English-Language Development in Transitional
Kindergarten:

Listening and Speaking
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Objectives

Gain understanding of key concepts from the California
Preschool Learning Foundations, Volume 1 and the
California Preschool Curriculum Framework, Volume 1—
English Language Development domain, Listening and
Speaking strands.

Observe, read, and discuss the developmental
continuum for listening and speaking to guide instruction
and learning in transitional kindergarten (TK).

Practice using the Preschool Learning Foundations and
Preschool Curriculum Framework to intentionally plan
developmentally appropriate, cultural, and inclusive
strategies that promote the development of skills,
knowledge, and behaviors related to language and
literacy development.
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When | Return to the
Classroom...

L 1 ek e
When | Return to the

| waanil fo remember:

Mew strategies to supporl English-language development:

New ideas | will incorporate into the classroom emaromment:

Mew resources | will use to promote English-languags
development:
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Who Are
English Learners?

“Children whose families
use a language other
than English at home

Children whose primary
or first language is a
language other than
English”

(PLF, Vol. 1, p.103).
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Number of Children 5-17 Who Speak a
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What Does This yua*h (or Us?

..[We] must take into
con3|deratlon how young HEY("
children whose home
language is not English
negotiate learning in all
content and curricular
areas” (PLF, Vol. 1, p. 103).
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CDE Publications and Resources that
Support TK Implementation

Preschool Learning California Common Core English-Language Arts
Foundations State Standards Content Standards for
California Public Schools
o) |
!
I
. l
Preschool Curriculum English Language DRDP Specific to TK and K
Framework Arts/English Language
Development Framework
E B s nnnn:_um.s:- o
. i@ .
= By
Preschool Alignment Preschool English Trlanslitional Ki_ndecr;ga_l;ten
Document Learners Guide mplementation Guide
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A Little Advice from Yogi Berra:

“The expert in anything was once a
beginner.”
Yogi Berra




Two Truths and a Myth:
English Learner Edition

* Find Handout 2: Two Truths and a Myth.

* Choose a “Hello” language card from the middle
of the table.

 Seek out someone with the same “Hello”
language card. (This is your partner.)

* Work through the handout with your partner.
* Return to table groups with completed handout.

« Compare handout answers with groupmates and
come to a consensus. We will go over the correct
answers when all table groups are ready.

©2017 California Department of Education
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Three Guiding Questions

1] 8

What are the

developmental
progressions of

How can |
incorporate
these strategies
into my existing
classroom?

What are the
developmentally
appropriate
strategies that

English-
language
development for
listening and
speaking?

support English-
ENe[VETe[=]
development?
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Three Guiding Questions

& | 3

What are the
developmental How can |
incorporate

progressions of
English- these strategies
into my existing

language
development for o T

listening and
speaking?

NS

What are the
developmentally
appropriate
strategies that

support English-
ENe[VETe[=]
development?
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English-Language Development:
Listening and Speaking

California
Preschool
Learning
Foundations

, California
;. Common Core
State Standards

English Language Arts & Literacy in
History/Social Studies, Science, and
Technical Subjects

B

S — P —

California

f English Languaga | =
Develomment Standards - 7=
[Flartrants Fdltinng 7.
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DRDP-K (2015)

i Develapmentd Continuum for Kisdemgartes

HE v B - 4
For use with transitional kindergarten and
kindergarten-aged children

b
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Why Use the Preschool Learning

Foundations for TK?

CA Law (EC 48000):

 Transitional kindergarten is the first year of a
two-year kindergarten program that uses a
modified kindergarten curriculum that is age and
developmentally appropriate.

» Transitional kindergarten programs are intended,
by legislative action, to be aligned to the
California Preschool Learning Foundations
developed by the California Department of
Education.

