
yst 

The delivery component focuses on the method of im­
plementing the school counseling program ro students. 
This section describes the services and strategies school 
counselors provide to students and interactions they 
have with others as they work to promote student 
achievement, equity and access for all students. 

The delivery component consists of direct and indirect 
student services. Direct services arc provided with stu­
dents, and indirect services arc provided for students. 

Direct student services arc in-person interaction~ 
between school counselors and students. Through 
the direct services components of school counseling 
core curriculum, individual student planning and 
respon s1\'C services, school counselors help students 
de\'clop the knowledge, anirudes and skills identified 
from the school counseling core curriculum. 

Indirect student services are services provided on 
behalf of students as a result of the school 
counselor's interactions with others. Through 
indirect services, sd10ol counselors provide 
leadership, advocacy and collaboration, which 
enhance student achievement and promote systemic 
change related to equity and access. 

It is recommended that 80 pen.:ent or more of the 
school counselor's time he spent in direct and indirect 
student services. See the Use of Time section in the 
Management component for more detailed informa­
tion. 
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Ite m 

Direct 
Student 
Services 

Indirect 
Student 
Services 

Elements and Strategies 

School Counseling Core 
Curriculum 

Instruction 
Group Activities 

Individual Student Planning 
Appraisal 
Advisement 

Responsive Services 
Counseling 
Crisis Response 

Referrals 
Consultation 
Collaboration 

Recipient 

All Students 

Identified 
Students 

All Students 

Identified 
Students 

Method 

Interactions With 
Students in: 

Large Group 

Classroom 

Small Group 

Individual 

Interactions with 
Others 

Adapted from Gysbers, N.C & Hender1,0n, P (2012) Developing and managing your 5-Chool counseling program 
(5th ed }, Alexandria, VA American Counsehng Association 

DIRECT STUDENT SERVICES 

Direct student services arc dd1vcrcd through rhn:c clcme,w,: !,dlOol counseling core cur­
riculum, individual student pl.mnmg .111d rc-.pon-.iH: -;en i~c-. (Grshcr!, & I lcndcr!>on, 
2012). School counselor-. rcvic\\ -.cl10ol d.H,1 to mform dct.1-.ion-. .1hout '>trarcgic-; rouse 
within cach element hascJ on !>tudcnt-.' needs. 
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·rect student services of the school counseling program tnc1uu1: a1..uv1u\,:" ...... "'"'"~·~ __ 

~eJlliC, career and personal/social development. These activities are provided to all stu-
~ nts in the school. In addition, school counselors use data to identify students with 
\;evement, attendance or behavioral needs impeding student success. Additional pro­;am activities and services are provided to these students to address their specific needs. 

school counselors also use data to determine how the school counseling activities will be 
delivered. To reach the whole student body or entire grade levels, school counselors focus 

P classroom or large-group settings. For more student-specific activities, school counselors 
~ocus on small group or individual settings. 

school Counseling Core Curriculum 
The school counseling core curriculum consists of a planned, written instructional program 
that is comprehensive in scope, preventive in nature and developmental in design. School 
counselors plan, design and evaluate the curriculum. The curriculum is delivered to every 
student by school counselors and other educators as appropriate. 

The school counseling core curriculum facilitates the systematic delivery of lessons or activ­
ities aligned with the school counseling program's vision, mission and goals. The curricu­
lum promotes knowledge, attitudes and skills of student competencies appropriate to 
student developmental levels through instruction in three content areas: academic achieve­
ment, career development and personal/social growth. 

The school counseling core curriculum is established through design, implementation and 
documentation. See the School Counseling Action Plan section in the Management compo­
nent for more information on design and documentation. 

The school counseling core curriculum is delivered through such strategies as: 

• Instruction: School counselors provide direct instruction, team teach or assist in 
teaching the school counseling core curriculum, learning activities or units in classrooms 
or other school facilities. They may also provide follow-up to small groups or individual 
students as needed. 

• Group activities: School counselors conduct planned activities outside the classroom to 
promote academic, career or personal/social development, such as college and career 
fairs, post-secondary site visits, student team building/leadership workshops, 
community/business tours. 

