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Agenda

* Overview of the DRDP
 DRDP (2015): What’s the same/What’s new?

* Professional Development and Resources
Available
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Outcomes

Learn about the DRDP (2015) including
identify similarities and differences
between the DRDP (2010) and DRDP
(2015).

Learn about DRDPtech and how the
results can be used for planning purposes.

ldentify online resources to support
implementing DRDP (2015).
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Early Learning and Development System

Program
Guidelines
& Resources

Professional :
Desired Results

Assessment
System

Development,
Supports, &
Competencies

© 2014 California Department of Education - All rights reserved:.



Overview of DRDP (2015)




What is the DRDP?

* |Individual child assessment
 Observation-based assessment tool
« Based in developmental research and theory

* |ncludes developmental sequences of
behavior

» Based on ongoing activities and routines in
the early care and education setting with
familiar adults
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DRDP (2015): A Full Continuum
Instrument

The DRDP (2015) represents a full continuum
instrument to assess all children from early infancy
to kindergarten entry including children with
Individual Family Service Plans and Individualized
Education Programs.
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The DRDP (2015) Instrument

» Create a single DRDP instrument for all
children infancy to kindergarten entry —
typically developing and special needs

» Add domains for all of the Early Learning
Foundations (I/T & Preschool Vol. 1 — 3 )

« Comply with federal reporting requirements
for the Special Education Division

 Align to Head Start Early Learning
Framework
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Accommodating the Range of
Abllities

Accommodate the development of almost all children

in the age range:

Each measure was created to prevent ceiling or floor

effects.

— Preventing a floor effect: The earliest level of
development on the continuum begins a little earlier than
what would be expected for most children assessed by
the instrument.

— Preventing a ceiling effect: In the developmental

continuum, the latest level is beyond the development of

what would be expect of most children assessed by the
iInstrument.

©2015 California Department of Education - All rights reserved




Devalopmental Domaine ATL -REG — Approaches to Leaming-Self Regulation 11
ATL-REG 3: Curiosity and Initiative in Learning
Child explores the emvionment in increasingly focused ways 1o leaim sbout people, things, matetials, and events
Mark the latest developmental level the child has masterad:
Respeonding Exploring Banamg Tegrating
Earfier Later Earlier I Later Earlier Middie Later Earlier
o = L > -~ e o >
- Resgarnds to peopls, Mobicss new Explores peopls or Explores new ways to Exploses how Explores Hings, bses familiar strategies, | Lkes sivategiss. tooks, &1
thirgs, erseunds ] things im the immediate  use familir things, himgs work matwrials, prophe, or teols, or seares of sawroes of infermation
characteristio or erTirsmm et | indbading simple trial | thresgh abserving, | evenlsby enqaging in  information to carry sul | systematicafy to
actions of peeple br and error masnipulating, or aking | detailed shierations,  simple carry oul eilensive
thimgs simple questions abeut  manspalations, o | tobeam abeut things, | investigatiens te leam
L] by asking spechic matersah, people. or abeat things, materiak,
oo _ | | Plagl e v 2 new levels span
« Oriends fwwand ancise. |« Nocalizes or gazes &2 = Bangia dram with hands | « Faints on paper and + Wianches the fehin'the |+ Lompans leawes gathered | + Uses 3magnetk wandin. |- Examines images fm . .
YA e 2 famitlar atult wha rEpedtE. fontank mtentyaftera | onanateswalibycolr | fgure cotwhihobiect | infoemational bookiora Into f| rst grade to
- g ks 38 aoerated Tyl T i " comrs e about how ot shage. on & ¢ abde it will I p computer o kearn ahoe?
percawbocomeiiie | e aranenel | Dvches o ol anothet it bt uhderste, the it sts o difeter . ola
wiew o begive Lalking. e chid. |+ Plated 2 wafiety of abjects |+ Uied aimegnilfying glds i aVOId a Cellln
o gl i e = Deogs a marbie m g mane | Inwaber fosee whichwill | Foobsens acaberpifiar g
H 3 = Srdies whienian aduk and uses hands fofofiow | float and which wil sink chosaly, and describes = Sais wpa project, with ff
begimn iinging aymg. #h path as & rollc 1o the it pafterm of color 2nd 3w adul, Ehat iowoles
= et il and a5k d
e hettams Dbsersts a3k, | g el the e effect

& frexbile beginn Moy =
avethead o For KIDS Field Study only - NOT FOR DISTRIBUTION

Developmental Domain: ATL-REG — Approaches to Learning — Self-Regulation
ATL-REG 1: Curiosity and Initiative in Learning

Child explores the environment in increasingly focused ways to learn about people, things, materials, and events

Bulﬁlng | |nEgraflng
Earlier | Middle | Later | Earlier Middle | Later
Descriptors
Explores how things Explores things, Uses familiar strategies, | Uses sirategies, tools, gr Expenments with things Compares multiple
4 I I I work through observing, | materials, people, or tools, or sources of sources of information or materials, by sources of [aformation
eve S Ove r a p manipulating, or asking | events by engaging in information to carry out systematically fo carry systematically modifying including experimentsl
simple questions about detailed observations, simple investigationsto | out extensive actions and reacting to books and pictures, a||1d
- h D R D P them manipulations, or by learn about things, investigations ta learn the results asking questions. to find
W I t asking specific questions | matenals, people, or apout things, materials, out about things 'people
events people, o events or events J ‘
(2015) full Sanpis
1 ‘Waiches the fish in the Compares leaves Uses a magneticwand | 1.  Examines images frof Makes a wooden block | 1.  Communicates, ‘But

continuum to

avoid floor

effect
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fizh tank intently after a
conversation about
haw fish breathe
underwater.