©2017 California Department of Education
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Foundations and Framework, Volume 1

California California
Preschool Preschool
Learnl_ng Curriculum
Foundations Framework

Volume 1 -
Volume 1
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Preschool Learning Foundations

e Describe what
children should be
Califi 1
przégf&l able to do at around

Learning 48 and 60 months
Foundations

 Assumes children
have access to
appropriate support
and high quality
programs
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Strand

English-Language Developrﬁ

Substrand

Focus

California
Preachool
Learning
Foundations

23 eENBoBe

MENT

Map of the Foundations

Listening™

1.0 Children listen with understanding.
Focus: Beginning words

Beginning

Middie

Domain

1.1 Attend to English oral

language in both real
and pretend activity,
relying on intonation,
facial expressions, or
the gestures of the

1.1 Demonstrate under-
standing of words in
English for objects
and actions as well as
phrases encountered
frequently in both real

1.1 Begin to demonstrate

an understanding of
a larger set of words
in English (for objects
and actions, personal
pronouns, and pos-

Level

Foundation

speaker. and pretend activity. sessives) in both real
and pretend activity.
Examples Examples Examples
s Listens attentiv . * In response to the ts
he holding up a |
= ‘s asking, “ls ¥ the child, "Does
coat, Samantha?" while hold you? Orisit L
ing up a coat peer who says "Go gl the children are gefting ready
+ Looks at a cup and noc as f‘,hr- leaves at the end of the to go nutn.doﬂ T._kcir‘,.tr:r' jacket
smiles when another child day. s it to his friend
Mare milk?" during + Goes to the door when the * While playing with a dollhouse
snack time. , ‘outside time.' an with an English
. - up and gets a toy speaking peer, puts the pants
e ahelf while on the doll when the peer says,
en the teacher asks 5 pears sing “Five Little Mon- ‘Put the pants on the doll
estion, but just looks and keys' during circle t * In response to the teacher as
when called upon - : i
* Focuses intently on English
speaking children while they
are playing with blocks, dolls,
puzzles, and so forth and i
conversing in English, = Hesponds by patting his chest
§ al ng when the tes

Points to a picture of a dog
of k when

the dog?'

Vhose hat
ates p

©2017 California Department of Education

17

Examples




Based on Language Development:
Beginning, Middle, and Later

Listening*

1.0 Children listen with understanding.
Focus: Baginning words
Begwveng e Lok

§.1 Aflend to Engishoral | 1.1 Damonsirste unders- 1.1 Begin 1o damensirste

|anguage in both mal
and protend acinithy,
relying on Monation
facial expressions, of

sianding of wonds n
Engitsh for abjecis
and actions as wall 25
PRasas encouniened

an understanding of

a larger set of words
In English {for abjects
&nd actions, pamonal

California

1 pastores of the Irequiently in Beth real pronouns, and pea-
spoakn and prtend ackhity. sosshves in bosh real re S‘ 00
g predend activity

Learning
Foundations

g Bt fmachar 1‘m-J'lIIII:'IH' ]
g ha
o i1a e ks g
by during = in mapoiss io e eacher msk-
. ot Yo
. ik when
Ciild, P o iy, i, "
ae plarying weih blocks, dofie
i, & 50 Yorth nd
CALIPOHTNIA DEPARTHEN] OF EDLOATHON +  SAUHAMEN e
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Foundations

Listening Speaking
* 1.0 - Children listen with * 1.0 - Children use
understanding. nonverbal strategies to

communicate with others.

« 2.0 - Children begin to
understand and use
social conventions.

e 3.0 - Children use
language to create oral
narratives about their
personal experiences.
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English Learner Support

English-
Language
Development
Foundations

f N N\

California
Preschool
Learning
Foundations

©2017 California Department of Education

Language and
Literacy
Foundations

English-
Language
Developme
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ELA/ELD

Language and Literacy Development Is Integrated21
with English-Language Development in the

Framework

Figure 3.14. California Preschool Learning Foundations Related to Language Developm

At around 60 months of age, children:

Language Use and Conventions

Foundation

Examples

1.4 Use language to construct extended
narratives that are real or fictional,

The child tells a brief story that unfolds over time: "1
went to the park with my mommy, and we played in thi
sandbox. Then we had a pionic. After that, we went to
the store.”

