
 

 

Superintendent’s Update – September 22, 2014 
 

The community of the Griswold Public Schools educates for excellence by empowering students to become  
compassionate, confident, creative, and resourceful members of society. - Griswold 2022 

 

 

The difference between what we do and what we are capable of doing 

would suffice to solve most of the world's problems. 

 ~ Mahatma Gandhi 

 

Calendar 
 

 Monday, September 22 - Board of Education Meeting in the GMS Library, 6:00 PM.   Note:  This meeting will 
begin in the GMS Auditorium as we celebrate the students who participated in the summer CONN TREK 
program. 
 

 Tuesday, September 23 – First Day of Autumn. 
 

 Tuesday, September 23 – Board of Education Policy Subcommittee in the Superintendent’s Office, 9:00 AM. 
 

  Wednesday, September 24 – Open House at ANYTIME FITNESS in Lisbon Landing for all school and town 
employees, 2:30 – 7:00 PM.  Anytime Fitness is welcoming staff of the Griswold Public Schools and the Town 
of Griswold to an open house to see the offerings of this 24-hour gym.  A discounted rate is being offered to 
Griswold employees. 
 

 Wednesday, September 24 – GES School family Community Partnership in the GES Library, 3:30 PM.  This 
one hour meeting will take place the 4th Wednesday of the month.  Parents and teachers are urged to 
participate. 
 

 Wednesday, September 24 – Special Meeting of the GPS Building Committee in the GES Library, 6:00 PM. 
 

 Thursday, September 25 – Reception/Presentation by the Beagary Charitable Trust to Griswold High School, 
9:00 AM.  This will be the “official” presentation of the donation of $5,750 that matches the funds provided by 
Jewett City Savings Bank, along with an incredible additional donation by the Beagary Charitable Trust of 
$30,000 over three years to create a state-of-the-art music/computer lab at GHS.   
 

  

 Saturday, September 27 – GRISWOLD BICENTENNIAL EVENT:  The United 
States Coast Guard Band in the GHS Auditorium, 7:00 PM.  This is free concert, 
but tickets are required.  Pick up tickets at the following locations:  
Town Clerk @Town Hall   Regular Business Hours 
Slater Library    Regular Business Hours 
Senior Center    Regular Business Hours 
Griswold High School Main Office  7:30 AM to 2:30 PM 
Superintendent's Office   8:30 AM to 4:30 PM 

 

   

 

 

  

1815 - 2015 

 
Free 

Bicentennial Concert 
7:00 PM Saturday at GHS 

US Coast Guard Band 



 
 

 Wednesday, October 1 – “Target” Meeting:  Parent Engagement in the GMS Library from 6:00 – 7:00 PM.    

                           
At this meeting, sponsored by the Griswold Board of Education and Children First Griswold, we will identify three 
"targets" for getting parents and the community engaged in the schools, school events, and overall child/student 
well-being.   Parent and community members are invited to come and be part of a dynamic conversation and 
brainstorming session to identify our three targets for 2014-15. Childcare will be available! 

 
 Wednesday, October 1 – GPS Building Committee in the GES Library, 6:00 PM. 

 

 Wednesday, October 1 – Griswold High School Parents Advisory Committee (PAC) in the GHS Library, 7:00 
PM.  Parents are encourage to attend the monthly meeting in order to get firsthand information about GHS! 

 

 Thursday, October 2 – Flu Shots available to all employees of the Griswold Public Schools at Griswold High 
School, 1:30 – 5:00 PM.  (Town workers can get them at the Town Hall from 5:30-6:30 PM.)  The flu shots will 
be provided through Health Fitness Concepts.  This company accepts Oxford/United Health Care (Griswold’s 
Health Paln) and Aetna and Medicare.  For those not on the school’s insurance, the cost is $25.00.   
 

 Monday-Friday, October 6-10 – National Fire Prevention Week. 
 

 Monday, October 6 – Board of Education Budget Subcommittee negotiations with GAA, 5:00 PM. 
 
 

 Tuesday, October 7 – Board of Education Policy Subcommittee in the Superintendent’s Office, 9:00 AM. 
 

