonn.org/lessonplans.html" ��Medieval Europe�








� HYPERLINK  \l "Causeandeffectchart" ��CAUSE AND EFFECT CHART�





� HYPERLINK  \l "DecisionMakingChart" ��DECISION MAKING CHART�





� HYPERLINK  \l "OPTICS" ��OPTICS�





� HYPERLINK  \l "PersuasiveEssay" ��PERSUASIVE ESSAY�








� HYPERLINK "http://www.historyworld.net/wrldhis/PlainTextHistories.asp?historyid=aa22" ��History of the Christians�





� HYPERLINK "http://www.chronique.com/Library/MedHistory/charlemagne.htm" ��Charlemagne Biography�





� HYPERLINK "http://medievaleurope.mrdonn.org/monks.html" ��Monks & Monasteries�





� HYPERLINK "http://medievaleurope.mrdonn.org/charlemagne.html" ��Charlemagne�






































Strand C: Expanding Zones of Exchange and Interaction to 1400 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How have human views of the world, nature, and the cosmos changed?





How have changing ideas of morality and spirituality shaped history?





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





How do human views of the world, nature, and the cosmos change?





Why is there political and social conflict?





What methods have certain groups used to impose and maintain their power over other groups?





How have exchanges between societies become increasingly more complex?





What is the role of exchange and assimilation in human cultural development?








(NPS) Learners will describe the life of Muhammad, the development of early Muslim communities; the basic teachings and practices of Islam (the Quran, the Five Pillars of Islam) and Islamic law.





 (NPS)  Learners will identify and evaluate the spread of Muslim beliefs by examining the development of three large Islamic Empires:  Ottoman, Safavid, and Mughal.





(NPS) Learners will recognize the challenges (religious, cultural, and geographic) that influenced the ability of the Muslim government to expand and rule. (India, China, Africa and Western Europe)





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI C2)� Learners will analyze the split into Sunni and Shi’ite factions. 





(NPS)  Learners will assess the long lasting Muslim contributions to science, art, literature, and philosophy.














� HYPERLINK  \l "IslamicWorldWebquest" ��Islamic World Webquest� 





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/islamhistory/" ��Islam:  History,  Society and Civilization 





�� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/islam/" ��Lesson:  Islam for Beginners�





� HYPERLINK  \l "TaxonomyCulture" ��TAXONOMY OF CULTURE�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE AND CONTRAST CHART�





� HYPERLINK  \l "DecisionMakingChart" ��DECISION MAKING CHART�





� HYPERLINK  \l "ConceptMap" ��CONCEPT MAP�





� HYPERLINK  \l "HereIStand" ��HERE I STAND�





� HYPERLINK  \l "PersonalResponse" ��PERSONAL RESPONSE�





� HYPERLINK "http://www.metmuseum.org/explore/flowers/flowers/index.htm" ��Mughal Era Carpet Hunt�





� HYPERLINK "http://www.metmuseum.org/explore/byzantium/byzhome.html" ��The Glory of Byzantium Art�





� HYPERLINK "http://www.metmuseum.org/explore/byzantium_III/home.html" ��Byzantium: Faith and Power 1261-1557 Art Exhibit�





� HYPERLINK "http://elibrary.bigchalk.com/libweb/elib/do/document?urn=urn%3Abigchalk%3AUS%3BBCLib%3Bdocument%3B143485809&rendition=" ��Document Page: ISLAM�





� HYPERLINK "http://multimedialearning.org/presentations/212_Islam.php3?gclid=COOJ3vn2wZQCFQKaFQodIFYoFg" ��Islamic Civilization (slide show)�





� HYPERLINK "http://www.pbs.org/empires/islam/faithpillars.html" ��Islam: Empire of Faith: Five Pillars�





� HYPERLINK "http://multimedialearning.org/presentations/212_Islam.php3?gclid=COOJ3vn2wZQCFQKaFQodIFYoFg" ��Islamic Civilization - multimedia �





� HYPERLINK "http://religions.pppst.com/islam.html" ��Islam PPTs�





� HYPERLINK "http://www.islamicarchitecture.org/dynasties/ottomans.html" ��Ottoman Empire (architecture�)


� HYPERLINK "http://www.islamicarchitecture.org/dynasties/safavids.html" ��Safavid Empire (architecture)�


� HYPERLINK "http://www.islamicarchitecture.org/dynasties/mughals.html" ��Mughal Empire (architecture)�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/history/ottomanempire_1.shtml" ��Ottoman Empire�


� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/history/mughalempire_1.shtml" ��Mughal Empire�


� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/history/safavidempire_1.shtml" ��Safavid Empire�





� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/history/china_1.shtml" ��Islam In China�


� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/history/spain_1.shtml" ��Muslim Spain�


� HYPERLINK "http://www.bbc.co.uk/religion/religions/islam/history/uk_1.shtml" ��Islam and Britain�


� HYPERLINK "http://www.historyguide.org/ancient/lecture18b.html" ��Lecture Notes:	Islamic Civilization�


� HYPERLINK "http://www.historyguide.org/ancient/lecture17b.html" ��Lecture Notes:	Byzantine Empire�





� HYPERLINK "http://www.metmuseum.org/explore/publications/david.htm" ��A Masterwork of Byzantine Art�The David Plates: The Story of David and Goliath�

































































Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ NSH Era 4 Expanding Zones of Exchange and Encounter,  300-1000 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How does the nature of political and social institutions reflect the quality of class, racial and gender relations?





How do styles of governance and politics impact social and political relations between people and groups?





What methods have certain groups used to impose and maintain their power over other groups?





What is the role of exchange and assimilation in human cultural development?





Why is there political and social conflict?





Why did humans trade with one another?





Are individuals as important as underlying structures in explaining change?








� HYPERLINK "http://nchs.ucla.edu/standards/worldera4.html" ��(NSH 4:3A)� Learners will describe Tang imperial conquests in Southeast and Central Asia. 





(NPS) Learners will examine and evaluate the contributions and achievements of the Tang and Song dynasties. (arts, agriculture, trade, technology)





(NPS) Learners will explain and assess how Korea and Japan assimilated and/or adapted Chinese ideas and institutions yet preserved their political and cultural identities.








� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0208.shtml" ��Every-Day Edits: Chinese New Year�





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0914.shtml" ��Every-Day Edits: Chusok: Korea's 'Thanksgiving'�





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0108.shtml" ��Every-Day Edits: Japan's "Coming of Age Day"�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Anthropology/ANT0200.html" ��Abacus Appreciation�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Anthropology/ANT0202.html" ��Lunar Calendar�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Anthropology/ANT0201.html" ��Bound Feet�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=23&era=&grade=&geo=" ��Acting Out Belief�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=89&era=&grade=&geo=" ��Korean Belief Systems�





� HYPERLINK  \l "Matrix" ��MATRIX�





� HYPERLINK  \l "CGRIPESSPERSIA" ��C GRIPESS/PERSIA�





� HYPERLINK  \l "VennDiagram" ��VENN DIAGRAM�





� HYPERLINK  \l "YNotes" ��Y-NOTES�





� HYPERLINK  \l "FlowChart" ��FLOW CHART�





� HYPERLINK  \l "companallocation" ��COMPARATIVE ANALYSIS OF LOCATION�








� HYPERLINK "http://www.askasia.org/teachers/essays/essay.php?no=121" ��Historical and Modern Religions of Korea�





� HYPERLINK "http://asterius.com/china" ��Chinese History for Beginners�





� HYPERLINK "http://www-chaos.umd.edu/history/time_line.html" ��Timeline of Chinese History�





� HYPERLINK "http://teachersfirst.com/tchr-subj-date.cfm?var1=51&var3=6&var2=9" ��Japan: History and Culture Resources�





� HYPERLINK "http://www.metmuseum.org/explore/discover/html/paekche.htm" ��Discover a Korean Dragon�





� HYPERLINK "http://www.metmuseum.org/explore/Korea/koreaonline/index.htm" ��Arts of Korea�





� HYPERLINK "http://www.metmuseum.org/explore/celadon/html/startpage.htm" ��What Color is Celadon?�






































Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ NSH Era 4 Expanding Zones of Exchange and Encounter,  300-1000 CE


								  / NSH Era 5 Intensified Hemispheric Interactions, 1000-1500 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





How does the nature of political and social institutions reflect the quality of class, racial and gender relations?





