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Activity 2.1
STUDENT DATA PROFILE

Student’s Full Name: Karen Shaw Date: August 13, 2013

Parental Input:

Karen’s father participated by telephone in the parent-teacher conference. He was happy with her
grades last year, but is concerned about the amount of time it takes Karen to complete her homework
assignments most nights. He works the evening shift and is not always home to help her when she
needs it.

Identify current skills, knowledge and areas of instructional need:

Karenisa 6" grade student identified as havlng a dlsablllty in the areas of written expression, reading
fluency and comprehension. She has been diagnosed with dyslexia (clinical) by Dr. Sue Jones, a local
psychologist. Karen’s initial evaluation in April 2011 indicated her cognitive ability falls in the average
range as does her achievement in math calculation and applied problems. Karen scored in the mastery
range for math and science on the 5" grade WESTEST 2 assessment, and partial mastery on
reading/language arts and social studies. She receives no related services. Karen receives instruction
in reading and English in the resource room. She attends general education classes for all other
subjects. Karen requires extended time to complete grade-level reading assignments. Karen's reading
comprehension levels increased from the 2.5 grade level to the 4.0 grade level during her 5™ grade
year, as measured by her Lexile score. The Lexile measure represents a student’s level on a
developmental scale of reading ability. She has progressed in written expression to the level of writing
complete paragraphs consisting of four to five sentences. Karen met two of three reading goals, and
three of three written expression goals on her prior IEP. She has not mastered the goal of accurately
identifying the central idea of a text and is unable to differentiate between essential and nonessential
information. Karen demonstrates good work habits and age-appropriate social sKkills.
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Process of Developing Standards-Based IEPs

Determine general
education
curriculum

expectations

* NxGCSOs/Support for SB-IEPs (ELA, Math)
* NxXGECEs/Community Readiness
* Unwrap the Standards

|dentify current * What is the big picture?
skills, knowledge *  Which are most important?

. i .. -
and area(s) of Which are critical needs- .

: : Develop student data profile

instructional need

[ EIEVICIM .  Review student data profile
analysis and * Review Grade-Level CSOs
develop impact « Review Learning Progressions

statement * Determine Gap
 Where student is and where student needs to go
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Step 1:Determine general education

curriculum expectations

WV Next Generation Content Standards and Objectives
* WV Next Generation Essential and Community Elements
e Career and Technical Education Content Skill Sets

e Support for SB-IEPs: English Language Arts K-12

e Support for SB-IEPs: Mathematics K-8, Math 9

e Career Technical Education for Students with Disabilities
* Community Readiness

* Learning Progressions

* Process for unwrapping content standards and objectives
* Emphases

 Academic Vocabulary

* Digital Literacy

e Learning Style (UDL)

* Project-Based Learning

#Educate !



Who Are West Virginia’s Students
with Disabilities?
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December Child Count by Disability
West Virginia
December 1, 2013

PH,PS,T8l, AU, BD,
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December Child Count by Disability
West Virginia
December 1, 2013
AGES 11-21 ONLY
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Least Restrictive Environments
West Virginia
December 1, 2013

Special EsRiadedian g

0%  1%94% 0% 1%

General Education: Part-Time (LR
25%

ral Education: Full Time (LRE=0),
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SWD versus SWOD
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WESTEST2 Math 2013

Mathematics proficiency rates by grade level
YEAR: 2013 - County: WV
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WESTEST2 RLA 2013

RLA proficiency rates by grade level
YEAR: 2013 - County: WV
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America’s Changing Demographics

41 % ;Itujens Ii2'CEIJCEIS=-3|'I

of students beneflt from Title 1 funding ! l
|:|t“t Ht” Itjl hh““”t”l ltil 1in5
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studants {5 African American

students Is an English Language Learner

1in 20

students |5 Asian American/Pactfic Islander

1in 10 !'“”I”'
students has some type of disability
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How All Students and Their Groups Overlap

127,186 (10.2%)

Data source: WVEIS Second Month Enrollment, 2013
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Percentages of Students with Disabilities
Who Belong to Other Groups

Of those in the Low-SES subgroup, Of those in the SWD
20% also qualify as SWD subgroup, 60% also qualify
as Low-SES

Both Low-SES &
SWD: 27,186

Data source: WVEIS Second Month Enrollment, 2013
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Access to the General Education
Curriculum

* To provide students with exceptionalities
access to the general education curriculum

* To provide consistent expectations for all
students

* To ensure instructional accountability

* To lay out the plan for the student to “...be
involved in and progress in the general
education curriculum.”

34 CFR § 300.320 (a)(2)(i)(A)
,E'aucafe



What are the Next Generation Content
Standards and Objectives?

® Aligned with college and work expectations
® Focused and coherent

® Include rigorous content and application of knowledge
through high-order skills

® Build upon strengths and lessons of current state
standards

® |nternationally benchmarked so that all students are
prepared to succeed in our global economy and society

® Based on evidence and research

® State led — coordinated by NGA Center and CCSSO

#Educate !



Why is this important?

* Prior to the development of the Common Core State
Standards, every state had its own set of academic
standards, meaning public education students in each state

are learning to different levels

e All students must be prepared to compete with not only
their American peers in the next state, but with students

from around the world

#Educate !



Design and Organization

Major design goals

* Align with best evidence on college and career readiness
expectations

* Built on the best standards-work of the participating states

* Maintain focus on what matters most for readiness

#Educate !



Design and Organization — English
Language Arts

Content Design

 K-12 English Language Arts (includes informational text and
literary text).

 K-12 Literacy in History/Social Studies
 Reading Foundations K-5

* (Science and Technical Subjects have a shared responsibility
for students’ literacy development)

Three Appendices
 A:Research and evidence; glossary of key terms
* B: Reading text exemplars; sample performance tasks

 C: Annotated student writing samples ‘ Educate



Design and Organization — English
Language Arts

Four Standards

* Reading (including Reading Foundational Skills K-5)
*  Writing

 Speaking and Listening

* Language

An integrated model of literacy

Media requirements blended throughout

#Educate !



Design and Organization — English
Language Arts

College and Career Readiness (CCR) anchor standards

» Broad expectations consistent across grades
and content areas

» Based on evidence about college and
workforce training expectations

» Range and content

#Educate !
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Teach 21

CURRICULUM
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ASSESSMENT
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PRESENTATIONS A 3 b
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CONTACT US

T \
Other WVDE sites ; f;:'ulmlwltI'l-rlnrnammf\\

Welcome to the Teach 21 Web Site!

Thiz =site was designed by teachers to assist collesgues in planning and delivering effactive 21st
WVDE TeschiZl : ks K =% ; o

A je t h21 century instruction in We;.?: '\-"II'gII‘IIIEI Classrooms. It enables educators to guickly access Zist Century

— Content Standards, Learning Skills and Technolegy Tools for WV Schools, as well as other resources
that exemplify rigorous and relevant instructional design and delivery.
E_ngli:-h Information is easily accessible for teachers, administrators, parents and students. Standards-
based units, lesson plans. instructional guides and project based learning designs model the
integration of content. learning skills and technology standards, research-based instructional
strategies, differentizted instruction and rich classroom assessments, including 3 culminating
performance, product or project with an accompanying rubric.

At the heart of the triangle is student achievement. The wealth and depth of rescurces provided
support the realization of West Virginia's goal to prepare students to be successful in tomorrow's
world.

Join the conversation
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The Standards In the States Resources

u'sxl\% GoviERons

Implementing the
Common Core
State Standarxrds

Discover More »

Mission Statement Common Standards Discover the
Common Standards

The Common Core State Standards provide Building on the exceflent foundatior
a consistent, clear understanding of what standards states have laid, the Common
students are expected to learn, so teachers Core State Standards are the first step in

and parents know what they need providing our young peop! h a high-
help them. The standards are designed to be | quality education. It should be clear to every
robust and relevant to the real world student, parent, and teacher what the
reflecting the knowledge and skills that our standards of success are in every school
young people need for success in college

and careers. With American students fully Read More »

d for the future, our commun
be best positioned to compete successiully in
the global economy

5 will
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Next Generation CS0s - Teach21 Search Page

Subject: English Language Arts

B E]

Grade/Course: Grade 9
Get Next Generation C50s N

Key Word Search
Objective: Conjunctive Adverb

[¥] Search All Grade Levels L Search

Search Across Clusters
Clusters: Conventions of S.tan.da.rd. I-;n.g_lis!i El

Get Cluster

Waest Virginia Department of Education
nawha Buutevard East, Charleston, WV 253!}5
oF ail by Name) ([School Di ¢

1900

For suggestions, questions, problems contact the w
Please read our disclaimers
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Next Generation CSOs
Reference Packet

English Language Arts
K-12
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Standard

GRADE 9
Language
Performance Descriptors
Distinguished | Above Mastery || Mastery [ Partial Mastery Novice
Ninth grade students at  ||Ninth grade students at  ||Ninth grade students at  ||Ninth grade students at | Ninth grade students at
istinguished level in above mastery levelin  [Imastery level in partial mastery levelin | the novice level in
anguage: language: language: language: language:
use colons to introduce  |use colons to introduce  [|use colons, semi-colons  |juse colons, semi-colons | use advanced verb forms

lquotations, semi-colons
and parallel structure;
incorporate a variety of
phrases and clauses for
sentence variety and
interest;

apply knowledge of
language to write and edit
work appropriate for the

iscipline and writing

, understand how

anguage functions in

ifferent contexts to make
effective choices for
meaning or style to aid in
icomprehension; conform
to the guidelines of a styl
manual;

clarify etymology and
interpret figures of speech
such as euphemism and
loxymoron in context and
analyze their roles in the
text independently and
proficiently.

