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QOutcomes

» Gain understanding of the structure and
features of the Preschool Learning
Foundations (PLF), Volume 3.

» Gain understanding of the structure and
features of the Preschool Curriculum
Framework (PCF), Volume 3.
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ol Domains, Strands and
@] Substrands

Visual and Performing Arts
Visual Art Music Drama Dance
Notice, Respond, and | Notice, Respond, and | Notice, Respond, and | Notice, Respond, and
Engage Engage Engage Engage
Develop Skills in Develop Skills in Music | Develop Skills to Develop Skills in
Visual Art Create, Invent, and Dance
Express Through
Drama
\n Create, Invent, and Create, Invent, and Create, Invent, and Create, Invent, and
Express Through Express Through Express Through Express Through
Visual Art Music Drama Dance
Physical Development
Fundamental Movement Perceptual-Motor Skills and | Active Physical Development
Skills Movement Concepts
Balance Body Awareness Active Participation
Locomotor Skills Spatial Awareness Cardiovascular Endurance
Manipulative Skills Directional Awareness Muscular Strength, Muscular
Endurance, and Flexibilii
Health Habits Safety Nutrition
Basic Hygiene Injury Prevention Nutrition Knowledge
Oral Health Nutrition Choices
Knowledge and Wellness Self-Regulation of Eating
Sun Safety
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Utilize Translated Documents

California Preschool Learning Foundations, Volume 2

The California Preschool Learning Foundations, Volume 2 (PDF; 1MB) covers the sKills and knowledge that children attain
at around 36 months and 48 months in the domain areas of visual and performing arts, physical development, and health.

Foreword by former State Superintendent of Public Instruction Jack O'Connell
Available Translations of the Foreword by former State Superintendent of Public Instruction Jack O'Connell

Introduction to the California Preschool Learning Foundations, Volume 2
Available Translations of the Introduction to the California Preschool Learning Foundations, Volume 2

Appendixes to the California Preschool Learning Foundations, Volume 2

= Visual and Performing Arts (PDF)

Available Translations of the Appendix for Visual and Performing_Arts
= Physical Development (PDF)

Available Translations of the Appendix for Physical Development
= Health (PDF)

Available Translations of the Appendix for Health

The California Preschool Learning Foundations, Volume 2, can be purchased from CDE Press by calling the toll-free
number at 1-800-995-4099, or by ordering through the CDE Press Catalog_Listings of Publications (ltem Number 001708).
The price of the publication is $21.95.
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What the Foundations Tell Us

The foundations
tell us what
children should
know and be able

to do.
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Foundations

At 48 and 60 months With appropriate support

After 15t or 2"9 year of In é high-quality program
preschool 9
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Developmental Progression

Music

The developmental

1.0 Notice, Respond, and Engage*

At around 48 months of age At around 60 months of age
1.1 Sustain attention and begin to reflect | 4.1 Verbally reflect on music and

p ro g re S S i O n i S verbally about music; demonstrate describe music by using an

familiarity with words that describe expanded vocabulary.
music.
Examples Examples

n
+ Selocts the book Ben's Tumpet and says, *lcan | » Communicates, *That sounds |ust ke “Happy
play the ham |ust like they do ai ihe Zigzag Club.” Birthday to You™ when teacher Introduces the
Picks up & music inangle and communicatas, sang “Goad Morning to Youw.”
¥l can maka it ring thres times.= + Imitates tooting a hom or bowing & violin.
Communicates, *I'm playing the drum.” + Demonstrales or says, *I'm the conductor”

Asks for the palr of maracas during singlng « Commumicates, * know that song; that's the one
ana dance tima.” My Qrandma sings to me,” after haarng the nrst
- faw seconds of a compact disc (CO).

1.2 Recognize simple repeating melody 1.2 Demonstrate more complex

and rhythm patterns.™ repeating melody and rhythm
patterns.™
Examples Examples
= |Ifts head up and down, matching tenes that go = Responds to tempo changes whila listening to
up and down. music by tapping, drumming, or clapping to the
fempo and rhythm,

+ Sings **Happy Birthday" to ma” whils washing
hands. = Accentuates the musical quality of the word hello

« Taps slowly to one s0ng and quickly to another, Ry eiang Soone BN EWERng plich.
following the beat. * Sings and or claps with B--M-G-O song appro-
« Marches In place during storyitme to the baat of priately.

“The Ants Go kMarching.”

*Children who are-deaf or hard of heaning will not notice, respond, or engage with music in the same way as peers wha haar
music. They may respond to vibrations, cerisin iones, or volume.