What is the role of exchange and assimilation in human cultural development?





How has the use of tools changed the relationship of humans to their natural environment and one another?





What methods have certain groups used to impose and maintain their power over other groups?


Why is there political and social conflict?





How have exchanges between societies become increasingly more complex?





How do styles of governance and politics impact social and political relations between people and groups?





(NPS) Learners will describe Japanese development from indigenous beginnings the establishment of an imperial state and assess the role of the emperor in the government.





� HYPERLINK "http://nchs.ucla.edu/standards/worldera4.html" ��(NSH 4:3B)� Learners will assess the political, social, and cultural contributions of the aristocracy in the Japanese imperial court.  (role of women)





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:3A)� Learners will describe the Mongol conquests and encounters (1206-1279 CE) and assess their impact on peoples of China, Southeast Asia, Russia, and Southwest Asia. (Chinggis, Genghis, Kublai etc.)





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:3B)� Learners will explain the growth of the kingdom of the Golden Horde (Khanate of Kipchak) and its impact on the peoples of Russia, Ukraine, Poland, and Hungary. 





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0108.shtml" ��Every-Day Edits: Japan's "Coming of Age Day"�








� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=55&era=&grade=&geo=" ��A Museum as Time Capsule�


(Studying the Mongols)





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=22&era=&grade=&geo=" ��A Time of Kingdoms and Dynasties�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=33&era=&grade=&geo=" ��Building an Empire�





� HYPERLINK "http://www.askasia.org/images/teachers/documents/10.doc" ��Building and Empire – Study Activity Instructions�





� HYPERLINK  \l "GreatWallofChina" ��Great Wall Lesson Plan�





� HYPERLINK  \l "companallocation" ��COMPARATIVE ANALYSIS OF LOCATION�





� HYPERLINK  \l "HereIStand" ��HERE I STAND�





� HYPERLINK  \l "RAP" ��RAP (REVIEWING AND PREVIEWING)�





� HYPERLINK  \l "CGRIPESSPERSIA" ��C GRIPESS/PERSIA�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE & CONTRAST NOTE TAKING STRATEGY�





� HYPERLINK "http://library.thinkquest.org/04oct/01041/index.html" ��Genghis Khan�











� HYPERLINK "http://www.askasia.org/teachers/essays/essay.php?no=10" ��Understanding the Geography of China�





� HYPERLINK "http://www.askasia.org/teachers/maps/map.php?no=783" ��China:  Regional map�





� HYPERLINK "http://www.askasia.org/teachers/maps/map.php?no=782" ��China:  Terrain Map�





� HYPERLINK "http://www-chaos.umd.edu/history/time_line.html" ��Timeline of Chinese History�





� HYPERLINK "http://asterius.com/china" ��Chinese History for Beginners�





� HYPERLINK "http://www.friesian.com/mongol.htm" \l "gold" ��The Khans�





� HYPERLINK "http://afe.easia.columbia.edu/mongols/pop/genghis/genghis_pop.htm" ��Chinggis Khan�





� HYPERLINK "http://afe.easia.columbia.edu/mongols/conquests/conquests.htm" ��Mongol Conquests�





� HYPERLINK "http://afe.easia.columbia.edu/mongols/" ��The Mongols in World History�





� HYPERLINK "http://www.metmuseum.org/explore/Marco/index.html" ��In the Footsteps of Marco Polo: The Legacy of Genghis Khan Exhibit�



































Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ NSH Era 5 Intensified Hemispheric Interactions, 1000-1500 CE











� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How can we formulate a position or course of action on an issue?





How does the allotment of resources affect the nature of society, its growth and change?





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





How have exchanges between societies become increasingly more complex?





How does religion influence the development of individual societies as well as global processes?





What is the role of exchange and assimilation in human cultural development?





Why did humans trade with one another?








(NPS)  Learners will examine how geography, resources, culture (religion and language), trade influenced the growth of West African Empires (Mali, Songhai, Benin) and East African city-states (Great Zimbabwe, Kilwa.)  (e.g. trans-Saharan caravan,  gold production, Swahili)





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:4A)�  Learners will explain the expansion of the Christian Ethiopian kingdom and its search for wider connections in the Christian world.  





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:7A)�  Learners will analyze ways in which encounters, both hostile and peaceful, between Muslims and Christians in the Mediterranean region affected political, economic, and cultural life in Europe, North Africa, and Southwest Asia. 








� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=499" ��Trekking to Timbuktu� 


(Geography, Civics, Economics)





� HYPERLINK "http://ctap295.ctaponline.org/~jboston/Student/teach.html" ��Medieval Africa� 


(World, Geography, Economics)





� HYPERLINK "http://mali.pwnet.org/lessonplan/lessonplan_middle_high.htm" ��Mali Breakout - Lesson Plan�





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0712.shtml" ��Every-Day Edits: Tunisia�





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit0315.shtml" ��Every-Day Edits: Tunisian Independence�








� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE & CONTRAST CHART�





� HYPERLINK  \l "MainIdeaChart" ��MAIN IDEA CHART�





� HYPERLINK  \l "TaxonomyCulture" ��TAXOMONY CULTURE�





� HYPERLINK  \l "DecisionMakingChart" ��DECISION MAKING CHART�





� HYPERLINK  \l "PersuasiveEssay" ��PERSUASIVE ESSAY�





� HYPERLINK  \l "FiveThemesGeographLog" ��FIVE THEMES OF GEOGRAPHY LOG�








� HYPERLINK "http://www.history.com/classroom/unesco/timbuktu/timeline.html" ��History Channel� (Timeline)





� HYPERLINK "http://www.learner.org/interactives/collapse/mali.html" ��Collapse: Mali & Songhai� 


(Resource information)





� HYPERLINK "http://mali.pwnet.org/index.htm" ��Mali, PWNET� 


(resources and lesson plans)





� HYPERLINK "http://www.mrdowling.com/609ancafr.html" ��Mr. Dowling's African History Page� (Resource, Lesson Plans, Student Activities)





� HYPERLINK "http://www.metmuseum.org/explore/publications/art_of_africa.htm" ��The Art of Africa: A Resource for Educators�





� HYPERLINK "http://www.pbs.org/wonders/fr_wn.htm" ��Wonders of the African World�





� HYPERLINK "http://score.rims.k12.ca.us/resources/grades/?u=87" ��Ghana, Mali, Songhai Resources�





� HYPERLINK "http://edsitement.neh.gov/tab_lesson.asp?subcategory=31&grade=6-8+&Display=Display" ��EDSITEment Lessons Plans: Trekking to Timbuktu�



































Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ NSH Era 3 Classical Traditions, Major Religions, and Giant Empires, 1000 BCE-300 CE


NSH Era 4 Expanding Zones of Exchange and Encounter,  300-1000 CE/ NSH Era 5 Intensified Hemispheric Interactions, 1000-1500 CE





	








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How does the nature of political and social institutions reflect the quality of class, racial and gender relations?





How do patterns of human settlement and migration affect the development of communities and nations?





Why do humans trade with one another?





How do styles of governance and politics impact social and political relations between people and groups?





How does religion influence the development of individual societies as well as global processes?





What is the role of exchange and assimilation in human cultural development?





How does the natural environment shape human settlement?








(� HYPERLINK "http://nchs.ucla.edu/standards/worldera3.html" ��NSH 3:4A)�  Learners will evaluate major Olmec contributions to Mesoamerican civilization (calendar, glyphic writing, sculpture, and monumental building.) 





(NPS)  Learners will compare and contrast Mesoamerican and Andean societies (include contributions to math and science and their connections to each other.)





�HYPERLINK "http://nchs.ucla.edu/standards/worldera4.html"��(NSH 4:4A)�  Learners will describe, analyze  and compare the impact of geography on the development of agriculture, trade, patterns of settlement and architecture of Mesoamerican and native North American civilization  (Mayans, Toltecs, Anasazi, Pueblo, North American mound-building peoples.)





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:6A)�  Learners will analyze patterns of long-distance trade centered in Mesoamerica. 





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:6B)�  Learners will compare the political, social and economic elements of the Aztec and Inca empires. (include development of the Aztec empire and the methods of expansion and unification of the Incan empire.) 