Cluster

quotations with
scaffolding; use semi-
colons and parallel
structure; incorporate a
variety of phrases and
clauses for sentence
variety and interest;

apply knowledge of
language to write and edit
work appropriate for the
discipline and writing
type, understand how
language functions in
different contexts to make
effective choices for
meaning or style to aid in
comprehension; conform
to the guidelines of a
style manual with minimal
scaffolding;

independently clarify
etymology and interpret
figures of speech such as
euphemism and
loxymoron in context and

analyze their roles in the
text.

and parallel structure;
incorporate a variety of
phrases and clauses for
sentence variety and
interest;

apply knowledge of
language to write and edit
work, understand how
language functions in
different contexts to make
effective choices for
meaning or style; conform
to the guidelines of a
style manual;

clarify etymology and
interpret figures of
speech such as
euphemism and

oxymoron in context and
analyze their roles in the
text with minimal
scaffolding.

nd parallel structure;
incorporate a variety of
phrases and clauses for
sentence variety and
interest with scaffolding,

apply knowledge of
language to write and edit
, understand how
language functions in
ifferent contexts to make
effective choices for

clarify etymology and
interpret figures of
speech such as
phemism and
xymoron in context and
nalyze their roles in the
it with scaffolding.

and verbals; comect
inappropriate shifts in
voice and mood; use
punctuation that indicates
pause and omission; and
use parallel structure;

use knowledge of
language to understand
word choices, including
how verb voice and verb
mood affect context,
emphasis, expression
and formal style;

interpret figures of speech
such as verbal irony and
puns in context
independently and
proficiently.

Conventions of Standard English - Il
ELA9.LC15.1 demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
™

# 0

Objectives

(CCSS L.9-10.1)
ELA9LC152 demonstrate

(CCSS L.9-10.2)

use paraliel structure.

use various types of phrases (noun, verb, adjectival, participial, prepositional, absolute) and clauses
(independent, dependent; noun, relative, adverbial) to convey specific meanings and add variety and interest

to writing or presentations.

Common Core Sta

te

Standard Identifiers

and of the conventions of standard English capitalization, punctuation and spelling when writing.

Performance
Descriptors

“~

Sub Objective

~ate

Enhun::mg [chrmng. For Now. Far the Future



Designh and Organization — English

Language Arts

VN

Y N

Y N

22

ELA.9.L.C15.1

Subject (English Language Arts)

Grade Level (9)

Standard (Language)

Cluster (Conventions of Standard English)
Cluster Number (15)

Objective (demonstrate command of the
conventions of Standard English grammar
and usage when writing or speaking)

. mar Ihe rurure



NxGCSO Shifts — English Language
Arts/Literacy

* Building knowledge through content-rich
nonfiction.

* Reading, writing, and speaking grounded in
evidence from literary and informational
text.

* Regular practice with complex text and
associated academic language.
s # Educate



Focus on Informational Text

Table: Distribution of Literary and Informational
Passages by Grade in the 2009 NAEP Reading

Framework
Informational |
Grade Literary Text Toxt
Elementary 50% 50%
_ Middle Levels 45% 55%
High School 30% 70%

Enhancing Learning. For Now. Far the Future



Increase in Informative and
Argumentative Writing

Table: Distribution of Communicative Purposes by
Grade in the 2011 NAEP Writing Framework

To To Convey
_ Grade | Persuade | "™ | Experience
Elementary 30% 3% | 35%
Middie 35% 35% 30%
Level
High School 40% 40% 20%

Enhancing Learning. For Now. Far the Future



Text Complexity Grade Bands and Associated

Attention to Text Complexity

Lexile Ranges in Lexile Measures

Text Complexity Grade It-:ﬂﬂ::!llega aiilAéE:?
Band i the Badants | o e Expectations
K N/A

2.3 450-790
45 770-980
6-8 055-1155
9-10 1080-1305
11=E:::|Iegle Career 1215-1355
Readiness

A Edu

hancing Learning. For Now. Far the Future
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Design and Organization - English
Language Arts

Cluster Alignment Across Grade level
Grade 8 Grade 9 Grade 10

Blue Highlights - Definitions

(J Teach 21 Resources
/s Unit Plans

Lesson Plans

Objective Across Grade level — Learning Progression

E Performance Task

Bold — Taught Everything

#Educate !



Learning Progressions — English
Language Arts — NxGCSOs

Learning Progressions are the picture of the path students
typically follow as they learn.

The college and career readiness anchor standards are the
focal point for the learning trajectories embedded in the
ELA NxGCSO document.

The grade-specific standards provide guidance to all K-12
teachers regarding the special role that each grade-level
teacher holds in establishing the building blocks for the
more complex learning to come.

The learning progressions articulated in the ELA NxGCSOs
are useful verbal descriptions of how learning is eercted

to progress over time. Educate



Activity 2.2

)’Uﬂﬁf \/[:ﬁ (ML Department of
EDUCA'I'ION
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Back
Objective Across Grade Levels - ELALG.R.C1.5
ELAK.R.C1.5 jwith prompting and support, identify the main topic and retell key details of an informational text. (CCSS RLK.2)
ELA 1. R.C15 lidentify ihe main topic and retell key details of an informational text. {CCSS RI1.1.2)
ELA 2 R.C15 lidentify the main topic of a mulii-paragraph text as well as the focus of specific paragraphs within informational text. (CCSS RI1.2.2)
ELA 3 R.C1.5 jdetermine the main idea of an informational text; recount the key details and explain how they support the main idea. (CCSS RL1.2)
ELA 4 R.C15 jdetermine the main idea of an informational text and explain how it is supported by key details; summanze the text. (CCSS R1.4.2)
ELABR.C15 kdetermine two or more main ideas of an informational text and explain how they are supported by key details; summarize the text.
(CCSS RL5.2)
ELAG6R.C1.5 jdetermine a central idea of an informational text and how it is conveyed through particular details; provide a summary of the text
distinct from personal opinions or judgments. (CCSS R1.6.2)
ELA7 R.C1.5 jdetermine two or more cenfral ideas in an informational text and analyze their development over the course of the text; provide an
objective summary of the text. (CCSS RL7.2)
ELABR.C15 ldetermine a ceniral idea of an informational text and analyze its development over the course of the text, including its relationship o
supporting ideas; provide an objective summary of the text. (CCSS RL8.2)
ELASR.C15 jdetermine a central idea of an informational text and analyze its development over the course of the informational text, including how
it emerges and is shaped and refined by specific details; provide an objective summary of the informational text. (CCSS R1L9-10.2)
ELA 10 R.C1.5)determine two central ideas of an informational text and analyze their development over the course of the informational text, including
how they emerge and are shaped and refined by specific details; provide an objective summary of the informational text. (CCSS
R1.9-10.2)
ELA 11 .R.C1.5{determine two or more central ideas of an informational text and analyze their development over the course of the text, including how
they interact and build on one another to provide a complex analysis; provide an objective summary of the text. (CCSS R1.11-12.2)
ELA 12 R.CA Sjdetermine two or more cenfral ideas of an informational text and analyze their development over the course of the text, including how
they interact and build on one another to provide a complex and critical analysis; provide an objective summary of the text. (CCSS
RL11-12.2)
Back

West Virginia Department of Education
1900 Kanawha Boulevard East, Charleston, WV 25305
(Staff Phone and Email by Name)  {School Directory)

For suggestions, questions, problems contact the webmasier
Please read our disclaimers

Educate
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Wﬂ&«ﬁ V hia Department of
EDUCATION

Suppeort for Standards-Based
Individualized Education Programs:
English Language Arts K-12

Guidance for West Virginia Schools and Districts

Office of Special Programs
West Virginio Department of Education

December 2013

# Fducate

Enhancing Learning. For Now. Far the Future



Instructional
Supports

Language

quotations, semi-colons and
parallel structure; incorporate a
variely of phrases and clauses
for sentence vanely and
interest;

knowledge of
to wite and edit work

clarify etymology and interpret
figures of speech such as
auphemism and oxymaonon in
context and analyze their roles
in the lext independently and
proficientty.

use semi-colons and paraliel
structure; incorparate a vanety
of phrases and clauses for
sentence varety and interest;

apply knowiedge of language
o write and edit work
appropriate for the discipline
and writing type, understand
how fanguage functions in
different contexts o make
effective choices for meaning
or style 1o aid in
comprehension, conform to the|
guidelines of a style manual
with minimal scaffolding;

of speech such as euphemism
and oxymaoron in context and
analyze their roles in the text.

variety of phrases and clauses

make effective choices for
meaning or style; conform to
guidelines of a style

variety of phrases and clauses
for sentence varety and
interest with scaffolding;

apply knowledge of language
to write and edt work,
understand how language
funchions in different contexts
to make effective choices for
meaning or style; conform to
the guidelines of a style
manual with scaffolding;

clarify etymology and interpret
figures of speech such as
euphemism and Qxymoron in
context and analyze their roles
in the text with scaffolding.

Distinguished Above Mastery Mastery Partial Mastery Novice
Ninth grade students at Ninth grade students at above ||Ninth grade students at Minth grade students at partial ||Ninth grade studenis at the
distinguished level in mastery level in language: mastery level in languaga: mastery level in language: novice level in language:
language:
use colons to introduce iuse colons, semi-colons and  ||use colons, semi-colons and  ||use advanced verb forms and
use colons to inroduce quotations with scaffolding; iparalie structure; incorporate al|parailel siructure; incorporate ajverbals; correct inappropriate

shifts in voice and mood, use
punciuation that indicates
pause and omission; and use
parallel structure;

se knowledge of language 1o
understand word cholces,
including how vert voice and
verh mood affect context,
emphasis, expression and
formal style;

interpret figures of speech
such as werbal irony and puns
in context independently and

||proficientty.

