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Process of Developing Standards-Based IEPs

Determine general 
education 
curriculum 

expectations

Identify current 
skills, knowledge 

and area(s) of 
instructional need 

Conduct data/gap 
analysis and 

develop impact 
statement 

 

• NxGCSOs/Support for SB-IEPs (ELA, Math)
• NxGECEs/Community Readiness
• Unwrap the Standards

• What is the big picture?
• Which are most important?
• Which are critical needs?
• Develop student data profile

• Review student data profile
• Review Grade-Level CSOs
• Review Learning Progressions
• Determine Gap
• Where student is and where student needs to go



• WV Next Generation Content Standards and Objectives
• WV Next Generation Essential and Community Elements
• Career and Technical Education Content Skill Sets
• Support for SB-IEPs: English Language Arts K-12
• Support for SB-IEPs: Mathematics K-8, Math 9
• Career Technical Education for Students with Disabilities
• Community Readiness
• Learning Progressions
• Process for unwrapping content standards and objectives
• Emphases
• Academic Vocabulary
• Digital Literacy
• Learning Style (UDL)
• Project-Based Learning
 

Step 1:Determine general education 
curriculum expectations



Who Are West Virginia’s Students 
with Disabilities?
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SWD versus SWOD
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WESTEST2 RLA 2013
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How All Students and Their Groups Overlap



Percentages of Students with Disabilities 
Who Belong to Other Groups



• To provide students with exceptionalities 
access to the general education curriculum

• To provide consistent expectations for all 
students

• To ensure instructional accountability
• To lay out the plan for the student to “…be 

involved in and progress in the general 
education curriculum.”

    34 CFR §300.320 (a)(2)(i)(A)

Access to the General Education 
Curriculum



What are the Next Generation Content 
Standards and Objectives?
 Aligned with college and work expectations

 Focused and coherent

 Include rigorous content and application of knowledge 
through high-order skills

 Build upon strengths and lessons of current state 
standards

 Internationally benchmarked so that all students are 
prepared to succeed in our global economy and society

 Based on evidence and research

 State led – coordinated by NGA Center and CCSSO



Why is this important?

• Prior to the development of the Common Core State 
Standards, every state had its own set of academic 
standards, meaning public education students in each state
are learning to different levels

• All students must be prepared to compete with not only 
their American peers in the next state, but with students 
from around the world 



Design and Organization

Major design goals
• Align with best evidence on college and career readiness

expectations
• Built on the best standards-work of the participating states
• Maintain focus on what matters most for readiness



Design and Organization – English 
Language Arts

Content Design
• K−12 English Language Arts (includes informational text and 

literary text).
• K−12 Literacy in History/Social Studies
• Reading Foundations K-5
• (Science and Technical Subjects have a shared responsibility 

for students’ literacy development)

Three Appendices
• A: Research and evidence; glossary of key terms
• B: Reading text exemplars; sample performance tasks
• C: Annotated student writing samples



Four Standards
• Reading (including Reading Foundational Skills K-5) 
• Writing
• Speaking and Listening
• Language

An integrated model of literacy

Media requirements blended throughout

Design and Organization – English 
Language Arts



Design and Organization – English 
Language Arts

College and Career Readiness (CCR) anchor standards

 Broad expectations  consistent across grades 
and content areas

 Based on evidence about college and 
workforce training expectations

 Range and content















Design and Organization – English 
Language Arts



NxGCSO Shifts – English Language 
Arts/Literacy

• Building knowledge through content-rich 
nonfiction.

• Reading, writing, and speaking grounded in 
evidence from literary and informational 
text.

• Regular practice with complex text and 
associated academic language.



Focus on Informational Text



Increase in Informative and 
Argumentative Writing



Attention to Text Complexity



Design and Organization - English 
Language Arts

Cluster Alignment  Across Grade level
Grade 8    Grade 9   Grade 10A

G

Teach 21 Resources
Unit Plans
Lesson Plans

Objective Across Grade level – Learning  Progression

P Performance Task

Blue Highlights  -  Definitions

Bold – Taught Everything 



Learning Progressions – English 
Language Arts – NxGCSOs

• Learning Progressions are the picture of the path students 
typically follow as they learn.