 Wednesday, October 8 – “Coffee and Chat” Superintendent’s Advisory Council in the Superintendent’s Office 
at GMS, 8:45 AM.   This month will focus on ways to promote the school budget for 2015-16.  We are looking 
for advice on how to communicate effectively to parents and the community.  Please come and join in on the 
conversation! 
 

 Wednesday, October 8 – Pre-School Parent Information Night at GES, 6:00 PM. 
 

 Monday-Friday, October 13-17 – National School Lunch Week. 
 

 Monday, October 13 – Columbus Day, No School. 
 

 Tuesday, October 14 – Professional Development, No School. 
 

 Tuesday, October 14 – Board of Education Meeting in the GMS Library, 6:00 PM.  Note change of date due to 
Monday holiday. 

 

 Wednesday, October 15 – PSAT Exam at GHS for all students in Grades 10 and 11, 8:00 AM.  The cost of the 
test is covered by the school district in order to promote an awareness of the SAT. The PSAT is the practice test 
exam for the SAT and the qualifying exam for the National Merit Scholarship Competition for Juniors. 
 

 Wednesday, October 15 – GPS Building Committee in the GES Library, 6:00 PM. 
 

 Thursday, October 16 – Griswold Principal Appreciation Day.  During National Boss’s Day, we will celebrate 
our Principals and administrators:  Sue, Mark, Matt, Michele, Glenn, Joe, Rita, Erin, and Steve. 
 

 Tuesday, October 21 – Griswold Elementary School PTO Meeting in the GES Library, 6:00 PM. 
 

 

If you would like a school event/meeting listed in the Calendar section, please forward date and information to Paul Smith:  

psmith@griswoldpublicschools.org. 
 
 
 
 

mailto:psmith@griswoldpublicschools.org


Notes - this week, in the form of statistics! 
 

 Statistic #1:  STEM = Science, Technology, Engineering, Math good basis for job future. 

 
There has been much focus on STEM courses in the last several years.  According to Jennifer Frink, in an article in 
Administrator, the conversations around STEM began as “industry leaders were practically begging for employees 
with a solid understanding of science, math, and engineering principles.  Demand for technically adept employees, 
in fact, is one reason (schools should) emphasize STEM education.”   
 

In the same article, Frink shares the following: 
 

         Currently        Experts project an increase in STEM jobs over the next 10 years 

   16%      62%    36%    32% 
 

 
 

 Statistic #2:  Schools allowing students to use their own technology more often.  
 

Schools call it BYOD – Bring Your Own Device to school.  It’s a great concept for schools that want to get technology 
into the schools; however, for students who cannot afford technology, it puts them at an immediate disadvantage.  
That isn’t stopping schools from increasingly relying on families to provide the technology that we know students must 
have to be competitive. 
   3%     10%          41% 
 

 

 

 

 

 Statistic #3:  Study shows that texting does not dull grammar. 
 

This study from Tech & Learning (see www.techlearning.com) certainly caught me off guard!  It has always been a 
concern that the texting “language” or lingo used by students will impact their use of proper grammar. Yet, according 
to Nenagh Kemp, a language psychologist, these concerns “are unfounded.” 
 
He referred to the shortcut language as “textisms” – the informal grammar used in texts.  He noted that “rather than 
detracting from students’ literacy levels, the ability to represent, in writing, what they would have said if there were 
speaking” is actually representative of an additional “literacy skill.” 
 

  Children and teens           the greater the density      the greater the test scores 
texts were analyzed         of various types of textisms                         AND 

     in two studies         the greater the reading ability 

of American high school seniors 
are proficient in math and 
interested in STEM careers. 
 

Biomedical          Medical                       Software 
  Engineers         Scientists                     Developers 
 

2010 – the percentage 

of districts that allow 
students to use their 
own mobile devices for 
instruction 
 

2013 – the percentage 

of districts that allow 
students to use their 
own mobile devices for 
instruction 
 

2014 – the percentage 

of districts that will 
allow students to use 
their own mobile 
devices for instruction 
 

http://www.techlearning.com/


 

 Statistic #4:  World Language at a young age promotes academic development. 
 