� HYPERLINK "http://www.carlos.emory.edu/ODYSSEY/AA/aafront.htm" ��Ancient Americas�





� HYPERLINK "http://www.angelfire.com/ca/humanorigins/religion.html" ��Mesoamerican Religions�





� HYPERLINK "http://www.angelfire.com/ca/humanorigins/government.html" ��Mesoamerican Governments�





� HYPERLINK "http://www.elbalero.gob.mx/kids/history/html/conquista/home.html" ��History of Mesoamerica�





� HYPERLINK "http://www.womeninworldhistory.com/lesson8.html" ��Lesson:  Mayan Women�





� HYPERLINK "http://www.carlos.emory.edu/ODYSSEY/AA/aafront.htm" ��Ancient Americas�





� HYPERLINK "http://library.thinkquest.org/27981/" ��Aztec Thinkquest� 


(learn about the Aztecs)





� HYPERLINK "http://socialstudies.com/c/article.html?article@TCM251B+af@donn" ��Barter System in Maya/Aztec�





� HYPERLINK "http://www.carlos.emory.edu/ODYSSEY/AA/aafront.htm" ��Ancient Americas� 





� HYPERLINK "http://www.ballgame.org/" ��Mesoamerican Sporting Game�





� HYPERLINK "http://www.ballgame.org/sub_section.asp?section=1&sub_section=1" ��Explore Mesoamerica�





� HYPERLINK "http://www.angelfire.com/ca/humanorigins/religion.html" ��Mesoamerican Religions�





� HYPERLINK  \l "Causeandeffectchart" ��CAUSE & EFFECT CHART�





� HYPERLINK  \l "MainIdeaChart" ��MAIN IDEA CHART�





� HYPERLINK  \l "Comparecontrastnotetaking" ��COMPARE & CONTRAST CHART�








� HYPERLINK "http://www.jqjacobs.net/andes/andes_prehistory.html" ��Prehistory of the Andeans�





� HYPERLINK "http://www.latinamericanstudies.org/olmec/mystery.htm" ��Olmec Influence�





� HYPERLINK "http://www.historyworld.net/wrldhis/PlainTextHistories.asp?HistoryID=ab58&ParagraphID=awf" \l "awf" ��History of Mesoamerican Civ�





� HYPERLINK "http://www.famsi.org/research/pohl/pohl_olmec_zapotec_script.html" ��Olmec and Zapotec Writing�





� HYPERLINK "http://worldhistory.pppst.com/mayas.html" ��Mayas PPTs�





� HYPERLINK "http://www.fsmitha.com/h3/h16-am.htm" �The Americas, from Eskimos to the Inca�





� HYPERLINK "http://worldhistory.pppst.com/aztecs.html" ��Aztecs PPTs�





� HYPERLINK "http://worldhistory.pppst.com/incas.html" ��Incas PPTs�





� HYPERLINK "http://aztecs.mrdonn.org/index.html" ��Aztecs Resources�





� HYPERLINK "http://www.pbs.org/wgbh/nova/peru/worlds/" ��Incan Mummies�





� HYPERLINK "http://teachersfirst.com/tchr-subj-date.cfm?var1=46&var3=6&var2=9" ��The Americas: History and Culture Resources�





� HYPERLINK "http://worldhistoryforusall.sdsu.edu/units/three/landscape/03_landscape5.pdf" ��Olmec Lesson Plans�

































































Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ NSH Era 5 Intensified Hemispheric Interactions, 1000-1500 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





Why is there political and social conflict?





What methods have certain groups used to impose and maintain their power over other groups?





How have human views of the world, nature, and the cosmos changed?





How do styles of governance and politics impact social and political relations between people and groups?





How does the nature of political and social institutions reflect the quality of class, racial and gender relations?





How have changing ideas of morality and spirituality shaped history?





Are individuals as important as underlying structures in explaining change?








(NPS)  Learners will describe feudalism and how it provided a foundation of political order in parts of Europe.





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:2A)�  Learners will analyze how European monarchies expanded their power at the expense of feudal lords and assess the growth and limitations of representative institutions in these monarchies. 





 � HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:2A)�  Learners will explain the changing political relationship between the Catholic Church and secular states.





(NPS) Learners will analyze the significance and development of Medieval English legal and constitutional practice and their importance for modern democratic thought and institutions.











� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/timesmedieval/" ��Lesson Plan - People of the Middle Ages�





� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=328" ��Lesson plan - mapping the past�





� HYPERLINK "http://www.mrdowling.com/703middleages.html" ��Mr. Dowling's Middle Ages Page� (Resources, Lessons, Activities)





� HYPERLINK "http://www.educationworld.com/a_lesson/edit/edit1317.shtml" ��Every-Day Edits: The King of Castles�





� HYPERLINK "http://www.womeninworldhistory.com/lesson13.html" ��Lesson:  Women in Anglo-Saxon England�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/World_History/WRH0002.html" ��Chess: A Game or Rules of Society?�





� HYPERLINK  \l "TaxonomyCulture" ��TAXONOMY OF CULTURE�





� HYPERLINK  \l "CGRIPESSPERSIA" ��C GRIPES/PERSIA�





� HYPERLINK "http://www.eyewitnesstohistory.com/mefrm.htm" ��Eyewitness to the Middle Ages�





� HYPERLINK "http://www.metmuseum.org/explore/Unicorn/unicorn_splash.htm" ��The Unicorn Tapestries�





� HYPERLINK "http://www.metmuseum.org/explore/publications/medieval_art.htm" ��Medieval Art: A Resource for Educators�





� HYPERLINK "http://www.learner.org/interactives/middleages/index.html" ��Life of the Middle Ages�





� HYPERLINK "http://www.learner.org/interactives/middleages/feudal.html" ��Feudal Life�





� HYPERLINK "http://www.learner.org/interactives/middleages/religion.html" ��Religion of the Middle Ages�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/islamhistory/" ��Crusades and Islam info�





� HYPERLINK "http://www.fordham.edu/halsall/source/urban2-5vers.html" ��Speech at Council of Clermont, 1095, according to Fulcher of Chartres�





� HYPERLINK "http://www.eyewitnesstohistory.com/pfcrusades.htm" ��The Crusaders Capture Jerusalem, 1099�





� HYPERLINK "http://www.eyewitnesstohistory.com/pflionheart.htm" ��Richard The Lionheart Massacres The Saracens, 1191�





� HYPERLINK "http://teacherstore.discovery.com/stores/servlet/ProductDisplay?storeId=10003&catalogId=10003&langId=-1&productId=55034&partnumber=775726&jzid=40588027-0-0" ��Islam: History, Society, and Civilization VHS� (suggested video)





� HYPERLINK "http://www.womeninworldhistory.com/heroine3.html" ��Women and the Crusades�





� HYPERLINK "http://www.eyewitnesstohistory.com/crusades.htm" ��Crusaders Capture Jerusalem�





� HYPERLINK "http://www.historyguide.org/ancient/lecture25b.html" ��Lecture Notes:	The Crusades�





Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ NSH Era 5 Intensified Hemispheric Interactions, 1000-1500 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How does the allotment of resources affect the nature of society, its growth and change?





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





What methods have certain groups used to impose and maintain their power over other groups?





How have exchanges between societies become increasingly more complex?





What is the role of exchange and assimilation in human cultural development?





How does economic choice affect the relationship between people and nations?





What is the role of exchange and assimilation in human cultural development?





How does religion influence the development of individual societies as well as global processes?








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=3;g=8" ��(CPI C6)�  Learners will explain the medieval origins of constitutional government in England. (e.g., Edward I, Magna Carta, Model Parliament of 1295, and Common Law)





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:2B)� Learners will analyze connections between population growth and increased agricultural production and technological innovation.





(NPS)  Learners will explain the connection between urban growth, the expansion of manufacturing, interregional trade, and a money economy in the Mediterranean and northern Europe.





(NPS)  Learners will analyze the success of Christian states in Europe in overthrowing Muslim powers in Europe.





� HYPERLINK "http://nchs.ucla.edu/standards/worldera5.html" ��(NSH 5:2B)�  Learners will analyze the causes and consequences of the European Crusades against Syria and Palestine. 











