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What Is Giftedness?
The concept of giftedness has varied over the course of educational, philosophical, and psychological history  Researchers such as Terman, Bloom, Renzulli, Feldman, Gardner, and Gagne have all contributed to our understanding and to the ensuing debate about the notion of gifts and talents.  Historically, giftedness has been considered to be performance that's two standard deviations above the norm on a standardized test.  This approach resulted in lableing individuals as "gifted" in intellectual and academic areas.  Views, however, have changed over time so that we now have a much different conception of gifts and talents that includes multiple components of intelligence.   Gardner1 notes that intelligence is multifaceted, not a single entity.  He posits that we think, learn, and create in many different ways.  In our state, we translate this idea into five areas of identification: general intellectual, specific academic, creativity, leadership, and the visual and performing arts.
Guidelines for developing gifted education plans in Wisconsin are anchored in this broad notion of giftedness and are based on three major ideas:  1)  That intelligences are dynamic and fluid; 2) That giftedness is inclusive; and 3) That educational systems should be responsive.
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Brain research confirms that intelligences are fluid and not fixed2.  We all know that children develop at different rates.  Some children learn to walk at eight months, while others may not achieve this milestone until fourteen months.  Yet, neither are guaranteed nor denied a place on the Olympic track team based on their early development.  In the same respect, children learn to read, "do math," and match pitch at different ages and stages, neither guaranteeing nor denying graduating at the top of their class or acceptance into Julliard School of Music.  The goal is to identify and address the educational needs of all students regardless of the trajectory of their development.





In addition, students vary in their learning experiences and in their exposure to tasks.  Some have practiced writing their name before they come to school while others are steeped in a rich oral tradition.  Because of this, students should be instructed in complex curriculum and provided varied opportunities to exhibit their talents through products and performance3. 
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1 Caine & Caine, 1991).


2 Johnsen, Robins, Witte, & Feuerbacher, 200).  


3 Karnes & Stephens, 2008, p. 139.


4 Gardner (1991)
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Inclusive


Giftedness is exhibited across gender, race, ethnicity, income level, and exceptionality. It is expected that the composition of those students who exhibit gifts and talents should reflect the total student population in your school.  For example, if 57% of the students in your school qualify for free and reduced lunch, then it is reasonable that approximately 57% of the students needing advanced learning opportunities would also qualify for free and reduced lunch.  





Total # of Students in School�
% of Students Qualifying for Free/Reduced Lunch�
# of Students with Gifts and Talents�
# of Students with Gifts and Talents Qualifying for Free/Reduced Lunch�
% of Students with Gifts and Talents Qualifying for Free/Reduced Lunch�
�



1,000


�



57%�



100�



52�



52%�
�



If 35% of your student population is African American, 18% Hispanic, 1% American Indian, and 46% are White, then it is expected that those students who exhibit gifts and talents would be roughly 35% African American, 18% Hispanic, 2% American Indian, and 46% White.  





Total # of Students in School�
# of Students  with Gifts and Talents�
# of African American Students with Gifts and Talents�
% of African American Students with Gifts and Talents�
# of Hispanic Students with Gifts and Talents�
% of Hispanic Students with Gifts and Talents�
# of American Indian Students with Gifts and Talents�
% of American Indian Students with Gifts and Talents�
# of White Students with Gifts and Talents�
# of White Students with Gifts and Talents�
�



800


�



96�



32�



33%�



18�



19%�



1�



1%�



45�



47%�
�



If 45% of your total student population is male, then it is expected that 45% of the students with needs beyond the core curriculum in reading, language arts, and math will be male.  





Total # of Students in School�
% of Male Students �
# of Students with Gifts and Talents in Reading�
# of Male Students with Gifts and Talents in Reading�
% Male of Students with Gifts and Talents in Reading�
�



400


�



45%�



18�



8�



44%�
�



Of course, these examples assume that each group is large enough to be statistically significant.  If, for instance, there are 2 females in your school of 80, we would not  


anticipate that one or both of them would require instruction or intervention beyond the


core curriculum in each area of identification.
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Key Point








Responsive


Continually identifying student needs and responding to those needs improve the likelihood that potential will be recognized and maximized.  As previously discussed, this is because gifts and talents are dynamic.  This contrasts with the practice of labeling students, a more static model which tends to result in students being “in” or “out” of a gifted program.  In a dynamic approach it is acknowledged that student needs may change over time or be exhibited in a particular context.  





Here are several examples of student needs that change over time and of talent exhibited in particular contexts: 





A student who comes to kindergarten reading while most students are learning letter sounds clearly needs something beyond the regular curriculum.  By third grade, however, this student’s reading skills may be very similar to the majority of students in the class so her needs can be served using the core curriculum.    


A second grade student may possess mathematical skills below those of his classmates at the beginning of the school year.  Through instruction in and exposure to mathematical concepts and activities, however, he excels far beyond the rest of the class by second semester.  This student now has needs that cannot be met using the core curriculum, so appropriate interventions must be designed. 


A ninth grade student may appear to be reserved and shy in a whole class situation, but show strong leadership skills in a smaller group.  


A seventh grade student that transfers into your district may have required pull-out opportunities in her former school, but flourishes using differentiation of the universal curriculum in your school.





This responsive approach also suggests that multiple measures should be used to create a pupil profile, as required by PI 8.01(2)(t)2, Wis. Admin. Code.  Tomlinson and McTighe4 refer to this as creating a "photo album" of a student rather than simply taking a "snapshot."  This comprehensive picture of a student's needs allows us to effectively match programming to meet those needs.
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