"Maracas are heard in many forms of Latin music and are also used in pop end classical music. They are chemacteristic of
the music of Cuba, Puerio Rico, Colombia; Venerusla, Mexico, Jamaica, and Brazil.

**Children with motor impairments may not be able to repeat precise patiams.

OB e 3eE
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Foundation Examples

Examples

Footnotes

Music

1.0 Notice, Respond, and Engage*

At around 48 months of age

At around 80 months of age

1.1 Sustain attention and begin to reflect
verbally about music; demonsirate
Tamiliarity with words that describe
music.

Examplas

1.4 Verbally reflect on music and
describe music by using an
expanded vocabulany.

Examplas

Selects the book Ban's Thmpet and says, *| can
piay the horn Just ke they do at the Zigzag Club.”

» PICKS Up @ music nangle and communicates,
¥l can maka it ring three times.”

« Communicates, “I'm playing the drum.”

« Asks for he palr of maracas durng singing
and dance time."

+ Communicates, "That sounds |ust ke “"Happy
Birthday to You™ when teacher Introduces the
50ng "Good Moming fo Youw.”

= [mitates tooting a hom or bowing a viclin.

+ Demonstrales or says, "I'm the conductor”

+ Commumicates, “I know that song; that's the ocne

my grancma sings to me,” after hearing the irst
few saconds of a compact disc (CD).

1.2 Recognize simple repeating melody
and rhythm patterns.*™

1.2 Demonstrate more complex

repeating melody and rhythm
patterns.™

Examplas

Examplas

= Lifts head up and down, matching tones that go
up and dowrn.

+ Sings “Happy Birthday' to me” whils washing
nands.

» Taps slowly to ana song and quickly to anotnar,
following the Deat.

= Marches in place during storytime to the baat of
“The Ants Go Marching.”

= Responds to tempo changes whiks listening to
muslc by tapping, drumming, of clapping to the
fempo and rhythm.

= Accentuates the musical quaitty of the word helio
by extending “0000™ and lowerling pitch.

+ Sings and or claps with B-1-N-G-0 song appro-
priataly.

*Chiddren who are-deaf or hard of hearing will not notice, respond, or engage with music in the same way as peers who hear
music. Thay may respond to vibrations, certein tones, or volume.
"Maracas ana heard in many forms of Latin music and are also usad in pop end classical music. They e cheractsristic of

the music of Cuba, Puerto Rico, Colombia, Venezusia, Mexico, Jamaica, and Brazil
"*Children with mator impairments may not be able to repest precise patisms.

11
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Curriculum Framework

The framework describes
evidence-based
environments, materials,
iInteractions, and strategies
that teachers can utilize to

support the development of

B -0000E

the learning foundations in

their preschool programs.

©2018 California Department of Education

California
Preschool
Curriculum
Framework

Volume 2

CALIFORNIA DEPARTMENT OF EDUCATION » SACRAMENTO, 2011

12
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Framework Strategies

* Developmentally
appropriate

» Reflective and
intentional

* Individually and
culturally meaningful

* Inclusive of children
with disabilities or
other special needs

[]
»
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Supporting English Learners

English-

Language
and Literacy Ilsangluage ,
Foundations California evelopmen

Preschool Foundations
Curriculum

Framework

Home English-
Language Language

Development TN Development

& UUHIUER
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Children with disabillities
or other special needs

Universal design
provides for multiple
means of the following:
* Representation

* Engagement

* Expression

15
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Chapter Sections

Each chapter starts
with the following:

 Guiding Principles

 Environments and
Materials

 Summary of the
Strands and
Substrands

16
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Each domain
chapter has strand
and substrand

sections.
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Strands and Substrands

«
VISUAL AND PERPORMING ARTS

Interactions and Strategies

The prod 1g Roberto and Minh
waits until they finish drawing. She com-

Encourage engagement with art at all
Ievels. Recognize the “zction drawing”

that occurred in the first vignette and
view it on the children’s terms. Make

comments or questions that stress the
that similar or identical

coaach g

and o reflect on the WOrks of peers in
encouraging and positive ways. Facili-
tate positive and respectful interactions.
Encourage children to talk in their ovn
language about what they have drawn.

In describing or communicating about
their work, children develop their vocabu-
lary and perception of art. The use of
terms to describe color, shape, rela-

tive size fe.g., bigger, smaller). and the
positioning of ohjects in space fe.d.. in.

on, under) encourages children to think
about their art with more depth. Encour-
age discussion of particular works by the
froup, especially with older preschoolers.
The following vignette (Eustrates how a
teacher might discuss the drawing expe-
rience with the children.

