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English Language Arts

and
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and Technical Subjects



The Common Core State Standards

Initiative

Beginning in the spring of 2009, Governors and state commissioners
of education from 48 states, 2 territories and the District of Columbia
committed to developing a common core of state K-12 English-
language arts (ELA) and mathematics standards.

The Common Core State Standards Initiative (CCSSI) is a state-
led effort coordinated by the National Governors Association (NGA)
and the Council of Chief State School Officers (CCSSO).

The Kansas State Board of Education formally adopted the Common
Core State Standards for mathematics and English language arts on
October 12, 2010.

www.corestandards.org

www.ksde.org/Default.aspx?tabid=4605
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Kansas Advantages to Common Core Standards

 Afocus on college and career readiness

* Inclusion of the four strands of English Language Arts:
* Reading
*  Writing
« Listening and speaking
« Language
* The benefits of an integrated literacy approach - all Kansas educators have a
Shared responsibility for literacy instruction, regardless of discipline or content area.

« A focus on results rather than means — (“the Standards leave room for
teachers, curriculum developers, and states to determine how those goals should be
reached and what additional topics should be addressed” (p. 4).)

« Efficiencies of scale — common standards allow for greater collaboration among
states in the areas of

* Professional development
* Resource development
« Teaching tools



Text Complexity

“The Common Core Standards hinge on students
encountering appropriately complex texts at each
grade level in order to develop the mature language
skills and the conceptual knowledge they need for
success in school and life” (p. 3).

STATE STANDARDS INITIATIVE

PREPARING AMERICA’S STUDENTS FOR COLLEGE & CAREER




Text Complexity

Specifically, within reading standard #10:
Anchor Standard:

R.CCR.10Read and comprehend complex literary and informational texts
independently and proficiently.

Example Grade-level Standard (6" grade):
RI.6.10By the end of the year, read and comprehend literary nonfiction in the

grades 6-8 text complexity band proficiently, with scaffolding as needed at
the high end of the range.



Guiding Questions

So...

What do the Kansas Common Core Standards mean by
text complexity?

What is a text complexity band?
and

How do we ensure the texts our students are reading are

in the aiiroiriate text comilexiti band?



Overview of Text Complexity

‘Text complexity is defined by:

1. Quantitative measures — readability and
other scores of text complexity often best
measured by computer software.

2. Qualitative measures — levels of meaning,
structure, language conventionality and
clarity, and knowledge demands often best
measured by an attentive human reader.

3. Reader and Task considerations —
background knowledge of reader, motivation,
interests, and complexity generated by tasks
assigned often best made by educators
employing their professional judgment.




Text Complexity Suggested Suggested ATOS
Grade Bands Lexile Range Book Level Range**

K-1
2-3
4-5
6-8

9-10
11-CCR

Kansas Common Core Standards

Quantitative Measures Ranges for
Text Complexity Grade Bands

100L — 500L*
450L - 790L

770L —980L
955L —-1155L

1080L — 1305L
1215L—-1355L

1.0-2.5
2.0-4.0
3.0-5.7
4.0-8.0
4.6-10.0
4.8-12.0

* The K-1 suggested Lexile range was not identified by the Common Core State Standards and was added by Kansas.

** Taken from Accelerated Reader and the Common Core State Standards, available at the following URL:

http://doc.renlearn.com/KMNet/R004572117GKC46B.pdf



Where do we find texts in the appropriate text

complexity band?

We could....

Choose an excerpt of Use available resources to

text from Appendix B: determine the text
complexity of other

or... materials on qurown

F ITERT AMPLEXITY:

ENFORMATIN

<

CHHMON CORE ETATE STAMDARDS FOR

gk ||
i

English Language Arts

&

Literacy in

History/Sacial Studies,

Science, and Technical Subjects

Appends B: Teut Exemplars and
Sampke Performance Tasks

Suggested ATOS
Book Level Range®*

2-3 450L- 790L 2.0-4.0
4-5 770L—3980L 3.0-57
6-8 955L— 11551 4.0-38.0

9-10 1080L— 1305L 46—10.0
11-CCR 12151L—1355L 4.8-12.0




Determining Text Complexity

A Four-step Process:

1. Determine the quantitative
measures of the text.

2. Analyze the qualitative measures
of the text.

3. Reflect upon the reader and task
considerations.

Text Complexity
Grade Bands
K-1

2-3

4. Recommend placement in the 45

6-8
9-10
11-CCR

appropriate text complexity band.




Step 1: Quantitative Measures

Measures such as:
« Word length
« Word frequency
« Word difficulty
« Sentence length
« Text length
« Text cohesion

Reader and Task




Step 1: Quantitative Measures
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Reader and Task

The Quantitative Measures

Ranges for Text Complexity:
http://www.ksde.org/Default.aspx?tabid=4605

This document outlines the
suggested ranges for each of the
text complexity bands using:

@

LEXILE

1. Lexile Text Measures

___Or___

2. ATOS Book Levels
(Accelerated Reader)

Reader and Task

Text Complexity
Grade Bands

K-1
2-3
4-5
6-8
9-10
11-CCR

Kansas Common Core Standards

Quantitative Measures Ranges for
Text Complexity Grade Bands

Lexile Range Book Level Range**
100L-500L* 1.0-25

450L—790L 2,.0-4.0

770L—980L 3.0-5.7
955L—1155L 4.0-8.0
1080L—1305L 4,6—10.0
12150 —-1355L 4,8-12.0

* The k-1 suggested Lexile range was not (dentified by the Common Core State Standards and was added by Kansas.

** Taken from Accelerated Reader and the Common Core State Standards, available at the following URL:
nttp://doc.renlearn.com/KMNet/RO045 7111 TGKCARB. pdf



http://www.ksde.org/Default.aspx?tabid=4605

Step 1: Quantitative Measures

Let’'s imagine we want to see where a text falls on the quantitative
measures “leg” of the text complexity triangle, using either the
Lexile text measures or the ATOS book level (or both).

