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Frederick Douglass Needs Assessment -- Baltimore City Public Schools- SIG II- Final Narrative


B. 3. Turnaround Model
School Name and Number: Frederick Douglass High School #450
Tier:  II Intervention Model: TURNAROUND MODEL
Annual Goals for Reading/Language Arts on State assessments (MSA/HSA) for “all students” group and for each subgroup. *Baltimore City Schools determined these benchmarks using the baseline data from 2009-2010 school year.
Quarterly Milestone Goals for Reading/Language Arts on interim assessments for “all students” group and for each subgroup for SY 2011 only for SY 2011 only ( to be updated annually upon renewal of the grant*Baltimore City Schools determined these benchmarks using the baseline data from 2009-2010 school year.
	Year
	Overall
	African-American
	FARMS
	Special Education

	Q1 baseline
	4.5
	
	
	0.0

	Q2
	22.8
	19.8
	19.8
	19.8

	Q3
	41.2
	39.7
	39.7
	39.7

	Q4
	59.5
	59.5
	59.5
	59.5


Annual Goals for Mathematics on State assessments (MSA/HSA) for “all students” group and for each subgroup. *Baltimore City Schools determined these benchmarks using
the baseline data from 2009-2010 school year.
	Year
	AMO
Overall
	African-American
	FARMS
	Special Education

	Baseline
	64.9
	32.1
	32.3
	32.9
	8.3

	SY 2011
	73.7
	49.1
	49.2
	49.7
	31.2

	SY 2012
	82.4
	66.1
	66.2
	66.5
	54.2

	SY 2013
	91.2
	83.0
	83.1
	83.2
	77.1

	SY 2014
	100
	100
	100
	100
	100


Quarterly Milestone Goals for Mathematics on interim assessments for “all students” group and for each subgroup for SY 2011 only  for SY 2011 only ( to be updated annually upon renewal of the grant) *Baltimore City Schools determined these benchmarks using the baseline data from 2009-2010 school year.
	Year
	Overall
	African-American
	FARMS
	Special Education

	Q1 baseline
	12.7
	
	
	0.0

	Q2
	25.7
	17.3
	17.3
	17.3

	Q3
	38.8
	34.5
	34.5
	34.5

	Q4
	51.8
	51.8
	51.8
	51.8



	Attendance data
Graduation data

	
	Year
	AMO
Overall
	African-American
	FARMS
	Special Education
	

	
	Baseline
	85.5
55.9
	
	
	
	

	
	SY 2011
	87.5
56.1
	31.3
	31.3
	31.3
	

	
	SY 2012
	87.5
56.2
	62.5
	62.5
	62.5
	

	
	SY 2013
	87.5
87.5
	87.5
	87.5
	87.5
	

	Stakeholder Involvement:
Describe how relevant stakeholders, including administrators, teachers, and their respective unions (as appropriate), parents, students, and/or members of the community were consulted during the needs assessment and intervention selection and design process. Attach documentation of meetings or (planned meetings) and correspondence to the overall
application.
An extremely important part of this turnaround process is community participation. In partnership with the Douglass HS Governance Board, it was decided that the historic turnaround would be done in phases. On June 28, 2010, City Schools issued an application seeking a Lead Transition Partner to facilitate Phase I of the turnaround process. On July 16, 2010, City Schools received nine transition partner proposals; one was deemed non-responsive; 8 were deemed responsive; of those, seven were rejected and one was recommended. The committee that evaluated the proposals consisted of a cross-functional team, including City Schools staff from the following offices: Chief Executive Officer, Chief Academic Officer, Teaching and Learning, New Initiatives and the Executive Director of Secondary Schools. Working in partnership with the Douglass HS Governing Board, current principals and Alumni Association leaders, City Schools interviewed the top three applicants. The majority either recommended or strongly recommended partnering with EdWorks, Inc. Evaluators found that EdWorks had the most relevant experience in comprehensive high school redesign and was best equipped to prepare the school for division while simultaneously implementing new processes and systems which would have an immediate impact on the quality of teaching and learning, classroom management, attendance and truancy rates. A key component of the EdWorks plan included a community engagement process consisting of a group of community stakeholders known as the Core Planning Team (CPT). The CPT is a collaborative group composed of  19 community representatives from the FDHS community, including students, faculty, parents, guardians, staff, and administrators. The CPT meetings are held on Tuesday afternoon from 3:45pm- 5:30pm (Oct 26, Nov 9, Dec 14, Jan 11 and Jan 25). On January 24 the CPT, in partnership with EdWorks, presented a preliminary re-design plan to District Senior Leadership. Based on the feedback from the presentation the CPT began meeting every Tuesday February 1, 8 and March 1.
Phase II of the turnaround process will begin Fall 2011 with the division of Douglass HS into two smaller academies, co-located on the Douglass HS campus. The CPT will continue to inform the process throughout the academy design and implementation phase.