©2018 California Department of Education

icates to Minh, “You and Roberto
really seemed to enjoy coloning today. Tell
me about your drawdng.” Minh replies,
“It's the fire truck. I saw fire trucks come
to cur street.” The provider responeds,
“Wow, that {s inferesting. Is that why you
used the color red?” Minh replies, “Yes,
and Roberto made the smoke.” Roberto

Hint: Notice the strand
and substrand on the
bottom of each page.

work of art from into
Model acceplance and respect for what-
ever families choose to bring.

VISUAL ART NOTICE, RESPOND. AND ENGAGE | B3
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Vignettes

Hint: Vignettes are
italicized and are

Each chapter has

vignettes of typical identified in the column

to the left with the word
classroom scenarios: Rl aui AT R Te I

ed subtle encouragement: for example,
hchers may communicate, “THd some-
g special happen this weekend? What
s 1t? Would you like to paint that?”
Planming art activities with a predeter-
ined product robs children of the oppor-
ity to explore, discover. invent, and
eatively experiment on their own.

sculpture, children need space to pinch,
pound, pull, roll, flatten, and punch the
clay. When painting, children need a
large stand-up easel for sweeping arm
movements. Children with different
physical abilities may need spaces to cre-
ate art that accommodate their needs and
make the work comfortable for them.

* Find two vignettes

Cecilin {s four. Cecllio’s provider; Nate, has set up red paint and white
paint for the children to mix together and experiment with tints of
red. While finding out about different shades of pink, Cecilia won-
ders about other colors. She asks Nate, *How do you make yellow ?™
Nate shows her all the paints she can use and suggests that she use
small amounts as she experiments. After mixing several different
colors to try to make yellow, Cedllia tries yellow and white and
makes several tints of yellow. Finally she reaches a conclusion and
says to Nate, “To get yellow, you only mix yellow.”

. TEACHABLE In this example, the provider, Nate, allowed Cecilia to discover
ea rou One MOMENT the concept of a primary color through her own curlosity and
experimentation. Nate did not stmply tell her at the beginning,
“Yellow is not made by mixing other colors™; he allowed her to
discover this on her own so that she could really learn the con-
cept. The activity, to begin with, was process-oriented, as the
children were not being asked to create a specific product. As

the children experimented, the provider simply set up an inter-
O e esting process to engade the children in their own exploration.
"

B8 VISUAL ART

18

In your chapter.
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Teachable Moments and
. Planning Learning Opportunities

. VISUAL AND PERFORMING ARTS

2.0 Develop SkKills in Visual Art

his substrand refers to the basic to use a paintbrush, to choose and mix
skills needed to invent and create colors, and to combine materials together
through visual art. Examples of skills to create an assemblage.
include the ability to draw a line or circle,

Each vignette has at

VIGNETTE Maya, a five-year-old, and Carla, a four-year-old, have an argument
over toking turns with the dollhouse. Maya oalls Carla a name. Ms.

Moniz, the teacher, talks to the children and asks that they draw a
| I lol I lel I al I Or picture of what they think happened. Maya draws fwo figures with a
agged, zigzag line extending from the mouth of one figure and calls

the picture “mean words.” Carla draws a figure sitting in a house.

In this interaction, not only did the children develop their
MOMENT skills and they also practiced their
social-emotional skills. The practice of drawing an event
charged with emotion allowed Maya to reflect on her actions
calmly and to process the effect her words had on another
child. In addition, she was able to take an event and express
it in a single line. This develops her ability to imagine how to
express herself in a creative and abstract manner. Carla, in
her description of her picture, 1s focused on being “in a house”
or in possession of the dollhouse.

opportunity.

when they enter preschool; do not expect
all children to achieve the same level of
representation in drawing at the same
time. Encourage progression from mark-
making to representational drawing by
providing materials and undisturbed time
to use them independently.

tions and Strategies

hildren simply with a means
to make marks (e.g., a
d paper), and they will begin
ame basic images. Children

Hint: They will be identified in the

D planning learning

column to the left, beneath the vignette.

19

©2018 California Department of Education




Put a sticky tab on the
Interactions and
Strategies heading that

goes with your vignette.

Hint: Interactions
and strategies

immediately follow
each vignette.