� HYPERLINK "http://soe.ucdavis.edu/ss0506/jourdenaisc/Images/magnacarta.htm" ��Magna Carta Activity�





� HYPERLINK "http://www.standards.dfes.gov.uk/schemes2/secondary_history/his03/?view=get" ��Medieval Life – Lesson Plan�





� HYPERLINK "http://www.econedlink.org/lessons/index.cfm?lesson=EM258&page=teacher" ��Let’s Find a Deal – How the Crusades Led to the Findings of the New World�





� HYPERLINK "Eastern%20Hemisphere.pdf" ��Map – Eastern Hemisphere�





� HYPERLINK "Middle%20Ages%20Information%20Sheet.pdf" ��Middle Ages Information Sheet�








� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/islamhistory/" ��Islam:  History,  Society and Civilization


�(can substitute resources for DVD)





� HYPERLINK  \l "ConceptMap" ��CONCEPT MAP�





� HYPERLINK  \l "FlowChart" ��FLOW CHART�





� HYPERLINK  \l "DecisionMakingChart" ��DECISION MAKING CHART�








� HYPERLINK "http://score.rims.k12.ca.us/resources/grades/?u=89" ��Medieval Europe Resources�





� HYPERLINK "http://www.learner.org/interactives/middleages/morefeud.html" ��Magna Carta - summary�





� HYPERLINK "http://www.archives.gov/exhibits/featured_documents/magna_carta/print_friendly.html?page=index_content.html&title=Magna_Carta" ��Magna Carta – National Archives�





� HYPERLINK "http://www.archives.gov/exhibits/featured_documents/magna_carta/print_friendly.html?page=translation_content.html&title=Magna_Carta" ��Magna Carta - Translation�





� HYPERLINK "http://www.archives.gov/exhibits/featured_documents/magna_carta/print_friendly.html?page=legacy_content.html&title=Magna_Carta" ��Magna Carta & Its American Legacy�














� HYPERLINK "http://www.learner.org/interactives/middleages/townlife.html" ��Town Life�





� HYPERLINK "http://library.thinkquest.org/4051/infolist.htm" ��Information Topics�





� HYPERLINK "http://www.killeenroos.com/2/CRUSCHAR.htm" ��Timeline of the Crusades�








Strand C: Expanding Zones of Exchange and Interaction to 1400 CE/ Era 6 The Emergence of the First Global Age, 1450-1770 








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How does the nature of political and social institutions reflect the quality of class, racial and gender relations?





How have changing ideas of morality and spirituality shaped history?





How have human views of the world, nature, and the cosmos changed?





How do styles of governance and politics impact social and political relations between people and groups?





How does religion influence the development of individual societies as well as global processes?





What methods have certain groups used to impose and maintain their power over other groups?











(NSH 5:2C)  Learners will assess the impact the scientific and philosophical knowledge of various Islamic states (Iberia, Sicily) and the Byzantine Empire on the literature and arts of Western and Central Europe.





�HYPERLINK "http://nchs.ucla.edu/standards/worldera6.html"��(NSH 6:2B)� Learners will analyze causes of religious wars in 16th- and 17th-century Europe and account for the rise of religious pluralism.

















� HYPERLINK "http://www.glencoe.com/sec/socialstudies/worldhistory/hh2004/content.php4/1320/5" ��The Byzantine Empire�





� HYPERLINK "http://www.glencoe.com/qe/qe119.php?&st=1320&pt=2&bk=34" ��Byzantine Empire “Constantinople, the Capital of the Byzantine Empire”�








� HYPERLINK  \l "RAP" ��RAP (REVIEWING & PREVIWING)�





� HYPERLINK  \l "companallocation" ��COMPARATIVE ANALYSIS LOCATION�








� HYPERLINK "http://www.historyguide.org/ancient/lecture17b.html" ��Lecture Notes:	Byzantine Empire�





� HYPERLINK "http://www.metmuseum.org/explore/Byzantium/teach.html" ��Byzantine – Art & Culture�





� HYPERLINK "http://www.metmuseum.org/explore/Byzantium/time.html" ��Byzantium Through the Ages�


(timeline)





� HYPERLINK "http://www.glencoe.com/sec/socialstudies/worldhistory/hh2004/content.php4/1320/1" ��Byzantine Overview�





� HYPERLINK "http://www.turizm.net/" ��Travel Guide for Istanbul and Turkey�





� HYPERLINK "http://www.roman-emperors.org/dora.htm" ��Theodora�








Strand D:	The Age of Global Encounters 1400-1750 CE/ Era 6 The Emergence of the First Global Age, 1450-1770 








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





Why is there political and social conflict?





What methods have certain groups used to impose and maintain their power over other groups?





How does economic choice affect the relationship between people and nations?





How do government and law reflect societal morals and ideals?





What is the role of exchange and assimilation in human cultural development?











(NPS)  Learners will identify and explain the impact geography had in developing world trade and increasing global interdependence.





(NPS)  Learners will identify major technological developments in shipbuilding, navigation, and naval warfare and how they affected peoples’ perception and use of places and region.  (i.e., compass, astrolabes, etc.)





(NPS) Learners will evaluate major contributions and achievements in science, education, the arts and architecture resulting from the Renaissance and the Reformation.





� HYPERLINK "http://nchs.ucla.edu/standards/worldera6.html" ��(NSH 6:2B)�  Learners will explain connections between the Italian Renaissance and the development of humanist ideas in Europe north of the Alps.




















� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/cultureclash/" ��New World Meets Old�





� HYPERLINK "http://worldhistory.mrdonn.org/renaissance.html" ��Renaissance Lesson Plans�





� HYPERLINK "../Leotsakas/Renaissance%20-%20lesson%20plan%20unit.pdf" ��Renaissance – Rebirth of Ideas�





� HYPERLINK "../Leotsakas/Reformation%20-%20Revolt%20&%20Redirection.pdf" ��Renaissance – Revolt & Redirection�





� HYPERLINK "http://www.pbs.org/safarchive/4_class/45_pguides/pguide_503/4553_renaissance.html" ��Science Italian Style:  Renaissance�





� HYPERLINK "http://www.enchantedlearning.com/inventors/" ��Inventors and Inventions�





� HYPERLINK "http://www.artcyclopedia.com/history/early-renaissance.html" ��The Early Renaissance Art�





� HYPERLINK "http://score.rims.k12.ca.us/resources/grades/?u=92" ��Renaissance Resources�





� HYPERLINK "http://www.mariner.org/exploration/index.php" ��The Mariners' Museum | EXPLORATION through the AGES�





� HYPERLINK "http://www.mrdowling.com/704renaissance.html" ��The Renaissance�





� HYPERLINK "http://www.learner.org/interactives/renaissance/symmetry.html" ��Renaissance -- Symmetry, Shape, Size� (math and architecture connections)





� HYPERLINK "http://www.historyguide.org/ancient/lecture26b.html" ��Lecture Notes:  The Renaissance�





� HYPERLINK "http://worldhistory.pppst.com/explorers.html" ��Age of Exploration - PowerPoint’s�








Strand D:	The Age of Global Encounters 1400-1750 CE








� HYPERLINK "http://education.state.nj.us/cccs/?_desc_standard;c=6;s=3" ��STANDARD 6.3 World History�


All students will demonstrate knowledge of world history in order to understand life and events in the past and how they relate to the present and the future








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





What purpose(s) does government serve?





How do human patterns of settlement and migration affect relationships between individuals, communities and   nations?





Why is there political and social conflict?





How does the natural environment shape human settlement?





How does economic choice affect the relationship between people and nations?





What is the role of exchange and assimilation in human cultural development?





How does technological innovation change the relationship of humans to their natural environment and one another?











(NPS)  Learners will analyze and explain how the effort to reform the Roman Catholic Church led to changes in society and the creation of new churches (e.g. cultural values, family life, convent communities, and men’s and women’s education.)





(NPS)  Learners will describe and analyze the political, social and economic impacts of increasing encounters between Europe, Asia and Africa.