Conventions of Standard English -

ELAGLCISA

demanstrate command of the conventions of standard English grammar and usage when writing or speaking
use paraliel structure.
use vanious types of phrases (noun, verb, adjectival, participial, prepositional, absolute) and clauses (independent, dependent.

noun, relative, adverbial) to convey specific meanings and add variety and interest to writing or presentations.

Define phrases, ciauses, and verhals,
Apply rules of subject-verh agreement when the subject has compound parts joined by or with the second element as singular or
plural,
Apply rules of subject-verb agreement with the subjunctive mood.
Identify and use paralle! structure.
Identify varous types of phrases (noun, verb, adjectival, adwerbial, participial, prepositional, absolute) and clauses (independent,
dependent; noun, relative, adverbial).

"Educate
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COMMON CORE STATE STANDARDS FOR

English Language Arts

&

Literacy in

History/Social Studies,

Science, and Technical Subjects

Appendix A:

Research Supporting
Key Elements of the Standards

Glossary of Key Terms

# Fducate
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Reading Foundational Skills

The following supplemeants the Reading Standards: Foundational Skilis (K-53 In the main document (pp. 15-17). 5e2
page 37 In the biblicgraphy of this appendix for sources used In helping construct the foundstional skilis and the
material below.

Phoneme-Grapheme Correspondences

Consonants
Common graphemes (sp=lings) are listed Inthe followlng table for each of the corsonant sounds. Mote that the term
grapheme refers to a letter or letter combination that comssponds to one speech sound.

Flgure & Consonant Phonems-Gmpheme Correspondences In English

pit, spider, stop

bit, brat, bubble

mitt, comb, hymn

tickle, mitt, sipp=d

die, lowed

nice, knight, gnat

cup, kite, duck, charus, folk, quist
girl, Pittsburgh

=ing, bank

fluff, sphers, tough, calf

wan, dove

slt, pass, sclence, psychic
Zoa, jazz, nose, as, xylophane
thim, breath, ether

thiz, breathe, ither

shosg, mizslon, sure, charade, precious, notlon, mission,

special

MEAsUre, azurs

cheap, futurs, etch
Judge, wage

lamb, call, single

reach, wrap, ber, fur, stir
you, use, feud, anlan
witch, quasn

where

house, whole

‘Commaon Graphemes (Spellings)
for the Phoneme”

P
b

m, mb, mn

t, tt, ed

d, ed

r, km. gn

k, o, ck, ch, Ik, g

g.gh

ng. n

f, ff, gh, ph, If

W, ve

s, 55, 5C, PS5

Z, T, 58, 5, X

th

th

sh, =5, 5, ch, 5o, 1, 51, @l

5z

ch, tch

|. dge, ge
11, e

F, Wr, 2furdir
¥fu, eud, |
Wi, (U

wih

b, weh

*Graphemes In the word list are amaong the most commean spellings, but the list does not Include all possible graph-
emes for a given consonant. Most graphemes are more than one letter.

| % XION3ddw

£l
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Vocabulary
Acquiring Vocabulary

wionds are not Just words, They are the nexus—the Interface—between communication and thought.
when we read, It 1s through words that we build, refine, and modify our knowlsdge. What makes
wocabulary valuable and Important Is not the words themselves so much as the understandings
they affard.

Marltyn Jager Adams (2009, p. 1800

The Importance of students acquinrg a rich and varled vocabulary cannot be overstated. Vocabulary has been em-
plrcally connected to reading comprehenslon since at least 1925 (whippls, 1228) and had Its Importance to compre-
henslon confirmed In recent years (Mational Institute of Child Health and Human Development, 20000, It Is widely ac-
cepted among researchers that the difference In students' vocabulary levels Is a key factor In disparities In academic
achlevement (Baumann & Kamesnul, 1997, Becker, 1977; Stanovich, 198E) but that vocabulary Irstruction has been
nelther frequent nor systematic In most schools (Blemiiier, 2000; Durkin, 1978; Lesauyx, Kleffer, Faller, & Kelley, 2010;
Scott & Magy, 1997).

Research suggests that If students are going to grasp and retain words and comprehend text, they need Incremen-
tal, repeated exposurs In a varety of contexts to the words they are trying to l2am. When students maks multiple
conmections betwesn a new word and their own experiences, they develop a nuanced and flexible understanding of
the word they are l2aming. In this way, students learn not only what a word mears but also how to use that word Ina
warlety of contexts, and they can apply appropriste senses of the word's meaning In order to understard the word In
different contexts {Landausr & Dumnals, 1997; Landauer, M ciamara, Dennls, & Kintsch, 2007; Magy, Herman, & Ander
son, 1985).

Initialty, children readily learm words from oral corversstion because such corwersations are comtext fch In ways that
ald In wocabulary acquisition: In disousslons, a small sst of words (accompanled by gesture and Intonation) s used
with great frequency to talk about a narrow mnge of situations children are exposed to on a day-to-day basis. vet as
children reach school age, new words are Introduced less frequently In conversation, and consequently vocabulary
acquisition eventually stegrates by grade 4 or 5 unless students acquire additional words from written context (Hayes
& Ahrens, 19887,

wirltten language contalrs lkerally thousards of words more than are typlcally used In conversational language. et
writing lacks the Interactivity ard nonverbal context that make acquiring vocabulary through oral conversation rela-
tlvely easy, which means that purposeful and ongolng concentratlon on vocabulary Is needed (Hayes & Ahrens, 1988).
In fact, at most between 5 and 15 percent of new words encountersd upon first reading are retalned, ard the weaker a
student's vocabulary 1s the smaller the gain (Daneman & Green, 1986; Hayes & Ahrens, 1985; Herman, Anderson, Pear-
zon, & Magy, 1987, Stemberg & Powell, 1983). Yet ressarch shows that If students are truly to understand what they
read, they must grasp upward of 25 peroent of the words (Betts, 1946; Carver, 1994; Hu & Mation, 2000; Laufer, 1988).

The challenge In reaching what we might call "lexical dexterty” Is that, In any glven Instance, It s not the entire spec-
trum of & ward's history, meanings, usages, and features that matters but only those aspects that are relevant at that
moment. Therefore, for a reader to grasp the meaning of 3 wond, two things must happen: first, the readers internal
representation of the wond must be sufficlently camplete and well articulated to aliow the Intended meaning to be
known to him or her, second, the reader must understand the contet well encugh to select the Intended meaning
from the realm of the word's possible meanirgs (which In turn depends on understanding the surrcunding words of
the text).

Kgy to students' vocabulary development Is buliding rich and flexible word knowledge. Students need plentiful op-
portunities to use and respond to the words they l=am through playful informal talk, discussion, reading or b=ing read
to, and respording to what s read. Students benefit from Instruction about the connections and pattems inlanguage.
Developing In students an analytlcal atbitude toward the loglc ard sentence structure of thelr texts, alongslde an
awarensss of word parts, word origins, and word relationships, provides students with a serse of how language works
such that syntax, morphology, and etymology can become useful cuss In bullding meanirg as students encountsr
new words and concepts (Beck, MokKeown, & Kucan, 2008). Although dirsct study of language 1s essential to student
progress, mast word |eaming cocurs Indirectly and unconsciously through normal reading, writing, listening, and
speaking (Miller, 1999; Magy, Anderson, & Herman, 1987).

As students are exposad to ard Interact with language throughout thelr school careers, they are able to acquire un-
derstandings of word meanings, bulld awareness of the workings of language, and apply thelr lmowledge to compre-
hend and producs language.

| & xidnNIdde
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Design and Organization -
Mathematics

The NxGCSOs for mathematics are comprised of two
corresponding and connected sets of standards:

Standards for Mathematical Practice

* A set of eight standards that describe the ways in

which the mathematics content standards should be
approached

 Reoccurring throughout the grades

#Educate !



STANDARDS FOR MATHEMATICAL PRACTICE

The Standards for Mathematical Practice describe varieties of expertise that mathematics educators at
all levels should seek to developin their students. These practices are based onimportant®*processes
and proficiencies” that have longstanding importance in mathematics education. Thefirst of these are
the Mational Council of Teachers of Mathematics’ (MCTM) process standards of problem solving,
reasoning and proof, communication, representation, and connections. The second arethe strands of
mathematical proficiency specifiedin the Mational Research Council’s report, Adding It Up: Helping
Children Learn Mathematics. These proficiencies include adaptive reasoning, strategic competence,
conceptual understanding (comprehension of mathematical concepts, operations, and relations),
procedural fluency (skillin carrying out procedures flexibly, accurately, efficiently, and appropriately),
and productive disposition (habitual inclination to see mathematics as sensible, useful, and worthwhile,
coupled with a belief in diligence and one's own efficacy). The eight Standards for Mathematical
Practice are listed below along with a description of behaviors and performances of mathematically
proficient students.

Mathematically proficient students:

1. Make sense of problems and persevere in solving them. These students start by explainingto
themselves the meaning ofa problem and looking for entry points to its solution. They analyze
givens, constraints, relationships, and goals. They make conjectures aboutthe form and meaning of
the solution and plana solution pathway ratherthan simply jumping intoa solution attempt. These
students consider analogous problems and try special cases and simpler forms ofthe original
problem in orderto gaininsightinto its solution. They monitorand evaluate their progress and
change courseifnecessary. Older students might, depending on the context ofthe problem,
transform algebraic expressionsor changetheviewing window on their graphing calculator to
obtain the information they need. Mathematically proficient students can explain correspondences
between equations, verbal descriptions, tables, and graphs or draw diagrams of important features
and relationships, graph data, and search for regularity or trends. ¥ounger students mightrely on
using concrete objects or pictures to help conceptualize and solve a problem. Mathematically
proficient students check their answers to problems using a different method, and they continually
ask themselves, “Does this make sense? They canunderstand theapproaches of others to solve
complex problems and identify comespondences between different approaches.