There are several studies that show the value of learning a second language early in a child’s education.  See “Foreign 
Language in the Elementary School (FLES) improves cognitive skills” by K. M. Foster (1989); “Basic skills revisited:  The 
effects of foreign language instruction on reading, math, and language arts” by P. W. Armstrong (1997); and “Second 
language study and basic skills” by E A. Rafferty (1986).   In spite of these studies language opportunities in the 
elementary school are not prevalent; however, they are typically very prevalent in middle schools. 
 

                 Research shows second language        
                         in elementary school  
                    improves cognitive abilities 
         and leads to higher academic achievement        
 
 
 
  
 
 

Thoughts 
 
 

Personalizing learning to create autonomous learners. 
 

One of the important goals that we identified in Griswold 2022 is our responsibility to inspire all students through 
learning experiences that are relevant, challenging, and meaningful.  In order for this to occur we need to encourage 
learners by designing inspiring lessons and creating assessments that produce results at the highest possible level of 
academic and artistic achievement.  These assessments should be challenging, meaningful, relevant, and exciting to 
the student.  There should be an element of individual interest, something that sparks curiosity in students, or a goal 
that challenges the learner.   
 

We know what sparks curiosity in students is very different for every learner.  So, the challenge is to know our students 
well and create the environment where unique learning for each child can take place.  Even within the four rooms of 
the classroom, we can create an environment that mesmerizes our students.  Fostering individual students’ “drive to 
learn” is an important goal to ensure their success in their future.  Our ultimate goal is to create life-long and 
resourceful learners who will be successful in college and careers.    
 

Deeper learning and engagement is our mission.  For motivation at the deepest level to happen, students need to find 
meaning in the work they do and the personal challenge in the assessments they complete.  One of the most talked 
about notions in education today is the “personalization” of learning.   By personalizing the assessments to challenge 
students, we create motivation that drives students to excel.  We need to create motivation intrinsically at all grade 
levels, because we have surely learned that extrinsic rewards and motivation do not inspire students to produce the 
type of high level work that we expect of them.  
 

This does not mean that we do not focus on literacy and numeracy nor do we abandon important content in courses.  
The challenge is to continue to focus on every skill we know students need, but to do it in a way that maximizes learning 
in every student! 
 

Motivated to Learn:  A Conversation with Daniel Pink by Amy M. Azzam in Education Leadership, September 

2014. 

If schools truly want to engage students, they need to downgrade control and compliance – and upgrade autonomy. 

 

People often rely on external rewards to get kids to do something—a school rewards a class if the students score 
proficient on a test; a parent rewards a child if the child gets all As. What's your take on this? 

25% 
of elementary schools 

offer a second language 
 

Note:  Griswold Public Schools does not offer elementary instruction in a second language and as a result of budget defeats does 

not offer the first year of instruction in a second language until Grade 9.  This puts our students at a tremendous disadvantage.  

 



My take is what 50 years of behavioral science tell us. There are certain kinds of motivators, what I call "if-then" 
motivators, as in "If you do this, then you get that." Those motivators, science tells us, are pretty effective for simple, 
short-term, algorithmic tasks. But if-then rewards are far less effective for more complex, creative tasks. 

The problem we have in schools and organizations is that we tend to use those if-then rewards for everything rather 
than for the areas in which they work. Trouble is, in both the workforce and education, people now rely less on these 
routine kinds of skills and more on work that requires greater judgment, creativity, and discernment. In many ways, 
how we motivate people hasn't caught up to the reality of our times. 

Now, let's be clear. We all love rewards. If you dangle a prize in front of people, it gets their attention, but—and here's 
the important point—it gets their attention in a narrow way. That's OK for certain things—for example, if you're stuffing 
envelopes or turning the same screw the same way on an assembly line. Rewards for things like that can actually 
improve performance. But if people have a completely narrow view of a task that requires more creativity or 
judgment—designing a new piece of software, inventing a product the world doesn't know it's missing, and so on—
then they're not going to do as well. 

What's more, this carrot-and-stick approach confuses two types of goals. Research by Carol Dweck and others has 
shown that there's a difference between learning goals and performance goals. A learning goal is, "I want to master 
algebra." A performance goal is, "I want to get an A in algebra." The research shows that reaching performance goals 
doesn't necessarily mean that you have hit a learning goal. If people are single-mindedly focused on performance 
goals—and they achieve them—it doesn't mean they've learned anything, improved their capabilities, or mastered 
something complex. The kid is less likely to retain what she learned to get the A, less likely to persist when the going 
gets tough, and less likely to understand why algebra is important in the first place. 