� HYPERLINK "http://www.pbs.org/empires/martinluther/class_lesson1.html" ��Turning Points�





� HYPERLINK "http://www.pbs.org/empires/martinluther/class_lesson2.html" ��Voicing Your Opinion�





� HYPERLINK "http://edsitement.neh.gov/view_lesson_plan.asp?id=328" ��Mapping the Past� (Middle Ages, Age of Discovery, New World Exploration)








� HYPERLINK "http://www.coreknowledge.org/CK/resrcs/lessons/598Reformation.htm" ��The Reformation� 


(Unit plans, graphic organizers)





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/medievaltimes/" ��Medieval Times to Today�





� HYPERLINK "http://library.thinkquest.org/6297/aboutour.htm" ��Age of Exploration - think quest�





� HYPERLINK "http://library.thinkquest.org/6297/games.htm" ��Explorer Games�


(word search, crossword puzzle, etc.)





� HYPERLINK "http://library.thinkquest.org/6297/quiz.htm" ��Explorer Online Quiz�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/civilizationsend/" ��When Civilizations End�





� HYPERLINK "http://www.askasia.org/teachers/lessons/plan.php?no=97&era=&grade=&geo=" ��Japan and the West�





� HYPERLINK  \l "VennDiagram" ��Venn Diagram�





� HYPERLINK  \l "Comparecontrastnotetaking" ��Compare and Contrast Note Taking�











� HYPERLINK "http://wps.ablongman.com/long_stearns_wcap_4/18/4649/1190341.cw/content/index.html" ��Transformation of the West 1450-1750�





� HYPERLINK "http://www.faculty.de.gcsu.edu/~dvess/ids/women/renwom.html" ��Women in Renaissance Europe�





� HYPERLINK "http://www.stemnet.nf.ca/CITE/explorer.htm" ��European Explorers�





� HYPERLINK "http://www.beijingtrip.com/attractions/forbidden/index.htm" ��The Forbidden City�





� HYPERLINK "http://www.askasia.org/teachers/essays/essay.php?no=131" ��Japanese History�







































































� HYPERLINK "http://blackstock.huensd.k12.ca.us/resources/world_history.pps" \l "257,2,Slide 2" ��Contributions of the Roman Empire�





� HYPERLINK "http://rome.mrdonn.org/12tables.html" ��Twelve Tables�





� HYPERLINK "http://www.fordham.edu/halsall/ancient/12tables.html" ��Ancient History Sourcebook: The Twelve Tables �





� HYPERLINK "http://www.utexas.edu/depts/classics/faculty/Riggsby/RepGov.html" ��The Roman Republican Constitution�





� HYPERLINK "http://www.jmu.edu/madison/center/main_pages/madison_archives/constit_confed/rights/document/document.htm" ��Bill of Rights�





� HYPERLINK "http://yorkcountyschools.org/teachers/wpelkey/The%20Roman%20Republic.ppt" ��Roman Republic�





� HYPERLINK "http://yorkcountyschools.org/teachers/wpelkey/The%20Republic%20Fails.ppt" \l "257,1,The Republic Fails…" ��The Republic Fails�





� HYPERLINK "http://blackstock.huensd.k12.ca.us/resources/world_history.pps" \l "258,3,Slide 3" ��Causes for the Fall of Rome�





� HYPERLINK "http://www.wsu.edu/~dee/MESO/CODE.HTM" ��The Code of Hammurabi�





� HYPERLINK "http://allafrica.com/environment/" ��African World News� (resources)





� HYPERLINK "http://www.pbs.org/wnet/africa/photoscope/" ��Africa Photoscope� (resources)








� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Comparative_Political_Systems/CPS0005.html" ��Forming a Government�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/Comparative_Political_Systems/CPS0002.html" ��First Day of Class Need for Gov’t�





� HYPERLINK  \l "Causeandeffectchart" ��Cause and Effect Chart�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/programs/spartans/index.html" ��Comparing Spartan and Athens�





� HYPERLINK "http://school.discoveryeducation.com/lessonplans/worksheets/spartans/worksheet1.html" ��Student Worksheet - Comparing Spartan and Athens�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act3.1.html" ��Understanding Primary Sources:  Hammurabi’s Code�





� HYPERLINK  \l "VennDiagram" ��Venn Diagram�





� HYPERLINK "http://www.writedesignonline.com/organizers/comparecontrast.html" \l "ccmatrix" ��Compare/Contrast Charts�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act3.1blm1.html" ��A Selection from the Code of Hammurabi Worksheet�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act3.1blm2.html" ��Examining a Law Worksheet�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act3.1blm3.html" ��Comparing Hammurabi to Today�





� HYPERLINK "http://www.pbs.org/wnet/africa/tools/eco/activities2.html" \l "4" ��Activism and the Media� (lesson)





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act4.1.html" ��What the Tao Te Ching Says About Leaders�





� HYPERLINK "http://acc6.its.brooklyn.cuny.edu/~phalsall/texts/taote-v3.html" \l "17" ��Translation of Tao Te Ching�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act4.1blm.html" ��Reading the Tao Te Ching worksheet�








 � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will discuss the sources, purposes, and functions of law and the importance of the rule of law for the preservation of individual rights and the common good.    			


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will describe the underlying values and principles of democracy and distinguish these from authoritarian forms of government. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will discuss the major characteristics of democratic governments				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will describe representative government and explain how it works to protect the majority and the minority. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will describe major conflicts that have arisen from diversity (e.g., land and suffrage for Native Americans, civil rights, women's rights) and discuss how the conflicts have been addressed. 					


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will explain the benefits, costs, and conflicts of a diverse nation. 





What responsibilities does a government have to its citizens?





Why are laws important?





What are the major characteristics of a democratic government?





What rights do citizens actually have?





How does Government secure natural rights?





What is the difference between equity and equality?








Suggested Resources





Types of Research Based Activities and Assessments that could illustrate Objectives





Instructional Objectives / Skills and Benchmarks (CPIs)





Essential Questions





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��Standard 6.2 Civics


�All students will know, understand and appreciate the values and principles of American Democracy and the rights, responsibilities, and roles of a citizen in the nation and the world.





Strand A, B, C & D: Civic Life, Politics and Government & American Values and Principles & Citizenship





� HYPERLINK "http://blackstock.huensd.k12.ca.us/resources/world_history.pps" \l "296,55,Slide 55" ��The Reformation�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/6.4.html" ��Early Asian Civilizations�





� HYPERLINK "http://www.greatwall-of-china.com/" ��Great Wall of China�





� HYPERLINK "http://www.chinavista.com/travel/greatwall/greatwall.html" ��The Great Wall�





� HYPERLINK "http://blackstock.huensd.k12.ca.us/resources/world_history.pps" \l "289,46,Slide 46" ��Renaissance�





� HYPERLINK "http://www.pbs.org/wnet/africa/photoscope/" ��Photoscope�





� HYPERLINK "http://news.bbc.co.uk/1/hi/world/676064.stm" ��Billions Without Clean Water� (Article)





� HYPERLINK "http://news.bbc.co.uk/1/hi/sci/tech/1234244.stm" ��Water Refugees� (Article)





� HYPERLINK "http://news.bbc.co.uk/1/hi/sci/tech/671800.stm" ��Water Arithmetic� (Article)





� HYPERLINK "http://news.bbc.co.uk/1/hi/sci/tech/245363.stm" ��Fight to the Last Drop� (Article)





� HYPERLINK "http://news.bbc.co.uk/1/hi/sci/tech/396270.stm" ��Food at Risk� (Article)





� HYPERLINK "http://news.bbc.co.uk/1/hi/world/274099.stm" ��Water Shortage� (Article)





� HYPERLINK "http://news.bbc.co.uk/1/hi/world/africa/454926.stm" ��Water Wars� (Article)











� HYPERLINK "http://www.un.org/Pubs/CyberSchoolBus/" ��UN Cyber School Bus�





� HYPERLINK "http://blackstock.huensd.k12.ca.us/resources/world_history.pps" \l "286,39,Slide 39" ��Mayans, Incas, Aztecs�





� HYPERLINK "http://www.writedesignonline.com/organizers/comparecontrast.html" \l "ccmatrix" ��Compare/Contrast Charts�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act4.2.html" ��Building the Great Wall of China�





� HYPERLINK "http://www.chinavista.com/travel/greatwall/greatwall.html" ��The Great Wall�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act3.2.html" ��A Day in the Life of an Ancient Egyptian�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/bib.html" \l "unit3" ��Egyptian daily life – Bibliography resources�





� HYPERLINK "http://www.ancient-egypt.org/" ��The Ancient Egypt Site�





� HYPERLINK "http://www.writedesignonline.com/organizers/evaluate.html" \l "kwlh" ��KWLH�





� HYPERLINK "http://www.pbs.org/wnet/africa/tools/eco/goals.html" ��Eco Challenges - Africa�





� HYPERLINK "http://www.pbs.org/wnet/africa/tools/eco/get_started.html" \l "1" ��Conservation Issues�





� HYPERLINK "http://www.pbs.org/wnet/africa/tools/eco/activities.html" \l "1" ��Clean Water�





� HYPERLINK  \l "PersuasiveEssay" ��Persuasive Essays�








 � HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will analyze ways in which nation-states interact with one another through trade, diplomacy, cultural exchanges, treaties or agreements, humanitarian aid, economic incentives and sanctions, and the use or threat of military force. 					