. . : TO KILL A
For illustrative purposes, let's " - obird
choose Harper Lee’s 1960 OCKQPITE
novel To Kill a Mockingbird. P 0l D AR

-::;4;‘-—5- —r
h:.l ,..,g. .:|-.|FI e
- 1"'{?"‘: ’ ""“_"'--') ;i}‘-,,,ﬁl-";;._,..

HARPER LEE




Step 1: Quantitative Measures
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Reader and Task

LeExaLE |he Lexile® Framework for Reading

Matching readers with texts

Using Lexile Measures Tools

Reading List

=

———

aﬁ::u Enter Lexile } Select Interests Search Results

FindBOOKYou:

the right
Enter your Lexile measure, select your interests, and find books you'd like to read!
whether you're reading for school or for pleasure, you can use this site to build a
custom reading list on the subjects that interest you the most. (For more information, ses=

the user guide)

%
My Lexile measure is I don't know my Lexile measure

Please enter yvour agrade level and check one of the
options belowr.

Please enter either a Lexile measure or range.

Measure: |

OR
L to L

Continue

My current grade is: Kindergarten EI

Range: P
—

—

I find the books I read for school difficult.
I find the books I read for school just right.
I find the books I read for school easy.

About MetaMetrics | Mews B Events | Lexile Blog | Orniline Store | Publishers |

Partmers |

Home | My Reading List I"_';l {0) | Store | Register | Login

Put an exact tile or author in
guotes {example: "new moon™)

Professional Development

Look up a Boo

Search for books based on title, author,
keyweords, and more.

Title:

Author:

Keywords:
ISBN:

More QOptions

Contact Us

Resources |

Copyright © 2011 MetaMetrics, Inc. All rights reserved. Trademark Statement | Privacy Policy


http://www.lexile.com/findabook/
http://www.lexile.com/findabook/

Step 1: Quantitative Measures

Reader and Task

LEXILE

The Lexile®* Framework for Reading

MatChing readers with texts Put an exact title or author in

quobes {example: “new moon™)

About Lexile Measures Using Lexile Measures Tools Research Professional Development
4'5::..- Enter Lexile } Select Interests Search Results Reading List k k
- Look up a Boo

Search for books based on title, author,

- £ k rds, and mors,
Find BOOK ou: -
o \

Author:
Enter yvour Lexile measure, select your interests, and find books ywou'd like to read! = = 2
wWhether you're reading for school or for pleasure, you can use this site to build a T — eywords:
custom reading list on the subjects that interest you the most. (For mare information, se= e — ISBN:
the user guide) \ :
Maore QOptions
My Lexile measure is I don't know my Lexile measure
Please enter either a Lexile measure or range. Please enter your grade level and check one of the
options below.
Measure: L
OR My current grade is: Kindergarten El
Range: L to £ 7 1find the books I read for school difficult.
— : ;
I find the books I read for school just right.
7 Ifind the books I read for school easy.
About MetaMetrics | MNews &EBvents | LexileBlog | ©OnlineStore | Publishers | Partners | Resources | ContactUs

Copyright © 2011 MetaMetrics, Inc. All rights reserved. Trademark Statement | Privacy Policy




Step 1: Quantitative Measures
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Reader and Task

LEXILE

Matching readers with texts

About Lexile Measures Using Lexile Measures

i Search Results '.

Enter Lexile Select Interests

Results per page: 20 El Sorting: Search RelevanceEl
Found 5 books

To Kill A Mockingbird
Author: Lee, Harper
Summary: THE UMNC ED AMND
LIMNCOMDITHOMAL WI HILDR
IS SHOWN TO BE SU HIS

STORY OF ...

Pages: 281

Story Behind Harper Lee's To ... 1050L
Author: Giddens-White, Brvon Pa 56
Ages: 8 to 12

Series: History in
Literature Ser.

Story Behind Harper Lee's To ...

2 1050L
Fe Author: Giddens-White, Bryon

Pages: 56

Tools

The Lexile®* Framework for Reading

Reading List

Add all to My Reading List

ADD T MY
"e'-ﬁ‘ea'diug Lt

FiMD ik & LIBRARY

5 WorldCat'

BUY FROM

ADD TO MY

7 Reading List

FIND N & LUBRARY

SoworldCat |

BUY PRO

Google

Prewaw

ADD TO MY

= Reading List

FIMD iN & LIBRARY

S worldCat |

Put an exact tile or author in
guotes {example: “new moon™)

Research

Professional Development

Look up a Book

Search for books based on fitle, author, keywords, and

more.

Title:

Author:

Keywords:

ISBN:

Publisher:

Searies:

Copyright:

Language:

to kill a mockingbird

English [=]

Refine your results

For more information ses the ussr guide.

Mowve the sliders to adjust your search results by
age-appropriateness and Lexile range.

Age(s): 0 to Adult




Step 1: Quantitative Measures
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Reader and Task

For texts not in the Lexile database, consider using the Lexile Analyzer:

http://www.lexile.com/analyzer/

Registration is required (free)
http://www.lexile.com/account/register/

« Allows user to receive an
“estimated” Lexile score

 Accommodates texts up to 1000
words in length

« Texts of any length can be
evaluated using the Professional
Lexile Analyzer—educators can
upgrade to this tool for free by

requesting adcCessS
http://www.lexile.com/account/profile/access/

Home | My Reading List @ {d) | Star= | Profile | Logout

L]
! ila® = uick Back Search
LEXILE The I__exHe Framework for Reading oo
Matching readers with texts p—
quotes (examp
About Lexile Measures Using Lexile Measures Tools Recestch

Get a Lexile® Text Measure

You can use the our enine toos to determing tha estmated Laxile® measure of edited, convantional prose taxt.
Just foliow our guideines for preparng @ text, upload it, and the Lexie measure wil be dispayed.