However, if a kid is single-mindedly focused on a learning goal—mastering algebra—chances are he's going to do pretty 
well. In the process, he'll probably attain that performance goal and get his A. So it's best to simply go for the learning 
goal and use the grades and scores as feedback as the student works toward mastery. 

In your book Drive, you wrote, "While complying can be an effective strategy for physical survival, it's a lousy one 
for personal fulfillment." Nevertheless, people spend a lot of time complying in school. What needs to change? 

There's a huge difference between compliant behavior and engaged behavior. With compliant behavior, you're doing 
what someone told you to do the way they told you to do it. There's nothing wrong with that, but it's different from 
engagement. With engagement, you're doing something because you truly want to do it, because you see the virtues 
of doing it. 

Now most good teachers don't want compliant students—they want engaged students. It's more fun to teach engaged 
students; it's kind of dreary to teach compliant ones. Human beings, whether they're 6-year-olds in a 1st grade 
classroom or 46-year-olds in a corporate boardroom, don't engage by being managed or controlled. We engage by 
getting someplace under our own steam. 

So if we really want engagement rather than compliance, we have to increase the degree of autonomy that people 
have over what they do; over how, when, and where they do it; and over whom they do it with. 

Students don't have a lot of autonomy in school—but neither do their teachers. Many trends in federal policy, 
especially over the last decade, have focused on constraining teacher autonomy. Now when I say that autonomy leads 
to engagement, it doesn't mean that you have to turn the autonomy dial up to 10 in every circumstance. If you really 
want to get people engaged, you have to find ways to increase autonomy the right amount at the right moment. 

Now what does this mean in practice? It means not having a system that requires that every 3rd grade teacher 
everywhere in the country on the second day of March is teaching the exact same thing in the exact same way. That's 
a disaster. 

What it means in terms of students is giving them some discretion over what they study, which projects they do, what 
they read, or when or how they do their work—just upping the autonomy a bit. We're not talking about a wild and 
wooly free-for-all where everyone does whatever they want whenever they want to do it. 

What I am suggesting is that our default assumption, for both students and teachers, should be this: Let's trust people 
with autonomy instead of assuming they can't handle it. 



But here's the challenge: At some level, compliance is a lot easier for the people at the very top of an education system. 
It's a lot more convenient if you have compliant teachers and compliant students. And management is all about getting 
compliance. Even if you sand off the rough edges and oil the gears, the technology of management is still designed to 
produce compliance. 

We need something different—something beyond management, whatever the next iteration is. We need leaders, both 
in organizations and in schools, who create an atmosphere in which people have a sufficient degree of freedom; can 
move toward mastery on something that matters; and know why they're doing something, not just how to do it. 

And this leads to another challenge, an uncomfortable question for legislators, governors, and presidents: Are our 
education policies designed for the convenience of adults or for the education of our children? Take high-stakes 
testing—it's easy, it's cheap, and you get a number, which makes it really convenient for adults, whether they're 
taxpayers or policymakers. But is heavy reliance on punitive standardized tests the best way to educate our children? 
Probably not. Doing what we truly need to do for our kids is going to end up being pretty inconvenient for a lot of 
adults. But to my mind, it's the only way to go. 

Some organizations use what you call Goldilocks tasks to increase their employees' opportunities for mastery. How 
does this work? 

Goldilocks tasks are ones that are not too difficult and not too easy. If a task is too easy, people—whether they're 
children or adults—will get bored. If it's too hard, they'll get anxious or frustrated. You want that sweet spot, where 
something is within our range of challenge—not too easy, not too hard, but just challenging enough that we're engaged 
and being pushed to a slightly higher level. Those moments are some of the most optimal experiences in human 
existence—what Mihaly Csikszentmihalyi called flow. In flow moments, we lose a sense of ourselves, we're in the 
moment, and we're deeply engaged. 

We need to create more of those moments in school. If you're doing something easy, you're never going to improve; 
if you're doing something too hard, you're not going to succeed, so you won't improve that way either. But if you have 
a Goldilocks task, you're much more likely to move toward greater mastery. 