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will discuss factors that lead to a breakdown of order among nation-states (e.g., conflicts about national interests, ethnicity, and religion; competition for territory or resources; absence of effective means to enforce international law) and describe the consequences of the breakdown of order. 	


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will describe how one's heritage includes personal history and experiences, culture, customs, and family background. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will discuss how global challenges are interrelated, complex, and changing and that even local issues may have a global dimension (e.g., environmental issues, transportation). 





Under what circumstances can a countries security take precedence over individual rights guaranteed by their government? 





What are the basic elements of culture and give examples?





What effect, if any, do the negative elements of culture have on a society?





How and why are local and global challenges are interrelated?








Suggested Resources





Types of Research Based Activities and Assessments that could illustrate Objectives





Instructional Objectives / Skills and Benchmarks (CPIs)





Essential Questions





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��Standard 6.2 Civics


�All students will know, understand and appreciate the values and principles of American Democracy and the rights, responsibilities, and roles of a citizen in the nation and the world.








Strand E: International Educations:  Global Challenges, Cultures, and Connections




































































Strand E: International Educations:  Global Challenges, Cultures, and Connections





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��Standard 6.2 Civics


�All students will know, understand and appreciate the values and principles of American Democracy and the rights, responsibilities, and roles of a citizen in the nation and the world.





Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





What are some of the negative elements of your culture?





How and why does one culture teach understanding and tolerance for diverse other cultures?





What can a society do to limit the effects of the negative elements in its culture?





What are the basic elements of culture and give examples?





What effect, if any, do the negative elements of culture have on a society?








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will discuss how cultures may change and that individuals may identify with more than one culture. 			


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will engage in activities that foster understanding of various cultures (e.g., clubs, dance groups, sports, travel, and community celebrations). 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=2;g=8" ��(CPI)� Learners will analyze how prejudice and discrimination may lead to genocide as well as other acts of hatred and violence for the purposes of subjugation and exploitation.








� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act1.1.html" ��What Do We Have In Common?�





� HYPERLINK "http://www.eduplace.com/ss/hmss/6/unit/act1.1blm.html" ��What Did They Write About?�





� HYPERLINK "http://carlos.emory.edu/ODYSSEY/MidElem_Home.html" ��Odyssey Online�





� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/research_teachers3.html" ��Foods of the Americas�





� HYPERLINK "http://www.educationworld.com/a_lesson/hunt/hunt022.shtml" ��Olympic Games�





� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/research_teachers2.html" ��The Feathered Serpent�





� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/research_teachers5.html" ��The Hero Twins & the Lords of Death�





� HYPERLINK "http://www.pbs.org/wnet/africa/tools/eco/activities2.html" \l "4" ��Activism and the Media� (lesson)





� HYPERLINK  \l "Causeandeffectchart" ��Cause and Effect Chart�





� HYPERLINK "http://www.writedesignonline.com/organizers/evaluate.html" \l "kwlh" ��KWLH�








� HYPERLINK "http://asterius.com/china/" ��Asian History�





� HYPERLINK "http://www.metmuseum.org/toah/hd/roem/hd_roem.htm" ��Roman Empire�





� HYPERLINK "http://www.mrdowling.com/702rome.html" ��Ancient Rome�





� HYPERLINK "http://www.mrdowling.com/701greece.html" ��Ancient Greece�





� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/gls_cacao.html" ��Cacao Beverages�











� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/research_maya.html" ��Maya�





� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/obj_westmex.html" ��Ballplayer Figure�





� HYPERLINK "http://www.textilemuseum.ca/cloth_clay/obj_westmex_what.html" ��Cacao Vessel�





� HYPERLINK "http://allafrica.com/environment/" ��African World News� (resources)





� HYPERLINK "http://www.pbs.org/wnet/africa/photoscope/" ��Africa Photoscope� (resources)
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Franklin D. Roosevelt's War Message, Asking Congress to Declare War on Japan


Given on Monday, December 8, 1941


Yesterday, December 7, 1941—a date which will live in infamy—the United States of America was suddenly and deliberately attacked by naval and air forces of the Empire of Japan. The United States was at peace with that nation and, at the solicitation of Japan, was still in conversation with its Government and its Emperor looking toward the maintenance of peace in the Pacific. Indeed, one hour after Japanese air squadrons had commenced bombing Oahu, the Japanese Ambassador to the United States and his colleague delivered to the Secretary of State a formal reply to a recent American message. While this reply stated that it seemed useless to continue the existing diplomatic negotiations, it contained no threat or hint of war or armed attack. It will be recorded that the distance of Hawaii from Japan makes it obvious that the attack was deliberately planned many days or even weeks ago. During the intervening time, the Japanese Government has deliberately sought to deceive the United States by false statements and expressions of hope for continued peace. The attack yesterday on the Hawaiian Islands has caused severe damage to American naval and military forces. Very many American lives have been lost. In addition, American ships have been reported torpedoed on the high seas between San Francisco and Honolulu. Yesterday the Japanese Government also launched an attack against Malaya. Last night Japanese forces attacked Hong Kong. Last night Japanese forces attacked Guam. Last night Japanese forces attacked the Philippine Islands. Last night the Japanese attacked Wake Island. This morning the Japanese attacked Midway Island. Japan has, therefore, undertaken a surprise offensive extending throughout the Pacific area. The facts of yesterday speak for themselves. The people of the United States have already formed their opinions and well understand the implications to the very life and safety of our nation. As Commander in Chief of the army and navy I have directed that all measures be taken for our defense. Always will we remember the character of the onslaught against us? No matter how long it may take us to overcome this premeditated invasion, the American people in their righteous might will win through to absolute victory. I believe I interpret the will of the Congress and of the people when I assert that we will not only defend ourselves to the uttermost but will make very certain that this form of treachery shall never endanger us again. Hostilities exist. There is no blinking at the fact that our people, our territory and our interests are in grave danger. With confidence in our armed forces—with the unbounding determination of our people—we will gain the inevitable triumph—so help us God. I ask that the Congress declare that since the unprovoked and dastardly attack by Japan on Sunday, December 7, a state of war has existed between the United States and the Japanese Empire 





CGRIPESS �C=Culture, Art, Literature �G=Government �R=Religion �I=Intellectual, Philosophy �P=Political �E=Economic �S=Social �S=Science, Technology 





PERSIA �P=Political �E=Economic �R=Religious �S=Social �I=Intellectual �A=Artistic





Strand A: Economic Literacy








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��STANDARD 6.5 ECONOMICS


�All students will acquire an understanding of key economic principles.





Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do people deal with scarcity of resources, choice and opportunity cost?





What is the usual relationship between price supply and demand?





What are the basic characteristics of free market, command and mixed economies? 





What is the relationship between resources, goods/ services, and money flow among individuals, businesses, banks, and governments in a market economy?











� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)� Learners will discuss how needs and wants change as one ages and the impact of planning, spending and saving. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)� Learners will explain the law of supply and demand. 			


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)� Learners will discuss the economic growth of a nation in terms of increasing productivity, investment in physical capital, and investment in human capital. 		


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will describe how private industry acquires material and energy resources, provides jobs, raises financial capital, manages production processes, and markets goods and services that create wealth in order to meet consumer and industrial requirements. 