Modification of Practices or Policies to enable the school to implement this model fully:
Describe how the LEA has modified practices and policies to enable the school to implement this model fully.
City Schools reviewed its school portfolio and developed a set of recommendations to transform or close its lowest-performing schools with middle and high school grades. A
cross-functional team composed of all City School departments was impaneled in support of the Expanding Great Options 2010-2011 initiative.
City Schools analyzed data for schools with the lowest state test scores in 2009-10. The initial analysis reviewed 60 schools on the following measures: student achievement and enrollment trends; previous intervention strategies, such as changes in leadership or actions under last year’s Expanding Great Options process; fiscal sustainability; building utilization rate and condition; geographic location and school options in the area; and rubric scores on the five characteristics of a successful school developed by City Schools in partnership with Education Resource Strategies, a nonprofit consulting firm specializing in urban education reform. City Schools narrowed the analysis and identified Frederick Douglass for turnaround. Once Frederick Douglass was identified, City Schools determined which transformation strategy would be most effective in improving student achievement.
To help guide these strategies, City Schools referenced the School Improvement Grant guidelines under ARRA, which reflect national best practices in school intervention. These options include changing a school’s leadership and staff, using reform principles to improve a school (e.g.: extended learning time, embedded professional development, etc.), closing a school and re-opening it under the management of a new operator, and closing a school altogether and transferring its students to a higher-performing school. The
decision was then made to turn around Frederick Douglass under the Turnaround model, build a planning year into the turnaround timeline and identify a Lead Transition Partner
to facilitate the turnaround process.
As one of the selected schools for the School Improvement Grant, Frederick Douglass must also now undertake the important work of developing a new school mission, vision, and shared values. As the Lead Transition Partner, EdWorks began its planning year process in August 2010 and focused on building community engagement capacity; transparency in decision-making; strategic planning and benchmarking; school design for rigor and personalization; and school identity development.
Looking ahead at the implementation year, working in partnership with EdWorks, City Schools will focus on building school-wide and classroom implementation of the redesign plan; a supportive climate and culture; comprehensive student support; classroom implementation of professional development; school-based operations and district support systems; and service learning/community service capacity. As the Turnaround Support Partner, EdWorks will provide the new Academies with the following supports throughout the life of the SIG grant. Specifically, it will do the following:
1.   Provide formal leadership development for the new campus principal, academy directors and their leadership teams.
2.   Mentor the new campus principal and academy directors through the successful implementation of the new plans for campus operations and teaching and learning, placing special emphasis on shared leadership and accountability.
3.   Provide embedded professional development on research-based instructional practices for all educators on the campus, differentiating as needed to each individual academy and the campus-wide staff.
4.   Lead the staff through a research-based curriculum design process that includes the development of integrated units and lesson plans reflecting the overarching themes and essential questions that guide each year of the academy experience. All instruction will be aligned with Common Core Standards, national content standards and state and college-ready assessments. Reflecting the latest research on how young people learn, units and lesson plans will be designed to engage students in a full range of hands-
on, inquiry-based instructional practices tied to real-world experiences.
5.   Assist in student-level and building-wide data collection and analysis. Train the leadership teams and all individual instructional staff members in the use of data to drive instruction, model the strategies for leaders and staff and provide support for staff members as they implement data-driven instructional practices. Develop the ability of internal data coaches to support their colleagues.
6.   Guide the staff in the development of professional learning communities. The master schedules for the new academies include both grade-level team and departmental common planning time. PLCs will become a primary vehicle for “working on the work.”
7.   Provide leadership in the planning and implementation of family and community engagement processes.
8.   Develop the master schedule as well as student and staff schedules.
9.   Implement rubric-based assessments of organizational effectiveness and instructional practices and use results to chart progress and make course corrections, as needed, to ensure the schools achieve desired results.
10. Build the capacity of internal instructional coaches to support strong teaching and learning practices after the close of the SIG funding.
Alignment of Other Resources with the 1003(g) SIG:
Describe how the LEA will align other resources, (e.g. Title I, Part A, Title I 1003(a), Title II, etc. with the 1003(g) SIG.
Frederick Douglass is not a Title I school and therefore will not receive Title I Part A dollars. Frederick Douglass High School currently receives $112,695.00 (IDEA),
$5,731,496.33 (Fair Student Funding) and $75,815.00 (Third Party Billing) which support the coordination of efforts between other sources of funds and the School Improvement Grant. Each of the funds will support implementation of City Schools’ Essentials to include Essential #5:  Resources that Promote High Achievement for Every Student as indicated by the following:
1)   The school hires, assigns, and retains highly qualified staff based on student needs within union contracts;
2)   The school aligns people, time and money to support instruction;
3)   The school secures and aligns external resources with school goals; and
4)   The school is transparent about all budget decisions.
City Schools will secure stimulus facilities grant bonds for construction at Frederick Douglass to improve the facility and signal to students, families, and community members that City Schools is investing in the school’s improvement. For 2010-2011, the Perkins CTE grant may also provide funds for modern equipment as well as teacher training for implementation of the Learning to Work programming. Funds from Race to the Top will also be leveraged to provide teacher mentoring, recruitment incentives for teachers according to state guidelines, and professional development to implement the Common Core and ensure data-driven instruction.
	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of
Responsible
Person(s)

	Requirements for the Turnaround Model (LEA must implement actions 1-9)

	1Replace the principal and grant the principal sufficient
operational flexibility (including in staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in order to substantially
improve student achievement outcomes and increase high school graduation rates
	Needs Assessment #2 - A new principal and new teaching staff
will lead the school. A rigorous principal selection process has been designed and implemented to ensure hiring “qualified and effective school leaders with a three-year proven track record in turning around low-performing schools yielding double-digit results.” In part, the turnaround leader must exemplify characteristics of a distinguished principal who will ensure students’ academic success. The Office of Human Capital (OHC), the Turnaround Office, the School Support Network, and EdWorks, Inc. will assist the newly selected principal with the development of the staffing model and the budgeting process as needed and in accordance with established guidelines. The new principal will hopefully be hired by May 2011. This individual will receive a stipend to begin their work of hiring and learning the school before the individual’s July 1 appointment.
	May 2011
	Tenia Rogers, Hiring
Manager for Administrators, OHC, TBA Kate Dachille, Turnaround Operations Specialist