• The college and career readiness anchor standards are the 
focal point for the learning trajectories embedded in the 
ELA NxGCSO document.

• The grade-specific standards provide guidance to all K-12 
teachers regarding the special role that each grade-level 
teacher holds in establishing the building blocks for the 
more complex learning to come.

• The learning progressions articulated in the ELA NxGCSOs 
are useful verbal descriptions of how learning is expected 
to progress over time.



Activity 2.2













Design and Organization - 
Mathematics

The NxGCSOs for mathematics are comprised of two 
corresponding and connected sets of standards:

Standards for Mathematical Practice
• A set of eight standards that describe the ways in 

which the mathematics content standards should be 
approached

• Reoccurring throughout the grades





The NxGCSOs for mathematics are comprised of two 
corresponding and connected sets of standards:

Standards for Mathematical Content
• These standards define what students should 

understand and be able to do in their study of 
mathematics

• Different at each grade level

Design and Organization - 
Mathematics







Design and Organization - Mathematics





NxGCSO Shifts - Mathematics

• Focus is on the concepts that are prioritized in the
standards for each grade and course.

• Standards and math practices are designed with a
coherent progression from grade to grade.

• Major focus areas for each grade level build rigor 
and conceptual understanding of key concepts.



Grade
Focus Areas in Support of Rich Instruction and 
Expectations of Fluency and Conceptual Understanding

K–2 Addition and subtraction, measurement using
whole number quantities

3–5 Multiplication and division of whole numbers 
and fractions

6 Ratios and proportional reasoning; early 
expressions and equations

7 Ratios and proportional reasoning; arithmetic 
of rational numbers

8 Linear algebra and linear functions

Priorities in Mathematics



Required Fluencies in K-6
Grade Standard Required Fluency

K K.OA.5 Add/subtract within 5

1 1.OA.6 Add/subtract within 10

2
2.OA.2

2.NBT.5

Add/subtract within 20 (know single-digit sums from memory)

Add/subtract within 100

3
3.OA.7

3.NBT.2

Multiply/divide within 100 (know single-digit products from 
memory)

Add/subtract within 1000

4 4.NBT.4 Add/subtract within 1,000,000

5 5.NBT.5 Multi-digit multiplication

6 6.NS.2,3
Multi-digit division

Multi-digit decimal operations



Content Emphases – (NxGCSOs and 
NxGECEs)
• Not all of the content in a given grade is 

emphasized equally in the NxGCSOs and NxGECEs
• Some clusters require greater emphasis than 

others based on:
The depth of ideas
The time they take to master
Their importance to future learning or the demands of

college and career readiness
• Intense focus on the most critical material at each

grade allows depth in learning





Learning Progressions – Mathematics - 
NxGCSOs
• Learning progressions are the picture of the path 

students typically follow as they learn.
• The learning progressions in mathematics are not

vertically aligned by anchor standards as in ELA 
but are vertically centered on individual topics.

• Learning progressions move from one topic to 
another, objectives need to be mastered, and 
standards are interwoven and interdependent.

• One objective impacts many and many objectives
impact one.



















Community Readiness



Community Readiness 

Community readiness emphasizes the need to 
support the instruction of skills necessary to live,
work and actively participate in the community. 



Community Readiness
• The purpose of this document is to provide current 

information for educators and families planning for the 
instructional needs of students with disabilities.  

• The education of students with disabilities is optimum when 
access to the general education curriculum is coupled with 
high expectations. 

• Students with disabilities (SWDs) may require functional skill 
instructional supports in the general education environment 
and/or the special education environment, to prepare them 
to lead productive and independent adult lives to the 
maximum extent possible (IDEA 2004 Statute: Title I/A/601/c).



Community Readiness

• Academic standards for all students are 
established in state policy, however, 
community readiness is less well defined. 