2. Reason abstractly and quantitatively. Mathematically proficient students makesense of
quantities and their relationships in problem situations. They bring two complementary abilities to
bear on problems involving quantitative relationships. Oneis the ability to decontextualize, to
abstract a given situation and representitsymbolically and manipulatethe representing symbols as
if they have a life of their own, without necessarily attending to theirreferents. Thesecondis the
ability to contextualize, to pause as needed during the manipulation process in orderto probeinto
the referents forthe symbaols involved. Quantitative reasoning entails habits of creating a coherent
representation ofthe problem at hand; considering theunits involved; attendingto the meaning of
quantities, not just howto computethem; and knowingand flexibly using different properties of
operations and objects.

3. Construct viable arguments and critique the reasoning of others. These students understand
anduse stated assumptions, definitions, and previously establishedresults in constructing
arguments. They make conjectures and build alogical progression of statements to explorethe
truth oftheirconjectures. They are able to analyze situations by breaking them into cases, and can
recognize and use counterexamples. These students justify their conclusions, communicate them to
others, and respond to the arguments of others. They reason inductively about data, making
plausible arguments that take into accountthe context from which the data arose. Mathematically

Educate
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Designh and Organization -
Mathematics

The NxGCSOs for mathematics are comprised of two
corresponding and connected sets of standards:

Standards for Mathematical Content

e These standards define what students should

understand and be able to do in their study of
mathematics

e Different at each grade level
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esigh and Organization - Mathematics

Standard

Cluster

Number & Operations in Base Ten

GRADE 3

Performance Descriptors

Distinguished Above Mastery

Mastery Partial Mastery

Novice

Thurd grode students at [Third grade studems oy
the distinguished level [the above mastery
n Mathemotics Hevel m Mathematics;

communicate Lustify the uze of
understanding of place rounding, multiples and
walue, multples and  [the relationship of
prepedies of Larithete operations
oparations 1o justly  fwhen solving real-ife
solutions o real-lie  fproblems

problems. i

Third grade students at{Third grade students ai
the mastery level m  [the mastery kevel mn
Mathematics Mathematics

apgpdy understanding of fmake sense of place
place valie when Fralue 1o ddd, subdract,

rounding whole r:rmnld of find multiples
numbers, relate using 1005 such as
adkdition and {number line o 100
sublrachion using fboard.

properties of

operrations and maltiply |
ané-dugt nambers by
rultples of tén

Third grade students a1
the novice level in
Mathematics

Lise modeks to add or
subtract

M3 NBT 1

M.INBT 2

M3 NBT 3

is based on the following:

Use place value understanding and praperties of operations to perform multi-digit arithmatie.

multiply one-digit whole numbers by multiples of 10 in the range 10-80 (e, 9 = 80, 5
strafegies based on place value and properies of operatons | (CCSS Math.3.MBT.3)

Subject (Math)

Grade Level (3)

M.3.NBT.1

fluently add and sublract within 1000 wsing strategies and algorithms based on place value, propemes of
operatons andior the relabonshp between addibon and sublracton (CCSS Math 3.NBT.2) s Standard Identifiers

The system for numbering the Mathematics Mext Generation Content Standards and Objective

Objective (use place value understanding to

Performance
Descriptors

use place value understanding to round whole numbers to the nearest 10 or 100 (CCSS Math_3.NBT.1) '\\

Common Core State

Standard (Mumber and Operations in Base Ten)

round whele numbers to the nearest 10 or 100)

Educate
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NxGCSO Shifts - Mathematics

* Focus is on the concepts that are prioritized in the
standards for each grade and course.

e Standards and math practices are designed with a
coherent progression from grade to grade.

* Major focus areas for each grade level build rigor
and conceptual understanding of key concepts.

#Educate !



Priorities in Mathematics

K—2 Addition and subtraction, measurement using
whole number quantities

35 Multiplication and division of whole numbers
and fractions

6 Ratios and proportional reasoning; early
expressions and equations

7 Ratios and proportional reasoning; arithmetic
of rational numbers

8 Linear algebra and linear functions

Enhancing Learning. For Now. Far the Future



Required Fluencies in K-6

K K.OA.5 |Add/subtract within 5
1 1.0A.6 |Add/subtract within 10
, 2.0A.2 | Add/subtract within 20 (know single-digit sums from memory)
2.NBT.5 |Add/subtract within 100
3 OA7 Multiply/divide within 100 (know single-digit products from
3 T memory)
3.NBT.2
Add/subtract within 1000
4 4.NBT.4 |Add/subtract within 1,000,000
5 5.NBT.5 | Multi-digit multiplication
Multi-digit division
6 6.NS.2,3
Multi-digit decimal operations

s Educate
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Content Emphases — (NxGCSOs and
NXGECEs)

* Not all of the content in a given grade is
emphasized equally in the NxGCSOs and NxGECEs

 Some clusters require greater emphasis than
others based on:
» The depth of ideas
» The time they take to master

» Their importance to future learning or the demands of
college and career readiness

* |Intense focus on the most critical material at each
grade allows depth in learning
#Educate /!



Content Emphases by Cluster—Kindergarten”

Mot all of the contant in a given grade is emphasized equally in the standards. Some clusters require
greater emphasis than the others based on the depth of the ideas, the time that they take to master,
and/or their importance to future mathematics or the demands of college and career readiness. In
addition, an intense focus on the most critical material at each grade allows depth in learning, which is
carried out through the Standards for Mathematical Practice.

To say that some things have greater emphasis is not to say that anything in the standards can safely be
neglected in instruction. Neglecting material will leave gaps in student skill and understanding and may
leave studants unprepared for the challenges of a later grade. The following table identifies the Major
Clusters, Additional Clusters, and Supporting Clusters for this grade.

Key: I Major Clusters; B Supporting Clusters;  Additional Clusters

Counting and Cardinality
Know number names and the count sequence.
B count to tell the number of objects.
[ | Compare numbers.
Operations and Algebraic Thinking
Understand addition as putting together and adding to, and understand subtraction as taking apart
and taking from.
Number and Operations in Base Ten
B Work with numbers 11-19 to gain foundations for place value.
Measuremeant and Data
Describe and compare measureable attributes.
1 Classify objects and count the number of objects in categories.
Geometry
Identify and describe shapes.
Analyze, compare, create, and compose shapes.

’ Emphases are given at the cluster level. Refer to the Commaon Core State Standards for Mathematics for the specific standards
that fall within each cluster.

Educate
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Learning Progressions — Mathematics -
NxGCSOs

e Learning progressions are the picture of the path
students typically follow as they learn.

* The learning progressions in mathematics are not
vertically aligned by anchor standards as in ELA
but are vertically centered on individual topics.

* Learning progressions move from one topic to
another, objectives need to be mastered, and
standards are interwoven and interdependent.

* One objective impacts many and many objectives
Impact one. ,I::aucafe



Using
Cﬂmmﬂn

Core

Standards

e B i AR
MLETHIAC TSN & A

$SESSMEMT

Rolerl | Marsaimi
Phas sl O Yamnoski
fam k. Heweghy
luahia e Siemams

Enhancing Learning. For Now. Far the Future



Muthemﬁtmslﬂ

Cﬂmmﬂﬂ"tﬂ
State Stand

-




Learning Progression for Algebraic Thinking/Expressions and Equations
Grades K-2 Grades 3-5 Grades 6-8
Kindergarten Grade 3 Grade 6
K.OA.3 — Decompose numbers 3.0A.4 - Determine the 6.EE.1,2,3,4 - Apply and extend
less than or equal to 10 into unknown whole number ina previous understandings of
pairs in more than one way multiplication or division arithmetic to algebraic
K.OA.4 — For any number from equation relating three whole expressions
1 to 9, find the number that numbers 6.EE.5, 6, 7, B— Reason about
makes 10 when added to the 3,0A.8 — Solve two-step word and solve one-variable
given number problems using four operations. equations and inequalities
Represent these problems using 6.EE.9 — Represent and analyze
Grade 1 equations with a letter standing quantitative relationships
1.0A.7 — Understand the for the unknown quantity between dependent and
meaning of the equal sign, and independent variables
determine if equations invelving | Grade 4
addition and subtraction are 4,0A.2 — Multiply or divide to Grade 7
true or false solve word problems involving 7.EE.1,2 — Use properties of
1.0A.8 - Determine the multiplicative comparison by operations to generate
unknown whole number in an using equations with a symbol equivalent expressions
addition or subtraction equation for the unknown number 7.EE.4 — Use variables to
relating three whole numbers 4,0A.5 —Generate a number represent guantities in a real-
pattern or shape pattern that world or mathematical problem,
Grade 2 follows a given rule and construct simple equations
2,0A.1 - Use addition and and inequalities to solve
subtraction within 100 to solve | Grade 5 problems by reasoning about
one- and two-step word 5.0A.3 - Analyze patterns and the guantities
problems involving situations of relationships 7.EE.4a - Solve two-step
adding to, taking from, putting 5.0A.3 —|dentify apparent equations
together, taking apart, and relationships between
comparing with unknowns in all corresponding terms Grade 8
positions 5.0A.3 - Form ordered pairs 8.EE.5,6 — Understand the
from pattern and graph ordered connections between
pairs on coordinate plane proportional relationships, lines,
5.0A,2 — Write simple and linear equations
expressions that record 8.EE.7,8 — Analyze and solve
calculations with numbers linear equations and pairs of
simultaneous linear equations

NAVIGATING THE MATHEMATICS COMMON CORE STATE STANDARDS = E ’ f
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Number & Operations in Base Ten