� HYPERLINK "http://ecedweb.unomaha.edu/lessons/fecga.htm" ��What Are the Economic Functions Of Government?� 





� HYPERLINK "http://ecedweb.unomaha.edu/lessons/FEOG1.htm" ��Why Nations Trade�





� HYPERLINK "http://ecedweb.unomaha.edu/lessons/feogx.htm" ��Places and Production�





� HYPERLINK  \l "InterpretingCharts" ��Interpreting Charts


�


�HYPERLINK  \l "InterpretingGraphs"��Interpreting Graphs�





� HYPERLINK  \l "TreeDiagram" ��Tree Diagram


�


� HYPERLINK  \l "VennDiagram" ��Venn Diagram�











� HYPERLINK "http://cob.jmu.edu/econed/high.htm" ��Economics lessons�





National Council on Economic Education


� HYPERLINK "http://www.ncee.net/" �http://www.ncee.net/�





� HYPERLINK "http://www.econedlink.org/" �http://www.econedlink.org/�





� HYPERLINK "http://www.econoclass.com/activities.html" �http://www.econoclass.com/activities.html�





� HYPERLINK "http://www.whitehouse.gov/fsbr/esbr.html" �http://www.whitehouse.gov/fsbr/esbr.html�





Federal Reserve Bank Education








� HYPERLINK "http://www.ny.frb.org/education/index.html" �http://www.ny.frb.org/education/index.html�








Strand A: Economic Literacy








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��STANDARD 6.5 ECONOMICS


�All students will acquire an understanding of key economic principles.








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do people deal with scarcity of resources, choice and opportunity cost?





What is the usual relationship between price, supply and demand?





What are the basic characteristics of free market, command and mixed economies? 











� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will discuss how innovation, entrepreneurship, competition, customer satisfaction, and continuous improvement in productivity are responsible for the rise in the standard of living in the United States and other countries with market economies. 					


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will compare and contrast the characteristics of the three basic economic systems: traditional or barter and trade, market capitalism, and command (e.g., communism). 			


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will explain what taxes are, how they are collected, and how tax dollars are used by local, state, and national governments to provide goods and services. 











� HYPERLINK  \l "Causeandeffectchart" ��Cause/Effect Chart


�


� HYPERLINK  \l "ConceptMap" ��Concept Map


�


� HYPERLINK  \l "Conclusionchart" ��Conclusion Chart


�


� HYPERLINK  \l "DecisionMakingChart" ��Decision-Making Chart


�


� HYPERLINK  \l "FlowChart" ��Flow Charts


�


� HYPERLINK  \l "InterpretingCharts" ��Interpreting Charts


�


�HYPERLINK  \l "InterpretingGraphs"��Interpreting Graphs�





� HYPERLINK  \l "TreeDiagram" ��Tree Diagram


�


� HYPERLINK  \l "VennDiagram" ��Venn Diagram


�











� HYPERLINK "http://cob.jmu.edu/econed/high.htm" ��Economics lessons�





National Council on Economic Education


� HYPERLINK "http://www.ncee.net/" �http://www.ncee.net/�





� HYPERLINK "http://www.econedlink.org/" �http://www.econedlink.org/�





� HYPERLINK "http://www.econoclass.com/activities.html" �http://www.econoclass.com/activities.html�





� HYPERLINK "http://www.whitehouse.gov/fsbr/esbr.html" �http://www.whitehouse.gov/fsbr/esbr.html�





Federal Reserve Bank Education








� HYPERLINK "http://www.ny.frb.org/education/index.html" �http://www.ny.frb.org/education/index.html�








Strand B: Economics and Society








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��STANDARD 6.5 ECONOMICS


�All students will acquire an understanding of key economic principles.








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





 What is the relationship between the economic continuum (socialism vs. capitalism) and the political continuum (liberal vs. conservative)? 





How do governments promote and regulate competition?





What do key economic indicators like unemployment rate, inflation rate and gross domestic product tell us?





How do governments try to impact the economy through fiscal and monetary policies?








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will discuss how meeting the needs and wants of a growing world population impacts the environment and economic growth. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will describe the many ways federal, state, and local governments raise funds to meet the need for public facilities and government services.					


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will discuss how societies have been affected by industrialization and by different political and economic philosophies. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will describe how inventions and innovations have improved standards of living over the course of history. 














� HYPERLINK  \l "Causeandeffectchart" ��Cause/Effect Chart


�


� HYPERLINK  \l "ConceptMap" ��Concept Map


�


� HYPERLINK  \l "Conclusionchart" ��Conclusion Chart


�


� HYPERLINK  \l "DecisionMakingChart" ��Decision-Making Chart


�


� HYPERLINK  \l "FlowChart" ��Flow Charts


�


� HYPERLINK  \l "InterpretingCharts" ��Interpreting Charts


�


�HYPERLINK  \l "InterpretingGraphs"��Interpreting Graphs�





� HYPERLINK  \l "TreeDiagram" ��Tree Diagram


�


� HYPERLINK  \l "VennDiagram" ��Venn Diagram


�











� HYPERLINK "http://cob.jmu.edu/econed/high.htm" ��Economics lessons�





National Council on Economic Education


� HYPERLINK "http://www.ncee.net/" �http://www.ncee.net/�





� HYPERLINK "http://www.econedlink.org/" �http://www.econedlink.org/�





� HYPERLINK "http://www.econoclass.com/activities.html" �http://www.econoclass.com/activities.html�





� HYPERLINK "http://www.whitehouse.gov/fsbr/esbr.html" �http://www.whitehouse.gov/fsbr/esbr.html�





Federal Reserve Bank Education








� HYPERLINK "http://www.ny.frb.org/education/index.html" �http://www.ny.frb.org/education/index.html�








Strand B: Economics and Society








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��STANDARD 6.5 ECONOMICS


�All students will acquire an understanding of key economic principles.








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How do governments promote and regulate competition?





What do key economic indicators like unemployment rate, inflation rate and gross domestic product tell us?





How do governments try to impact the economy through fiscal and monetary policies?








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will compare and contrast various careers, examining educational requirements and costs, salary and benefits, longevity, impact on society and the economy, and demand. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will analyze and give examples of how business and industry influence the buying decisions of consumers through advertising. 				


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=5;g=8" ��(CPI)�  Learners will discuss the need for ethical behavior in economic decisions and financial transactions 











� HYPERLINK  \l "Causeandeffectchart" ��Cause/Effect Chart


�


� HYPERLINK  \l "ConceptMap" ��Concept Map


�


� HYPERLINK  \l "Conclusionchart" ��Conclusion Chart


�


� HYPERLINK  \l "DecisionMakingChart" ��Decision-Making Chart


�


� HYPERLINK  \l "FlowChart" ��Flow Charts


�


� HYPERLINK  \l "InterpretingCharts" ��Interpreting Charts


�


�HYPERLINK  \l "InterpretingGraphs"��Interpreting Graphs�





� HYPERLINK  \l "TreeDiagram" ��Tree Diagram


�


� HYPERLINK  \l "VennDiagram" ��Venn Diagram


�








� HYPERLINK "http://www.nytimes.com/learning/issues_in_depth/20080714.html" ��NYTimes Economics lessons�





� HYPERLINK "http://cob.jmu.edu/econed/high.htm" ��Economics lessons�





National Council on Economic Education


� HYPERLINK "http://www.ncee.net/" �http://www.ncee.net/�





� HYPERLINK "http://www.econedlink.org/" �http://www.econedlink.org/�





� HYPERLINK "http://www.econoclass.com/activities.html" �http://www.econoclass.com/activities.html�





� HYPERLINK "http://www.whitehouse.gov/fsbr/esbr.html" �http://www.whitehouse.gov/fsbr/esbr.html�





Federal Reserve Bank Education


� HYPERLINK "http://www.ny.frb.org/education/index.html" �http://www.ny.frb.org/education/index.html�











 


� HYPERLINK "http://www2.una.edu/geography/statedepted/themes.html" ��Five Themes of Geography�





� HYPERLINK "http://www.education-world.com/a_lesson/lesson/lesson071.shtml" ��Activities for Teaching the Five Themes�





� HYPERLINK "http://www.educationatlas.com/geography-education.html" ��Geography Education�





� HYPERLINK "http://hometown.aol.com/bowermanb/teach.html" ��Geography Tools�





� HYPERLINK "http://plasma.nationalgeographic.com/mapmachine/index.html" ��Map Making Machine�





� HYPERLINK "http://www.ci.newark.nj.us/Guide_To_Newark/Guide_To_Newark.htm" ��Guide to Newark�





� HYPERLINK "http://www.odci.gov/cia/publications/factbook/index.html" ��The World Fact Book�





� HYPERLINK "http://www.scorecard.org/" ��Neighborhood Pollution Scorecard�





Books


Gore, Al. An Inconvenient Truth. New York: Rodale, 2006.