• To acquire both academic and community 
readiness skills, students with disabilities     
may need:
concrete and intentional instruction over time to generalize 

skills others learn incidentally.



Sample IEP Community Readiness 
Standards and Objectives
• Integration of functional skill instruction into the 

general education curriculum may not meet the 
needs of all students.  

• Specific goals for functional skills beyond the 
general curriculum may be necessary to provide a
student with an individualized education.

• Samples were compiled based on the work of the
Cabell County Special Education Office and the 
Putnam County Office of Exceptional Education.   



NxGCSO Shifts – Classroom Instruction
• Universal Design for Learning

• Differentiated Instruction

• Digital Learning Environments

• Academic Vocabulary

• Project-Based Learning

• Problem Solving

• Cognitive Strategies Instruction



Universal Design for Learning (UDL) 

• UDL was first defined by the Center for Applied 
Special Technology (CAST) over 25 years ago and 
is a framework which promotes flexible 
instructional environments that will 
accommodate a wide range of individual learning 
differences.

• UDL is intended to increase access to the 
curriculum by reducing physical, cognitive, 
intellectual, language and other barriers to 
learning.



Universal Design for Learning (UDL) to 
Access the Standards
UDL is defined as a scientifically valid framework for 

guiding educational practice that:
• Provides flexibility in the ways information is presented

in the ways students respond and demonstrate 
knowledge and skills, and in the ways students are 
engaged; and

• Reduces barriers to instruction, provides appropriate 
accommodations, supports and challenges, and high 
achievement expectations for all students including 
students with disabilities and students who are limited 
English proficient.







Universal Design for Learning (UDL) 

Representation
(Given)

Expression 
(will demonstrate)

After listening to a grade level 
informational passage and viewing a 
short video of the same concepts, …

…will use word processing to write a 
two-paragraph reflective essay 
summarizing the impact of the 
information in his personal life with 
80% accuracy in 2 our of 3 trials over 4
months.

Given a grade-level math word 
problem and manipulatives, and with 
a peer partner…

…will determine the steps and math 
processes needed o solve the problem 
an write the steps in complete 
sentences with 90% accuracy in 2 our 
of 3 trial over 6 months.

Sample Representation and Expression Statements for IEP Goals



Differentiated Instruction (DI)

DI is defined as an approach that addresses 
student diversity in the teaching and learning 
process; it incorporates (3) components:
1. What will be taught? (planning and 

preparation)
2. How will it be taught? (implementation of 

instruction)
3. How will progress be measured? (assessing 

evidence of learning)



75

Differentiate Instruction (DI)
to Access the Standards 

Effective teachers differentiate 
by: 

•  providing instruction based on 
– review of state and formative 

assessment data
– progress toward standards

•  using evidence-based practices 
and materials
•   responsively customizing and 
scaffolding  

Standards

Focus on Individual Student Learning 
through Differentiated Instruction







Digital Learning Environments



What are Accessible Instructional 
Materials?

Presents exactly the same content in a 
format that makes the information usable 
by the widest range of students.



What are specialized formats?

Braille

Large Print

Audio

Digital  text



Needed in WV? 

• WV Data
– WESTEST2 Read Aloud Accommodation 2013 - 18,926
– August 2011- 292 students AIM served 
– August 2012- 611 students AIM served
– August 2013-749 students AIM served
 Physical Disability: 38%
 Visual Disability: 16%
 Learning Disability: 47%

• National Studies
– Statistical Probability 2% - 4% – 5,643 - 11,285



Authorized Users of NIMAC 
in WV:

Bookshare and 
Learning Ally*Not all web based materials are accessible.



Provisions within the Individuals with Disabilities 
Education Improvement Act of 2004 require state and 
local education agencies to ensure that textbooks and 
related core instructional materials are provided to 
students with print disabilities in specialized formats in 
a timely manner.