Individual Student Planning 
Individual student planning consists of ongoing systemic activities designed to help stu­
dents establish personal goals and develop future plans, such as individual learning plans 
and graduation plans. School counselors use these activities to help all students plan, moni­
tor and manage their own learning as well as to achieve academic, career and personal/so­
cial competencies aligned with the school counseling core curriculum. 
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Through individual student planning, school counselors assist stuae11t!> «" , ............ ~... .. .., 1:va1uatc educational, career and personal goals. School counselors promote individual stud • 

planning by helping students develop individual learning plans, make the transition fro ent 
cmencary to middle, middle to high or make the transition from school to higher cduca; el

100 
or work. Activities may be delivered on an individual bac;is, in small groups or classroo 
settings. Parents or guardians and ocher c;chool personnel arc often included in the act,·v~·

1t1e 

Individual student planning is implemented through such strategics as: 

Appraisal - School counselors work with studenrc; to analyze and evaluate their 
abilities, interests, skills and achievement. Test information and other data arc often 
used as the basis for helping students develop immediate and long-range plans. 

Advisement - School counselors help students m.,ke decisions for future plans based 
academic, career and personal/soc1,,l <l.n,1. 

Responsive Services 
Responsive services consist of activities designed to meet students' immediate needs and 
concerns. This component is available to ,,II students and may be initiated by students , 
teachers or parents or by school counselors after a review of data. 

Responsive services arc designed to help ~tudcnts resolve academic, career and persona 
social issues and arc delivered through such strategiec; as: 

Counseling - School counselors provide counseling sessions in individual or small­
group settings co help students overcome issues impeding achievement or success. , 
counseling process helps students identify problems, causes, alternatives and possib 
consequences so they can make dec1s1ons and take appropriate actions. 

Counseling is pl,rnncd anJ goal-focused, and 1t is short-term in nature. !lchool 
counselors do not provide therapy or long-term counseling in schools to address 
psychological disorders. Therapy, or therapeutic treatment, is defined as "remedia 
treatment of mental or bodil}' disorder" (i\lcrnam-Wcbster, 2012}. 

However, school counselors are prepared to recognize and respond to student men 
health crises and needs and to address these barriers to student success by offerin 
education, prevention and crisis and short-term intervention until the scudent is 
connected with a,ailahle commumry resources. When students require long-term 
coumcling or therapy, school counselors make referrals to appropriate communi · 
resources (ASCA, 2009}. 

Crisis Response - School counselors provide support and assistance to stud:ncs 
navigate critical and emergency situations. Crisis response includes intervennon 
follow-up to the immediate needs and is designed to prevent the situation from 
becoming more SC\ere. There arc often written procedures provided by the sch 
district that arc to be used in crisis situations. 
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INDIRECT STUDENT SERVBCES 

School coun-.1:lor'.'> prm·idl· indifl•i.:1 -.rudl·111 -.L'n 11.1.·-. .1-. ,1 nwan-. to -.uppnrr -.rnd1·111 .1d1i1.·, l' 
rnent ;111d to pn1111otl' l'quity .111d a1.·1.·t·...., i"itr .ill -.111drni-.. \'..;'hik -.111dt·11t-, .in· tlw lw11dii.:i.1ri1.·-. 
of indirei.:c ,t·n 11.'.l'", ..,d1ool 1.·ou11s1.·l11r-. work ,, I\ h .1 , .tnl't, ot pt·11pll' ro ddn l'l' tlwst· -.t'n -
ices. School 1.·111111wlor-. 111.1~· inr1.·r.1d ,, 1th p.1n·ni-.. 11·,1,.:h1.·r-;, .1d111111i-.1r.1111r,. -.d1rn1l ,r.1H .111d 
community sr,,kl·holdt·J", i11 nrdt'r to pnunoll' -.tlldt·111 ,Khil·,·t•11H'IH ltir .1 -.p1·1.il1i.: -.111d1.•11t or 

to promott· s~ ,tt·mic d1angt· 10 .1ddn•.,._ tlw 11\'l'd, nt 1111dl'r,1d1ie, ing or 11111krr1.•pn·,1.·nrt·d 
groups of srudt·m-. in rill' ,1.'11001. 