Browse..  Submit
Oniline help and user guides

The help links to the right detal how to usa either the Enalsh Lexie £nalyzer or Spansh L
instructionally useful estimated Lexile measure. You may afso view the user guide hara.

avila Anzhzer to getan

About MeteMetrics News &Events | L=dleBlog | Onliee Store Publshers | Partners

Copyright © 2011 MetaMetrics, Inc. All rights reserved, Trademark Statement | Privacy Pobcy

Online Help
» Step 1: What knds of texss
can be measurad

Step 5: Ana

et resulte
» Using the Professioral

Anahzar®

| Resources | ContactlUs



http://www.lexile.com/analyzer/
http://www.lexile.com/account/register/
http://www.lexile.com/account/profile/access/

Step 1: Quantitative Measures

Reader and Task

Additional Resources for Lexile Measures:

*Overview video
http://www.lexile.com/about-lexile/lexile-video/

*“What Does the Lexile Measure Mean?”
http://lexile.com/m/uploads/downloadablepdfs/\WhatDoesthelLexileMeasureMean.pdf

*“Lexile Measures and the Common Core State Standards”
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/

*KSDE Lexile Resource Page
http://www.ksde.org/Default.aspx?tabid=3670

*Kansas Lexile Map
http://www.ksde.org/LinkClick.aspx?fileticket=LoE9gJxEzAc%3d&tabid=3670&mid=8721



http://www.lexile.com/about-lexile/lexile-video/
http://lexile.com/m/uploads/downloadablepdfs/WhatDoestheLexileMeasureMean.pdf
http://www.lexile.com/using-lexile/lexile-measures-and-the-ccssi/
http://www.ksde.org/Default.aspx?tabid=3670
http://www.ksde.org/LinkClick.aspx?fileticket=LoE9gJxEzAc%3d&tabid=3670&mid=8721

Step 1: Quantitative Measures

Finding a ATOS Book Level for Text: http://www.arbookfind.com/
\R

. BookFinder-

Home | English - Espanol | About Us | Help

Teacher/Librarian

O

_Enter Keycode

uick Search Advanced Search

Y¥ou can = ameole titl e
want to search for in the bBlan ield abowe and click Go. You will then be able to =ort vour ssarch
results, select boolk titles to add to yvour AR BookBag, print a list of vour search results, or start a
new search.

What Boolks Are Students
in Grades 1-12 Reading?

Click hers to leam more about the 2011 report
that lists the top books being read by students._

E2010 Renaissance Learning, Inc. &ll rights reserved.
Link AR BookFinder to yvour school's Web page


http://www.arbookfind.com/

Step 1: Quantitative Measures

AR

BookFinder-

Home | English - Espafol | About Us | Help

Teacher/Librarian (5, ik search \'l Advanced Search Collections

to kill a mockingbird

_Enter Keycode

Y¥ou can search for boolk titles based on authors, topics, or il
want to =earch for in the blank field abowe and chick Go. You wlll th
results, select book titles to add to your AR BookBag, print a list of
new =earch.

ust type what wou
ble to =ort vour search
=earch results, or start a

What Boolks Are Students
in Grades 1—-12 Reading?

Click here o leam more about the 2011 report
that hists the top books being read by students.

Gﬂtﬁem:ﬂm >

2010 Renaiszance Learmning, Inc. All rights rezerved.
Link AR BoolkFinder to vour school's Web page



Step 1: Quantitative Measures
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Home | English - Esparniol | About Us | Help
Teacher/Librarian |'/_Qui|::k Search \'l Advanced Search Collections
& ~,

0 AR BookBag '™ te kil 2 mockingbird

G Search Results Titles 1 — 4 of 4 = Print

g A T W Page 1 of 1

So to Page | So Sort By | Relewvance I:-ZI

To Kill a Mockingbird
Bernard, Catherine

AR Quiz No. 736898 ENM MNonfiction
IL: WG - BL: B.&6 - AR Pt=s: 4.0
AR Quiz Types: RP

Rating: +

This book i= an introduction to Har
MOCKINGBIRD, discussing =
its plot, themes, characters
audiences.

Lee's famous nowvel, TO KILL &
life, the historical context of the nowel,
ici=rm, and pertinence for today's

To Kill a Mockingbird
Lee, Harper
AR Quiz MNg
IL: U
Bl AR gQu
F rating:
Two children witness the effects of racial prejudice, as their father courageously

defends an innocent black man who has been accused of raping a white
WOrman.

15.0

In Search of Mockingbird

Ellsworth, Loretta

AR Quiz No. 114508 EM Fiction

FIiL: UG - BL: 4.2 - AR Pt=s: 5.0

AR Quiz Types: RP

Rating: wr

on the ewve of her sikteenth birthdaw, Erin receives her long-dead mother's
diary, which rewveals that she too revered Harper Lee's T3 KILL &
MOCKIMNGEBIRD and wanted to be a writer. Erin impulsively decides to visit the

Fa WL el




Step 1: Quantitative Measures

Reader and Task

For texts not in the AR Bookfinder database, consider using The ATOS Analyzer:
http://www.renlearn.com/ar/overview/atos/

i. Renaissance Le

Advanced Tachmology for Data-Din

1
= 1

Home | Store | Products | Training Center | Customer Center | About Us | Int=2matonzl

* No registration is required (however,
you must provide an email address to der

= Intro & Renaissance

re Ce ive reS u Its) EEl R @ How it Waorks 8 o me Connait © ATDS Readability @ System Reguirements

= Research b
= Case Study

° Three methOdS Of anaIySiS are i zjc‘gi:'f; A Breakthrough in Measuring Readability:
Intervention ATOS™ Readability Formula

available:

. * Get Started Guiding students to appropriate-level books 1s now much easier and more accurate than
aver before because Accelerated Reader Enterprise uses the ATOS Roadability Formuls for
Books. ATOS i5 the first formula to include statistics from actual student book-reading (over

1 . ATOS fo r' BOO kS —_ fo r Su bm itti ng "—:’r';: ;:::“ 30,000 students, reading nearly 1,000,000 books), not just data baced on short text

d5s5ages.
Suggest Quizzes P g

Certifica

complete text of a book e

Contact Us

MNate: ¥ou n=ed Adobe Readar to view the article belowm.

If you do not have this fres software, wisit the Adobe website and download it.

For more information, see thiz article;

2 - ATOS fo r BOOkS With Esti mated Using Readability Levels to Guide Studznts to Books

The ATOS Analyzer

Word COU nt - does not req Uire fu II The ATOS analyzer provides an ATOS reading level for text you submit for analysis.