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	2 Use locally adopted competencies to measure the
effectiveness of staff who can work within the turnaround environment to meet the needs of students
(A)  Screen all existing staff and rehire no more than 50 percent; and
(B) Select new staff
	Needs Assessment #2 - The Office of Human Capital (OHC) is
rolling out a school-based multi-tier recruitment selection model for certified teachers applying to Baltimore City Public Schools.
The model will provide City Schools with a thorough and unified selection process, ensuring that the most qualified teachers are chosen for Baltimore’s schools. Additionally, we will be able to target specific kinds of candidates through our recruitment processes.
The Office of Human Capital is screening candidates to match the Turnaround Competencies outlined in Public Impact’s research. The candidates who meet the “turnaround measures” will be put
in a pool for the new principal to select from.
The Office of Teaching and Learning’s New Teacher Support Coordinator will coordinate support for new teachers. The first layer of support is a mentor for each teacher who does not have tenure. This mentor will be an experienced teacher at the school who will meet frequently to provide school-based support for teachers. The mentor will meet with the New Teacher Support Coordinator at least quarterly in order to increase coaching skills. Additionally, the mentoring initiative from the Race to the Top will ensure that there is a 5:1 teacher to mentor ratio.
Needs Assessment #2 –
The OHC will provide school leadership with early opportunity to review and contact all veteran teachers who have indicated an interest in seeking a new school assignment through the voluntary transfer process or are specifically being considered for a turnaround school.
OHC will assist school leadership in accessing new teacher candidates in shortage subject areas who are certified and highly qualified.

	April 2011-ongoing
	Ami Magunia, Hiring Manager for school based staff, TBA Kate Dachille,
Turnaround
Operations Specialist, Insight from EdWorks Staff, Jarrod Bolte, Coordinator of Student Support and TBA mentors

	3 Implement such strategies as financial incentives, increased opportunities for promotion and care and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to

meet the needs of the students in the turnaround school er growth, 
	Needs Assessment #2 - To support increased staff retention, in particular, teacher retention and satisfaction, turnaround school teachers will have access to innovative compensation options that could result in up to $7,000 of additional compensation above

their salaries depending on the school’s reform package and student achievement outcomes. These financial incentives may

come in the form of a salary increase for extended instructional

hours, compensation for professional development during the summer, or performance bonuses earned by improving student achievement school-wide. City Schools will leverage Race to the Top funds to match their contribution to these incentives.

Targets for student growth and achievement will be set for the school each school year. Teachers and school staff would be eligible to share in performance bonuses to be made available to

each school when the school’s targets are met. In this way,

compensation will be linked to student achievement growth. Schools would potentially get $500 per student plus 10% for performance bonuses and would work in collaboration with Office of Human Capital to distribute funds to employees. (All incentives are contingent upon availability of funding.)

At minimum, teachers will be afforded two weeks of planning time during the summer in the first year. In subsequent years, schools may choose to continue summer planning activities.

Teachers will be compensated for participation in planning time

during the summer.
	July 2011- ongoing
	Judy Stewart Deborah Oliver, Budget
Manager Turnaround Office 


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	4 Provide staff with ongoing, high-quality, job-embedded professional development that is aligned with the
school’s comprehensive instructional program and designed with school staff to ensure that they are
equipped to facilitate effective teaching and learning and have the capacity to successfully implement school
reform strategies
	Use of Maryland professional development standards: The professional development opportunities are based upon needs that
EdWorks in partnership with the administrative team, leadership team and support staff outline and identify after reviewing school
data.
Needs Assessment # 9 –Professional development support beyond the regular school day will be focused on unit and lesson plans; high-payoff-instructional strategies; personalization (including course-embedded advisory programs); strategies for rigor, relevance and student engagement. A five-year scaffolded system of teacher professional development includes:
•
High-payoff instructional strategies, unit and lesson design
Introduction to course-embedded advisories Part I
•
Regularly scheduled PLC to discuss student data and teacher practice

•
Implementing Advisories and Personalized Student

Growth Plans Part I and  II
•
Exploring and using Short Cycle Assessments Part I
•
Classroom Practice & Learning Conditions (KTECH and         Classroom Environment)
•
Research-based Instructional Models Part I & II  Strategies

	June 2010-ongoing
	School Based
Instructional Team, Support from
Breakthrough Center
Liaison, and Reading and Math Specialists, EdWorks Staff will support


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	The school will increase after-school and/or job-embedded professional development and/or collaborative planning. To prepare for the opening of school, teachers will participate in an annual ten five day- week Teacher Summer Institute and monthly embedded professional development workshops. The Summer Institute will focus on advisory programs, high-payoff instructional strategies, and unit and lesson design.

There will be an additional four hours of follow-up professional development throughout the school year. There will be specific agendas and protocols to guide around Common Planning Time for Specific Purposes, Examining Student Work, Tuning Instructional Strategies and Materials, Vertical Teams-Same Content and Horizontal Teams Cross Content, Examining Student Data, Examining School Data, Text-Based Discussions on Research, Unpacking Standards and Assessments, and Classroom Observation and Feedback.

EdWorks’ support will focus on building the capacity of the Academy Teacher Leaders to continue the work on a daily basis. An additional two one weeks of professional development will be required for all teachers and staff.
Because the FDHS staff will be implementing new curricula in environments that are very different from traditional comprehensive high schools, the new academy designs will require teachers to work in new ways. The Teacher Summer Institute at the beginning of the year is an intensive experience that:
1. Inducts the new staff into the research behind the school designs.
2.   Orients them to new methods of operation and high expectations for all students and educators.
3.   Provides professional development in high payoff instructional strategies and support for literacy development across the curriculum.
4.   Introduces staff to the Rigor / Relevance Framework and guides the staff through the design of integrated units and lesson plans for the coming year, particularly the first nine weeks.

	
	


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	5.   Prepares the staff to personalize the teaching and learning process to ensure all students have the supports they need to achieve at high levels, including the implementation of personalized student growth plans.
6.   Begins the development of staff capacity to look at student work and outcomes to improve teaching, learning and student engagement.
Using small group processes, whole-school seminars, and individual embedded professional development, EdWorks coaches will continue to deepen lessons learned in the summer institute throughout the school year. Professional Learning
Communities will focus on looking at student work and outcomes to improve teaching and learning.
Teachers will receive stipends to attend these two weeks  this one week. This requirement was communicated to staff when they signed their contract. This plan will be monitored by the Turnaround Team for implementation, support, and accountability. The Turnaround Team will visit the school monthly to review implementation.
	