Through i11d1rl'1.f ,tudt'lll ,t·n·ict·-., school cnumt'iur-. gatht·1 nr -.h.1r1· intnn11.1t1011 .1ho11r -.ru 
dent devcloprnuir.11 is,m·s, prohll'lll'i .111d -.11ct1·....,1·-.. \X lwn ,1 -.i!ll,1ri1111 n·quin·-. .1 -.chn11I 
counselor to -.h.irt· i11fnrm;1tio11 that could id1·nr1 ly .1 ,p1·1. ifi1. -.rudl'lll. ,1. hool 1.01111-.l'inr'> rl' · 
ceive srudenr or part'nr p1.·n11is'ii11n or r.1kl' ..,jg11ific.1111 prl'cH1tinn-. r11 prot11.r -.111d1·111 1.1111ti­
dent1aliry follo\\'illl,.\ :\"it:,\\ Echicd ~1:111d.1rd-. tor \dw11l l:rn11t-.elor-.1,\\l .\, 2.0IOL 

Referrals - \t.lwol 1.·1H111-.1·li1r, dir1.·1.c ,1udl.'11h .111d p,ir1.·n1, to '>drnol or t"n1111111111in 
rcsouri.:I.'-. for .1dd1t1011,1l ;l',sisr.111t"1.' or 111tonn,111011 thn 111µ,h rL"krr.1 I... '-11. hool rl'fl'rr.d 
source~ m.1~ 111dud1.· ;1i.:.1dl.'111it." :,,11pp11rt -.ud1 .,, tt11o ri11g: 1.:.1rl'LT ,uppon -.11d1 .1, tolkl,.\l' 
planning \\ L'h -.111.·, or 1.·111ph 1y111l'11t rr.1111111µ,: ;111d pns1111.d/,01.1,1l -.uppon '>111. h .h 
comm unit) ,l).\1.·111.11.·, 1h.1 t rrl';ll 1111·111 .il lw,1hh i-.,ul'-. i11d11d inµ, -.u 11.1d.tl 1dt·.11i011. , 1olt·ntt". 
abuse a nJ d1.·p11·-.-.1011. 

Consultation - '-11.hool 1.111111s1.·lor, -.h.1rc -.tr,11q!,il'-. 1h;11 :-.11ppmc ,1udt'11t .11.h11.·, 1.·mt·11r 
with p,HL'llh, t1.·.1dH·r,, othl'r L'dll1.,1tor-. .111d 1.·n1111111111ity org.11111.1t11111, th1 ough 
Comult,Htrnl. '-11. hi iol u •ullst'lors ,1 l,o ,1·rH' ,ls :-.1111lt·111 ad\'l 11..1t1.·, to pro111ott· ,H.',tdt'11111., 
career and 1wr-.011,d/,111."1 ,1 I dl'H'l11p1111.·nt rlm1111.d1 this -.1 r,HL'l-\~. I 111,1 II~. ,dwul coum1.·lor-. 
use comulr.1t1011 111 r1.·1.t'l\'l' 1 nfonn.1111>11 on -.!\ldl'nt 111.Td , ;111d to 1d1·11n I~ ,1r.1t1.·gil'-. th.H 
Promote -.rnd1.·m .11. h11.·, t'llll'lll. 

Collaboration - '-.du 1011.·1111w,l'ior-. "ork "it h I nlll'r nl11c 1tor-.. p.1r1·11c.. .111d d11.· 
commun1t) to , 11pp1111 , t udl'nl ;1d111.·\ t·1111·111 ;111d ad, t1t".H1.· fo r 1.·q111t) ,111d .llt:l''-' lor .ill 
~tu<lcnt!> th rough 1. ol l.1hor.u ion. "id tool u 11111,1.·lor, 111.1~ i.:ol l.1hnr.u1.· 111 .1 , ,ll'IL't y ot \\ ,1 y-. 
1nclud111g: 