Submitting text for analysis is auick and easy. First, datermine which ATOS option will work

text, j u St th ree 1 50_W0 rd passag eS ::: I,:::,LFL:I g:ﬁ,i:ﬁ;:;;:fg;:ﬁf::s,,::2:13“:‘ three different options. Select ane of

ATOS for Books

3 ATOS f T t k Il f The ATDS Readability Formula for Books is designad to provide a reading level hased on
. Or eX —_— Wor S We Or the complete contents of a book. It requires submission of the complete text from a book,

and will provide the most accurate ATOS level

short, full-text submissions (short Y e

This variation of the ATOS Readabiliity Formula for Books does not require the entire text of

Stories, magazine/newspaper artiCIeS’ etC.) :nbdo::;;trifnq;igzs\j:;nl::i;:: ?fthree i:l.":{:l-\»\rc\rd s.arnp.les from diﬁere.?t sections of a book,



http://www.renlearn.com/ar/overview/atos/

Step 1: Quantitative Measures
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Reader and Task

Additional Resources for ATOS Book Level Measures:

*Accelerated Reader Website
http://www.renlearn.com/ar/

*“Accelerated Reader and the Common Core State Standards”
http://doc.renlearn.com/KMNet/R004572117 GKC46B.pdf

*Kansas All Books Connect Website
http://kansas.bookconnect.com/default.aspx



http://www.renlearn.com/ar/
http://doc.renlearn.com/KMNet/R004572117GKC46B.pdf
http://kansas.bookconnect.com/default.aspx

Step 1: Quantitative Measures

Reader and Task

TO KILL A .
Moc ing'b:}d Lexile Text Measure: 870L

I _.,....-

,:}?.

ATOS Book Level: 56

HARPER LEE

In which of the text complexity bands would this novel fall?

: Kansas Common Core Standards
f Quantitative Measures Ranges for
. Text Complexity Grade Bands
Text Complexity Suggested Suggested ATOS
Grade Bands LexileRange Book Level Range**
K1 100L-500L* 1.0-25
-3 450L- 7900 20-40
4-5 770L-980L 3.0-57
&8 955L-1155L 4,0-8.0
3-10 1080L- 13051 46-100

11-CCR 1215L-1355L 4.8-12.0

Ciova $1ata Mardards and was adted by Kansas.

e St STandardh, wvadabladt tha lusewing s



Kansas Common Core Standards

Quantitative Measures Ranges for
Text Complexity Grade Bands

Text Complexity Suggested Suggested ATOS
Grade Bands Lexile Range Book Level Range**
K-1 100L — 500L* 1.0-2.5
2-3 450L — 790L 2.0-4.0

770L —980L

6-8 4.0-8.0
9-10 1080L — 1305L 4.6-10.0
11-CCR 1215L—-1355L 4.8-12.0

* The K-1 suggested Lexile range was not identified by the Common Core State Standards and was added by Kansas.

** Taken from Accelerated Reader and the Common Core State Standards, available at the following URL:
http://doc.renlearn.com/KMNet/R004572117GKC46B.pdf



Step 1: Quantitative Measures

Remember, however, that the quantitative measures is only the first
of three “legs” of the text complexity triangle.

Our final recommendation
may be validated, influenced,
or even over-ruled by our
examination of

and the reader

&
&
-
o
e
and task considerations. O

Reader and Task



Step 2: Qualitative Measures

Measures such as:

* Levels of meaning

» Levels of purpose

« Structure

» Organization

« Language conventionality
_ « Language clarity
Reader and Task « Prior knowledge demands

g ©
£ %
o %
> S,
N "z
(e =



Step 2: Qualitative Measures g
4

Reader and Task

The Qualitative Measures Rubrics

for Literary and Informational Text:
http://www.ksde.org/Default.aspx?tabid=4605

The rubric for literary text and the rubric for informational text allow
educators to evaluate the important elements of text that are often
missed by computer software that tends to focus on more easily
measured factors.

ITEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC

FEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
LITERARY TEXTS A INFORMATIONAL TEXTS
[ LEVELS OF MEANING | [ oF
LEVELE OF PURPOSE
High Middle High Middle Low Low High Afiddle High Aliddle Low Low

© Maultiple Levels of Complex

© Multiple Levels of Meaning

o Single Level of Complex Meaning

o Single Level of Simple Meaning

STRUCTURE

High

© Narrative Structure: complex,
‘mplicit, and unconventional

© Narration: many shifs in point of

5 Orter of Events: motin
chronological or

Dot clbcen e comteyed m o 1omt

Middle High

© Narrative Structure: some

3 Order of Events: several majo shifis

ntime, use of Rashback

= Coe e Grphic:some st
eraphics

e o e et

Middle Low

© Narrative Structure: largely simple
structure, more explicit then mmplicit,

5 Narmation: few. f auy. shifts in poiat

o Oldrx ‘of Events: occasional use of
0 major shiffs i tme
o Tt Grmpaes ey gl
aphics, supplementary to
understnding of the =t

Low

© Namative Structure: simple,

© Narration: no shifis in point of view
© Order of Events: chronological
© Use of Graphies: use of simple

‘eraphics, mmecessary to understand
e text

o Purpse: silrle, tplied, S8k 1
ermnaine:

o Purpaset ipled. bar faely ey
wfer

O Purposs imphicd, Vit sy © Koy
Based pot CORIENT o BhCE

ETRUCTURE

LANGUAGE CONVENTIONALITY AND CLARITY

High
© Meaning: implicit or imferred
‘meaning, heavy use of figurative of
ironic language, may be purposefully
ibiguous o misleading 2t times
u Regma  genealy unfamlar,

Middle High

© Meaning: some implicit or mferred
‘meming, use of figurative or ironic
Tanguage