The problem is, the degree of standardization in school works against Goldilocks tasks. What's going to be a Goldilocks 
task for me isn't going to be a Goldilocks task for you. What's more, I may need a more challenging Goldilocks task in 
algebra than in Spanish. Standardization is an extremely blunt instrument: The work is going to be too easy for some 
people, too hard for others, and a Goldilocks task for only a few. 

The whole world is awash in customization—until we get to the schoolhouse door. That cuts against what social 
scientists know about how human beings learn and improve. 

Now I understand that differentiation is difficult to do. But let me give you a heartening example. One of my daughters 
had a math teacher who gave different homework to his students. The homework wasn't so fully customized that Fred 
had something totally different from Maria, who had something totally different from Eduardo. The teacher simply 
understood that the kids had different levels of understanding, so they needed different work. There was almost never 
one single homework assignment for everyone. 

I think that's the way to go. The question is, are we willing to devote the resources to that? Teachers would probably 
need to have smaller class sizes, which is more expensive. They'd need more time to develop not only lesson plans but 
also some degree of customization, and that requires time and resources, too. 

Few people would disagree that we need a greater level of customization in curriculum and learning. But we run into 
that problem again—it's inconvenient for adults! It requires more work and more money. So we come back to that 
question again: Are we creating education policies that are actually good for kids—or simply convenient for adults? 

You write about the importance of building mastery—and that one way of doing this involves turning work into play. 
How can organizations do this in a more substantial way than just reducing a task to a bunch of "fun" activities? 

Take math. It can be fun if you're dealing with a Goldilocks task. Your teacher is guiding you through, and you're getting 
sufficient feedback. That's what I mean by fun and play—we're actually talking about flow and engagement. 

The trouble with the word play is that it seems to connote a lack of rigor. We want things to be rigorous, certainly, in 
our education system. But it's possible for things that seem, on the surface, to be play to be absolutely rigorous. No 



one would think that a basketball team that's practicing to improve or an orchestra that's playing music isn't doing 
something rigorous. 

Take the work of scientists. Research shows us that a lot of discoveries were made when people had more playful 
mind-sets. In 2010, a pair of scientists won the Nobel Prize in physics for isolating a material called graphene, the 
thinnest, strongest, most conductive material in existence. They did this work during what they called "Friday evening 
experiments," a regularly scheduled two or three hours apart from their regular work hours when they just tested out 
stuff they thought was cool. They ended up making one of the greatest breakthroughs in material science in the last 
50 years, basically during a physicists' recess. 

We need to take more of this into our classrooms. It's less loosey-goosey than it seems. Rigor and playfulness pair 
much more smoothly than we think they do—and that pairing can have some pretty spectacular results. 

You note that satisfaction with one's work often depends on hitching one's desires to a cause larger than oneself. 
What might this look like in school? 

Let's look at this from the point of view of teachers and then from the point of view of students. Most teachers go into 
this profession not because they want to make a pile of money, but out of a sense of purpose. But once they're in the 
profession, they often don't talk much about it. 

Teachers need to bring that sense of purpose to the surface. They should talk more about why they went into teaching, 
why it matters, why they're making this contribution to the world. This idea of purpose as motivator is not a touchy-
feely sentiment. A pile of evidence during the last 10 years shows that it can be a real performance enhancer. 

As for students, research has shown that people do better at a task—whether that task is spelling, hitting a curve ball, 
or playing the viola—if they know why they're doing it in the first place. School is often all about how—here's how you 
do a quadratic equation, here's how you write a five-paragraph essay, here's how you do a paper chromatography 
experiment in chemistry. 

The fact is, we often give short shrift to why. Why are we doing this in the first place? Why does it matter that we solve 
quadratic equations? The simplest, most effective performance-enhancing tip for any organization is for the people in 
charge, whether they're teachers or principals or corporate managers, to have two fewer conversations in a given week 
about how to do something and two more conversations about why they're doing it. Of all the steps we've been 
discussing, this is one of the easiest things we can do. 

Responding to the "why" question is especially important for kids. When kids ask, "Why are we doing this?" we often 
dismiss it as an annoying question when, in fact, it's a pretty darn good one. And we need to be able to answer it—not 
to placate the kids, but because there's a rich body of evidence showing that when people know why they're doing 
something, they do it better. 