ISBN: 13:978-159486-567-1


Film ISBN: 10:159486-567-1





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/06/g68/index.html" ��Culture and Objects Lesson�








   


�HYPERLINK  \l "companallocation"��Comparative Analysis of Location


�


� HYPERLINK  \l "FiveThemesGeographLog" ��Five Themes Observation Log


�


� HYPERLINK  \l "companallocation" ��Comparative Analysis of Places


�


� HYPERLINK  \l "GeographyImaginaryPlace" ��Geography of an Imaginary Place


�


� HYPERLINK  \l "ABCBookCommunity" ��ABC Book of your community


�


� HYPERLINK  \l "Tour" ��School Tour


�


� HYPERLINK  \l "CommunityGalleryWalk" ��Community Gallery Walk


�


�HYPERLINK  \l "CommuterGraph"��Commuter graph�





� HYPERLINK  \l "FamilyEmigrationImmigrationNarrative" ��Family Emigration/Immigration Narrative


�


� HYPERLINK  \l "NeighborhoodPollutionResearchProject" ��Neighborhood Pollution Research Project


�





(NPS) Students will discuss the five themes of geography including: location, place, movement, human-environment interaction, and region.


(NPS) Students will understand the connection between geography and culture.


(NPS) Students will be able identify distinct elements of culture.





(NPS) Students will analyze the elements of culture and cultural expression in our own society.





(NPS) Students will examine the negative elements of culture.		


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will distinguish among the distinct characteristics of maps, globes, graphs, charts, diagrams, and other geographical representations, and the utility of each in solving problems. 			


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will explain the spatial concepts of relative and absolute location and distance. 





 How has geography impacted the course of human history?  


What is the connection between geography and culture?


How has human beings’ interaction with their environment altered geographic conditions?		


How are geography and culture related?


What are the basic elements of culture and how can they positively or negatively impact the world?  			











Suggested Resources





Types of Research Based Activities and Assessments that could illustrate Objectives





Instructional Objectives / Skills and Benchmarks (CPIs)





Essential Questions





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��Standard 6.6 Geography


�All students will apply knowledge of spatial relationships and other geographic skills to understand human behavior in relation to the physical and cultural environment. 








Strands A, B, &C:  The World in Spatial Terms / Places and Regions / Physical Systems








Strands A, B, &C:  The World in Spatial Terms / Places and Regions / Physical Systems








� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��Standard 6.6 Geography


�All students will apply knowledge of spatial relationships and other geographic skills to understand human behavior in relation to the physical and cultural environment. 








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





 How has geography impacted the course of human history?  


What is the connection between geography and culture?


How has human beings’ interaction with their environment altered geographic conditions?		


How are geography and culture related?


What are the basic elements of culture and how can they positively or negatively impact the world?  





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will estimate distances between two places on a map using a scale of miles, and use cardinal and intermediate directions when referring to a relative location. 


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will explain the distribution of major human and physical features at country and global scales. 


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will use thematic maps to describe places (e.g., patterns of population, diseases, rainfall). 


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will analyze the natural characteristics used to define a region, different regions to show how they change over time, and how they are interconnected.


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will discuss the similarities and differences among rural, suburban, and urban communities. 


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will describe the characteristics and spatial distribution of major Earth ecosystems. 


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will describe how the physical environment affects life in different regions (e.g., population density, architecture, transportation systems, industry, building materials, land use, recreation). 














�HYPERLINK  \l "TaxonomyCulture"��Taxonomy of Culture�





� HYPERLINK  \l "WorldCultureResearchProject" ��World Culture Research Project


�


� HYPERLINK  \l "CultureRap" ��Culture RAPs


�


� HYPERLINK  \l "MovieAnalysisProject" ��Media Analysis Project


�


� HYPERLINK "http://www.lessonplanspage.com/SSPassportsToTheWorld6.htm" ��Cultural Passports�





� HYPERLINK "http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Social_Studies/World_History/WRH0021.html" ��Investigating Culture Traits�





� HYPERLINK "http://www.nationalgeographic.com/education/ideas58/58regions.html" ��Regions:  A Hands-On Approach�





� HYPERLINK "http://www.nationalgeographic.com/education/ideas58/58really.html" ��What’s Your Region Really Like?�





� HYPERLINK "http://www.nationalgeographic.com/education/ideas58/58cholera.html" ��Fighting Cholera With Maps�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/06/g68/gaculture.html" ��Culture and Objects�





� HYPERLINK "http://www.breathingearth.net/" ��Breathing Earth: Co2 Emissions Simulation Map�





� HYPERLINK "http://www.footprintnetwork.org/en/index.php/GFN/page/calculators/" ��Calculate Your Families Ecological Footprint�





� HYPERLINK "http://retanet.unm.edu/article.pl?sid=03/05/18/2102111" ��Understanding Culture�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/04/g68/picture.html" ��Analyzing Culture�





� HYPERLINK "http://www.archaeologychannel.org/content/TR_Group.asp?category=276640&name=Lesson%20Plans" ��Culture Lesson Plans�





Movies/Documentaries





Advertising and the End of the World. (Media Education Foundation, Northampton, MA, 1998). ISSN: 0092-055x





� HYPERLINK "http://www.learner.org/channel/workshops/geography/index.html" ��Teaching Geography�


(registration is free)





� HYPERLINK "http://www.indo.com/distance/" �How far is it?�


(finds the latitude and longitude of two places, and then calculates the distance between them.)





� HYPERLINK "http://www.educationatlas.com/geography-education.html" ��Geography Education�





� HYPERLINK "http://streaming.discoveryeducation.com/hotbox/atlas/CosmeoAtlas.htm" ��Discovery Atlas�


 (Select a country, which  includes Culture, Government, History, Natural World)





Strand D: Human Systems





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��Standard 6.6 Geography


�All students will apply knowledge of spatial relationships and other geographic skills to understand human behavior in relation to the physical and cultural environment. 








Essential Questions





Instructional Objectives / Skills and Benchmarks (CPIs)





Types of Research Based Activities and Assessments that could illustrate Objectives





Suggested Resources





How has geography impacted the course of human history?  


What is the connection between geography and culture?


How has human beings’ interaction with their environment altered geographic conditions?		


How are geography and culture related?


What are the basic elements of culture and how can they positively or negatively impact the world?  





� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will discuss how technology affects the ways in which people perceive and use places and regions.					 


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will analyze demographic characteristics to explain reasons for variations between populations. 		


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will compare and contrast the primary geographic causes for world trade. 					


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will discuss how and why people cooperate, but also engage in conflict, to control the Earth’s surface. 	


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will compare the patterns and processes of past and present human migration. 					


� HYPERLINK "http://education.state.nj.us/cccs/?_list_cpi;c=6;s=6;g=8" ��(CPI)� Learners will explain and identify examples of global interdependence. 











� HYPERLINK "http://www.nytimes.com/learning/teachers/lessons/geography.html" ��NYTimes Lesson Plans�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/01/g68/group.html" ��What Makes a Group?�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/01/g912/geotech.html" ��Geographic Technology Assisting African Conservation�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/06/g912/geofriendly.html" ��Geotourism: Honduras as a Working Model�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/06/g912/cultural.html" ��The Evolution of Cultural Landscape�














� HYPERLINK "http://www.nationmaster.com/index.php" ��NationMaster.com�


“central data source and a handy way to graphically compare nations.”





� HYPERLINK "http://yaleglobal.yale.edu/index.jsp" ��Globalization resource�





� HYPERLINK "http://hometown.aol.com/bowermanb/teach.html" ��Geography Tools�





� HYPERLINK "http://www.educationatlas.com/geography-education.html" ��Geography Education�





� HYPERLINK "http://www.nationalgeographic.com/xpeditions/lessons/09/g68/migrationguidestudent.pdf" ��What is Human Migration?�





� HYPERLINK "http://www.googlelittrips.com/" ��Google LitTrips �
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