= Regher: occasionally

Middle Low
5 Meaning: gy plct and lferd
ing, suble use of figurativ

ironic language

O Register: largely contemporary,

Low
© Meaning: explicit
e st o Aguaaive
or ironic language

© Register: contemporary, familiar,

High

o niratien of Az ldes aad
S:EB. Taghtly (W MMII
s b deared By the

2 Tenr Framares: of used. see e enrial
comeRr

ALiddle High

O Orpeeieatien of Wi [deas and
Dt senuplex b kagely Scpliol,
1357 b BT CORTRCH T 8

i

= Text Featues: sfussd, preaty
il e reids's widsmdug of
= heraf Graphics: emn

prpitics, Ty sccarianally b
[ g ——

tomain-specific, of ovely s S familiar, conversational, rarely conversational
ey ey nfamilir, zrchaic, domam-spectic,
o ovarly academic
KNOWLEDGE DEMAND:
High Middle High Middle Low Low

5 Life Experience: axplores complex
sophisucaed. mliple e
borrayed aremor fantasy
butae ooty decent rom the

o CaltarallLat

© Life Experiences: explores multiple

lexity, experiens
20ty bt x umcomimon 0 most

o CalturalLiterary Knowledge: some

seferences/allusions to other texts

and cullinal demeats

© Subject Matter Knowledge: requires

extensive, perhaps specidlized contemt
Imowledze

seferences allusions to other

© Subject Matter Knowledge:
‘moderate Levels of content knowledge

© Life Experiences: explores 2 single
‘complex theme: experiences portrayed
‘are common to many readers or are
dearly fantasy

© Life Experiences: explores a single
theme: experiences portrayed ars
everyday 2nd commmon of s deaty
fantasy

© CulturalLite
sefrences alusions 10 olr
Ot Goaments
 Subject Matter Knowledge: sequires
some content knowledge

© CulturalLit
references allusions to other texts
and culluxd] slements
© Subject Matter Knowledge: requires
only everyday content knowledge

.
arctic, Subje-epesic, o oveily
academtic

Middle High
© Musasng: sosan

i, g g s 0

[

o1 Regiien) occaionily ustdiz.
aszhaie. AUBjeTapesiic, or Vel
seademiic

High
O Suhjet Marer Kuow ledge: e
acden

epacaiic kaz

0 1 oties e

LANCUAGE CONVENTIONALITY AND CLARITY

an cuedly Fedemic
Middle High Middle Low
£ Babjoct Mmtpr :g::_:’j.hgrnsgurﬂ :'S‘tb.Jm.).lllm Enowledger agel;
et sy e m-.%-e
specifc kmomiadge

AEddls Low

i of Man [6eas and
© Dy ity be comple, W ety
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Step 2: Qualitative Measures

Because the factors for literary texts
are different from information texts,
these two rubrics contain different
content. However, the formatting of
each document is exactly the same.

And because these factors represent
continua rather than discrete stages
or levels, numeric values are not
associated with these rubrics.
Instead, four points along each
continuum are identified: high,
middle high, middle low, and low.

Reader and Task

A\

[EXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
LITERARY TEXTS

A

LEVELS OF MEANING

High
D Multiple Levels of Complex
Meaning

Middle High Middle Low

T Multiple Levels of Meaning O Single Level of Complex Meaning

Low

o Single Level of Simple Meaning

STRUCTURE

High
O Narrative Structure: complex_
implicit. and imconventional

O Narration: many shifts in point of
view

O Order of Events: not in
chronological order

O Use of Graphics: sephisticated
‘araphics, essential to understanding
the text, may zlso provide mformation
not otherwise conveyad m the text

Middle High Middle Low

o Narrative Structure: some
complexities, more mmplicit than

D Narrative Structure: largely simple
structure, more explicit than mmplicit,

explicit, some uncomventionality

O Narration: eccasional shifts in point
of view

0 Order of Events: several major shifts
in time, use of flashback

O Use of Graphics: some sophisticated
eraphics, may occasionally be
essential to understanding the text

largely conventional,

O Narration: few, if any, shifts in point
of view

O Order of Events: occasional use of
flashback. no major shifts in time

O Use of Graphics: largely simple
graphics, supplementary to
understznding of the text

Low

O Narrative Structure: simple,
explicit, conventional, no shifts m
pomt of view

o Narration: no shifts in point of view

O Order of Events: chronological
O Use of Graphics: use of simple

graphics, unmecessary te understand
the text

LANGUAGE CONVENTIONALITY AND CLARITY

High

D Meaning; implicit or inferred
meaning, heavy use of figurative or
ironic language. may be purposefully
ambiguous or misleading 2t times

D Register: generally mézmiliar,
archaic, domain-specific, or overdly
academic

Middle High Middle Low

O Meaning;: some implicit or inferred
meaning, use of figurative o ironic
Languzge

D Meaning; largely explicit and literal
meaning_ subile use of figurative of
ironic language

O Register: occasionally unfamiliar,
archaic, domain-specific, or overly
academic

O Register: largely contemporary,
familiar, conversational, rarely
unfamiliar, archaic, domam-specific,
o1 overly academic

Low

O Meaning; explicit and literal
mezning. litfle of no use of figurative
or ironic language

O Register: contemporary, familiar,
conversational

EKNOWLEDGE DEMANDS

High

D Life Experiences: explores complex.
sophisticated, multiple themes:
experiences portrayed are not famtasy
but are distmetly different from the
‘common reader

O CulturalLiterary Knowledge: many
references/allusions to other texts

n ity) and culmral elements

O Subject Matter Knowledge: requires
extensive, perhaps specialized content
Imowledze

Middle High Middle Low

0 Life Experiences: explores multiple
themes of varying levels of
complexity: experiences porirayed are
not fantasy but zre uncommen to most
readers

O Cultural/Literary Knowledge: some
references/allusions to other texts

1 ity) and cultural elements

0 Subject Matter Knowledge: requires

moderate levels of content kmowledge

O Life Experiences: explotes 2 smgle
complex theme; experiences portrayed
are commen to many readers or are
dearly fatasy

O CulturalLiterary Knowledge: few
references/allusions to other texts
I i) and culturzl elements
O Subject Matter Knowledge: requires
some content kmowladge

Low

0 Life Experiences: explores 2 simgle
theme; experiences portrayed 2re
everyday and common or are clearly
fantasy

O Cultural/Literary Knowledge: no
references/allusions to other texts
1 ity) and cultural elements
O Subject Matter Knowledge: requires
only everyday content kmowledge




Step 2: Qualitative Measures

Reader and Task

So...