                                           

Why Provide AIM?
The Legal Connection

Section 300.172, 
Final Regulations of IDEA 2004



http://wvde.state.wv.us/osp/accessiblematerials.html

WVDE AIM Website

http://wvde.state.wv.us/osp/accessiblematerials.html






Project-Based Learning

“A systematic teaching method that engages students 
in learning essential knowledge and life-enhancing 
skills through an extended, student-influenced inquiry 
process structured around complex, authentic 
questions and carefully designed product and tasks.”

The Buck Institute for Education
www.bie.org

http://www.bie.org/






Cognitive Strategies Instruction

In SPI, Cognitive Strategies Instruction is described as a 
specific form of scaffolding that supports learners in using 
thinking processes that are typically overt and even sub-
conscious for highly skilled users. 

While many learners independently work their way to 
successful management of these cognitive processes, 
others have been found to benefit from instructional 
supports, customized to their personal needs. 





Unwrapping the Standards





Unwrapping State Standards
• To unwrap standards and objectives means to identify

the knowledge and skills embedded in them.

• “Unwrapping content standards is a proven technique 
to help educators identify from the full text of 
indicators and objectives exactly what they need to 
teach their students.  ‘Unwrapped’ standards provide 
clarity as to what students must know and be able to 
do.”

- Ainsworth (2003)



The Purpose of Unwrapping the 
Standards

1. Gain clarity and increase common understanding 
of what the broad, complex standard actually 
means

2. Strengthen both general and special education 
teachers’content knowledge

3. Identify the concepts and skills to be taught



Unwrapping State Standards

This is important so we can:

• Identify the prerequisite knowledge and skills 
that might stand in the way of learning

• Know what to scaffold as part of learning



Unwrapping Standards

• Begin with the content area and review the 
standards by grade



Unwrapping Standards
• Identify “emphases” for that content and grade 

based on what students need for success – in 
school and in life for college and career readiness



Unwrapping State Standards 
(WV Objectives)

Verbs – the skills the student needs to know

Nouns

Context or Topics

Conditions



Let’s Unwrap an English Language Arts Standard
(WV Objective)

ELA.6.R.C1.5

determine a central idea of an informational text 
and how it is conveyed through particular details; 
provide a summary of the text  distinct from 
personal opinions or judgments.



Let’s Unwrap an another English 
Language Arts Standard 
(WV Objective)

ELA.9.L.C15.2
Grade 9

demonstrate command of the conventions of 
standard English capitalization, punctuation and
spelling when writing.



Let’s Unwrap a Mathematics 
Standard (Objective)

M.3.NBT.1
Grade 3
use place value understanding to round whole 
numbers to the nearest 10 or 100.



Let’s Practice Unwrapping English 
Language Arts and Mathematics 
Standards (Objectives)

ELA.6.R.C3.4  or  ELA 6.R.C2.4
Working with a partner, you will

• List the verbs
• List the nouns
• List the context or topic
• List the condition

Activity 2.3



Self-Checking Questions
after “Unwrapping” Activity

• Are all concepts in selected objectives 
represented?

• Could you put away the objectives and teach 
confidently from the “unwrapped” version?

• Would other educators identify the same 
concepts and skills if they “unwrapped” the 
same objective?



Questions for IEP Teams to Consider 
when Reviewing the Content 
Standard(s) and Objectives

• What is the intent of the objective?

• What is the objective saying that the student 
must know and be able to do?

• What are the essential skills associated with the 
objective?



Grade-Level Expectations



• What do I want to know?
 Expectations of state/district standards; 

classroom/grade level; social/emotional

 Instructional strategies/approaches used in the general
classroom

 Extracurricular activities of school life for students at 
this grade level

General Education
Expectations/Considerations



 State and district standards

 Course outlines/teacher descriptions

 Curriculum guides

 Assessments
 State

 Classroom (curriculum-based)

 Textbooks

 Extracurricular offerings and expectations for

       participation

Collect and Examine Materials
 (Where might I find answers to my questions?)



Review and Reflect Activity

Standards-based instruction is a 
process for teaching all students 
using a curriculum that is clearly 
defined by academic content 
standards for the purpose of 
improving academic performance. 

Activity 2.4







Developing Standards-Based 
IEPs