& UUEILIERS

Interactions and Strategies

VISUAL AND PERFORMING ARTS

2.0 Develop Skills in Visual Art

his substrand refers to the basic
skills needed to invent and create
through visual art. Examples of skills

to use a paintbrush, to choose and mix
colors, and to combine materials together
to create an assemblage.

include the ability to draw a line or crcle,

VIGNETTE

Maya. a five-year-old. and Carla. a four-year-old. have an argument
over taking turns with the dollhouse. Maya calls Carla a name. Ms.
Moniz, the teacher, talks to the children and asks that they draw a
picture of what they think happened. Maya draws hwo figures with a
Jagged, zigzag line extending from the mouth of one figure and calls
the picture “mean words.” Carla draws a figure sitting {n a house.

TEACHAELE
MOMENT

In this interaction. not only did the children develop their
drawing skills and engagement, they also practiced their
soclal-emotional skills. The practice of drawing an event
charged with emotion allowed Maya to reflect on her actions
calmly and to process the effect her words had on another
child. In additton, she was able to take an event and express
it in a single line. This develops her ability to how to

express herself in a creative and abstract manner. Carla, in
her description of her picture, 1s focused on being “in a house™
or in possession of the dollhouse.

Interactions and Strategies

Provide children simply with a means
and place to make marks (e.g., a
crayon and paper). and they will begin
with the same basic images. Children
progress through several stages of draw-
ing In succession, regardless of when
drawing 1s introduced. First, children
make sets of vertical ines. They subse-
quently progress to repeated circles and
crossed lines; then they typically begin to
add ines that make their circles appear
as tadpoles and then human beings.

Children in a single preschool dgroup typi-
cally represent a variety of these stages

when they enter preschool: do not expect
all children to achieve the same level of
representation in drawing at the same
time. Encourage progression from mark-
making to representational drawing by
providing materials and undisturbed time
to use them independently.

Encourage communication around
shape and form to ald children's draw-
Ing skills. Drawing from life can help
children begin to represent things they
see as drawings. Engage children in con-
versations about the shapes of different
parts of an object or design to increase
their knowledge and awareness of differ-
ent shapes. It may encourage them to use

©2018 California Department of Education



Research Highlights

Find and highlight one
research highlight in
the chapter.

VISUAL AND PERFORMING ARTS

Interactions and Strategies

are emphasized by shaded
boxes and bolded headings.

Include a variety of songs that related

to a particular toplc area. Introduce

songs or music related to the current cur-

riculum unit or subject of study. Well-
crafted contemporary and traditional
songs exist for most subjects in early

childhood fe.g.. “I Am a Pizza” for a Food

Unit:'" “Itsy Bitsy Spider” for a Spider
Unit:*® “Tve been working on the rail-
road,” for a Transportation Unit). Songs

are also used as a vehicle for introducing
numerical concepts. Songds with number-

related content are common for practic-

Hint: Research highlights

i as cut-
similar to

learning
tist. Fur-

song “It's a Wonderful World,” it is also
a bridge to learning about jazz music,

Louls Armstrong, and the role of African

Americans in this uniquely American

in the book
ey Bryan,™

Ehapes. The

music. Finally, in an environmental or
social studies unit, this book describes “a
wonderful world.” The children can make
their own cutout version of “trees that

are green” or “red roses, too.” Literacy is
reinforced as they learn to sequence the
text and perform the story on a puppet
theater stage, adding dramatic play to

Research Highlight:
Music and the Brain

The relationship between music and lan-
guage processing has been examined on
@ neurophysiclogical (or brain structure)
levelin several studies® Various technigques
reveal that both words and music tones
cause similar activity in specific regions of
the brain. It has been shown that the pri-
mary auditory regions and supplementary
maotor areas respond similarly to linguistic
and musical sounds.®' Further, research
that c fons exist
music training and both reading acquisi-
tion and sequence leaming. One of the
central predictors of early literacy, phono-
logical awareness, is correlated with both
music training and the development of a
specific brain pathway.® Apparently, across
the literature on neuroscience and music, a
great deal of attention is given to thought
and research on emotional responses to
music.

MUSIC

NOTICE, RESPOND, AND ENGAGE | 71
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Engaging Families

At the end of each domain
strand you will find ideas

f ing families.
or engaging families |

Take three minutes to
read through the
Engaging Families
sections for each of the

strands in your domain.

about music: provide time for process-
ing, analyzing, and discussing musical
thought on the child's terms. Label expe-
riences—and help children do the same—
with child-appropriate vocabulary. Dis-
play their achievements through informal
and 1 in the

P
classroom.