Drops a marbie in a
maze and uses hands
to follow its path as it
rolls to the bottom

Asks, "What's that
doing?" when seeing
ar hearing a bulldozer
across the street while
on a neighborhood
walk

ifornia Departmg

gathered on a nature
walk by color or shape.

Places a variety of
objects in water to see
which will float and
which will sink.

Observes a snail and
asks, "Why does it
have a shell?"

Manipulates a movable
action figure to change
the positions of its
body.

ent of Education

to figure out which
abjects on a table it will
Iift up.

Uses a magnifying
glass to obsarve a
caterpillar closely, and
describes its pattern of
colors and number of
legs.

Stands back to back
with a peer and asks
an adult which child is
taller

Uses a communication
device to find out about
the new pet guinea pig

hts

resery

informational books d
a computer to learn
about the habitats of
different animals.

2 Sels up a project witl

an adult that involves|
investigating the
growth of lima bean
plants with different
amounts of water, anj
on own documents
their growth.

3. Looks through a pris
held up to the light,
directing its motion
until a rainbow of
calors appears on th
wall.

ramp steeper and
steeper and runs a
small metal car down it
each time to find out
what happens,

Adds blue paintio a
saucer of yellow paint
a few drops at a time,
stirring after each
addition, to see how
the green color
changes.

Kicks a ball into a
playground soccer
goal repeatedly,
placing the ball farther
away (and at different
angles) before each
kick.

N

o«

that's differant from what
my daddy toid me,* and
#sks why, after hearing
an adul’s response fo a
question about why plants
#re green.

Sels up a ramp to
experiment with whether it
is true that cbjects roll
down steeper ramps more
quickly, after a peer
shows thal objacts roll
down steeper ramps more
quickly than shallow
ramps,

Describes a personal
experience that confirms
another's account during
a conversation aboul
snowstoms.

Creates a model of a
bridge, consulting pictures
of bridges, talking with an
adult and experimanting
with creating a beidgs
across a divide,




California
Preschoo
Learning
Foundatio

volume 2

California
Preschool
Learning

Foundations

Volume 3

)COMMON CORE

RS STATE STANDARDS
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DRDP (2015)

A Developmental Continuum from Early Infancy to Kindergarten Entry
Calibration Version
For use with preschool-age children

Table of Contents

Introduction

About the Measures of the DRDP (2015)

The 3 Steps to Completing the DRDP (2015)

Information Page (For Use with Early Education Programs)

Information Page (For Use with Early Intervention and Early Childhood Special Education Programs)
DRDP (2015) Rating Record

Use These Steps to Rate the Measures of the DRDP (2015)

DRDP (2015) Measures at-a-Glance

Measures of the DRDP (2015)

Appendix A: Glossary of Terms and Phrases Used in the DRDP (2015)

Appendix B: Comprehensive Definitions of Adaptations Used with the DRDP (2015)
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Ask Siri......

* What is the important note on page xiii?

* Do | need to see a child do all of the
examples before rating a developmental
level as mastered?

 What dos the ;and mean?

4/3/2015 ©2015 California Department of Education - All rights reserved
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What's new in the DRDP (2015) ?

« Domains
* Developmental levels
* Measure names

 Number of measures completed for each
age group

4/3/2015 ©2015 California Department of Education - All rights reserved
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Domain 17
Developmental Domaln: LLD — Language and Literacy Development — 17
LLD 5: Interest in Literacy Developmental
Child s s interest in books, songs, rhymes, stories, other literacy activities in increasingly complex ways Level
e latest developmental level the child has mastered: Definition ]
3 o ] - / 3
Measure [hding Exploring Building Integrating
y Later Earlier Later Earlier Middle Later Earlier
[ L (- L A O - -
Attends or respondsto | Plays with books; Attends brieflytoa Looks at booksonown | Looks at books page by | Initiates looking atand | Extends literacy Initiates literacy
people orthingsinbasic |  and familiar adult reading | briefly, page, talking about books, activities by retellinga | activities that relate to
ways Responds to other books, singing songs, or or I“arlr i listening to and talking | story, drawing pictures | classroom experiences
Iiteracy activities saying rhymes Chooses to Join reading, ts", end, In about storles, singing about astory, or acting | aswell asto own
singing, or o storles, songs, or playing out a story experiences or Interests
actlvities i ngs, or Lajrln rhyming games
e Descriptor T?m"g yng riymingg

— Examples - by an adult

« Quietsto thesound ofa |« Interactswithadothor |- Looks at pictures ina book |« Jeins a group doing a « Pretends toread abook |« Asks questions or » Uses flannel-board pieces | = (hooses to read a book
familiar voice. board book by holdingor | forashort time while a simple finger play led by from start o finish. communicates about why | o retell parts of a story related o a particular
Movesi mouthing it. familiar adult reads the an adult. ! something happened in after story time. theme orinterest (e.g.,

« Moves inresponse to an -y « Explores a book with Scthy Ainoes o B
approach by a familiar » Pats a textured board = Points at a picture Braille and tactile content ’ » Retells a familiar story to ’
adult. book. = Reaches to turn the when joining an adult with hands. » Starts a song or rhyme a peer while pretending to | » Asks for help finding a

: i page of 3 board book as who is reading a book, with others while playing | read from a book. book about bugs after a