Vocabulary

Foundation

Examples

2.1 Understand and use an increasing
variety and specificity of accepted words
for objects, actions, and attributes
encountered in both real and symbolic
contexts,

Nouns/Objects: The child hands a friend the fire truck,
the dump truck, and the semitruck when the friend say)
“I want to play with the fire truck, dump truck, and
semy,” during play.

Verts/Actions: The child says to a parent volunteer, "1
have a story. Can you fype it on the computer for me?”
Attributes: During a cooking project, the child gives the
teacher the plastic fork when the teacher says, "Hand n
the plastic one.”

2.2 Understand and use accepted words
for categories of objects encountered in
everyday life.

After reading a book about reptiles, the child points
to pictures of a snake, a lizard, and a turtle when the
teacher asks the children to find the pictures of reptifes|

2.3 Understand and use both simple
and complex words that describe the
relations between objects.

While playing in the block center, DeAndre tells Susan,
"Put the red block in front of the tower.”

Grammar

Foundation

Examples

3.1 Understand and use increasingly
complex and longer sentences, including
sentences that combine two to three
phrases or three to four concepts to
communicate ideas.

The child produces a two-part sentence through
coordination, using and and but (e.g., "I'm pushing the
wagan, and he is pulling it” and “It's naptime, but I'm
not tired.”

Source

Cafifornéa Department of Education. 2008, California Preschool Learning Foundations, Valurme 1. Sacramento: California

Department of Education.
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Focused Video Viewing: Part 1

* Read the level descriptions on pages 107-108 of
the Preschool Learning Foundations, Volume 1.

* Notice the developmental shifts between the
stages.

* |dentify your table tent level: beginning, middle,
or later.

©2017 California Department of Education
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Focused Video Viewing

Watch the video and note details about your
developmental level.

23



Video Debrief

« Come to a group consensus on what key
points and types of skills were illustrated in
the video for your level.

* Be prepared to share-out.

©2017 California Department of Education
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Stages and Levels

Learning a Second Language and the California
Preschool Learning System

FOUR STAGES THREE LEVELS
(Preschool English Learners: Principles and Practices (California Preschool Learning Foundations
to Promote Language, Literacy, and Learning, 2009) [in English Language Development], 2008)

1 Use of home language in second language setting

_ e _ BEGINNING
2 Observational and listening period
3 Telegraphic and formulaic communication MIDDLE
4 Fluid/Productive language use LATER

Adapted from the California Preschool Instructional Network, “Foundations in English-Language Development Module” developed
by WestEd under contract with the California Department of Education, Child Development Division.

©2017 California Department of Education
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Key Features of the DRDP-K (2015)

 An observation-based assessment tool,
not a test

* |Individual child assessment

« Completed by each child’s teacher

26

DRDP-K (2015)

&

« Based on developmental research and theory

* Includes developmental sequences of behaviors

along a continuum

« Spans the developmental continuum of children in a

two-year kindergarten program

©2017 California Department of Education



DRDP-K (2015) English-Language
Development Measures

ELD 1: Comprehension of English (Receptive
English)

ELD 2: Self -Expression in English
(Expressive English)

ELD 3: Understanding and Response to
English Literacy Activities

ELD 4: Symbol, Letter, and Print Knowledge
iIn English

27



ELD 1: Comprehension of
English (Receptive English)

m ELD 1: Comprohension of English (Receptive English) n-:cr"‘"'f““f ﬂ [ ) CO n S i d e r th e I ate r I eve I Of
i i  the foundation.

1 g P i Ess
e WD a R Al i
sty amd e drrn preeain bl Ln g 4 i s irsin 1
=1 3 e e e T PR O P
wmalamirng dimh s il e d crw iy m BB pappein?
B = Ly ey, maTe

A e | || e lIfachildis at that level,
their next steps will be?

 The DRDP-K can provide
MCEXET oo e WEIED the developmental
continuum between the
latest foundation and the
end of the TK year.
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Assessment Approaches

Observe over time in
multiple settings

Utilize a team approach

Focus observations
based on curricular goals
and expectations

Include family members
to understand a child’s
language experience and
usage

©2017 California Department of Education

29






31

Code Switching Quiz

Code Switching and Language Loss Quiz

Preschool English Learners

Principles and Practices to Promote
TIF Language, Literacy, and Learning

CODE SWITCHING AND LANGUAGE LOSS

Read each statement and designate a true or false answer. The
answers are all found in Chapter 6.