Distinguished Above Mastery Mastery Partial Mastery Novice
Third grade students at the Third grade students at the Third grade students at the Third grade students at the Third grade students at the
distinguished level in above mastery level in mastery level in Mathematics: ||mastery level in Mathematics: ||novice level in Mathematics:
Mathematics: Mathematics:
apply understanding of place [|make sense of place value to  ||use models to add or subtract.
communicate understanding of | |justify the use of rounding, value when rounding whole add, subtract, round or find
place value, multiples and muiltiples and the relationship ||numbers, refate addition and ||multiples using tools such as
properties of operations to of anthmetic operations when |[subtraction using properties of ||number line or 100 board.
justify solutions to real-life solving real-life problems. operations and multiply one-
prablems. digit numbers by multiples of
ten.
Use place value understanding and properties of operations to perform multi-digit arithmetic. kistractional
M.3.NBTA use place value understanding to round whole numbers to the nearest 10 or 100. (CCSS Math.3.NBT.1) Supports

Def}&.:mmdm

Round whole numbers from 100 to 999 using whole numbers from 10 to 99
Model rounding whole numbers to the nearest 100
Round whole numbers from 10 to 99 using whole numbers from 1to 9
Model rounding whole numbers to the nearest 10
Identify the steps in rounding two- and three-digit numbers
identify the digit that may change and the number to the right
Round whole numbers from 1 to 9 and model to show proficiency
*  Understand that the two digits of a two-digit number represent amounts of tens and ones
k\. Match the number in the ones, tens, and hundreds position to a pictorial representation or manipulative of the value JJ

. " 00

Example:

# Fducate
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DOCUMENT ORGANIZATION

Common Core Grade-Level Clusters are the Cluster titles and Grade-Level Indicators as thay
appear in the CCSS for Mathematics (Common Core State Standards Initiative, 2010).

Common Core Essential Elements (EEs) describe links to the CCSS for

access by students with significant cognitive disabilities.

Instructional Achievement Level Descriptors (IALDs)
describe performance at four achievement levels
based on the EEs and are accompanied by examples
at each achievement level.

e

LOA.1L Usa additian and
subtractian within 20

to sofve word problems
Invobving siaations of addirg
to, taking from, putting
tugether, taking apsrt, and
comiparing, weth unknowns
Invall positions, e.5., by
using objects, drawings, and
egquations with & symbal for
the inknown number 1o
represent the problem

CC5S Grade-Level Common Core Esse
(\ Chu & Blrnits <Jmh:n‘mna! Achlevement Level Descriptor )
Ropfesentandsalve | EELDMchmeibbilongndfe | Level IV AA SEdeniswie— =
problems imvalving addition | to descrive putting together | EELDA.L.8. Use wards like Lake sway, subtract, ghe, add, more, and same:
and subtraction. and taking apar, spects ol | quartity, when putting together and taking apart.

addition and subitraction,

[Ea. Whan gathering ard distibuting dassroom supples, sppropiately use
ety Tk “mone™ and "1ake qwey” (hending out paper, pencly, or other tools
ugad in @ lesson|

Ex, When picking tesms for PE,, umse the Bngusge of ") need one mans
sudant” of "I need (D Ake Sway ane mane Trom my Deem.”

Ex, Request “one more” or “take awsy™ one or more when the teacher has
&t up an actyity whane thans is an unaven rumber of supplies

Ex, During an sctnity, woe "add,” “mone,” "less” et fo indicate when &
differar amount i neotad

Lovel 11 AA Students will:

EELOA.L.3. Liva language to describe putting together and taking apat,
azpecits of addition ard subtractios,

Ex. After the teacher shows six blocks and remowes two, [abel the action
Ptake away” or Infarmal language with the cama maaning.

Ex. Appeopriately use “more” and “grne” 10 express desire for more snadis or
blocks.

Ex. Use one-bo-one cornespondence to line up two sets of objects and ask
which group has morefless,

Ex. Durirg practice of adding _ more o a numeral, show correct flaskeard
wiheen asked, ™| have two; who has bwo mare [4)7"

Level | Ak Students will;

EEL.O81. 8. Pul logethesr or lake sy,

Eid. Take awsy one crayan From the ba

Ex. Pt together red blocks and green blocks when asked.

Ex. Give cold bo purchase an Bem or take change st end of purchase.
Ex. Give the teather twio bkacks and then two mone biacks.

Lvel | AR Students wil

EELOAL.A. Follow directions Lo pat ogethses of fake away an abject with 3
wirbal prompt.

Ex. Ina classroom nauting and when presentod with a componant needed for
thae routine, ghee component(s) when asked to put together for the activity.
Ex. Take a paper or object from peer when passed out.

Ex. Offer paper ar obisct to peer to put together with proup’s work when

collected a1 the end of the lessan

Educate
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Community Readiness

Community readiness emphasizes the need to
support the instruction of skills necessary to live,
work and actively participate in the community.
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Community Readiness

* The purpose of this document is to provide current
information for educators and families planning for the
instructional needs of students with disabilities.

 The education of students with disabilities is optimum when
access to the general education curriculum is coupled with
high expectations.

e Students with disabilities (SWDs) may require functional skill
instructional supports in the general education environment
and/or the special education environment, to prepare them
to lead productive and independent adult lives to the
maximum extent possible (IDEA 2004 Statute: Title I/A/601/c).

#Educate !



Community Readiness

* Academic standards for all students are
established in state policy, however,
community readiness is less well defined.

* To acquire both academic and community
readiness skills, students with disabilities
may need:

concrete and intentional instruction over time to generalize
skills others learn incidentally.

#Educate !



Sample IEP Community Readiness
Standards and Objectives

* |Integration of functional skill instruction into the
general education curriculum may not meet the
needs of all students.

e Specific goals for functional skills beyond the
general curriculum may be necessary to provide a
student with an individualized education.

 Samples were compiled based on the work of the
Cabell County Special Education Office and the
Putnam County Office of Exceptional Education.

#Educate !



NXxGCSO Shifts — Classroom Instruction

* Universal Design for Learning

Differentiated Instruction

Digital Learning Environments

Academic Vocabulary

Pro

Pro

ject-Based Learning

olem Solving

* Cognitive Strategies Instruction
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Universal Design for Learning (UDL)

 UDL was first defined by the Center for Applied
Special Technology (CAST) over 25 years ago and

Mes flexible
i uctional environme at will

accommodate a wide range of individual learning
differences.

 UDL is intended to increase access to the
curriculum by reducing physical, cognitive,
intellectual, language and other barriers to

learning.
# Educate




Universal Design for Learning (UDL) to
Access the Standards

UDL is defined as a scientifically valid framework for
guiding educational practice that:

* Provides flexibility in the s informati
in the ways studentsnd de :
knowledge and skills, and in the ways students are
and
e kers to instruction, provVidess '
ccommodations/ supports and's 0

achievement expectations for all students including
students with disabilities and students who are limited

English proficient.
#Educate
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16 - UNIVERSAL DESIGN FOR LEARNING (UDL)

Universal Design for Learning (UDL) is an educational framework based on research in the
learning sciences, which guides development and management of flexible learning environments
that can accommedate individual learning differences, for ALL learners. UDL takes into account
the unique way individwals learn through application of three principles. In a UDL envirenment,
educators implement a curriculum that provides:
* Principle 1 - Multiple means of representation fo give learners various ways of acquiring
information and knowledge
* Principle 2 - Multiple means of adion and expression to provide learners alternatives for
demonstrating their knowledge
* Principle 3 - Multiple means of engagement to motivate and challenge learners by tapping
into their interests and learning styles

UDL helps address learner variability by supporting flexible designs from the start with
customizable ophons that allow all learners fo efficiently progress from where they are fowards
where they need fo be in ways that connect for them, persenally. UDL is a strong propenent of
backwards design planning, and it expands the opportunity for all learners to benefit from the
Mext Generations Content Standards and Objectives without diminishing the rigor of the content.
The UDL Guidelines support instructional processes in an equitable setting where students at all
levels and stages, across a broad spectrum of needs can, af the same fime, learn.

Universal Design for Learning evolved out of the architectural field's movement to efficiently

and effectively create spaces and environmenis that are universally accessible. The Center

for Applied Special Technology (CAST), a nonprofit educational research and development
organization, is recognized as a leader in expanding implementafion of UDL to educational
ervirenments. Through the CAST orgamization the UDL framewerk confinwes to underge rigorous
testing in classroom seftings, and findings inform the development of guidance and tools
disseminated through the CAST website hitp:/fwww.cast.org/udl/. The extensive guidelines for
UDL implementation developed by CAST and endorsed by others including the US Department
of Education, the Mational Center on UDL and the IRIS Center are summanzed in the chart to
fallow.

UMNIVERSAL DESIGMN FOR LEARNING GUIDELIMES

Multiple Means for Achon
Mulfiple Means of Representation and Expression Multiple Means for Engogement
= Provide opfions for percepfion | = Provide opfions for physical = Provide options for recruifing
* Provide opfions for language, adion interest
mathematical expressions and | = Provide opfions for expression | = Provides options for sustaining
symbals and comprehension effort and persistence
= Provide opfions for * Provide opfions for executive = Provide options for self-
comprehension fundion regulation

Each of these UDL principles translates into specific instructional strategies that teachers can use
as they implement the NxGCS50s and MxGECEs and expand all learners” epportunities to take in
content and express their learming.