- Orients to.an adults - Vocalizes or laughs In 2 familiar adult talks or newspaper, of tablet. - Sings some words of outside. S nature walk.
face or voice during a response to an adut sitns abiost the tichmes a familiar song, from » Uses a communication
caregiving routine. singing and gesturing a m?the = P « Picks upa book and looks | beginning to end, withan |« Usesfinger puppets while | device to tell the sequence |« Participates, with others,

simple finger-play sang, P43 at pictures, turms 3 faw adult. reciting a familiar thyme. | of events in a favorite in using the computer
such as, “Pat-a-Cake"or | = Usessimple hand pages, and then drops the to create a story about a
“Los cinco deditos,” ["Five | movements to participate | book to go play. class frip.
Little Fingers,” a finger during a familiar song !
2 ; ; . = Makes up own version of
play in Spanish]. :d Lt;tme with a familiar rhyming song with peers’
names.
« Touches textured or tactile
content on pages of a book
a5 an adult is reading the Examp|e
book.
«» Child is emerging to the next developmental level
<> If you are unable to rate this measure, explain here:
/I I‘).I‘\f\'ll' IraYa Vel N ulll P H 4 lntere iteracy
yAvVERS ) I ZULD deIIUIIII t dILIIICIIt Uf Edux.a Ul II IILbICiCIVCU »
IJIHJP{III'IS} A evelopmental (ontinuum from Early Infancy to Kindergarten Entry — Preschool — Calibration Version August 1, 2014 Do n-utdlstnhute oruse [nrnﬁla purposes € J013-20W4 California Department of Edocation — AN rights reserved Page 16.0f 58
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DRDP (2015) Domains

Approaches to Learning—Self-Regulation*
Social and Emotional Development®
Language and Literacy Development®
English Language Development
Cognition, Including Math and Science”
Physical Development—Health*
History—Social Science

Visual and Performing Arts

©2015 California Department of Education - All rights reserved
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Developmental Levels

The full-range of developmental levels on the
DRDP (2015) includes the following:

4/3/2015 ©2015 California Department of Education - All rights reserved

Responding (Earlier, Later): Generally, knowledge, skills, or
behaviors observed during early infancy

Exploring (Earlier, Middle, Later): Generally, knowledge, skills,
or behaviors observed in later infancy, toddlerhood, and early
preschool

Exploring Later/Building Earlier: Generally, knowledge, skills, or
behaviors observed in later toddlerhood and early preschool

Building (Earlier, Middle, Later): Generally, knowledge, skills, or
behaviors observed in preschool

Integrating Earlier: Generally, knowledge, skills, or behaviors
observed in late preschool and early kindergarten
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DRDP (2015) Continuum of
Developmental Levels

Developmental Domain LLD — Landguage and Literacy Development

LLD 5: Interest in Literacy

Child shown mterest m boolks, songL. iymeL slores. and ofher IIBrEcy actvites in II'IL"'.H-'II'I]'lj' COMMPEE WL
Mark the latest developmental level the child has mastered:

Responding
Earlier Latier
> -
Artemds or responads 1o | Plays with booki:
pnﬂ"tlhp-h-l ami

Bripond to olhes
IMwracy sativities

o |ivivna Ty wilh @ Cloth e

sl g, Pat-a-Cake™ o
“Livi chivi inllm_'ﬁhl
Limtie Fingers,” & hnger
play s Spaninh]

cormem on page o 4 book
it et il b e the
bonk

=3 Child is emerging to the next developmental level
3 I you are unable Lo rate this measure, explain here:

Exploring
Earlier Later
- L i |
Artends briefly1s a Lisoks at boaki om swn
{amillar sdult reading  briefly,
bueoki uinging seni o w
Laying flpmesy iy 18 jasin readang
singing, of rhymbng
activities led by an
adult
= Loaki # pctuw in J book nnﬂma“uqnhhll
Tt 4 vhart Demw while slmpbe hinger play |ed by
Lamiliar adhilt smadhy fhe an aiull
bk or
+ [Points 5 3 pictuse
= Beaahes ba fuii e when jaming aii atkelt
panpe ol 2 board ook in wilits F reading 4 ook,
il sidull 1k or EwApape, of Liihet

« [Packi up 2 ok anad Ik
il picturey, burm 2 bew
panes, and then denf (b

Earlier
[ -

Luhuhuhpq-h

Ty am adult

= Pretendy b reid & book
froam vt o fimivh

« [uploer b book with
i ailie and tectibe contednl
wilh by

« g v words ol
i laimilas wng, bam

Building

Midkdle
s

Illun'h-uq.l.u

abioit books,
Iintemireg te amd Lalking
abowt steriey, nging
sngi, of plaging
ihyming games

= Bk gty

communi e abest wire
snmething huppened n
1 ftary

= SLATS 4 i) wi iy ine

witth sther schule playeng
milide

brgmmglund withan ki figer puggeety while

revite] o |wmilar ipme

Later
priy
Entemds ineraiy

activithes by retellimg &
stary, deawing platures
absuut & slury. on siing

ol 3 oy

= U, Plassreed sl piees ey
T eetell party of 4 vtory
altes 10wy Rimee

« Retely 2 tamillr clory o |
Jpnrhlrpﬂn*lqh|
vl from a book

« Vs @ cormemesealion

i bo el e sequene |

o mrents 4 Levertiy
iy

« Pretendy in be 2 characte
fram 4 vImty, g o

Continuum from earlier to later
levels of development

y

Integrating
Earlier

-

[T —

artivities that relate te
ilanismem FEpraence
ah w21 t0 wwn
wRperiendel of lerei

= Chneed e ooead @ Bl

telatrd 10 4 particuls
thheme o iteet (e g
diniraur of fainiewl

A\hlnhhl'ndhg-t
bt abvoun Bug alver a
i e willk

Faitiipatey, with oifer,
1 by Bee computie

I CTRAEE 4 ity ghet &
chini i

= Mk i own wehien o

Iéryfmineg bong with pesry
[

—
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DRDP (2010) and DRDP access —

DRDP (2015)

DRDP (2010):
Infant/Toddler
35 measures in 5 domains

Preschool
43 measures in 7 domains

DRDP access:
Birth to Five
48 Measures in 10 domains

DRDP (2015):
Infant/Toddler
29 measures in 5 domains

Preschool
56 measures in 8 domains

4/3/2015 ©2015 California Department of Education - All rights reserved
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DRDP (2015)

Calibration Viersion, Fall 2014
A Developmental Continuum from Early Infancy to Kindergarten Entry

Measures at-a-Glance .