How is the rubric used?

And how would To Kill a Mockingbird fair when analyzed through the
lens of the Literary Text Rubric?

! [TEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC !
LITERARY TEXTS

[ LEVELS OF MEANING |

High
O Multiple Levels of Complex
Meaning

Middle High
O Multiple Levels of Meaning

Middle Low

O Single Level of Complex Meaning

Low

O Single Level of Simple Meaning

STRUCTURE

High

O Narrative Structure: complex,
implicit, and unconventionzl

© Narration: many shifis i point of
wiew

O Order of Events: notin
chronological order

O Use of Graphics: sophisticated
‘graphics, essential to understanding
the text, may also provide information
not otherwise conveyed i the text

Middle High

O Narrative Structure: some
complexities, more mplicit than
explicit, some unconventionality

O Narration: occasional shifts in point
of view

 Order of Events: several major shifts
in time, use of flashback

Middle Low

© Narrative Structure: largely simple
structure, more explicit than mplicit,
Largely conventi

© Narration: few, if any, shifts in point
of view

O Order of Events: occasional use of
flashback, no major shifts i time

av phics: some
‘graphics, may occasionally be
essential to understanding the text

ot phics: largely simple
‘graphics, supplementary to
nderstanding of the text

LANGUAGE CONVENTIONALITY AND CLARITY

ironic language, may be purposefully
ambiguous or misleading at times

O Register: generally unfamiliar
archaic, domain-specific, or overly
academic

Middle High
© Meaning: some implicit or inferred

meaming, use of figurative or ironic
language

O Register: oceasionally unfamilir,
axchaic, domain-specific, or overly
academic

Middle Low

O Meaning: largely enplicit and literal
meaning, subtle use of figurative or
ironic language

O Register: largely contemporary,
famliar, conversationl, rarely
\mfamiliar, archzie, domsin.-specific
or overly academic

KNOWLEDGE DEMANDS

High
O Life Experiences: explores complex,
sophisticated, multiple themes;
experiences porrayed are not fantasy
but are distincily different from the

Middle High

O Life Experiences: explores multiple
themes of varying levels of
experiences portrayed are

complexity;
not Eantasy but are uncommen to most

© CulturalLiterary some

Middle Low

O Life Experiences: explores 2 single
complex theme; experiences
ate Common to many seaders o 2t
dlearly fantasy

O CulturalLiterary o

referencesallusions to other texts

@ i) and cultural elements
 Subject Matter Knowledge: requires
moderate levels of content kmowledge

seferences allusions o other texts
o i) and cultural dlements
O Subject Matter Knowledge: tequires
some content knowledge

HARPER LE
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[TEXT COMPLEXITY: QUALITATIVE MEASURES RUBRIC
LITERARY TEXTS

A\

LEVELS OF MEANING

High

O Multiple Levels of Complex
Meaning

Middle High

xlu]ﬁp]e Levels of Meaning

Middle Low

O 3ingle Level of Complex Meaning

Low

O Single Level of Simple Meaning

STRUCTURE

High

O Narrative Structure: complex,
implicit, and unconventional

O Narration: many shifts in pomt of
View

O Order of Events: notin
chronological order

O Use of Graphics: sophisticated
graphics, eszentizl to understanding
the text, may alse provide mformation
not otherwizse conveyed n the text

Middle High

x'aml:i\'e Structure: soms
tomplexities, more mplicit than
explicit, some uncenventionality
O Narration: cccasional shifts in pont
of view
rder of Events: several major shifts
time, use of flashback
O Use of Graphics: some sophisticated
graphics, may cccasionally be
essential to understandmg the text

Middle Low

O Narrative Structure: 1
structure, more explicit
largely conventional,

Varration: few, if mny,
f view
O Order of Events: o

TO KILL A

pevee [1/1ockin qbu d

graphics, supplementas

understandmg of the te
= I-..-."h'l-l-r.ul"'
j‘ '-l.-'lll ".l '

LANGUAGE CONVENTIONALITY AND C

High

O Meaning: mplicit or mferred
mezning, heavy use of figuratrve or
ronic language, may be purposefully
ambiguous or misleading at times

O Register: generally unfamiliar,
archaic, domaim-specific, or ovetly
academic

Middle High

”Ieaniﬂg: some implicit or nferrad
mezning, use of fipurative or wonic
languags

egister: cccasionally unfamiliar,
chaic, domam-specific, or ovetly
zcademic

Middle Lo

O Meaning: largely expli
mezning, subtle use of
wronic language

O Register: largely contey
familizr, conversational
unfamilizr, archaic, deo
or overly academic

ENOWLEDGE DEMANDS

High

O Life Experiences: explores complex,
sophisticated, multiple themes;
experiences portrzyed are not fantasy
but are distmetly different from the
commeon rezder

ulturalLiterary Knowledge: many

references/allusions to other texts

i ity) and cultural elements
O Subject Matter Knowledge: requires

extensive, perhaps specizlized content

Imowledge

Middle High

ife Experiences: exploras multipls
emes of varying levels of
complexity; experiences portraved are
net fantasy but zre uncommen to mest
readers
O CulturalLiterary Knowledge: soms
references/allusions to other texts
i ity) and cultural elements
O Subject Matter Knowledge: raquires
moderate levels of content Imowledge

Middle Lo

O Life Experiences: expl
complex theme; experis
are COMMON 1o Many re
clearly fantasy

O CulturalLiterary Knowledge: few
references/zllusions to other texts
i ity) and cultural elements
*u bject Matter Knowledge: requires
ome content kmowledge

..7!'