Tea111111g ,111.! J1,1rl 11< '1 i11.t:: Sdlllol u 1111 h l'iur, work with ,1,it I , p.111.·11t-,. h11-.i111.·....,1.·, .md 
Lomn11111 it) 11rg.11111.1t1uns to suppol'I -. t11d1·111 ad1i1·\ 1'11\t'lll ,111d 11111111 thl' go.ii, ot tht· 
~chool t:111111-.l'ling pro).\r.1111. T1.•.1111111g .111d p.1rt11t'ring 1.-.111 ot1.11r through -.impli­
rcsourl1.' , h.1 r111g, 101111 pn·,1.·111.111nn-.• . ,d, isory 1.'1H1111.·il:-. or lon11.1li11.·d p.1r111L"r'ihip, 
With '>pl'1.1h1. lnt 11-. or ,\)-\1.'llll.t. 

Scl,r Ju// d1.-ln<·f t 01111111//<'<'~: I\) -.u·\lng 011 l.'nlll 111 irtt.'l''> c1r ,Hh i-.or~ hn,11 d,, -.tlrnol 
coun .,1.·lor, .,d,01.,111.· tor ,111d1.·111 pn1).\r.1111-. .111d l'l''int1rt1.·, .111d ·'"'''' in ).!,1·m-r.11111g 
schouh\11lt .111d di'>tnll '>llpprn ! tor tlw -.diool cou11sl·l1ng progr.1111. 
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DATA ANALYSIS 

Data ,lll.1ly'ii'i informs lk-1:isions about rhc st.:hool couno;cling program. Dara are reviewed 
over timl' to inform tltl' school counselor ahout student tm:do; and .,dwol and communit 
trl'1Kk The sc.hool dat,l profile and the use-o(-time as.,essnH:nt arc re, icwetl annually toy 
c,-.1luarc .rn<l improve the ~chool coum,cling program, .rnd they can he an effective part of 
end-of-year program evaluation and goal setting for the following ~dwol year. 

School Data Profile Analysis 
The '>dwol J.na profile is a summary of the school's ,1chicvcmenr, .utendanc<.·, hcha\'ior 
and ~afcty rcc.nrJ over a multiy<:ar period and can contribute to ,l hettl'r understanding of 
trends at the sc.hool. Analysi~ of the sdiool data profilt: helps school counselors monitor 
studt:nt nc.hievcment, idcntif)' achievement, opportunity and attainment gaps and recognize 
a need for 'i) 'itemic change (Hokomh-~·kCoy, 2007; Rowell, :?OO<-, ). School data profile 
an,1ly-.1-. c..lll .1lso he used to inform school c.:ounscling program go.11-.. 

Consider the following questions when :rnalp·ing your data: 
What 'itrengths arc indicated by the data at your school? 
\X!h,H concerns arc raised ahout the data? 
Do ,1c.h1eH.:111cnr gaps c:-:i-;t? 
I l.1\ e atrend:11Ke r.lfc.., changed? 
\Xlhar can you learn from l':>:amming the safct~ dat.1? 
How is rour school counseling program a<lJres-.ing the gaps? 
I low i.:an the school c.ounscling program c.:ontributc to dosing the gaps or addressing the 
educational io;-.uc-. p()',ed by the dara? 
Wh:n .1Jditio1ul J,tt.1 arc needed 10 fully unJer-.rand an educ.nional issue .rnJ idt:ntify a 
...dwol counseling mren'l'ntion? (\'SCA, 2008) 

The fina school data profile th:tt is completed becomes the baseline from which to measure 
fururc school co1111-.t:ling program results. Yearly upd.nes ass1.·s,; both program progress and 
tmp,Kt. The inform.nion re\'cal-, o;c.:hool counseling program ,;trcngths and wcakncs'ic5 as 
well .ts growth or l()',i, in overall stmk-in succcso;, Thl· sc.:hool d.H.1 profile is abo ,l con,cn­
icm tool for sharing'>} -.tcmic ch.111ge, programm.Hic. stii.:t.:csse!I .111<.I srudcnt nct:J.,. 

,\11,1lpi11g the sc.hool d.tta profill· is ,·.1luahle for ,1II 'ichool courn,clors in the building. All 
.,chool C.:<>llll!,clor-. ncc:d to under'it;ltld how the d,H,l werl' 01llectl'd and how to inrcrprct the 
d.n.1, implic.:ation-. of the data ,md th1.:ir role in the pl.111 to addre.,., the data. 