1. Code switching is & nomal part of development for many bilingual
children.

2, Code switching is NOT a commaon practics in bilingual families and
communities.

3. As ateacher, it is bast to offer side-by-side translations.

4. A teacher should serve as a language modal in the larguage ha ar
she knows well.

3. Careful use of code switching can be a way to make sure ail your
students understand what is being said.

6. Code switching can be defined as the use of two {or morg)
lenguages in the same stream of talk or as the ability to alternate
betwaan wo language systems in a conversation.

7. Ressarchers have shown that code switching is not just an aarly
strategy in the development of a second language; it can also serve
multiple purposes for bilingual childran,

8. Studies have shown that as sarly as thres years of sge children can
switch languages o address individuals in the appropriate language

to serve their own social goals. "f_—(/ p— it
T e
: i,_‘f

8. Many preschool children CANNOT demonstrate competance in A Resource Guide
controlling when, where, and with whom they code switch. %

o~

©2017 California Department of Education



Focused Video Viewing:
Foundation Later Level, ELD 2.1

©2017 California Department of Education
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Focused Video Viewing
Reflection

« What behaviors did you notice that you
see in your TK Classroom?

©2017 California Department of Education
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English Language Development Standards:
ELD Proficiency Levels

ELD Continuum
Emerging Expanding Bridging

Extent of Linguistic Support
Substantial Moderate Light

Use appropriate scaffolding strategies for each level of
the ELD continuum to help English learners.

©2017 California Department of Education
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Let’s Look at What We Have so
Far

1. Think about what is resonating with you
today.

2. What can you do with the information you
have garnered so far?

3. Partner with someone you have not yet
talked with today and exchange thoughts
about this prompt.

©2017 California Department of Education
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When | Return to the Classroom...

L 1 ek e
When | Return to the

New ideas | will incorporate into the classroom emaromment:
I weanit to remiember:

Mew strategies to supporl English-language development: New resources | will use to promote Englishlanguage

development:
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Three Guiding Questions

What are the
developmental
progressions of

English-
language
development for
listening and
speaking?

O\

What are the
developmentally
appropriate
strategies that
support English-
ENe[VETe[=]
development?

©2017 Calfegpia Departmentet Education
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How can |
incorporate

these strategies
into my existing
classroom?




Focused Video Viewing:

What Developmentally Appropriate Strategies
Did You Observe?

©2017 California Department of Education
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Focused Video Viewing
Reflection

* What developmentally appropriate
strategies did you observe?

* Look again at Handout 7: English-
Language Development Strategies and

check off any strategy used by a teacher
In the video.

©2017 California Department of Education
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Resources to Support
English-Language Development in TK

English Language Arts/
English Language

Development Framework &
Cakitornla Pubilic Schaala |

brdrar— Ty ww b
@‘ Foundational
M Skills |

; kills 5 :q
California Language ‘ 3 l
Davelopment |
Preschool oy g}
Curriculum 8 P s |
| Meaning |
Framework , Making .|
Effective Expression
Volurme 1 - =.] Transitional Kindergarten
IMPLEMENTATION GUIDE

Aedmangrators snd Teschen

Developmentally
Approprints

Practice : Govareiors State Auisory Counca on Early Laarning and Care
Sacrasanto - JO51

©2017 California Department of Education



Curriculum Framework:

Strategies to Enrich Learning Opportunities

)

[3
k)
L)

California
Preschool
Curriculum
Framework

Volume 1

CALIPORNLA DEPARTAME! F EDUCATION = SACRAMENTD, D310

* Planned learning

opportunities

Routines, environments,
and materials

Building on children’s
knowledge, skills, and
Interests

Linguistically appropriate
and culturally meaningful

©2017 California Department of Education



ELD Guiding
Principles

The guiding
principles are
overarching values
and beliefs
developed to assist
teachers in their
work with students
who are English-
language learners.