O CulturalTiterary Knowledge: no
references/allusions to other texts
i ity) and cultural elements
O Subject Matter Knowledge: requires
only everyday content Imowledge
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Step 2: Qualitative Measures
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Reader and Task

Lexile Text Measure: 8T0L N s

Text Complexity Suggested Suggested ATOS
Grade Bands LexileRange Book Level Range**
K1 100L-500L" 1.0-25
-3 450L-790L 2.0-40
0 sE0, e—
&8 3 4,0-8.0
ATOS BOOk Level . 5 3-10 1080L- 13051 45-10.0
- ™1 11-CCR 1215L-1355L 48-120
= Tha K-& Sug 5 was not i Cioru Stata Stardards and was adoed by Kiraas.
= Tk from Acoevating Avadier on e o Srate Standards, sadablaat tha

ety fcbor, rendeam, com K Wihen RIS T2 11 TGAE 408 petf

HARPER LEE

But after reflecting upon the qualitative measures, we believed:

[FEXT COMPLENITY: QUALITATIVE MEASURES RUBRIC
A LITERARY TEXTS &
EYELN QLA
Middle High ikl Law Low
2 iukap L e Adrssing | [ — : Kansas Common Core Standards
CTCRE f Quantitative Measures Ranges for
. Text Complexity Grade Bands
Pt ey e o
RO N——
ooy o v R G g et Text Complexity Suggested Suggested ATOS
e . | YL Grade Bands LexlleRange Book Level Range**
e it
U COVERHALL o (5 100L-500L* 10-35
gk B gh. -3 450L- 7900 20-40
ﬂ)l-un-u-uww Py —]
L L s a5 770L-980L 3.0-57
“mﬂ“ A e v i - by ey
e L g ot
= vy acckeer
KNOWLEDGCE DEVMANDS 11-CCR 28-12.0
MWigh | e MTigh Ml Low
* Tha K-E Sugps E Was ot Cora State Stardards and was adted by Karas.
= Tk from Acceivading Reader an b N Srate Standards, sadablaat tha
ity idor, randeam, com /K WiNet RODAS 7211 7GAT 488 ool
st b ol
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Step 2: Qualitative Measures & %
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Reader and Task

Our initial placement of To Kill a Mockingbird into a text complexity
band changed when we examined the qualitative measures.

Remember, however, that we have
completed only the first two legs of the K
text complexity triangle. . @0

>
The reader and task considerations G’
still remain.

Reader and Task



Step 3: Reader and Task

Considerations such as:
*Motivation

*Knowledge and experience
*Purpose for reading
*Complexity of task assigned
regarding text

«Complexity of questions asked
regarding text




Step 3:Reader and Task Considerations

Questions for Professional

Cognitive Capabilities

Refl ecti o n o n Read e r a n d Tas k s Doesthereader possessthe necessary attention to read and comprehend this s pecific

text?

- - & Wil the reader be able to remember and make connections among the varous details
Cons‘deratlons: presentedinthis specifictext?
» Doesthereader possessthe necessary critical/amalytic thinking skills to understand
. the relationships betweenthe mainidea, purpose, andlortheme ofthetextandthe
http //WWW de e. Org/Defa u |t aSpX?ta b|d =4605 various detailsp:sed to support that main :::Ie:, purpose, andiortheme?
& Will this s pecific text help to develop the attention, memory, and critical/analytic
thinking skills necessaryfor future reading endeavors?

The questions provided in this Reading Sils

resource are meant to Spur teaCher and make connedctions among elements that may not be explicitinthis specifictext?
s Doesthereader possessthe necessary visualization skills to imagine what is
H occurring orwhat is being described in this s pecific text?
thought and reﬂeCt|On U pon the teXt, » Doesthereader possessthe necessary questioning skills to challenge the ideas being

presentedinthis text and consider those ideas from multiple points of view?

StUdentS, and any taSkS aSSOCiated * Doesthereader possessthe necessary comprehension strategies to manage the

material in this s pecific text?
. » Will this s pecific text help to develop the inferencing skills, visualization skills,
Wlth the text_ questioning skills, and comprehension strategies necessaryfor future reading

endeavors?

Motivation and Engagement with Taskand Text

+ Wil the reader understand the purpose—which might shift over the course ofthe
reading experence—forreadingthis specifictext (i.e., skimming, studyingto retain
content, close reading faranalysis, etc.)?

* Willthereader be interested in the contentof this specifictext?

L\
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Step 3:Reader and Task Considerations

o The questions included here are
* Doesthereader possessthe necessary attention to read and comprehend this s pecific Iargely Open-ended queStionS

text? . .
& Wil the reader be able to rememberand make connections amaong the varous details th t g | t b t
presentedinthis specifictext? WI Ou Sln e, CorreC anSWerS, u
*  [Doesthereader possessthe necessary critical/analytic thinking skills to understand

therelationships betweenthe mainidea, purpose, andlortheme ofthetextandthe help educators to think through the

various details used to support that mainidea, purpose, andfortheme?

Will thi ific text helpto developthe attention, _and criticallanalyti 1 I t f 1 rt I t t
" thinking skillsnecessaryfor Lturereading endeavors? Implications of using a particular tex
in the classroom.

Reading Skills

*+ Doesthereader possessthe necessary inferencing skills to “read betweenthe lines”
and make connections among elements that may not be explicitinthis specifictext?

*+ Doesthereader possessthe necessary visualization skills to imagine what is
occurring orwhat is being described in this s pecific text?

*+ Doesthereader possessthe necessary questioning skills to challenge the ideas being
presentedinthis text and consider those ideas from multiple points of view?

*+ Doesthereader possessthe necessary comprehension strategies to managethe
material in this s pecific text?

+ Wil this specific text help to develop the inferencing skills, visualization skills,
guestioning skills, and comprehension strategies necessary for future reading
endeavors?

Motivation and Engagement with Task and Text

= Wil the reader understand the purpose—which might shift over the course ofthe
reading experence—forreadingthis specfictext (i.e., skimming, studyingto retain
content, close reading foranalysis, etc.)?

& Willthe reader be interested in the contentof this specifictext?

L\




Step 3: Reader and Task Considerations

Based upon our examination of the
Reader and Task Considerations,
we have completed the third leg of
the text complexity model and are
now ready to recommend a final
placement within a text complexity
band.




Step 4: Recommended Placement

Step 4: Recommended Placement

After reflecting upon all three legs of
the text complexity model we can
make a final recommendation of
placement within a text and begin to

o document our thinking for future
. reference.