For use with infants and toddlers Dioerain Pags | within
Droriiain Name | Abbsraytation Mumber anirn_ Maasure Mame

Approaches to Learmng | ATL-REG i 1| Attention Maintenance
Self Regulation m 2 1 :'5!" (omforting
| 1| Curbosity and Initlative In Learning
4 | 4 Self-Control of Feelings and Behavior
Social and Emotional 3 Identity of Self in Relation to Others
Development D . 2 | Soctal and Emotional Understanding
Relationships and Soclal Interactions with Familtar Adulty
I Relationships and Soclal Interactions with Peen
Symbolic and Socodramatic Play
Language and Literacy Understanding of Language (Receplive)
Development ! Respomsiveness lo Language
1 | (ommunication and Use of Language (Expressive)
. Redprocal (ommunication and (onversation
. Interest in Literacy
Cognition, Incuding Spatial Relationships
Math and Science B 16 7 | Imitation
: Cause and Effect
Classification
. Number Semse of Quantity

Physical Development . PD-HITH | 20 Perceptual-Motor Skills and Movement Concepts
Health ) ! | Gross Locomotor Movement Sl
' Gross Motor Manipulative Skills
Fine Motor Manipulative Skills

Salety

Pervonal Care Routings: Hyglene
Personal Care Routines: Self Feeding
: Personal Care Routines: Dressing




DRDP (2015)

Calibration Version, Fall 2014
A Developmental Continuum from Early Infancy to Kindergarten Entry

| [nantln-:'ﬂ I
Measures at-a-Glance Inchuding

For use with preschool-age children ':ﬂ: =:"f'
SN

Approaches
to Learning
Seli

Regulation

- N RE- LA LT RE.T

Curtosity and Initiatrve in Learing

Self-Control of Feelings and Behavior

Engagement and Persistence

Shared Use of Space and Materials _ .
_Hﬂtﬂ!dhﬁ'h!dﬂhﬂhﬂﬁm _ Physical PO-HITH | °
Sedal and Emetional Undenstanding Development | [5)
Relationships and Sodal Interactions with Famillar Adults —Health
Relationships and Sodal Interaction with Peers

Symbeolic and Sochodramatic Play

Understanding of Language (Receptive|

Responsiveness to Language

(ommunication and Use of Language (Expressive)

Reciprocal Commanication and (onversation

Interest in Literacy .

(omprehension of Age Appropriate Text History-

Loncepts About Print _ Socal
Phonological Awareness | Soenge

Letter and Word Knowledge

Social and

Emotional
Development

WO B | s BN WA | A | e

R [ -
et | == | 2

Language
and Literacy
Deve lapmie nt

bt -t | WN A= et T - [~ Ll S i | &

- [=1) Tl (-2 W e e

Yisual and
 Self-Expression n English (Expressive English) . Performing
Understanding and Resporse to English Literacy Activities Arts
Symbol, Letter, and Print Knowledge in English
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Three Types of Measures

* Full Continuum Measures consist of 7-9 levels
that describe development from early infancy to
early kindergarten.

« Earlier Development Measures consist of 5-6
levels that describe development that typically
occurs in the infant/toddler and early preschool
years.

« Later Development Measures consist of 6 levels
that describe development that typically occurs in

the preschool years and early kindergarten.

4/3/2015 ©2015 California Department of Education - All rights reserved
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Full Continuum Measures

Developmental Domain: PD-HLTH — Physical Development-Health

PD-HLTH 1: Perceptual-Motor Skills and Movement Concepts

Child moves body and interacts with the environment, demanstrating increasing awaraness of own physical effort, body awareness, spatial awareness, and directional awarenass

Mark the latest developmental level the child has mastered:

Responding Exploting Building Integrating
Earlier Later Earlier Middle Later Earlier Middle Later Earlier
o L] L] L L L - = L
Responds tosensory | Responds tosensory | Uses sensory Uses sanses to Demonstrates Tries different Adjusts aspectsof | Adjusts aspects of Adjusts aspects of
Inpet | Information by Information to explore changes awareness of ways to coordinat leg., tleg., leg.,
(e.q., visual, audi- moving body or contrel body while Inthe physical majorbody parts movements of large | effort, spatial, effort, spatial, effort, spatial
tory, tactlelwith | limbsto reach foror | exploring people or and | byexploringtheir | orsmall bodyparts | directional) in directional) on directional) during
basicmovementsof | movetoward people | objects then adjusts body mevement potential relation to people own inrelation to :'“":I:g:‘;”*
body parts orobjects mevements based on and objects, with pecple and objectsin
environments, oron
sensary information adult guidance famillar spaces different surfaces