©2017 Califori

a Depattment of Educatio
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ENGLISH-LANGUAGE DEVELOPMENT

Alignment

2z

Listening*

1.0 Children listen with understanding.
Focus: Beginning words

Foundations and Framework

ENGLISH-LANGUAGE DEVELOPMENT

Beginning

Midde

Later

1.1 Attend to English oral
language in both real
and pretend activity,
relying on intonation,
facial expressions, or
the gestures of the

1.1 Demonsztrate under-
standing of words in
English for objects
and actions as well as
phrases encountared
frequently in both real

1.1 Begin to demonstrate
an undarstanding of
a larger set of words
in Englizh (for objects
and actions, perscnal
pronouns, and pos-

spaaker. and pretend activity. sessives) in both real
and pratand activity.
Examples Examples Examples
* Ligtens attentively and noda + Upon hearing, “I'm finished” or | + In response to the teacher
her head in respansa to the “Good-bye,” usss appropriats holding up & jacket and asking

teacher's asking, *Is this your
coat, Samantha?” while hald-
ing up & coat.
* Looks ata cup and nods or
amilss when another child
says, "More milk?” during
anack time.
Pays attention to the teacher
during circle tima, raising his
Fand whan the teachar aska
& question, but just looks and
smilea when called upon.
Focuses intantly on English-
apaaking children while they
are playing with blocks, dolls,
puzzies, and so forth and
corwersing in English.
Points to a pictures of a dog
on the page of a book when
asked in English, “Whars ia
the dog?”

.

.

.

sctions, such as waving good-
bye to an English-apeeking
peer who says “Good-byel”
8a she leaves at the end of the
day.
» Goes to the door when the
teacher says, "outside time.”
+ Stands up and gets a foy
menkey from the ahelf while
his pesrs sing “Five Littls Mon-
keys" during circle time.
Reachea for a emall carton of
milk when asked by another
child, *Pass the milk, plaase.”

.

tha child, *Does this bakong to

you? Cr is it Lai's jacket?” ag

the children are getting resdy
to go outside, takes the jackst
and gives it to his friand.

While playing with a dollhcuse

and props with en English-

apeaking pser, puts the pants
on the doll whan the peer says,

“Put the pants on the doll.”

+ Inresponse to the teacher ask-

ing an open-ended question

while holding up a photograph

{e.g., “What could you do at

thie park?”), runs in place or

hepa.

Responds by patting his chest

and smiling when the teacher

aska, “Whoss hat is this?”

(communicstes posssasion)

+ During small group outdocr
play, reeponds to the teacher's
input (“Throw: the ball,” *Kick
the ball,” “Catch the ball™) with
appropriate actions.

.

.

* Any maans avaliabls o the chid for attending to and prozessing aral langusgs Infarmition could be considarsd *listening *

For example, 3 chilkd might read lips or Intsrprst facial sxprassions and other nomvertal gestures within the context af
‘spaken language to devalap understancing. This partains to al examples In the foundations related to listaning, even it
attending to ordl language = not explicity stated.

Freschio Leaming Foundations, volume 1« Galformia Deparment of Education

1.0 Children Listen with Understanding

L istening is an essential aspect of
oral langnage development. and
understanding what is heard 1s critical
to the development of reading and
writing skills. The development of good
listening sldlls should be a goal of all

early childhood programs. Young children
can learn good listening skills in any
language: these skills will facilitate the
ability to attend to and comprehend
spoken English