	

	5 Adopt a new governance structure, which may include,
but is not limited to, requiring the school to report to a new “turnaround office” in the LEA or SEA, hire a “turnaround leader” who reports directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LEA or SEA to obtain added flexibility in exchange for greater accountability
	Needs Assessment #10, 12 - The school will report all activities
and progress to the Director of Turnarounds through the monthly School Improvement Grant district walks.  This individual will work closely with the school-based leadership team to support and evaluate the implementation of the turnaround model. The

Director will conduct periodic reviews during monthly SIG walks to ensure that the curriculum is being implemented with fidelity, is having the intended impact on student achievement, and is modified if ineffective. 


	July 2011- ongoing
	Beth Nolan, Director
of School Turnaround
Cecilia Martin,
Coordinator of

Turnaround School Accountability School Leadership

Team



	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	There will be two academies at Douglass HS-Academy for Leadership and Public Policy and Academy of Innovation. There will be a campus Principal who will be the point of contact for the school with central office and district support organizations regarding non-instructional issues; helps facilitate the creation
and operation of the Campus-Wide Leadership Team; establishes the structure to communicate with shared campus staff and resources; manages the facility; and coordinates extra-and co- curricular activities and community-based programs.
	
	Director, Office of Turnaround Schools

Specialist, Office of Turnaround Schools

	6 Use data to identify and implement an instructional program that is research-based and “vertically aligned”
from one grade to the next as well as aligned with State academic standards
	Needs Assessments # 3, 4, 5, 6 - City Schools Frederick Douglass High School, in partnership with
EdWorks, has created a city curriculum that is aligned vertically and matches the State academic standards. Individual content and unit tests have been aligned with the curriculum. Data from these
assessments are scanned into a database management system to
identify individual student needs.
Academy of Innovation
The Academy of Innovation has a four-year learning plan that has math and science as the driving force behind its curriculum.
Through experiential and project-based learning students will
develop intellectual habits to be creative and construct understanding of the world that lead to the generation of original ideas, solutions and processes that were intended to make the world better. Students will be taught to develop 21st-century
skills, especially creativity and innovation; design thinking; visual literacy; critical thinking and problem solving; communication
and collaboration; ICT (Information, Communication and
Technology) literacy; flexibility and adaptability; initiative and self-direction; and social and cross-cultural skills.
Learning Plan
Year one and year two are highly integrated; year three is moderately individualized, and year four is highly individualized. The curriculum includes rigorous academic and core courses with

a sequence of related electives, CTE Pathways and academy requirements. The CTE Pathway is highly integrated into the

academy program of study and provides and prepares students for

entry into college and/or a career path.


	July 2011-ongoing
	Data Coaches (AP
level Positions) (SIG II )
Two  One Reading
Specialists  English Interventionist (SIG II) One Math Interventionist (SIG)
Breakthrough Zone
Liaison/Coordinator of Academic Supports (Turnaround Office) Math Intervention  Specialist Academic Content Liaison (Turnaround Office)
Reading Intervention Specialist  Academic Content Liaison(Turnaround Office)
Support from
EdWorks Staff


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	There will be two one CTE Career Clusters available - Recording Arts and Media Production Information Technology (Manufacturing, Engineering and Technology) and Arts, Media and Communications.
The Academy Requirement Elective is called Design Thinking. Each year the students will examine different aspects of the Design
Thinking module, including Self as innovator; Innovation in a
Context; Innovation and Research; Innovation for the Future.
Post-secondary Experience
The Early College Access Partnership will provide the following
benefits to students and their families:
•
Prepares students for the academic rigors of college while easing their transition between secondary and post-secondary education.
•
Lowers the cost of post-secondary education for students, by enabling them to earn reduced cost college credits and shorten their time to completing their degree.
•
Provides students with more realistic information about academic and social skills needed to succeed in college through their participation in actual college courses.
•
Provides curricular options for students, particularly in high schools that are unable to offer courses in the student’s area of interest.
•
High school students enrolled in Coppin the early college program would not have to pay any enrollment or admission fee and will receive
a Coppin college identification card, which would enable them to use Coppin the college facilities such as the gym and library, and attend Coppin college cultural events.
•
This partnership is being developed during SY 2011-
	
	


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	2012
Academy of Global Leadership and Public Policy
The Academy of Global Leadership and Public Policy has a four- year learning plan that has social sciences as the driving force
behind its curriculum. Through readings, media, virtual partnerships, visiting fellows and field trips, students will examine the stories of the world’s great change agents.
Students will be taught to develop 21st-century skills and approaches to learning that will allow them to thrive in a complex and connected world including with the following mindsets, outlooks and intellectual processes, such as persistence in the face of challenge; value of taking risks in learning; seeking out, listening to and valuing diverse perspectives and approaches; and an intellectually curious approach to learning and life.
Learning Plan:
Year one and year two are highly integrated; year three is moderately individualized, and year four is highly individualized.
The curriculum includes rigorous academic and core courses with a sequence of related electives, and academy requirements. The
strand is highly integrated into the academy program of study and
provides and prepares students for entry into college and/or a career path. Students will be guided through a series of completer courses aligned with the Maryland CTE pathway. including Advocacy & the Law, International Law & Politics, Legal Research & Writing, and The Law & Civil Liberties.
The Academy Requirement Elective is called Global Leadership and Public Policy. Each year the students will examine different aspects of the Global Leadership and Public Policy module, including Diversity and Leadership; 21st Century Media; and Leadership Studies Logic.; Capstone Seminar Innovation Capsule; and Capstone Service Learning Experience.
	
	

	7 Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the

academic needs of individual students
	Needs Assessments # 3, 5, 6 - School based staff will use  Quarterly Common Assessments benchmark assessments designed by City Schools that are aligned to the Maryland State Curriculum, to inform their

work. The benchmarks common assessments will serve as formative assessments for how to move forward within HSA-tested areas.