« Turns head in resporse

= Moves toward a

« Leans forward while

« Dabs fingers in water

+ Partidpates in songs

+ (hanges movements

+ Avoids bumping int

+ Changes pathway

+ Carries a large-sized

toa light being familiar adult while using both handsto before placing whole | orgames requiring when dancing with 0raNge CONEson a of movement from emptybox thrugh a
turned on. baing pickedup. pushaball handin. movement ofspecific | sarves. path for wheel toys by | straight to curved or doarway, with the help
= Quietsinresponse to | Batsorkicksata » Shifts body to stabilze |- Pats play dough with Badypars. » Startsand stops :#w::;?]:m?d t:-::{_. ;ﬁ;g:{::ﬂlmlng seanctherdad
an aduitsinging. hangng mobile. It inorder toreachup | whole hand, then leans + Moves arm up and movements of different e s PUNE < came gFfoliw Ihg » Tries several different
H boward an adult’s face | forward forollit dowr, with increasi body parts during a ' EHITE ways to move through
Responds tob Turns toward, the " 4 ; lezder g
B ey eng = TS Toa, Len while sitfing on the . 1 momentum, toshake | freeze-dance game. |+ Raises knees high . sections of @ new
touched on the cheek ratte bei " Mjusts footing whe J g
mcked e ee..: | AT AtIREIRNg adult’s lap. * AUSES TOOTRGWREN | e oy o, when following an - Pedalsa whee! obstade coursz.
P 9 toy
shaken. transitioning between « Moves over, under, :
” ) ; . adult marching. harderto go fastar
F Repositions bodyin differsnt surfaces, such |« Uses arms to push anound, and through when cidbgunts |° Walks carefully after
! v abisessin orderto manipulate agongiomgrassto | agamstaconiainerof | lageobjectsinan + Moves away floma amother rliild %n'; slipping on wet leaves
) 3 feversand buttons ona | send. wooden bocks that obstacle wurse, nearby child afteran wheel to 01 grass during a
SOTEORES 1A busy box. does not move, then times bumping adult icates, Y nature walk.
leansbody forwardte | them. “Make surz you have |« Uses feet to show self
push harder. enough reom to stretch | when coming down a
without bumpingyour | ramp.
neshlor + Reaches for a small
pitcher of milk without
bumping into other
objects onthe table
during lunch.
< Child is emerging to the next developmental level
 If you are unable to rate this measure, explain here:
killsand M

nal _ Held Sty Versi

Perceptual-Motor S

ovement Concepts

o sz forathar plepacs

£ 2013
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Full Continuum Measures
ontinued...

Developmental Domain: PD-HLTH — Physical Development-Health

PD-HLTH 1: Perceptual-Motor Skills and Movement Concepts

. Child moves body and interacts with the environment, demonstrating increasing awareness of own physical effort, body awareness, spatial awareness,

Mark the latest developmental level the child has mastered:

ctional awareness

Responding Exploring
Earlier Later Earlier Middle L
L) (e = (e
Responds to sensory | Respondstosensory | Usessensory Uses senses to Demonstrates
infi ion orinput | inf ion by information to explore changes awareness of
(e.g., visual, audi- | moving body or control body while in the physical major body parts
tory, tactile) with | limbs toreachforor | exploring peopleor = environment, and by exploring their
basic movements of | move toward people | objects then adjusts body movement potential
body parts | orobjects movements based on

Examples

« Tumns head in response « Moves toward a
to a light being familiar adult while
turned on. being picked up.

|+ Bats or kicks ata
hanging mobile.

= Quiets in response to
anadult singing.

= Responds to being

| Turns toward, then
touched on the cheek.

qgrasps, a rattle being
shaken.

|+ Gazes at, then reaches
toward, glasses on
someone’s face.

+ Leans forward while
using both hands to
push a ball.

+ Shifts body to stabilize
it, in order to reach up
toward an adult's face
while sitting on the
adult’s lap.

+ Repositions body in
order to manipulate
levers and huttons on a

busy box.

sensory information

« Dabs fingers in water
before placing whole
hand in.

« Pats play dough with
whole hand, then leans |
forward to roll it.

« Adjusts footing when
transitioning between
different surfaces, such |
as gaing from grass to
sand.

|+ Participates in songs

orgames requiring
movement of specific
body parts.

« Moves arm up and
down, with increasing
momentum, o shake
bells louder.

* lses arms to push
against a container of
wooden blacks that
does not move, then
leans body forward to
push harder.

Tries different
ways to coordinate
movements of large
or small body parts

= Changes movements
when dancing with
SCarves,

« Startsand stops
movements of different
body parts during a
freeze-dance game,

« Moves over, under,
around, and through
large objectsin an
ohstacle course,
sometimes bumping
them.

Building Integrating
Middle Later Earlier,
N/A N/A N/A
Adjusts aspects of Adjusts aspects of Adjusts aspects of
movement (e.g., (e.g., (eg.,
effort, spatial, effort, spatial, effort, spatial,
directional) in directional) on directional) during
relation to people | ownin relation to !‘m’:':sglzld“”-
and nh]e_m, with pwpl_e and objectsin environments, oron
adult guidance familiar spaces different surfaces
= Avoids bumpinginto |« Changas pathway « Carries a large-sized
Orange cones ona of movement from empty box through a
path for wheel toysby | straight to curved or doorway, with the help
moving around them, | zigzagwhen following | of another child.
after an adult points to | another child during | | Ti 1 different
the cones. a game of follow the MRS SEVere HINEYen
laadior: ways to move through

* Raises knees high
when following an
adult marching.

- Movesaway froma
nearhy child after an
adult communicates,
“Make sure you have
enough room to stretch
without bumping your
neighbor.”

- Pedals a wheel toy
harder to go faster
when catching up to
another child ona
wheel toy,

« Uses feat to slow self
when coming down a
ramp.

+ Reaches for a small
pitcher of milk without
bumping into other
ohjects on the table
during lunch.

sections of a new
obstacle course.

« Walks carefully after
slipping on wet leaves
or grass during a
nature walk.