$
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Step 4: Recommended Placement

TO KILtL A

Kansas Common Core Standards

Lexile Text Measure: 870

J

Quantitative Measures Ranges for
Text Complexity Grade Bands

P

Mockin qbfﬁ:.{
O

2
Ay Ed

A )
#‘:}/_};‘f‘ NEZp .

S e

BN AR g T s -
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ATOS Book Level:
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Grade Bands

K-1
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Cognitive Capabilties
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text?
+ Willthereader beableto
presented inthis specfictext?
o

. understand

thinking skills necessary for uture reading endeavors?

Reading Skils

and not b

ccurring orwhatis being d escribed i this speciic text?

text and consider thoseiceas

materialin this specfic text?
o il skills, vi
‘questioning skill
endeavors?

forfuture reading

Motivation and Engagement with Taskand Text

+ Wil the reader understand the purpose—which might shiftoverthe course of the
ki tudyingto retai

A

content, close readingforanalysss, efc.)?
+ Willthe reader be interested in the contentoftnis specifictext?




Step 4: Recommended Placement

Based upon all the information—all three legs
of the model—the final recommendation for To

Kill a Mockingbird is....
TO KILL A

Mockin g‘bffz{
O

R L =
T S -~ s i,
B L Y e

Text Complexity

Grade Bands

HARPER LEE 6-8

<: 9-10 D

11-CCR
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f' GOogol, NIKOIAL. “"THE NOSE. ... it saee s s s e e eme e enne s enes 102
con II'ITI.S our De Voltaire, F. A. M. Candide, Or The OpHMISE ... 103
evaluatlon Of the Turgenev, Ivan. FIthers SN SONS ...t 104
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Step 4: Recommended Placement

Template for Text Complexity
Analysis and Recommended Text Gomplety Analysis o

P I ace m e nt F o rm : I;evelsane:nin iPury Q:glimve = I
http://www.ksde.org/Default.aspx?tabid=4605

Structure:

The one-page template provides an

opportunity to record the thinking o

involved in recommending the placement

of a specific text into a text complexit \
p plexity A

band.

Keeping a record of such analysis and
thinking might be useful documentation
in the case that any questions arise in
the future.
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Text Complexity Analysis of

Qualitative Measures

Quantitative Measures

Levels of Meaning/Purpose}

Structure:

Language Conventionality and Clarity:

Knowledge Demands:

Reader-Task Considerations

&

—

i

Recommended Placement




Text Complexity Analysis of To Kill a Mockingbird by Harper Lee

Qualitative Measures

Quantitative Measures

Levels of Meaning/Purpose:

The book has multiple levels of meaning. Set in Alabama, the female main character
scout Finch struggles to understand issues of race and prejudice when her lawyer
father defends a black man accused of raping a white woman.

Structure:

Although the story has a largely simple structure with a straightforward writing style,
several issues complicate the narration and structure. Scout's narration is as an adult
reflecting back on a few pivotal years of her childhood; flashback is used throughout.
And at several points it seems as though the narration is from the pointof view of a
less-reliable Scoutstill in her childhood.

Language Conventionality and Clarity:
The characters speak in easily readable, conversational language. Some slangis
indicative of the time period in which the novelis set, and there is some dialect

Knowledge Demands:

Higherlevel themes of justice, prejudice, and civil rights are implied. Thinking at
deeperlevelsis required to contemplate the personal, moral, and ethical struggles of
the characters as set againstthe culture and society of the time period.

Reader-Task Considerations

3
s

The ATOS formula {used with the Accelerated Reader program) identifies this fitle as
having a book level of 5.6. A Lexile measure for this novel is 870L. Althoughthe
Lexile and ATOS levelsfall in the 4™5 grade text complexity band, the complexity of
the book'stheme, the issue of rape, and the length of the book would indicate that
higherlevel reading skills are necessary, along with a consideration forthe maturity
level of the readerregarding the book’s subject matter.

These are to be determined locally with reference to such variables as a student's
motivation, knowledge, and experiences as well as purpose and the complexity of the
task assigned and the question posed. However, the complexity of the book'stheme,
the issue of rape, and the length of the book would indicate that higher level reading
skills are necessary, along with a consideration for the maturity level of the reader
regarding the book’s subject matter.

Here in Kansas, educators might want to examine the following elements or issues:
social and historical events of the late 50s, early 60s, and issues surrounding racial
stereotyping and prejudice inthe Deep South at this same time period.

L\

Recommended Placement

To Kill a Mockingbirdis a Pulitzer prize winner. |t is a classic, and many teaching resources are available online at various websites. Although the quantitative measures suggest
placementin the 47-57 grade level text complexity band, the qualitative measures and reader and task considerations suggestthatthe novelis best placed at the 99-100 grade
complexity band_The Comman Core Standards TextExemplars also placesthe novelin the 9210 grade complexity band.

Reviewed by Julie Aikins, Chanute USD 413, aikinsj@us

ddl3.org 21772011



Additional Resources for Text Complexity

Text Complexity A
Bookmarks Book T
http://www.ksde.org/Default.aspx?tabid=4605 :
Levels of Meaning:
Additional Examples of
. Considerations
Completed Final ——
Recommendations
http://www.ksde.org/Default.aspx?tabid=4605
T Language Conventionality and Recommended
st . i irly: Placement
,,,,, Diamond Willow
Hunger Games
How to Steal a Dog Enomedse Demands
Life
Countdown Culnwe
. /’A
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Additional Ideas for Extending the Utility of the Text Complexity Model

* Involving students in analyzing text complexity

« Connecting text complexity to MTSS initiatives
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For more information:

Matt Copeland

Language Arts and Literacy Consultant
Career, Standards, and Assessment Services
Kansas State Department of Education

(785) 296-5060

mcopeland@ksde.org

Jackie Lakin
Information Management Program Consultant
Career, Standards, and Assessment Services

Kansas State Department of Education Kansas /
(785) 296-2144 state department of
jlakin@ksde.org Education
Kris Shaw

Language Arts and Literacy Consultant
Career, Standards, and Assessment Services
Kansas State Department of Education

(785) 296-4926

kshaw@ksde.org