Two data coaches will be hired to work at the school. One of

these positions should be dedicated to the implementation, management and improvement of collaborative planning. One will be dedicated to data entry and accuracy.
Based on this need analysis, the Data Coaches will provide support to the school leadership and to the teachers and manage the interventionists to analyze and interpret the student data, as well as provide other strategies for teachers to use to help students master these skills while meeting the needs of individual learners.

Three Two individuals will be hired through the SIG grant to provide intervention strategies to students. There will be two one Reading Specialists English Interventionist who will focus both on the RISE results as well as other indicators. There will be one Math Interventionist who will work closely with the data from math assessments. All three Both individuals will report to the school-based Data Coaches.

In addition to state required assessments in Algebra, Biology, English and Government, students in both the Academy of Innovation and the Academy of Global Leadership and Public

Policy will participate in the following assessments:

Formative Assessment
All 9th and 10th grade students will take the RISE assessment in

reading.

College-Ready Assessments
Students will begin taking the PSAT in the 9th and 10th grade, with 11th and 12th graders participating in SAT

A tiered approach to the use of data and research will be used to ensure all students have the supports needed to be successful in a

rigorous course of study. The resources to support this effort

include a proven short cycle assessment system, professional development in the use of data to drive instruction and development of standards-based instructional plans, and use of a formal system of intervention and acceleration to help all students

achieve success in a rigorous curriculum.


	August 2011-Ongoing
	Data Coaches (AP level Positions) (SIG II )

Two One Reading

Specialists  English Interventionist (SIG II) One Math Interventionist (SIG) School based Instructional Leadership Team Members Breakthrough Zone

Liaison/Coordinator of Academic Supports (Turnaround Office) Math Intervention Specialist Academic Content Liai(Turnaround Office)

Reading Intervention Specialist (Turnaround Office)

Support from

EdWorks Staff



	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	The formal intervention system will include 3 levels. Level one is a baseline diagnostic assessment to pinpoint skills and challenges in English, Language Arts, Math and Science. Student schedules are designed to ensure time within the schedule day for intervention or acceleration. Level two requires that those

students who are not meeting the goals of their individual learning goals participate in “Accelerated Academies,” which
are designed to provide intensive instruction outside of the regular school day to help them master difficult skills related to state-

required tests and standards. Level three – EdWorks will assist the Academies in the identification of evidence-based

interventions to ensure the most challenged students reach

learning goals.

	
	


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	8  Establish schedules and implement strategies that provide increased learning time
	Needs Assessment # 3, 10 – Students will be provided an adjusted schedule to increase student learning time. EdWorks along with
T&L is exploring the possibility of a staggered schedule AB
block schedule. The school day will be extended for all students by 30 minutes. The school is on a 4 x 4 + 1 schedule. 
Accelerated Academies
Accelerated Academies are designed to provide intensive
instruction outside of the regular school day to help students master difficult skills related to state-required tests and standards. Accelerated Academies provide intense support for ninth, tenth, eleventh, and twelfth grade students to assist them in passing the H.S.A. as well as addressing the needs of over age students.
These academies are designed as short-term solutions to for students not receiving diplomas because they have failed one or all of their required graduation exams. In a three-day retreat setting, accelerated academies provide students with test-taking
strategies and intensive instruction in basic concepts as they relate to the HSA.
More specifically, the academies will provide integrated intervention strategies and resources that include: (1) Focused

instruction on knowledge needed for test proficiency; (2) Embedded, content-based assessment to confirm academic

progress; and (3) Targeted professional development to assist the

teachers in working with students in this intense environment.


	October 2011-ongoing
	School based instructional
Leadership team
Support from
EdWorks Staff


	Name of School:  Frederick Douglass High School
Tier:  II

	Turnaround Model
	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	EdWorks will guide the staff through the development of highly targeted, intensive learning experiences for students using a just- in-time strategy prior to the administration of state assessments. The accelerated academies begin with student performance data on specific strands in the standards assessed in each content area. Students will work with teachers, intervention specialists and content experts from school higher education, business and community partners. They are engaged in small groups focusing on the specific knowledge or skill that those students need to master. The learning experiences are purposely designed to introduce concepts to students in new ways and do not duplicate lessons plans from daily classroom activities. Instructional strategies will vary to accommodate specific student learning styles, and may range from hands-on projects to game-show-type challenges to a one-on-one direct instruction. Test-taking “attack” and problem-solving strategies are woven into the learning experiences. If at all possible, accelerated academies are held in
an alternate setting, such as the school’s university partner. End-of-experience assessments ensure students have mastered targeted knowledge and skills. Students may need to participate in
a range of learning experiences on the same set of
knowledge/skills to demonstrate mastery.
AVID
One of the key goals of City Schools is to increase the number of college-ready students who will enroll in and graduate from college. Preparing all students to succeed in college and other postsecondary programs–especially underserved students who are the first generation in their families to go to college, low-income students, underrepresented minorities, and students with disabilities–is necessary in today’s world. AVID’s systemic
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	LEA Design and Implementation of the Intervention Model
(include alignment of additional resources)
	Timeline for
Implementation
	Name and Position of Responsible Person(s)