€O Child is emerging to the next developmental level

< If you are unable to rate this measure, explain here:

PD-HLTH 1

DRDP {2015): A Developmental Continuum from Early Infancy to Kindergarten Entry — Infant/Toddler - Field Study Version, Spring 2014 Donot distribute or use for other purposes

Perceptual-Motor Skills and Movement Concepts ~ [CETTRTHN
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Earlier Development Measures

4/3/2015

Developmental Domaire ATL-REG — Approsches to Lesming -5elf-Regulstion

ATL-REG 1: Attention Maintenance

Child develops the capacity to pay athention io people, objecty, or the envifonment when interacting with others or explosing pley materials

Mark the latest developmental level the child has mastered:

Responding Explering Building
Earll:.r. 1 o Later | Earlier ] . Later | Eardler [ “i.n:.ldl-n ] [ Later
3 T - £ o
Attends or respomds  Shifts atbention Maintains attention, | Maintains attention, | Madstsins aftention | Fhere oor oo bere loveds o
brtefly 1o peaple, frequenily fromene  on ewnof with adull | with adult sspport. | on ewn during e T
Fhindgs, ar sounads persan or thing to- support, during brief | doring actieities that | activities that last far
afiather activites last for extended | extended period: of
pemed of fime | time
Examples - - . :
+ Paiys- attontion b + Twrmn aiwhon s + bty wanthees ather + | isiwpn o bt from + ks pilo af poverd
iy Mt an st oy then hidren playng sndBhen | Begnang i e and gancehi with play
bk bir i s ihiie iy willi B by Thent gestiaes. fiwf i onijh o8 aai il =i
= (it o B voine al
{ariar porson + htiwwly shitfes intarest + Rersarmoss playing a wnd I'ﬂr":"'md“m“ alfersThen fo peees
; It 5 Triom oz bl b ider | (lde wtient 0 it e | = By maltgeh e
m":"m“" playmg clowe by n e sigoug + Simriy working on g with enrrlacione blocks
+ [ivops one thing mosder | + Durnpn toy animah from all.lﬁt:ml:"ﬂ-m!-m |+ Lonkn thesogh seveal
\oresch far nother mabuiser, pus. sy «hrnﬂ-;hn“: [soolcy ta oan n bbrary
taat in the corterer, ard ity o (DT danag the
Thesn dhumps: them sl i Teiire
o " Contimes oo =i | « Lo o s bk
;:" e e wiele booking at enlarged |
il By i adult ki P
itfing ety ke .

HOFp DN 3 TP, 38
v, durary) The moming

= Child ks beyond the atest dawlupmn:al lewel on this measure
=3 Child ks emerging to the next developmeantal lewel
<=3 |f you are unable to rate this measure, explaln hera:

ATL-REG 1

Attention Maintenance

Integrating
} -Earrirr .

©2015 California Department of Education - All rights reserved
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Later Development Measures

4/3/2015

Devubapmenisl Damabn: ATL BEG — Appaosdches to Learning-Sell Regiilatian

ATL-REG 5: Engagement and Persistence

Respoanding Explaring
Earliar Laber Earlher | Later

| Sabecti activitien, but

slmeple sctivity bebefly | vwitches quaddy frem
e is anather, wvin

| with adult wuppast

| s heedp foioa s e
wctivity

[ Yhwre e i eyl I Partickpates n a
s Aefias

| # Pt i oy o ol ol | Chvaries (0 play insthe
1] W1H i b T il play died Niw
i Wi wihite aad (haw

v [l and g

F——— pbay m i Bk aiwa
iy | St

TS I gy 11 B gty ot et
+ Ligi, iy I i fima, afid By mander

Ty prainl alfl, Fwei Wl e aduit
= Aithualey o varigh iy, :I:I'Ii:iwmm

| o oo i vl oy
it by 16 48

sl ywisding o hook. and
e shifes, at el 1o
arerbes sl leity

= Child s not M.-ll tha sarliest dwoll.;pmwml level on lhu: masurs, Explain |ll.l'

i3 ¥

el i ressiingly periints in wideitanding or madisding scirelios, even il ey ais challengng o eliffuiah

Earlier

Contanuwi seli-
selected sctivities
with adwlt vuppar,
even Though interest
Lmll'l.,tldillhllhl
activitiey

= S fame biich

with an il to e 3
fieilade, hinelly sl
amother chid wiha bangs
el bo e Ll
sl thes umlisiey
lrngiag boads

= ‘S, playng with bk ks
il VAT b T A
Tram block s, bin
[ ]
allers prpa, ukch m o
il el g, ba ine
with e iy

= i o malch dvideen
rarming |7 while
Aaoping iand, bl
AU 10 Pl wfash
i adiill #lir Moo
sl

Building
Middle

o |

| Contimues wrll-
selected activiliey om

| o, veeking adslt
support 1o work
themugh challenges

| # Kok wirlimg on i

| ool ek, aiking
i it i Dl whes
ekl

= (i) iy
o ooy kbl
EHOR]P ol ifrdeen
i prire the narme g o
Pl a ook

| = Mgk il fest
headphore, whils
Irctmmning 10 4 iory o
Eape, whan aihe childm
hagn 1o plap nafilly
il

| = Sarti fa el maily b
e tukde wilh ofber
ehildren, ared wks foe sl
e with [ e
whien putiing on oy

Engagement and Persistence

Later

[ Waorks through

challenges on ewn
while engaged im il

welected activitie

|+ Conil iy 1 gl 4

Integrating
Earbiar

[

Beturns to sctivities,
including challenging
wne, on mubaple
afiition bo practice
skl or 1o comglete
the activaly