Portrait of a Preschool English Learner

Lonia
Lonia is a three-year-old child from a family who recently
emigrated from the Republic of Sudan. She is quite thin for her
age and appears withdrawn from the other children. Lonia rarely
lookes at any of the adwlts or responds in any way when asked
to participate. Some trauma may have been associated with the
immigration, but the famiy has not shared any details. Lonia
appears somewhat fearful and mostly watches other children
at first. However, she seems very interested in snack and lunch.
She smiles at the teacher when he asks if she wants crackers
and cheese. She always eagerly eats all types of food. She also
constantly rubs a plastic bracelet that she wears high on her left
arm. The teacher wonders if Lonia knows any English at all or if
she is unusualy timid and slow to warm up. Lonia is indirectly
communicating many aspects of her development and learning
needs that teachers will explore in more depth through detailed

b. and careful el larni

When Lonia first entered Ms. Sarah's preschool dassmom, she
quietly stood next to the door looking uncertain about what to do
after hermother kissed her and waved good-bye. Ms. Sarah knew
that Lonia's family had just relocated to her community. Ms. Sarah
observed that both Lonia and her mother seemed most comfortable
speaking in a dialect of Arabic. That first day, Ms. Sarah took
Lonia’s hand, bent down. smiled directly at her, and said in a
soathing voice, “Welcome, Lonia. We are very happy to have you in
our classroom. It is circle time now. I will show you where to sit.”
Ms. Sarah then walkerd Lonia over to the rug and patted a small
area next to the teacher’s reading chair and pantomimed sitting
doun while saying “This is your spot. You can sit here during cirde
time.™

LISTENING

LISTEN WITH UNDERSTANDING | 189

©2017 California Department of Education
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Interactions and Strategies: Children
Listen with Understanding

©2017 California Department of Education
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Interactions and Strategies for
Speaking

©2017 California Department of Education
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Environment and Materials

“The learning
California environment allows
Preschool English learners to feel
Curriculum :
Framework safe, and secure while

Volue | acquiring a new language
and promotes enriched

language interactions”
(PCF, Vol. 1, p. 181-182).

©2017 California Department of Education



Creating Supportive
Environments

HAN

ork Environment Strategies

aTa ]|
LA

=

PCF What it looks like: How can this enhance my classroom? What do | need to buy, find, or add?
Enviranment
Strategy: Examples/Add Ideas New Strategy Action Item

Fafe favens

Manipulatives: play dough tahle, puzzies
blocks, writing lable, library area, house anea

Space omne-on

ne
one

Emal groups

Holt seating, =mall tables

Environment
SIS

Frowide
hrguushically
and cuitwrally
soprpnate
malterais

nterest area and materal siqns cleany lzheled
in horme languageds) and English

Farnily artifacts, books in home language
emvironmental print in home language, pictures

©2017 California Department of Education
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Small Groups

“[Small groups
enable]
individualized
responsive
language
Interactions in
both English and
their home

language”
(PCF, Vol. 1, p. 183).

©2017 California Department of Education




Print

“Make clear
signs and
explicit picture
cues for

Interest areas”
(PCF, Vol. 1, p. 183).

©2017 California Department of Education



Interactions and Strategies for
Listening and Speaking

English Language Arts/
English Language

Development Framework

= Callfornia Publice Schooll

Language
Development

i ThRml

'Fbundahunal
SKills

"1'
J

o

Content
., Knowledge

Meaning
Making

Effective Expression

©2017 California Department of Education



Snapshot 3.2. Goldilocks and the Three Bears

Integrated ELA and ELD in Transitional
Kindergarten

Snapshot 1.1 Goldilocks and the Thres Basrs
Integrated ELA and ELD in Transitionsl

Trarsitiona kinderparteners fisten o, enjoy, and Gscrss the book, Gololiooko and e
Thvee Bears, severnl times over the course of a week. They chant along when ther are
mepeiNie phrases, a5k and answer questions about the story, and @ik about the Husratons.
Their teacher, M. Haddad, guides childnon's idemification of ey story detaills by wsing s
marrative structure and mcording the chamctens, settings, and everts of the plot on a kege
chart. With suppart, children use 12 x 16" construction paper to construct indhvidual books
Drpreiing o uséng cud paper, cach child designe & cover page, @ page with & home in the
forest, o trind poge with three bowis, & fourth with throe chairs, and a fifth poge with throe
ey, PRper cutmats of Goidiacks and the bears ame given 1o the dvicren 1o use 53 props. The
chiidred move the props through the pages of their books & they masd, using the atouls =
scalfokds as thay mtell the stony to one another,