Engaging Families

v Often, familles may be unaware of
the important role they play in their
children’s music education. From the
child's birth, families are usually the
hest providers of music and musical
engagement in the home. The family
setting is where denerations of songs
are passed along and preserved.
Encourage children to bring their
favorite songs and music from home.
These selections can bridde and invite
participation in other music activities.

Questions for Reflection®®

VISUAL AND PERFORMING ARTS

v Whether singing to the child, playing
personal music instruments, listen-
ing to music in the home and car,
encouraging the child to sing, taking
the child to community concerts, or
attending family—child music classes,
it 1s often the family who provides the
child with enriched musical opportuni-
ties. Therefore, the teacher’s role is to
inform families of the benefits of music
to the child’s intellectual and social-
emotional development. 2 44.45
Teachers can advocate greater family
involvement. They send song sheets
home with the child. share informa-
ton about a community concert, invite
families to come to the preschool
program and play music instruments,
present small music “informance” pre-
sentations for families, and simply talk
about the child's interest and partici-
pation in music activities.

P

il,

‘What musical skills and knowledge are required to provide develop-
mentally appropriate music experiences in your program? How do
you become more skillful? More knowledgeable?

. In what ways can you integrate music into other curricular areas?
. How does music, especially singing, promote literacy and language

development?

. If the child's *work” is play. what is the role of a music interest

area—what should it contain and how should it be used?

. What music resources are available in the community for program

enrichment?

. In developing the child's disposition and curiosity about music,

what role can families and the school take? How can you be an
advocate for the child’s music education?

MUSIC

©2018 California Department of Education
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Visual and Performing Arts
. Bonus Section

Suggested Arts Materials

Srand Faund or Rec yeled Obj ects Basle Enhanced Metuiral Enwronim ent Adeptive Maerld
Visual Art | Old magazines for cutting and Temps=ra paints, Tuks watercelors and Sticks, recks, and pine- | Thicker handles on some mate-
amemblage construction paper, palette; wateicol or paper | cones for sculpiure; tlals; sasel th a can be adjusted
chunky crayons, tray clay and natural mate- | toan appropriate heljght
watercolors talsfor presing
Musle Pats, pans, metal or plastic cana | Rhythm sets with shak- | Single-note resan a- Rhythmblocks made | Thicker handles an aome
sponns, dhop s ick-beaters with ers and simple d rums torbells child-dzed afsmall tree limb s materlal s Instruments ina fxed

corkatoppas B rhythn sy bphenes: multip e hamemade weadan positien{such & a drumana

Singable boo ks
iseinoaky tore sized handdrims: ethnke | orstone sy lophanes stand

Glass jars fill ed with different puppetsfor nurser
levels of water for awater rhyrne songs: song Imtrumerﬁrﬁlﬂ-slﬁd ’d"E pr;mdeldcnda&ar- For children with reduced hear-
sykaphone mape made of papsarar gutaraey = smla e hesswing. chimes I ability, Irstrumenits that
. fabiric; selectlon o FCDs, etectrenie oy bosir, IESE A ARt resanateand vibmateallow b
Pleces af 12" dowel for rhythm cop I headser | fECOrderULE music abjects felh bl
sticks:shakers made of plastic PNl software: muslc videos: ESEES AR ng.
for person d listening A &

e filled with different songbooks
materiak

Drama Scarves, sashes, and fabric Largeand small blocks; | Puppsts: testud props Wond, tree cookles, Consider props that are easy to
remnants varying in slze, colog, stuffed animals dolls such asmenuzand dgns: | and athermaterfalsfor | use and handle (=g, oversized
design, and testurefor a cos- wooden or plaglcfruits | large pleces of blue bullding: pinecones abjects and items withaut many
tuimie area; includ e stri ps of furry | and vegetables green, yellow, brown, feathers smoath complicated pleces).
fabirk to be e as animal talk. are floml fabric rf:acbptt atanes, and pebbles Adapt dathing and fabrichy
Wooden spoons, paint 2ides rfvers, drass, dirt (for removing buttens enlarging
pa per tewe] ard wiap plng pape planting"vegetabiles) apenings, and so on for ease
tubes, varn, ard bowes canwork end Flower dapreny) head- of wearlng.
a¥ nenmEpresentatinal prons bands with varloust ypes
where children create meaning. of animal ears sewn on

Dance Bowes, whesk, chalrs, hula P g s pace; oUl- Plar, o rums, maracas, Palm leaves feathers, | Ifa child has apresthesis, he
heops, balleons, umbrellas, docr environment with | tanbourines, o aves, sand, water and sticks | or she can decide whether to
scarves, and ather found objects | defined dance space thiangles, cymbals, weed- | can b used Inmove- | dance with it on o off,
can ke used for choreographlc blacks, ar musle sy em mient actidties ifachilduses awheslchar,
areny, Alocal dance troupe may props can be useful to extend
Cogumes can be msemblad donate children’s cos- what the bedy can dieg a few
fram fab e ar d anated by fami- turnesthat are no langer posibilitiesare balloons tied ta
lles or the cormmuni by, used In productions a gick, cepe paper strearmers,

andscanes.