	
	approach is designed to support students and educators as they increase school-wide/district-wide learning and performance.
The mission of AVID is to ensure that identified students, especially students who are in the academic middle, will accomplish the following:
•
Succeed in rigorous curriculum;
•
Complete a rigorous college preparatory path;
•
Enter mainstream activities of the school;
•
Increase their enrollment in four-year colleges; and
•
Become educated, responsible participants and leaders in a democratic society.
This is the second year Frederick Douglass has had AVID. There are 27 freshmen and 25 sophomores enrolled in AVID this year. Students are selected for AVID based on their academic potential and motivation to become an independent learner. AVID focuses on students in the academic “middle” (2.0 to 3.5 GPA) who are low-income, first generation college-goers, or who face special circumstances that may be obstacles to achievement.
The AVID elective class is part of the students’ academic course load and helps develop necessary skills and knowledge to be college-ready. Students receive instruction in the writing process, develop and practice critical thinking skills, learn how to take notes using the Cornell note-taking system, work collaboratively and become confident with their reading comprehension skills.
As part of AVID, school leadership will identify a core team composed of the administrators, teachers and school counselors to identify students to participate in the AVID program. This team will be trained in AVID by attending the summer Institute and helping to support implementation.
Summer Bridge Program
A Summer Bridge program is designed to help incoming ninth
graders raise their academic skills and adjust to the expectations and procedures of high schools. Each student receives an
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	individualized package of tutoring, mentoring, counseling and networking to ease the transition from middle school to high
school. The Summer Bridge Program is taught by some of the same teachers who will teach the ninth graders in the fall, and it
utilizes support staff members such as librarians, counselors,
nurse, athletic director, etc. The curricula is especially designed to be interactive and engaging for the students as it provides
intensive instruction in core academic areas, such as math and
English / language arts. Instruction is enhanced by offering students thematic projects and by designing activities that are “hands-on” and focused on active learning. The Bridge program engages community members and neighborhood organizations through its linkage and alignment with community resources and programming.
	
	

	9 Provide appropriate social-emotional and community- oriented services and supports for students
	Needs Assessment #7, 8, 10: The Student Support Team is responsible for interventions and attention customized to student
need that leads to a sustained and persistent effort to restore student well-being and student academic progress. Guidance
Counselors and Teachers will be included. Prior to the start of the
2011-2012 school year Baltimore City Schools will work with MSDE Coordinated Support Services office to complete a needs assessment to ensure that the structures are in place for effective support services.
PBIS or similar program to be implemented school wide. There will be a social worker hired to specifically work with this program. This will be supported by the Turnaround Office.
Guidance counselors over the summer will conduct transcript reviews and begin mapping out the course sequencing for students. This will also factor in early warning indicators to develop intervention plans for students.
Mentor coordinator A cohort coordinator will develop a cohort  group of mentors cohort leaders and coordinate the mentoring services for students.  cohort leaders. This individual will work closely with the Turnaround Office to receive support and guidance. The goal will be that over time that the majority of
	July 2011- ongoing
	Dean of Student
Support Services
(FSF)
Guidance Counselors
(FSF)
Social Worker (SIG) Mentor Coordinator (SIG)
Community Outreach
Specialist (SIG)
Student
Support
Services Liaison/Coordinator (Turnaround Office) Student Support Services Specialists (Turnaround Office)
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	students work with a mentor.  cohort leader. 
A Summer Bridge program will be implemented for 9th grade students. A significant effort needs to result in high student turnout. Work should begin at this time with students who have high needs. i.e., repeat offenders, chronic absences, young mothers, academic issues, etc.
Attendance Improvement Plan
A comprehensive Attendance Improvement Plan (AIP) has been
created. It includes,
•
A school-wide data-driven attendance policy with guidance for staff, including policy on lateness
•
A data management tool  that identifies causes, supports differentiated grade level solutions, and a plan for each sub-group (red, yellow, green)
•
A management tool that can support a data-driven graduation tracking plan
•
A plan for a school-wide economy that incentivizes positive student and parent attitudes on attendance
The AIP focuses on data collection, policies and procedures, interventions, building staff capacity, development, hall management techniques, exit management, late policy, graduation tracking tool, parent recognition and renewed culture that believes that every absence matters. All students will receive a home visit to support AIP and to encourage effective home-school relationship.
•
Monthly Safety Check-in for each Academy
•
Monthly Community Check-in with Core Planning Team
•
Monthly Campus-Wide Leadership Meetings (to address campus-wide concerns or problems)
•
Monthly  Quarterly Academy Leadership Team Meetings
•
Monthly Attendance Improvement (adjust plan where necessary)
•
Weekly advisories to discuss student’s individual learning plans
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	•
Summer Bridge on Coppin State Campus for all in-coming
9th graders focusing on below-grade level students; introduce personalized student growth plan with each student
The attendance monitor and hall monitor are critical components of the attendance improvement team.  Each of these individuals will work with the Educational Associate for Dropout Prevention.  The attendance monitor will provide data management for all attendance data and prepare documentation for home visits.  The hall monitors will work to locate students identified with attendance problems and conduct home visits to help increase attendance.  

Needs Assessment #8 - The school will partner with community organizations such as the Family League and Druid Heights to provide social emotional support for students to
create a safe school environment that meets students’ social, emotional, and health needs. A full time community/parent
liaison from a community-based organization will be provided to
the school using School Improvement Funds.
Advanced Learners
Students will be identified for acceleration through the rigorous “Triage” record review process and through the development of personalized student growth plans. Identified students will be
accelerated through the course offerings in the Academy of
Innovation and the Global Leadership Academy and moved as rapidly as possible into planned, purposeful early college experiences. The district and EdWorks are currently collaborating to develop agreements with area institutions of higher education
to identify specific college courses that align with the themes and coursework offered in each of the academies. College courses
will focus in three areas: 1) earning credit in “transfer modules”—courses that will be accepted at Maryland colleges
and universities; 2) courses that expand upon work begun at the
high school (such as higher level instruction in specific languages) and 3) courses that expand upon career and technical certifications. Students who are taking college classes will also be enrolled in a seminar at the high school designed to provide a range of supports to ensure their success in the college courses.
The Academies will work with parents/guardians of these
students to walk them through the college application, scholarship and financial aid process to ensure students can build upon credits earned while in high school and go on to complete college in four
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	years or less. FDHS is appointing a “Coordinator of Extended
Learning” Early College Coordinator to act as a liaison among the academies and their higher education partners, thus ensuring the success of the acceleration strategy.
	