Consider the example of a miJdlc ~chool data profik and wh.n we can learn about the 
-.1.:hool's strength,; and weaknc-.-.es hr examining the data over a three-rear period (sec 
1\lidJlc School D.1t,1 Profile p. 109). 

Use-of-time Assessment Analysis 
Analysis of the lt!:.e-of-time as-.cssm<.·nt infomh many c.:omponcnt'i of a comprehensive 
'iChool counseling program suc.h as the annual agrecmem; 1.:alendars; anJ curriculum, 
-.111.111-group and c.:loc,111g-tlll'-g,1p action plans. Ir i'i rccomm<.·nJed that school counselors 
-.pend 80 pt:n:ent or mor<.· of tlH.'ir tillll' in din:c.t ;md indin:ct -.rudcnt scrvic.:e.,, -.uch .1s 
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school counseling core curriculum, individual student planning, responsive services, refer­
rals, consultation and collaboration, and 20 percent or less of their time in program man­
agement tasks such as committee work, calendaring, data collection/analysis, planning and 
fair-share responsibilities. Completing the use-of-time assessment twice a year will help 
school counselors determine how their rime is spent. 

The analysis of the use-of-time assessment may inform many program decisions, bur it is 
especially useful when considering the following: 

1. How close am I to allocating at least 80 percent of my time to serving students? 
2. Is the amount of time allocated to any particular service delivery the most effective use 

of my time? 
3. Are the selected delivery methods and strategies the best use of school counselor time 

that will lead to the accomplishment of identified goals? 

While spending 80 percent of time in direct and indirect student services is the general rec­
ommendation for a balanced school counseling program, use of time within the 80 percent 
may look different from school to school based on school data. Decisions about how to al­
locate school counseling program time are based on student needs as demonstrated in the 
school data profile and alignment with school and school counseling program goals. 

For example, after analyzing the school data profile, a school counselor in a high­
needs school may determine it would be more effective to spend a higher percentage 
of time than recommended on strategies from indirect student services to best meet 
the needs of all students in the school. 

J 

It is suggested that for two weeks each year, such as one week in the fall and one in the 
spring, school counselors estimate the number of hours they are engaged in direct and indi­
rect student services during those weeks ro determine how close they are to the ideal of 80 
percent. After determining the approximate percentage of time, school counselors can re­
flect on the effectiveness of program delivery methods and strategies and adjust as needed. 
The analysis can also be used to promote a discussion about the most effective use of 
school counselor time with administrators. It can also be a helpful tool when completing a 
school counseling program evaluation, which informs program improvement. 

!n summary, data analysis informs the comprehensive school counseling program. Analyz­
ing the school data profile and use-of-time assessment arc strategies that can be used at any 
stage of program implementation or evaluation. They are also an effective pare of end-of­
Year program evaluation and goal setting for the following school year. 

PROGRAM RESULTS 

in~lyzing school counseling program results reports ensures programs are evaluated for cf• 
ectiveness and informs decisions related to program improvement. The analysis of results 

reports is the heart of having a data-driven school counseling program. Analyzing the data 
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USE-OF-TIME ASSESSMENT 

The use-of-time assessment helps the school counselor determine how much time is spent 
in each of the components of the ASCA National Model. School counselors with compre­
hensive school counseling programs spend a majority of their time providing direct and in­
direct services to students. It is recommended that school counselors complete the 
use-of-time assessment twice a year. 

a Direct student services arc in-person interacnons between school counselors and 
! students. Through the direct services components of school counseling core curriculum, 

individual student planning and responsive services, sd10ol counselors help students 
develop the knowledge, attitudes and skills identified from the school counseling coret 

~ curriculum. 

I ra Indirect student services arc services provided on behalf of students as a result of the 
school counselor's interactions with others. 1 hrough indirect services, school counselors 
provide leadership, advocacy and collaboration, which enhance srudcnr achievement 
and promote systemic change related to equity and acccsc;. 

Seep. 84 and 87 of the Delivery section for more information about direct and indirect 
services. 