For more information contact:

Office of Special Programs * 304.558.26%6 = hittp://wwvde.state.ww.us /osp,/
CAST = hitp://www.cast.org/ud! | UDL Center = hitp://www.udlcenter.org

o el Educate
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Universal Design for Learning (UDL)

Sample Representation and Expression Statements for IEP Goals

Representation Expression
(Given) (will demonstrate)
After listening to a grade level ...will use word processing to write a
informational passage and viewing a two-paragraph reflective essay
short video of the same concepts, ... summarizing the impact of the

information in his personal life with
80% accuracy in 2 our of 3 trials over 4

months.
Given a grade-level math word ...will determine the steps and math
problem and manipulatives, and with | processes needed o solve the problem
a peer partner... an write the steps in complete

sentences with 90% accuracy in 2 our
of 3 trial over 6 months.

g Educate
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Differentiated Instruction (Dl)

Dl is defined as an appm
student diversity in the hing and learni
process; it incorporates (3) components:

1. What will be taught? (planning and
preparation)

2. How will it be taught? (implementation of
instruction)

3. How will progress be measured? (assessing
evidence of learning)
#Educate /!



Differentiate Instruction (DlI)
to Access the Standards

Effective teachers differentiate
by:

e providing instruction based on

— review of state and formative
assessment data

— progress toward standards Standards

e using evidence-based practices
and materials

) reSpo_”Si"ely customizingand  pqcys on Individual Student Learning
scaffolding through Differentiated Instruction

#Educate |



17 - DIFFERENTIATED INSTRUCTION (DI)

Differentiated Instruction (D) is @ process grounded in streng relationships, high-guality learning
geoals, engeing assessment wsed to inform instruchional planning, flexible grouping, and mulhple
avenues for learning that respect and build on the diversity of students’ learning needs within their
learning emvirenment. DI eccurs when feachers adjust curnculum, instructional approaches, resources,
learning tasks and student products o align with the needs of individual students and/or small groups
of students. In a high funchiening mulfi-level system of supports, students recerve research-based
instruction based on data and suited to their diverse readiness levels, interests and learning styles in
order to expand opportunities for growth (Mclaughlin & Talbert, 1993) within the core curniculum.
Aligning with the belief that: “Real learning - of the sort that enables students to retain, apply and
transfer content — has to happen in students, not to them.” {Natienal Research Counal, 2000;
Wiggins & McTighe, 1998) and with the rigorous expectations of the NXGCS50s, effective learning
expenences must enfice learners to engage and connect fo content of @ deep level in ways that wall
make sense to them, personally. The principles of DI scaffold teachers to design instruction that serves
this purpese. A major focus of school accountability is to close the adhievement gops between different
groups of students. When educators have a desper understanding of DI, they will be able to infuse
core kessons with lcarming options that are more relevant fo their students and thereby, more effedive.
Differentiated Instruction is part of how we close the achievement gap.

DI, an approach that oddresses student diversity in the teaching and leaming process, incorporates
three basic compenents to address indradual leaming needs:

» What will be taught?® — planning and preparation

* How will it be tought? — implementahon of instruchon

» How will progress be measured? — assessing evidence of learning

PRACTICAL STRATEGIES FOR D IMPLEMENTATION

Planning the Curriculum Instructional Strotegies Assessment
= |dentify Core Concepis and = Varying Grouwping Models Formal and Informual
Shills * Employ Brain — Compatible Assessment
= Miodify Scope ond Seguence Siraiegies Portfolios
= Determine Evidence of * Lse Multiple Intelligences (M) Projects
L=arming * Incorporate Metacognitive
= Connect ond Infegrate Sirafegics
= Plan Scope and Sequence = Adjust fo Align with needs

Dl is net a new idea in education; however, expanding online rescurces and fechnology tools make it
progressively mere reglishic for educators to offer mere opfions to students, thereby increasing student
engagement and supporting students in developing the capactizs necessary for managing their cwn
Iifelong learming as well as becoming prepared fo make meaningful contnbutions cutside of school.
Teachers of students with disabilities and the academically gifted have long been familiar wath the
concept of DI, however, it 1s cruaal for all teachers fo understand that these research based prachces
must be implemented in all classrooms if we are to meet the needs of all studenis.

For more information contac:

Office of Special Programs = 304 5358.26%96 » hitp://wwde.state.wwv.us/osp/
Carel Ann Tomlinson’s resources on Differentiated Instruchion:
hitp:/ fwrww.carcltomlinson.com

Free course on DI:
hitp:/ /www.curmicvlumaossociates.com/professional-development /fopics /diffinstruction,/index. htm

[ ——— | E dUC ate
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14 - TECHNOLOGY

Part of ensuring that West Virginia students receive an education is fo provide the necessary resources
{e.g., hardware, software, professional development, infrastruciure and fechnical support) fo meet
the needs of learmers. Te acguire skills, students and teachers need access to appropriate technolegy
tools and resources so that they can access information, solve problems, communicate clearly, make
informed decisions, acquire new knowledge and construct predudts, reports and systems.

Students should leamn to collaborate in constructing technology-enhanced models, to use
telecommunications to publish and interact wath peers, experts and other audiences and to wse a
variety of media and formats o communicate effeciively o multiple audiences. Students may benefit
from using technology tools to enhance their learning and fo promete creativity. Finally, students
benefit from using technology in the development of strategies for sclving problems in the real world.
Mumerous resources are available on the WWYDE website and include:

+ onTargetW¥: The onTargefWV program offers ngorous credit recovery courses with addifional
scaffolding to sustain l=arning. These courses are engaging, interactive and provide differentiated
instruction fo supply the exira support studenis need to be successful.
tech-steps: The WVDE provides techSteps, a personalized, projed-based technology Iteracy
cumculum, to assist in ensuning that all students develop technology literacy wathin the contexdt of
l=arning.

SAS Curriculum: SAS Curmiculum Pathways provides content in the core disciplines of English,

mathematics, socal studies, science and Spanish. Aligned with state stendards, it has mere than

200 activities and 835 ready-to-use lessons that enable technology-rich instruction and engage

higher-order thinking skills.

= WY Virtual School: Currently, more than 270 courses in the arfs, English, mathematics, science,
social studies and werld languages are offered by 11 course providers.

+ WWlearns: Via this gateway, the WYDE realizes #s vision of creating and centralizing many
learning opfions and resources for students, parents, teachers and school personnel.

Aszistive technology (AT) includes the tools and strategies that provide students with disabilifies access
to applications (hardware or sofiware) that assist with interactions and learning. Assistive fechnologies
give students with disabiliies greater access to the general education curnculum and seftings, and
greater potential to master content, interoct with others and increase independence.

Assistive technology can be at different levels and complextties and can utilize no-tech, low-tech, mid-
tech or high-tech tools. It is not the complexity of the toel that is the consideration, but the impact on
the students learning. Examples of AT include:

* Reading and writing software — Alphasmart, Meo, Intellitalk, books on tope

* Low fechnology reading and writing matenals — penal gnp, elecrenic spell checkers, editing tocls

* Computer peripherals — Intellikeys, switches, touchscreens

* (Oiher — computers, iPad, iTouch, assistive fechnology applications, calculators, digital cameras

For more information contact:

Office of Specal Pregrams

304-358-2696

hitp:/ fwvde.state.wv.us/osp/

COffice of Instructional Technology

304.558.7880

hitp:/fwvede.stafe.wv.us//technology/

Accessible Instructional Materials [AlM)

hitp:/ fwwde.state.wv.us/osp/accessiblematerials.himl

" K SU—
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Digital Learning Environments

AIM-WV

Guidance for West Virginia
Schools and Districts

‘Wast Virginio Deparfment of Education
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What are Accessible Instructional
Materials?

Presents exactly the same content in a
format that makes the information usable
by the widest range of students.

# Educate .
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What are specialized formats?

Digital text

Braille

Audio

CROSSW#RDS



Needed in WV?

* WV Data

— WESTEST2 Read Aloud Accommodation 2013 - 18,926
— August 2011- 292 students AIM served
— August 2012- 611 students AIM served

— August 2013-749 students AIM served
v" Physical Disability: 38%

v’ Visual Disability: 16%

v’ Learning Disability: 47%

 National Studies
— Statistical Probability 2% - 4% — 5,643 - 11,285

#Educate !



aly . == NATIONAL CENTER ON
w» ¥ ACCESSIBLE INSTRUCTIONAL MATERIALS
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z
ALL STUDENTS SOME STUDENTS Q FEW STUDENTS
m
-
Free or fee-based resources Accessible media producers E Core instructional materials
such as: such as: throughthe NIMAC
+ Web-based * BookShare
* Free Resources * Learning Ally Authorized Users Of NIMAC
+* Purchased from publisher * Accessible Book in WV-
* Purchased from other Collection ‘
RrTLE. » American Printing Bookshare and
House for the Blind :
*Not all web based materials are accessible. Learning Ally



Why Provide AIM?
The Legal Connection

Provisions within the Individuals with Disabilities
Education Improvement Act of 2004 require state and
local education agencies to ensure that textbooks and
related core instructional materials are provided to
students with print disabilities in specialized formats in
a timely manner.

Section 300.172,
Final Regulations of IDEA 2004

#Educate !



WVDE AIM Website

http://wvde.state.wv.us/osp/accessiblematerials.html

#Educate


http://wvde.state.wv.us/osp/accessiblematerials.html

COMMON CORE STATE STANDARDS FOR

English Language Arts

&

Literacy in

History/Social Studies,

Science, and Technical Subjects

Appendix A:

Research Supporting
Key Elements of the Standards

Glossary of Key Terms

# Fducate
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20 - VOCABULARY

“Background knowledge manifests itself as vocabulary knowledge. Words are labels for our
knowledge packets; the more words we have, the more packets of knowledge, the more
background knowledge.” (Robert Marzano, 2004) Additionally, according to Baumann &
Kameenui, 1991, one of the pnmary causes of the achievement gap is defiats in vocabulary —or
low volume vocobulary. The benefits of high velume vocabulary are (1) better comprehension

in listening and reading, (2) better communication in speaking and writing, and (3) greater
background knowledge available for connecting new concepts.