s, Haddsd theughthully selected thi book for the naleding activity Divice thine arp
objects, guch au bowis, chaes, and bads that can sene a8 memoey triggoens for 2oy s
B structiunes and phiases used repsstadly throughout the slary! "This parioge & oo o
This parmdoe 15 too cold! This porridge is just Aght.” Bedore Hesy' use thidt books i retsl
the sbony, and while the other children am engoagod in collaborative tnsks of lioncy siations,
M. Haddad spands exdry tme with b EL children who am at the Emarging level of English
Ianguiage proficency. Using & book she has constructisd, wivch B similar to the one the
cheidien mich made, she collaboratively meieds the siory weh the children. She alsa prompts
e childlren (o use Erenallion 18rms, sach a8 e and nexl Snid dres these atiention o Dast
tense woibis (0.5, Baby Bear aid). 5he intenbonally madels enthusinsm ahd iMonalion, and
s Imvites tha chilidnen to do the same. This may, she & helping o bulid the language and
confdenca EL chilgren will need 10 participate in the retellng of the siory with other children

The children have multiple dpportunitics 1o rotell the Ftony using their books with different
partners. Mrs. Hadkdad offers 10 video necord those who wish (o be mecorded 50 that the sory
may e viewed on A class computnr daring Independent cholce time. Evertualy, the bocks ane
t@her haimd w0 that childnan may el (e fooy 1o thelr Tamibes

[ PSPy

ey, Lornda B ML GoAlsc aid % Thape! Maafs. New 'Wario I

CA CCES for BLA ] Litwrmey HLE.1-0) WY &K -8 LXA

CA ELD Sndardy. 10 JEDMLEE BB

Ralatnd Califerria Prascheal Lesrning Pousidstions (80 manths]
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1. Find and read
Snapshot 3.2.

2. Underline the ideas
you may want to
replicate.

3. Be ready to share.
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Transitional Kindergarten
Implementation Guide

The TK Implementation Guide
is a resource for California
public school district
administrators and teachers
to support implementation of
comprehensive TK programs.

Transitional Kindergarten
IHFtEHEHTATIDH GUIDE

o oy Pryblar Sonaga e
J|l.|-‘-l lllllllllllllllllll

Spprmesprin - 2013
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Bringing It All Together:
Engaging Families

,ﬁiﬁﬁﬁiﬂ' “When the home

| ' language and culture
are viewed as assets
and resources, it
becomes the
foundation for

enhanced learning”
(PCF, Vol. 1, p. 185).

©2017 California Department of Education
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Three Guiding Questions

What are the
developmental
progressions of

English-
language
development for
listening and
speaking?

1 &

How can |
incorporate
these strategies
into my existing
classroom?

What are the
developmentally
appropriate
strategies that

support English-
ENe[VETe[=]
development?

©2017 California Department of Education




When | return to the classroom...

* What do you want to remember?

* What new strategies do you plan to use to
support students English-language
development?

* What changes or additions will you make
to your classroom environment?

* What new resources can you use to
support your work in TK?
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When | Return to the Classroom...

L 1 ek e
When | Return to the

New ideas | will incorporate into the classroom emaromment:
I weanit to remiember:

Mew strategies to supporl English-language development: New resources | will use to promote Englishlanguage

development:

©2017 California Department of Education



Barking Fish

Barking Fish}
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https://www.youtube.com/watch?v=C9p1hYnFYME

55

Thank you for coming!
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Remaining slides are optional
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Make
and Take




Digging Deeper into Strategies

Provide space
where teachers
and other adults
can interact
individually and
in small groups
with children
who are learning
English,

PGF, Val. 1, p. 183

Activity: Sign-in Cards

Materials: Dry erase markers; Laminated
card stock name cards (Write student names
on cards prior to laminating so students can
write on top of cards with dry erase markers.)

Directions: Spread sign-in cards and
markers throughout the classroom. Upon
arrival students find their card and "sign-in.”
This provides space so that families and
children can interact while the children write
their names.

Bonus: As the year progresses leaming can
be differentiated by adding sight words for
students to write in addition to their name.