+ Lo o work

netuni wiEh inbereieg | paraing J mund hoap

bk vt mefis P
e ity Fisching the
“mghi” pleces.

| Lok @ iy

FrumarLt Ingefe 1

vl taATi il e
WK Crvibe day

o (ool s, 1 & pu iy
ity Ul ik
shapire clay, letting i dry,

okl o Tmee-Smeninnal | palniaeg i, sl bt ing i1

inkage, ryirg d ferent
wip 10 ke Them sk

|+ Hepoieilty brie b Dade

o owm hard

+ Lompleter, a5 ol ke

LW TN A
oen) o [y (reunad

©2015 California Department of Education - All rights reserved
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Sample of the ATL-REG Domain

For Field Measures Coded in Measures Coded in
Study IT Domain PS Domain

ATL/REG 1
ATL/REG 2

ATL/REG 3

ATL/REG 4
ATL/REG 5

ATL/REG 6

Attention maintenance
Self comforting
Curiosity and initiative in
learning

Self-control of feelings
and behavior

Number of ALT/REG
measures at IT: 4
(2 ED; 2 Full Continuum)

Curiosity and initiative in
learning

Self-control of feelings and
behavior

Engagement and persistence

Shared use of space and
materials

Number of ALT/REG
measures at PS: 4
(2 Full Continuum; 2 LD)

©2015 California Department of Education - All rights reserved o o
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Using Adaptations

For more information:

http://draccess.org/training/learningmodules.html

©2015 California Department of Education - All rights reserved
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Adaptations

* Are changes in the environment or
differences in observed behavior that enable
children with IFSPs and IEPS to be most
accurately assessed in their typical settings

» Used throughout the day to allow children
more control in their environment

* May be appropriate for other children in the
classroom

4/3/2015 ©2015 California Department of Education - All rights reserved
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DRDP Adaptations

1. Augmentative or alternative communication system

2. Alternative mode for written language

3. Visual support

4. Assistive equipment or device

6. Sensory support

7. Alternative response mode

32




The System of Adaptations

* A set of adaptations was developed to use
with the DRDP access, based on research
and recommend practice.

* The same set of adaptations will be
integrated into the DRDP (2015).

4/3/2015 ©2015 California Department of Education - All rights reserved



Why use adaptations?

To ensure that the
DRDP instruments
measure abillity,
rather than

disability

4/3/2015
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Resources

ired Results. e

Brought to you by California Department of Eucation, (hild Development Division

4/23/2014

Resources »
Training

Find DRDP (2015): A Developmental Continuum from Early Inﬁncy up to
Kindergarten Entry forms, resources and training info»

Desired Results for Children and Families

Research shows that children who attend high quality programs are more successful in school, have lower
drop out rates, and are better readers. The California Department of Education (CDE), Early Education
and Support Division (EESD), has established the Desired Resulis System to improve program quality in
early care and education programs across the state.

This website offers a wide variety of downloadable tools and resources for teachers, administrators,
trainers, and families to support the achievemnent of these goals for Califomia's children.

“What's New

Upcoming Certified Trainer Institutes
Fresno - February 17-20, 2015 - Register now (Registration deadline - Jan. 9, 2015)
Los Angeles - March 2-5, 2015 - Register now (Registration deadiine - Jan. 30, 2015)
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DRDP (2015) Module

Rating the Measures of the DRDP
(2015)°

uting
CiRg#

http://www.desiredresults.us/training drdp2015.html

4/23/2014


http://www.desiredresults.us/training_drdp2015.html

37

Completing the Assessment

« Gather
evidence |

* Reviewand -~ wm, Wi/
il | "2

* Determine
mastery

» Select <
developmental
level

4/3/2015 ©2015 California Department of Education - All rights reserve
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Working with Special Education

* With the DRDP (2015), assessments can
be completed collaboratively.

» Observations may be shared.

« Conversations about ratings and results
can lead to joint planning and ongoing
communication.

» Special educators will continue to submit
data to the Special Education Division.

4/3/2015 ©2015 California Department of Education - All rights reserved
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DRDPtech

’ Welcome Tamama Barrett [Logout
Agency: WestEd Center for Child and Famity Studies
Assessmen Perod: Fall 2012 [Changs
[ Espafiol , English]
Desired Results Developmental Profile®
¥ Classes/Children
¢ DROPE Assessmenis Welcome
¥ Child Reparts The DROPtech system allows teachers, program adminisirators, and other designated siaff fo access the DROPE and conduct assessments onling via the Internet. DRDPtech®
¥ Group Reports stores the data entered by teachers in a secure database and automatically produces & vanety of assessment reports, both for individual children and for groups of children,
¥ Chher Options
» Resources DRDPE Assessments Child Reports

bt & 2012 Calfornia De ni of Education - ANl fghls resened
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DRDPtech Resources

DRDPtech Webinars are provided twice a month
for free.

4/3/2015 ©2015 California Department of Education - All rights reserved


http://www.desiredresults.us/trainings_opp_teacher.html

4/3/2015

Putting It All Together

©2015 California Department of Education - All rights reserved

41




42

Use Frameworks as a Resource

California
Preschool
Curriculum
Framework

All frameworks
including school-age .
are available on CDE K

Web site mmw




Curriculum Framework in CECO

Welcome to the California Early Childhood Online
course on the California Infant/Toddler Learning and
Development Foundations and Curriculum Framework,
Social-Emotional Development Domain

Welcome to the California Early Childhood Online

course on the California Preschool Learning
Foundations and Curriculum Framework,

Adapied from the California Infant/Toddier Leaming and Development Founda®
the California infant/Toddier Cumcwlum Framework

Social-Emotional Development Domain



http://www.caearlychildhoodonline.org/

44

Language and Literacy

“Children learn more when adults model
language and literacy as well as provide
playful, purposeful instruction. Play spaces
with literacy props (e.g., signs, lists) allow
children to congregate and to make choices
that foster rich language and literacy
experiences.”