This context regarding the value of vocabulary aligns with current recommendations for
vocabulary instruction. Research suggests that if students are going fo grasp and retain words
and comprehend text, they need incremental, repeated exposure in a vanety of contexds for the
words they are trying to leam. Written language contains vastly more words than are represented
in conversation, and it also lacks the interactivity and nonverbal context that make acquinng
vocabulary through oral conversation relatively easy. This means that purpossful and ongeing
cencentration en vocabulary is needed. (Hayes & Ahrens, 1988) Struggling readers do not
engage in wide reading and are therefore less able to denve meaningful infermation from
context. [Beck, MckKeown, & Kucan, 2002) The good news is that all vocabulary is learmned, so
while not all students have the access they need to rich language environments outside of school,
educators have opportunity to make a difference. Claims are made that intentional instruction
designed to strategically accelerate the pace of vocabulary acquisition can be instrumental in
closing gaps in achievement.

For these kinds of gains to occur, vocobulary instruction must be of the highest quality. The
Marzano Research Laboratory, through sustained study has drawn five generalizations about
effective vocabulary instruction:

* Students must encounter words in context more than once to learn them.

* Instruction of new wards enhances learning those words in context.

* One of the best ways to leam a new word i1s to assocate an image with it.

* Direct vocabulary instruchon weorks.

* Direct instruction on words that are critical o new content produces the most powerful

learning.

These generalizahons are implemented through a six-step instruchonal process; also explicated

by Robert Marzana's team:

Provide a description, explanation or example of the new term.

. Ask students to restate the description, explanation or example in their own weords.

. Ask students to construct a picture, symbeol or graphic representing the term.

. Engage students periodically in activities that help them add to their knowledge of the terms
in their notebooks.

. Peniodically ask students to discuss the terms with one another.

. Invalve students periodically in games that allow them te play with terms.

da L3 BRI —

& L

Isabel Beck has classified words into three types: Tier 1/Basic Words — minimal support required,
Tier 2/General Academic Words — support yields benefifs across all confent domains, and Tier 3/
Domain or Field Spechc Words — requining significant and explicit support. It 15 recommended
that the majornty of the instruchional ime be concentrated on Tier 2/General Academic words.

e I 5 TTe0] =
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Project-Based Learning

“A systematic teaching method that engages students
in learning essential knowledge and life-enhancing
skills through an extended, student-influenced inquiry
process structured around complex, authentic
qguestions and carefully designed product and tasks.”

The Buck Institute for Education
www.bie.org

#Educate !
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15 - PROBLEM-SOLVING PROCESS

A problem-solving process for the confinuem of instruction and intervention is vsed to match
instructional resources to educaotional need. This process incdudes a structured format for analyzing
possible reasons for o student’s ocodemic or behavioral needs and planning interventions. Ukilizing a
structured problem-sobang approoch when exploring, defining and prioritizing o teacher’s concerns
helps the educohon feam make efficient use of ime and increases the probability of selecting the right
infervention(s) for an indvidual student.

When a strong problem-solving process includes ongeoing progress monitoring fo assess the success
of instruchon across all levels, more students will have the opportunity to be acodemically, socially/
emchonally and behaviorally successful. The problem solving process involves the following steps:

1. ldentfy and Define Meeds — What do we want students to know and be able fo do?

2. Analyze the Problem — Why is this preblem occurring®

3. Develop a Plan — What are we geing to do about 12

4. Implement and Menitor the Plan — Are we delivenng the instruchional supports for both academic

and behavioral components.
5. BEvaluate and Adjust the Plan — is what we are doing worlang?®

[ wnr,uwnwmﬂ 2 Aoy e Prosism
= Vgl

1 phart &
Ikanikos e Flan

Diverse representation and collegiality are essenfial elements of successful problem-solving teams.
Team membership should indude individuals who have o diverse sef of skills and expertise who can
oddress a variety of behovioral, social/emcticnal and academic needs. The feam should also be
collegial in that teachers are supported and encouraged throughout the problem solving process.

Teams may be compnsed of:
* Pnndpals
General Educafion Teachers
Special Educaotion Teachers
Speaalists
» Counselors
» Support Staff
» Parents

Throughout the cenfinuum of instruction and infervention, planning/problem solang 1s used to maich
instructional resources to educotional need. Teoms confinue to engage in instruchonal planning and
problem selvng fo ensure that student success 1s achieved and maintained. The geal is to prevent
problems and intervene early so that students can be successful.

For more information contact:
Office of Special Programs
304.558.2695

hitip:/ /wvde.stote.wwv.us/osp/
hiip:/ /wwde.state.ww.us/spl

e I "WOR FFducate
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Cognitive Strategies Instruction

- SPI

Support for Personalized Instruction

In SPI, Cognitive Strategies Instruction is described as a
specific form of scaffolding that supports learners in using
thinking processes that are typically overt and even sub-
conscious for highly skilled users.

While many learners independently work their way to
successful management of these cognitive processes,
others have been found to benefit from instructional
supports, customized to their personal needs.

#Educate |



21- COGNITIVE STRATEGIES INSTRUCTION (CSI)

Cognitree Strategies Instruchon (CS1) 1s an expliat insiruchonal approach that emphasizes the
development of thinking skills and processes as a means to enhance leaming [Scheid, 1993). Studenis
are fought metacognitive or self-regulation strategies in structured cognitive routines that help them
monitor and evaluate their learning (Dele, Mokes, & Dnts 2009). Specifically, three major concepts
are associated with C3l:
1. Cognition — a student's ability o know what to do in order o complete a task
2. Metacognition — a student’s ability to monitor his/her performance, and be fledble to change
plans when the task is not being successfully completed
3. Problem solving — a student’s ability fo plan, reasen, select relevant infermation and moniter
resulis

Students entering the new millennium must come fully equipped with skills that enable them to think
for themsehves and be self-initiating, self-modifying and self-directing. They require sklls that cannot
be gained leaming content alene. Students need to learn o think, think to leamn, think fogether, think
about their own thoughtfulness and think big. [Arthur Cesta, Developing Minds, A Resource Book

for Teaching Thinking] All students can benefit from understanding and becoming adept of using the
strategies that good learners use. Shllful feachers can support students” use of strategies until their use
becomes automatic.

C35l provides scaffolding to support learners in wsing thinking processes that are necessary for lifelong
l=arning. Much of the research on CS8l has focused on students with specific learning disabilities,
however, studies have demonsirated its effectiveness for students with other disabilities as well as for
students without disabilities who struggle acodemically (Harns, Graham, & Mason, 2006; Montogue,
Enders, & Dietz 2011). An imperant component of C5l is feaching students self-regulafion strategies.
Although these strategies begin developing when children are young, they fypically mature sometfime
during adelescence and early adulthood (Kass & Maddux, 20035; Smith, 2004). Consequently, various
applicatons of C51 have been implemented effectively with students in elementary, secondary and
posisecondary seffings (Wong, Harnis, Graham, & Butler, 2003). C35l also has been found to have a
positive impact on students’ self-efficacy, motivation, and oftitude toward learning.

Key/essental process components of C3l include, process modeling, verbal rehearsal, scaffolded
instruction, guided and disiributed practice and self-monitoring. Students apply and internalize a
cognitive routine and develop the ability to use it automatically and flexibly (Ontague & Duetzm
2009). CSl relies heawily on scaffelding to gradually release the cognitive responsibility fo the student,
who, in turn, becomes progressively able fo continuously self-regulate the processes of learning,
applying, maintaining and generalizng; all essential stoges of learning across all disciplines and all
settings.

The Mext Generaticn Content Standards and Objectives establish expectations for learmners to be able
to identify basic relaticnships between ideas, identify common logical errors, present and support
claims, navigote and evaluate digital sources, problem solve, make decisions, experiment, investigote
and generate and manipulate mental images. C5l will support students’ capaaty to be successful with
these higher cognifive tasks.

For more information contact:

Cffice of Special Programs

304.538.2696

hitp:/ f'wvde.state.wv.us/osp/

Office of School Improvement

304.538.319%9

hittp:/ fwwde.state.wv.us/schoolimprovement

e oot [ Fducate
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Unwrapping the Standards
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Activity 2.2

@'ucatewv

[ Dbjective ACTOSS Grade Levels - ELAGRC1.5

ELA KR.C1.5 pwilh prompling and support, identify fhe main topec and retell key detais of an nformabonal terd. (CCSS F1LK_Z)

ELA1R,C1.5 Doentity v main 1opic and retell ey OSkais of an mionvatonal led. (CCSS RI,1.2)

ELAZR.C1.5 [igentify the main topic of 3 MUm-paragraph ter a5 well as (e 1ocus of Specilic paragraphs within infomabonal tex. (CC55 RLZZ)
ELA 3R C15 [aetermine the maun kea of an Ifommabional bed. recount 118 kiy Gelais and expian how [hey SUppor he main 9ed. (CC 56 RI.3.2) |
ELAA R C1.5 Jehermune t man sea of an informanornl bt and sxpian how It 1 supponed by hity dalas, summasize e ted. (L 55 RL4.2)

ELASRC1S ﬁmﬁ.! OF MONE IMdin ihaas of an nformationdd Text and explain how Ihey dre supported by ey delaiy summanize e bext
]

ELAGR.C1.5 [determing a central idea of an informaticnal bt and how & s comaped Becugh particutar detads; provice a summarny of the biot

dishinct fom personal apmicns of judgments. (CCSS R1LG.2)

ELAT RC1E [oetermine twoor mone cemiral ideds in an infomatonal bexd and anatyze thelr development cver (he course of the texd, provide an

objectie summany of the text (CCSS RLT2)

ELARRC15 jdetermine a central kdea of an informational text &nd anabyze its development over the course of the text, incuding its retationship o

SUPDOTING i385, provice an oiyective summary of tha lext ([CCSS R1LA.2Z)

ELAGR.C1S [determine 3 central med of an infonmatonal text and anahyze its development over e course of e informational text, including how
[ v s caned i o and refined by specific details, provide an chbkciae summary of ihe informaSonal wod. (CCSS R1.8-10.2)

ELA 10.R C1 Sedeberming bwvo central ideas of an nformational texd and analyze thesir development over the course of the informatonal texd, including]

iy @rmeeshges nd are shaped and refined by specific detals, poovide an olblective summary of Ihe informatonal e (CCSS

L1102
ELANTRCLE bwor oF e ceniral idaas of an nformational texd and anatyze their development over the course of the text, nc
infteract and buikd on one ancther 10 provide a complex analysts; provide an odective sumemarny of the tedd (CCSS RL11-1 _!]
ELA 12 RC1S P or meore: cenitral idess of an informationad et and anatyze thalr cevelopment over Ehe course of the Bexd, mchuding how
V¥ inferact and build on oNe aN0ther 10 provics 4 complex Jnd critical anatysis; provide an objective summarny of the ted (CCSS
L11-12.7)

Westl Virginia Department of Education
1900 Kanawha Boulewvard East, Charleston, W 25305
(E‘ﬂ‘f Phior 1 and !-"|1.ﬂll1' Mame) (School Dirgcion

For suppeshons., Questons, probikema contact (he webinasie
Plecase read our Jisclaers :

’E—aucafe
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Unwrapping State Standards

* To unwrap standards and objectives means to identify
the knowledge and skills embedded in them.