	


	
	Permissible Strategies for the Implementation of the Turnaround Model.
LEA may implement any of the required and permissible under the transformation model or design a new school model (e.g. themed, dual language academy)
	

	Creation of two academies
	Two academies will be created at Frederick Douglass High
School as part of the school turnaround. The Academy of Innovation will be Maryland’s premier STEM like learning organization. Creativity and design thinking are at the heart of
innovation. At the Academy of Innovation students will develop
the courage and intellectual habits to be creative. Through aesthetically based (good design and engineering) experiential and project-based learning students will construct understanding of the world that lead the generation of original ideas, solutions
and processes intended for a better world. The second academy is the Academy for Global Leadership and Public Policy. This academy is designed to graduate future leaders of government, industry and communities. Graduates of the Global Leadership and Public Policy Academy will exhibit the leadership qualities and skills to advance the public good in a diverse and globally interdependent world.
	
	


Other Actions the LEA will take to implement the Turnaround Model
	Recruit, screen, and select external providers to ensure
quality
	On June 28, 2010, City Schools issued an application seeking a
Lead Transition Partner to facilitate Phase I of the turnaround process. On July 16, 2010, City Schools received nine transition partner proposals; one was deemed non-responsive; 8 were deemed responsive; of those, seven were rejected and one was recommended. The committee that evaluated the proposals consisted of a cross-functional team, including City Schools staff from the following offices: Chief Executive Officer, Chief Academic Officer, Teaching and Learning, New Initiatives and the Executive Director of Secondary Schools. Working in partnership with the Douglass HS Governing Board, current principal and Alumni Association leaders, City Schools interviewed the top three applicants. The majority either recommended or strongly recommended partnering with EdWorks, Inc. Evaluators found that EdWorks had the most relevant experience in comprehensive high school redesign and was best equipped to prepare the school for division while simultaneously implementing new processes and systems which would have an immediate impact on the quality of teaching and learning, classroom management, attendance and truancy rates.
A key component of the EdWorks plan included a community engagement process consisting of a group of community stakeholders known as the Core Planning Team (CPT). EdWorks will support the school in targeted areas  moving forward.
On March 1, 2011 City Schools released a Pre-Qualification Selection (PQS) for turnaround support service providers. A pre- proposal meeting will be held on April 7; proposals are due May 1; proposal evaluations will be done June-July and Board approval will be August- September.
The PQS is the only permissible way for an outside organization to provide services to any of the turnaround schools, including organizations that are currently operating at a turnaround school. Turnaround support service s targeted in the PQS will fall into one or more of the following categories:
•
Human Capital and Professional Development Providers Work to increase the supply of quality teachers and leaders in turnaround schools, and work with districts and states to build their human resources management capacity.
	
	


	
	•
Integrated Services Providers Help schools to identify and address the cultural and mental health issues of students, complementing the changes being made in the learning environment.
•
Community-Based Organizations Local nonprofit organizations play a variety of roles in supporting school turnarounds, ranging from providing students with out-of- school-time academic and nonacademic programs to engaging with parents and community members around advocacy issues.
•
Research and Field-Building Organizations These organizations conduct research and analysis, share best practices and tools, and help foster dialogue and partnerships among stakeholders to support turnaround activities.
	
	


Turn Around Model Addendum: Pre-Implementation Activities
Pre-Implementation Activities:
Pre-Implementation allows the LEA to prepare for full implementation of a
school intervention model at the start of the 2011-2012 school year. To help in its preparation, an LEA may use federal FY 2010 SIG funds in its SIG schools after the LEA has been awarded a SIG grant for those schools based on having a fully approvable application consistent with SIG final requirements.
As soon as it receives the funds, the LEA may use part of its first-year allocation for SIG related activities in schools that will be served with federal FY 2010 SIG funds. Below is a list of allowable pre-implementation activities. The following allowable activities are listed in the LEA Application. LEAs must select from the categories below. Each activity must be aligned to the needs assessment, requirements of the intervention model and be fully implemented prior to the beginning of the 2010-2011 academic school year. LEAs must select from the Activity Categories below. Activities must  align
to schools’ needs assessment and requirements of the intervention model; represent change; be reasonable, necessary, and allowable; be researched- based; and be fully implemented prior to the beginning of the 2011-2012 academic school year.
Activity Categories with Sample Activities:
Family and Community Engagement: Hold community meetings to review school performance, discuss the school intervention model to be implemented,
and develop
school improvement plans in line with the intervention model selected; survey students and parents to gauge needs of students, families, and the community; communicate with parents and the community about school status, improvement plans, choice options, and local service providers for health, nutrition, or social services through press releases, newsletters, newspaper announcements, parent outreach coordinators, hotlines, and
direct mail; assist families in transitioning to new schools if their current school is implementing the closure model by providing counseling or holding meetings specifically regarding their choices; or hold open houses or orientation activities specifically for students attending a new school if their prior school is implementing the closure model.
Rigorous Review of External Providers: Conduct the required rigorous review process to select a charter school operator, a CMO, or an EMO and contract with that entity (see C-5); or properly recruit, screen, and select any external providers that may be necessary to assist in planning for the implementation of an intervention model.