California Preschool Curriculum Framework, p. 103

4/3/2015 ©2015 California Department of Education - All rights reserved
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Putting It All Together

Let’s take a look at:

 California Preschool
Framework, Volume 1 for
some ideas on strategies
to implement

California
Preschool
Learning
Foundations

4/3/2015 ©2015 California Department of Education - All rights reserved

The ECERS item 15, for
quality items and
appropriate practice that
support language and
literacy

- EARLY CHILDHOOD
- ENVIRONMENT
- RATING SCALE
. REVISED EDITION _
. | B os
‘:: i S N
VTGV Y) R \ I

Thaama Wigime  Maway b Chmad  Dagty Copes




Some of the ideas include...

* Create a place to display family items

* Centers or Interest areas
— Blocks
— Art
— Writing
* Make thoughts explicit, think out loud
» Culturally sensitive environment

4/3/2015 ©2015 California Department of Education - All rights reserved
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Environment Rating Scale

Item 15 Books and Pictures

* A wide selection of books

 Staff read books to children informally

* Books are organized in a reading center

4/3/2015 ©2015 California Department of Education - All rights reserved
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When Observing in the Classroom

What
can you
observe?

Frameworks

Create centers

Create cozy library
area

4/3/2015 ©2015 California Department of Education - All rights reserved
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w2 Des

ired Results..c...o.. .

Brought to you by California Department of Education, (hild Development Division

4/3/2015

Desired Results for Children and Families "~

Find DRDP (2015): A Developmental Continuum from Early Inféncy up to
Kindergarten Entry forms, resources and training info»

Research shows that children who attend high quality programs are more successful in school, have lower
drop out rates, and are better readers. The California Department of Education (CDE), Early Education
and Support Division (EESD), has established the Desired Resulis Systemn to improve program guality in
early care and education programs across the state.

This website offers a wide variety of downloadable tools and resources for teachers, administrators,
trainers, and families to support the achievement of these goals for California's children.

“IWhat's New
Upcoming Certified Trainer Institutes

Fresno - February 17-20, 2015 - Register now (Registration deadline - Jan. 9, 2015)
Los Angeles - March 2-5, 2015 - Register now (Registration deadiine - Jan. 30, 2015)

©2015 California Department of Education - All rights reserved
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California Early Childhood Online (CECO)

Contact Us

YWelcome to CECO

To support early childnood teachers, the California Early Leaming and
Development System provides an integrated set of resources based on
state- of-the-art information for early leaming and development and best
practices in early education._

The courses provided on the Calfforn:a Early Childhood Online (CECO)
Web site enabie teachers to increase content knowledge and abillity ta
provide developmentally appropriate experiences for children in thelr
cara. Meeting the developmental needs of young children and thair
families requires a comprehensive approach. CECO provides access to
comprehensive rescurces and courses in one centralized location to
meet the ever-changing needs of the early childhood fleld.

Learm Mare Modules Available Wiew Tutorial

Environment
Fer Chiteren Rating Scales
. Institute

Eeercary Eao £ meooem [ oramey o Case 1Ty O

© 2014 California Department of Education - All rights reserved.

Healthy Active Preschoolers
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CECO Online Modules
nteractive Modules
-ace to Face Training
_ive Web Conferences

Certified Trainers Institutes |
(for EESD programs)

Train-the Trainer Institutes g
(for SED programs)

4/3/2015 ©2015 California Department of Education - All rights reserved
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Visit draccess.org — for Special Education E
Information and Resources

access
o | Project

About FAQ  Calendar Newsletter Subscribe ComtactUs  Links  Sie Map

Search
For Families ﬁl:’ilﬂ;lliliP‘ﬂHELﬂET
nue ongoing
For Teachers/Service Providers Welcome SR AIRRE Saasmene!
DROP goeass instrument New Recorded
Englizh  Espafiol Spanizh Webinar: Using the
(Zuidance for DROP acoess DRDP access
'I'rwl;x = ——— The Desired Results access Project supports special educators, Reports
administrators, and families in implementing the Calfornia Department of —
| For Adminisirators Education’'s Desired Results Assessment System for preschool-age Tl;;':“e Tutorial
For InfantToddler Programs childran with Indiwdualized Education Programs {(IEPs). This site provides
e you with 5 wealth of assantial information and resources - we encourage Hew DRDP access
Data Submission - " . Reports section with
you to ook around and revisit periodically for the latest quidancs, User Manual and
DRDP socess Repors professicnal development resources, tools, and other resources. We also Guidance Docs
T T imite you to join our listservs and subscribe to our newsletter
| Professional Development Updated Commeon
Online Modules Information regarding the Desired Results ‘System for children in child M-mmm? r:am
Rcor dod Wabinars dmlﬂpmenl.pru-grams fundad by California Dap!artmant of Education can ba Henuus_ms
— oo found at Desired Results for Children and Families. Project
Trainar's Matenals
: Updated
\ideo Library Abriaciones
Research & Technical Papers ol Beﬁﬂl:lm
access Project

System & Policy

4/3/2015

Last updated: 031122012
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Collaborative Team

WestEd 9

Center for Child & Family Studies

UC Berkeley — BEAR Center

W Desired
Results
access
il Project

California Department of Education, Early
Education and Support Division and
Special Education Division

4/3/2015 ©2015 California Department of Education - All rights reserved
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Questions??

©2015 California Department of Education - All rights reserved
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