©2018 California Department of Education
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Physical Development

Bonus Section

. PHYSICAL DEVELOPMENT

Selected Developmental Sequences

Locomotor Skills

Sample Developmental Sequence of Running

00 oevexomme >

Chikd runs
fiat foet with hes! to
toe action
Bigger strides
Asmns are downi

Exploring level tathe tide
Knees bend less

Chaled runs with fost flat 90

Anms are ot the waist

and meve side o sde Incopsemency

Senall steps, linte bena
00 TrAssron >

of knees and iittle
reach with lags

Integration level

Child riuns showing
opposition of arms and
s and bl 1o toe sction
Knees bend mare than

90 degrees in recovery
Increasad spesd, body
leans forward
Conssstency

Sample Developmental Sequence of Jumping

00I[ oevecoems >

= Child brings arms
sideways on the takeoff
Arms do a complete

circle at takeoft
Exploring level Body laans forward
Child brings arms and jumps forward
back on takeofl Body and lags flexed
during flight phase
do not com-
I;??ayem Lands on hands and feet
Body bends Inconsistency

Simall vertical jump

10 Trmssren >

Clariida 2050

‘f)f

Integration level
Child swings arms
forward over head
Body gets extended
during the flight phase,
jump is diagonal
Lands on feat
Consistency

Sample Develog tal Seq e of Hopping
1o
Hopping leg faxod
and moves up and
down i~
Forcetul hops; srms
= pullup - :
Exploring level Boy leans forwand Integration level
Chikd hokds hopging il Ondd swings leg asina
e i with heg paratiel Leg hangs behind pendulim action. Shovs
10 the floor. Body eract the body opgosition of amm and
Diffcult 1o marntsin leg i2g. Smooth, mythmical
wp and hop. Arme omiatert happing. Body leans
Inconsistency forward.
Consigency

10 TRwsTon >

Sample Developmental Sequence of Skipping

Exploring level

10C evecoems >

Diefibersted skip

High siips

A used o pull
up

Sew thythm

Armusesd bilaterally

Uneasy skips

Inconsistency

10 Taansmon >

laterally in cppasition
o logs.

Consstency

SELECTED DEVELOFMENTAL SEQUENCES

©2018 California Department of Education
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All Children

Not all children learn in

the same way.

But all children will
benefit from the
strategies and concepts
in the Preschool

Curriculum Framework.

©2018 California Department of Education
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CA Early Childhood Online
(CECO)

For more information,
check out the online

modules on the Visual

and Performing Arts,

Physical Development,
and Health domains
available on CECO.
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Further Training

For information on deeper training, contact

your local CPIN Region: https://cpin.us/regions.

Region 1- North Coast
Del Norte, Humboldt, Mendocino, Lake
and Sonoma counties

Region 4 - Bay

Alameda, Contra Costa, Marin, Napa, San
Francisco. San Mateo, and Solano
counties

Region 7 — Central Valley
Fresno, Kings, Madera, Mariposa,
Merced, and Tulare counties

Region 10 — RIMS
Inyo, Mono, Riverside, and San
Bernardino Counties

Region 2- Northeastern

Siskiyou, Modoc, Trinity, Shasta, Lassen,
Tehama, Plumas, Butte and Glenn
counties

Region 5 - South Bay,
Monterey, San Benito, Santa Clara, and
Santa Cruz counties

Region 8 — Costa Del Sur
Kern, San Luis Obispo, Santa Barbara,
and Ventura counties

Region 11 — Los Angeles
Los Angeles county

Region 3 - Capital Service
Alpine, Colusa, El Dorado, Nevada, Placer,
Sacramento, Sierra, Sutter, Yolo, and Yuba

counties

Region 6 - Delta Sierra
Amador, Calaveras, San Joaquin, Stanislaus,
and Tuolumne counties

Region 9 — Southern

Imperial, Orange, and San Diego counties
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Thank You for Coming!
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