« “Unwrapping content standards is a proven technique
to help educators identify from the full text of
Indicators and objectives exactly what they need to
teach their students. ‘Unwrapped’ standards provide
clarity as to what students must know and be able to
do.”

- Ainsworth (2003)

#Educate !



The Purpose of Unwrapping the
Standards

1. Gain clarity and increase common understanding
of what the broad, complex standard actually
means

2. Strengthen both general and special education
teachers’content knowledge

3. ldentify the concepts and skills to be taught

#Educate !



Unwrapping State Standards

This Is important so we can:

 |dentify the prerequisite knowledge and skills
that might stand in the way of learning

« Know what to scaffold as part of learning

#Educate



Unwrapping Standards

* Begin with the content area and review the
standards by grade

Next Generation CS0s
Reference Packet

Mathematica

#Educate !



Unwrapping Standards

 |dentify "emphases” for that content and grade
based on what students need for success — in
school and in life for college and career readiness
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Unwrapping State Standards
(WV Objectives)

© Verbs — the skills the student needs to know

Nouns

[ ] Context or Topics

Conditions

#Educate



Let’s Unwrap an English Language Arts Standard
(WV Objective)

ELA.6.R.C1.5

@a central idea of an ﬁnformational text]

andlhow it is conveyed through particular details
Gorovideda summary of the ftext)[distinct from

personal opinions or judgments.

#Educate



Let’s Unwrap an another English
Language Arts Standard
(WV Objective)

ELA.9.L.C15.2

Grade 9

QemonstraEcommand of the [Conventions of
standard English capitalization, punctuation and
spellinq when writing]

# Educate .
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Let’s Unwrap a Mathematics

Standard (Objective)

M.3.NBT.1

{round whole

de 3
Ing to
numbers|to the nearest 10 or 100
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Activity 2.3

Let’s Practice Unwrapping English
Language Arts and Mathematics
Standards (Objectives)

ELA.6.R.C3.4 or ELAG6.R.C2.4
Working with a partner, you will

» List the verbs

» List the nouns

 List the context or topic
« List the condition

#Educate !



Self-Checking Questions
after “Unwrapping” Activity

Are all concepts in selected objectives
represented?

« Could you put away the objectives and teach
confidently from the “unwrapped” version?

* Would other educators identify the same
concepts and sKills if they “unwrapped” the

same objective?
#Educate /!



Questions for IEP Teams to Consider
when Reviewing the Content
Standard(s) and Objectives

« What is the intent of the objective?

 What is the objective saying that the student
must know and be able to do?

 \WWhat are the essential skills associated with the

objective?
#Educate /!
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General Education
Expectations/Considerations

e What do | want to know?

= Expectations of state/district standards;
classroom/grade level; social/emotional

= |nstructional strategies/approaches used in the general
classroom

= Extracurricular activities of school life for students at
this grade level

#Educate !



Collect and Examine Materials
(Where might | find answers to my questions?)

State and district standards
Course outlines/teacher descriptions

Curriculum guides

h A, A i <

Assessments
= State

= (Classroom (curriculum-based)
» Textbooks
»  Extracurricular offerings and expectations for

participation

#Educate !



Activity 2.4

Review and Reflect Activity

Standards-based instruction is a
process for teaching all students
using a curriculum that is clearly
defined by academic content
standards for the purpose of
improving academic performance.

# Educate .



Activity 2.5

Developing Standards-Based IEPs

Student's Full Name: Karen Shaw Date: August 13, 2013

Step 1: Determine general education curriculum expectations

Content W Mext Generation Content Standards and Objectives 8- Grade English Language
Arts

Grede-Level Expectations | Stdh grade students provide & summary of reading without personslopinionsor
judgments. They write s warnety of pieces, including research projects, and use
technology to publish the work. When presenting students place descriptions, facts,
and detsils in logical order.

Clzssroom Expectations Subject— English Langusage Ars

Standard — Resding

¢ Cluster— Key |deasand Details
Objective — ELAG.R.C1.5 (CCE5 RI6.Z)

¢ Cluster - Craft and Structure
Objective — ELAG6.R.C2.4 (CCES RI6.4)

» Cluster — Integration of Knowledge and Idess
Objective — ELA6.R.C3.4 (CCS55 RIG.8)

Leaming Progression ELA6.R.C1.5 determine & centralidea of aninformationsl text and how it is conveyed
through paricular detsils; provide s summsary of the text distinct from personalopinions
or judgments.

Academic Viocsbulary Central idea, convey, detsil, distinct, judgment, opinion, personsal, summarze,
summary, text, thems
Universal Design for Tesacher provides multiple means of presentstion, response and engagement
Leaming
Step 2: Ildentify current skills, knowledge and area(s) of instructional need
Strengths » Goodwork habits and age-approprate social skills
* Achiewvementin math calculation and applied problems
Meeds Written expression, reading fluency and compreheansion
How the exceptionality Difficulties in summarnzing and identifying main ides of s text, unable to differentiste
sffects involvement’ between essential and non-essentialinformation

progress in the general
education cumculum

Assessment'Evalustion + Cognitive abilty falls in average ranga

+ Mastery on 5% grade WESTEST 2 math and science, Below Mastany in
resding/language arts and socisl studies

+ Reading comprehansion 4.0 (baginning 4™ grade) as measurad by Lexile score

*  Can wrte complete parsgraphsof 4 to b sentences

Status of prior IEP gosls Met 2 of 3 reading gosls, met 3 of 3 written expression goals

TeacherParent/Student Fsther concemed about amount of time to complete homework

input
Transition needs M
Leaming style (UDL) Verbal and visual, uses graphic organizer for visusal support

Step 3: Conduct data/gap analysis and develop impact statement

Karen iz a § grede student. Har Lexile score is 580 (beginning 47 grade student) and her oral resding fluency rate
iz 90 words per minute which iz the beginning 4™ grade fluency expectsation. She is unable to sdequately identify
the main idea of the text orprovide a8 summary.

Impact Statement:
Karen's sas her to have difficulties in summarizing and identifying the main idea of s
text. Th classes when she has to resd lengthy text materials summarize them, and
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Developing Standards-Based IEPs

Student’s Full Name: Karen Shaw Date: August 13, 2013

Step 1: Determine general education curriculum expectations

Content

WV Next Generation Content Standards and Objectives 61 Grade English Language
Arts

Grade-Level Expectations

Sixth grade students provide a summary of reading without personal opinions or
judgments. They write a variety of pieces, including research projects, and use

technology to publish the work. When presenting students place descriptions, facts,
and details in logical order.

Classroom Expectations

Subject — English Language Arts

Standard — Reading

¢ Cluster— Key ldeas and Details
Objective— ELABR.C1.5(CCSSRI6.2)

¢ Cluster— Craft and Structure
Objective— ELAG6R.C2 4 (CCSSRI6.4)

s  Cluster — Integration of Knowledge and ldeas
Objective— ELAG6R.C3.4 (CCSSRI6.8)

Learning Progression

ELA.6.R.C1.5 determinge a central idea of an informational text and how it is conveyed
through particular details; provide a summary of the text distinct from personal opinions
or judgments.

Academic Vocabulary

Central idea, convey, detail, distinct, judgment, opinion, personal, summarize,
summary, text, theme

Universal Design for
Learning

Teacher provides multiple means of presentation, response and engagement

# Fducate
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Developing Standlards-Based IEPs

Student’s Full Name: Karen Shaw Date: August 13, 2013

Step 1: Determine general education curriculum expectations

Content WV Next Generation Content Standards and Objectives 6" Grade English Language
Arts

Grade-Level Expectations | Sixth grade students provide a summary of reading without personal opinions or
judgments. They write a variety of pieces, including research projects, and use
technology to publish the work. When presenting students place descriptions, facts,
and details in logical order.

Classroom Expectations Subject — English Language Arts

Standard — Reading

s (Cluster— Key ldeas and Details
Objective— ELAG6.R.C1.5(CCS5 RI6.2)

e Cluster— Craft and Structure
Objective— ELAG6.R.C2 4 (CCSS5S RI6.4)

s (Cluster — Integration of Knowledge and |deas
Objective— ELA6.R.C3.4 (CC55 R1.6.8)

Learning Progression ELA 6.R.C1.5 determine a central idea of an informational text and how it is conveyed
through particular details; provide a summary of the text distinct from personal opinions
or judgments.

Academic Vocabulary Central idea, convey, detail, distinct, judgment, opinion, personal, summarize,
summary, text, theme

Universal Design for Teacher provides multiple means of presentation, response and engagement

Learning

# Educate
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