Activity: Sensory Table

Materials: Large Tupperwara bin or plastic
swimming pool; Material to fill the tub such as
sand, dirt, flour, gravel, or dirtrock samples from
children's homes

Directions: |dentify an area in the classroom to
set up a moveable sensory bin. This small space
provides a place to have intimate conversations
and dialogue. The sensory experiences are also
calming and lower the affective filter. Additionally,
using materials from children's homes increases
opportunities for personal dialogue and narrative,

Find an idea from the
TK Implementation
Guide, ELA/ELD
Framework, or other
resource:

Environmental
print that reflects
the languages of
the children, as
well as English,
should also be
incorporated into
classroom
activities and
routines.

PCF, Vol. 1. p. 183

Actlvity: "l Will, | Did" Chart

Materials: Poster board, pictures of areas,
and student names for posting (names can be
placed on sticks, cards, Velcro, or even
laminated stick puppets of the children)

Diractions: Create a chart that lists different
areas of the classroom. Children identify
either what they have already done or what
they would like to do by placing their name on
the char. Place the chart by the door to
remind teachers and families to ask children

Find an idea from the
TK Implementation
Guide, ELA/JELD
Framework, or other
resource:

©2017 California Department of Education
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Cultural Context of Learning

Bow 2. laues to Comslder 10 Learning About Familles and Cultures

delow are kEaued bo corsider ascul ohe’a femiy and cuiere ard e Tamilles end cullues
al the childran sarved. The cueslars ane ahrasad 17 8 [oem thal Is NOT sullable far a1
rierige of families, Sore guestion: Ccarmot ba ansaansd becaiEe tligy oparate at an
dncarachods eyl They are ol bended o be poasd direclly, bul era e rellecian, Lo
miak Asmess one's o urdenssandeg, of irparkart sspects of ores oo fairely and che
fuas of £ famiies secved, formaticn &nd insgs reeden b tese dimernsizrs can

o 1Ay s inberactiors vt farelios readieg, comearsatims, and ohsere
tinrs of farilies in actiar.
Family Structure

uf the family anit?

Ho rigi O Fleilde gre the bourdaries that cedineg Rmiky meamaership?
Hawy are responsibililes, pridieges, decklor-making sulhadly, &nd pomses
aloceiec emaig family members?

B Whaama tha anmary caeguers?

T8 Horaw are the nporters fusctions of te Ry can
ing. moshng he ; for L
and care af depersdens chideni?

= ciuf Aniz brg wtin
o SUnporT; sacahration

oot esbaiit ane emotiarsl chaseness g carrnerication fezerad ard wit

&

Wt

Conceptions of Childhood
T8 bt 15 the famibe's vime or conceptare of cidmn® 'Wha ann what s a chilc?

Far axnple, ar tros
neAinle of making chnices ar e shurdy a0 incepancent?

CILT T arkls sennes et sureesble, s

T8 Do Rour-yee-olod poesess intantions, motves, énd persanaliies at this ae?
[8 ‘dhal capsbilles ara e a8 Wypleal ant expacled Oy &9 thee or faur?

| e much ndependence s fosrated and promated

8 Wbt resaeesiiiites covoang chikdren base b the famiy?

arper cordiderad & childy

Socialization Goals

8 et comn

o et kinoradeohee are airhas

Wit traits e consloerad moral ano wvirbous®

How Fmportant i5 7 deselap knrasedgs of the nme ngeage and agsurai
aracticas?

“When the home
language and culture
are viewed as assets
and resources, it
becomes the
foundation for

enhanced learning”
(PCF, Vol. 1, p. 185).
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Let’s Sing
Tortillitas Para Mama!

Tortillitas para Mama
Tortillitas para Papa

Calentitas para Mama
Duraditos para Papa

©2017 California Department of Education

f“‘v

\H ﬂi

Tn_-_-; ﬂ




Talk and Teach

« Talk and come up with a similar activity

using these strategies. Double check that
it has:

— Repetitive refrain
— Movement

— Meaningful vocabulary

« Join another group and teach them the
activity.
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