It is recommended that school counselors spend 80 percent or more of their rime in direct 
student services and indirect student services. The remaining 20 percent of rime is set aside 
for program management and school support services, such as school counseling program 
foundation, management and accountability casks. In addition, a small portion of the 20 
percent of the school counselor's time is spent in fair-share responsibilities - the "routine 
'running of the school' responsibilities that all members of the school staff take equal turns 
doing co ensure the school's smooth operation" ( Gysbers & Henderson, 2012, p. 83 ). 

Although spending 80 percent of time in direct and indirect student services is the general 
recommendation for a comprehensive school counseling program, use of rime within the 
80 percent mar be allocated differently from school to school based on needs identified in 
school data. Although all components of direct and indirect student services arc necessary 
for a program to be considered a comprehensi\'e school counseling program, decisions 
about time allocation are based on student needs as demonstrated in the school data profile 
(p. 66) and alignment with school and school counseling program goals. 

fchool counselors may find it necessary to adjust the percentage of time in each of the de· 
,very categories from year co year to meet students' needs. In addition, school counselors 

afre able to justify their modification co the suggested use of time by providing a rationale 
Or · an lllcrease or decrease ro any categorr based on research and best practice. In pro-

grams with more than one school counselor per site, there is often flexibility between and 
among school counselors in determining how much time individual school counselors 
spend in the delivery components. 
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The use-of-time assessment (p. 63) 
helps school counselors determine 
how they arc currently using their 
time and can assist in drawing con­
clusions about how much time is 
current!}' being spent on school 
counseling activities versus non­
school-counscling activities. The 
accountability section of the ASCA 
National Model provides further 
information on the an.1lrsis of dar.1 
collected through this .1ssl.'s.,mcnt. 

Delivery is 
80% or more 
of the activity 
in the ASCA 
National Model 

Accoun 

Delivery 
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use of Time: Appropriate and Inappropriate 
school Counseling Activities 
School counselors' duties arc focused on the overall delivery of the comprehensive school 
counseling program - direct and indirect student services and program management and 
school support. Administrators are encouraged to eliminate or reassign inappropriate 
casks, allowing school counselors to focus on the prevention and intervention needs of their 
program. The chart below represents a comparison between the two similar types of activi­
ties and serves as a helpful teaching tool when explaining school counseling program activ-

ities. 

Appropriate Activities for 
School Cot11tse/ors 
• individual student academic program 

planning 
• interpreting cognitive, aptitude and 

achievement tests 
• providing counseling to students who arc 

tardy or absent 
• providing counseling to students who 

have disciplinnry problems 
• providing counseling to students as to 

appropriate school dress 
• collaborating with teachers to present 

school counseling core curriculum lessons 
• analyzing grade-point averages in 

relationship to achievement 
• interpreting student records 
• providing teachers with suggestions for 

effective classroom management 
• ensuring student records arc maintained 

as per state and federal regulations 
• helping the school principal identify and 

resolve student issues, needs and 
problems 

• providing individual and small-group 
counseling services to students 

• advocating for scudenrs at individual 
education plan meetings, student srudy 
teams and school attendance review 
boards 

analyzing disaggregated data 

Inappropriate Activities for 
School Cot111selors 

coordinating paperwork and data entry 
of all new students 
coordinating cognitive, aptitude and 
achievement resting programs 
signing excuses for students who are 
tardy or absent 
performing disciplinary actions or 
assigning discipline consequences 
sending students home who are nor 
appropriately dressed 
reaching classes when teachers are absent 

computing grade-point averages 

maintaining student records 
supervising classrooms or common areas 

keeping clerical records 

assisting with duties in the principal's 
office 

providing therapy or long-term 
counseling in schools co address 
psychological disorders (see Responsive 
Services on p. 86 for more derailed 
information on therapy) 
coordinating schoolwide individual 
education plans, student study reams and 
schoql attendance review boards 

serving as a data entry clerk 

~~a::s~~~ from Campbell, C.A. & Dahir, C.A. (1997) Sharing the vision: The ASCA national standards for school 
mg Programs, Alexandria, VA: American School Counselor Association. 
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