And I don't mean a weak why, like "because it's on the test." Teachers can most likely come up with a good reason why 
a student needs to learn something. And if they can't, then it really raises the question, should you be teaching it in 
the first place? 

Let's say a kid is studying statistics and probability, and she asks, "But why do I need to know this?" You could say, 
"Maybe you'll grow up to be an investor—or at least, you may decide to invest your own money in things—and if that's 
the case, you'll need to know this." And maybe the kid will balk and say she's not interested in that. Come back with 
something else. You might say, "You know, in order to make sense of your own life as a citizen, you need to understand 
something about statistics and probability. For example, when politicians use statistics, you'll need to be able to assess 
whether they're trying to deceive you or enlighten you." No matter the profession, kids are going to need to be 
proficient at analyzing things. Teachers are a case in point—to make sense of test scores these days, you need some 
notion of statistics and probability. 

When my older daughter first started doing homework, she would ask me why she had to do it. I remember saying, 
"Oh, just be quiet and do it." So what I'd like to see is something I haven't done enough of. I'd like for kids to hold 
adults' feet to the fire and insist they explain, "Why are we doing this stuff?" 

In your book To Sell Is Human, you suggest an intriguing technique for tapping into people's inner drive to do 
something that, on the surface, they don't seem to want to do. Can you explain how this works? 



It's called motivational interviewing, and it comes from the therapeutic world. Mike Pantalon from Yale came up with 
an enormously effective two-question technique. 

Let's say a student isn't doing his algebra homework—not because he's bored or because it's too difficult for him, but 
simply because he doesn't feel like doing it. As a result, he's not mastering algebra. You could say, "Daniel, on a scale 
of 1 to 10, how ready are you to do your algebra homework?" He might say, "Well, I'm a 2." Our instinct is to respond, 
"Hey, what's wrong with you?! Come on, you should be a 9!" Instead, the follow-up question in this technique is, "So 
Daniel, you said you're a 2. Why didn't you choose a lower number?" 

That question always throws them. Daniel has to explain—maybe for the first time in his life—why he's not a 1. He 
might say, "Well, I know that in the long run, if I don't get this down now, I'm going to be in big trouble in math. Also, 
although I'm not sure what I want to do later on, I've thought about going into engineering or medicine, and maybe if 
I don't master math, I won't be able to do that." Daniel begins to articulate his own reasons—not yours or mine or the 
teacher's—for doing something. When people have their own reasons for doing something, they believe the reasons 
more deeply and adhere to the behavior more strongly. 

And that's what we want to draw out. The only way Daniel is going to be engaged rather than compliant is if he has 
some degree of say. This questioning style—rather than the hectoring, demanding, commanding style we often default 
to—can be very effective. 

Now here's the thread that connects all these questions. As parents, as teachers, as entire organizations, our instinct 
is toward greater control. We think control is going to make something better. But people have only two reactions to 
control: They comply, or they defy. We don't want defiant kids, but we also don't want compliant kids. We want kids 
who are engaged. If you truly want to engage kids, you have to pull back on control and create the conditions in which 
they can tap their own inner motivations. 

 

Daniel Pink, author of Drive (Riverhead, 2009) and A Whole New Mind(Riverhead, 2006), has looked at four decades of scientific research on human 

motivation and found a mismatch between what science tells us and what organizations actually do. In this interview with Educational Leadership, Pink 

shares his insights on how schools can create more optimal conditions for learning—and how they can dial up students' own motivation to learn. 

 
 

 
Give students the opportunity to personalize learning for one lesson… 

What would your classroom look like if students had complete autonomy for one hour? 
Are we teaching them to be autonomous learners? 

 
Have a great week. 

Paul K. Smith 
 

 

 

You must be able to answer the question, 'What's the point of it all?' for students  
before they'll engage meaningfully with the work. 

~Robyn Jackson 
 

 
 

If you would like text message reminders of important Griswold Public School events and other information  
from the Superintendent of Schools please visit https://www.remind.com/join/grisw.   

Please note that this APP will only be used by the Superintendent of Schools and information is not shared with any other party. 
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