Provide a Description of how the LEA will use federal FY 2010 SIG funds in its newly identified SIG schools. Include the cost for each activity. Items in this section must be included in the Budget Narrative.
Leadership Team Professional Development: The Leadership team at Frederick Douglass High School will work with the support of EdWorks to develop leadership skills while planning for the implementation of the school’s plans from June-August.
PD with Leadership Team; Approx. $10, 000
Staffing: City Schools hopes to hire a new principal by May of 2011 and would want that individual to have the opportunity to visit the school to get a sense of the current practices. The individual will be paid a stipend of $12,000
to work in the school prior to the start of their contract on July 1, 2011 and to
attend the summer training.
External Providers/Professional Development: City Schools will continue
its partnership with EdWorks to plan and provide professional development for the teachers prior to the start of the school year. This will include 15 days of professional development activities. The topics that will be covered include
behavior intervention training, classroom management, collaborative planning,
data management, working with students with disabilities, and providing individual student attention.
Summer Cost for EdWorks: Approx. $40,000 ‘
Summer Cost of PD for staff: Approx. $197,400 $167, 288.10
Student Engagement: Students will be engaged in at least one week of a summer bridge program. This program will require staff to do outreach through home visits and multiple communications. The school will engage their alumni in meeting the new students and building partnerships. Paid for through Fair Student Funds (City Schools General Dollars)
Community Engagement: The Core Planning Team (CPT) will continue to meet over the summer and will roll out their plan for marketing for the school that will engage the school community in the “rebirth” of Frederick Douglass High School. Paid for through Fair Student Funds (City Schools General Dollars)
Total Approx. Cost $259,400 $ 229,288.10
Staffing: Recruit and hire the incoming principal, leadership team, instructional staff, and administrative support; or evaluate the strengths and areas of need of current staff.
Instructional Programs: Provide remediation and enrichment to students in schools that will implement an intervention model at the start of the 2011-2012 school year through programs with evidence of raising achievement; identify and purchase instructional materials that are research-based, aligned with State academic standards, and have data-based evidence of raising student achievement; or compensate staff for instructional planning, such as examining student data, developing a curriculum that is aligned to State standards and aligned vertically from one grade level to another, collaborating within and across disciplines, and devising student assessments.
Professional Development and Support: Train staff on the implementation of new or revised instructional programs and policies that are aligned with the school’s comprehensive instructional plan and the school’s intervention model; provide
instructional support for returning staff members, such as classroom coaching, structured common planning time, mentoring, consultation with outside experts, and
observations of classroom practice, that is aligned with the school’s
comprehensive instructional plan and the school’s intervention model; or train staff on the new evaluation system and locally adopted competencies.
Preparation for Accountability Measures: Develop and pilot a data system for use in SIG-funded schools; analyze data on leading baseline indicators; or develop and adopt interim assessments for use in SIG-funded schools.
Timeline for LEA Monitoring  of Tier I and Tier II schools- Year 1
Intervention Model Turnaround 


School:  
Frederick Douglass High School  
Tier:
II
Use the quarterly timeline below to provide a detailed description of how the LEA plans to monitor and assess the impact of the selected intervention in this school. For each quarter, provide information on how the LEA will provide monitoring and oversight of the implementation actions (aligned with the requirements of the specific intervention selected.) to be taken by the school and the LEA, the ways in which the school’s progress will be assessed. * Please note this will be adjusted based on the restructuring of the support structures in the district.
	Year 1: Q1 (SY2011, July-Sept)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator

	
	Progress assessed:
•
Adequate Yearly Progress results.
•
City Schools’ Progress Report results.
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
Progress toward school improvement strategies for previous school year and current year as defined by the School
Leadership team/School Improvement Grant.

	Year 1: Q2 (SY2011, Oct-Dec)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.



	
	Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 1: Q3 (SY2011, Jan-Mar)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 1: Q4 (SY2011, April-June)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
•
Climate Survey.
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.


Timeline for LEA Monitoring  of Tier I and Tier II schools Year 2
Intervention Model Turnaround 


School:  
Frederick Douglass High School  
Tier:
II
Use the quarterly timeline below to provide a detailed description of how the LEA plans to monitor and assess the impact of the selected intervention in this school. For each quarter, provide information on how the LEA will provide monitoring and oversight of the implementation actions (aligned with the requirements of the specific intervention selected.) to be taken by the school and the LEA, the ways in which the school’s progress will be assessed. * Please note this will be adjusted based on the restructuring of the support structures in the district.
	Year 2: Q1 (SY2012, July-Sept)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator

	
	Progress assessed:
•
Adequate Yearly Progress results.
•
City Schools’ Progress Report results.
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
Progress toward school improvement strategies for previous school year and current year as defined by the School
Leadership team/School Improvement Grant.

	Year 2: Q2 (SY2012, Oct-Dec)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.



	
	•
Suspensions.
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 2: Q3 (SY2012, Jan-Mar)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 2: Q4 (SY2012, April-June)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
•
Climate Survey.
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.


Timeline for LEA Monitoring  of Tier I and Tier II schools Year 3
Intervention Model Turnaround 


School:

Frederick Douglass High School

Tier:
II
Use the quarterly timeline below to provide a detailed description of how the LEA plans to monitor and assess the impact of the selected intervention in this school. For each quarter, provide information on how the LEA will provide monitoring and oversight of the implementation actions (aligned with the requirements of the specific intervention selected.) to be taken by the school and the LEA, the ways in which the school’s progress will be assessed. * Please note this will be adjusted based on the restructuring of the support structures in the district.
	Year 3: Q1 (SY2013, July-Sept)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator

	
	Progress assessed:
•
Adequate Yearly Progress results.
•
City Schools’ Progress Report results.
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 3: Q2 (SY2013, Oct-Dec)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.



	
	Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 3: Q3 (SY2013, Jan- March)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
•
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.

	Year 3: Q4 (SY2013, April-June)
	Monitor:
•
Minimum of bi-weekly Visits from the Turnaround Support Team
•
Monthly monitoring visits from Turnaround Project Coordinator and the Turnaround Accountability
Coordinator
•
Monitoring Visit from the Central Office Monitoring Team.

	
	Progress assessed:
•
Benchmark data (subjects: Reading, Math and Science) for fifth and eighth grade.
•
Frequency of teachers accessing electronic data display system.
•
Frequency of administrators accessing electronic data display system.
•
Use of parent portal.
•
SMS for attendance.
•
SST minutes and documents.
•
Suspensions.
•
Climate Survey.
•
Progress toward school improvement strategies for previous school year and current year as defined by the
School Leadership team/School Improvement Grant.
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