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2012 Louisiana Transitional Comprehensive Curriculum 
Course Introduction

The Louisiana Department of Education issued the first version of the Comprehensive Curriculum in 2005.  The 2012 Louisiana Transitional Comprehensive Curriculum is aligned with Grade-Level Expectations (GLEs) and Common Core State Standards (CCSS) as outlined in the 2012-13 and 2013-14 Curriculum and Assessment Summaries posted at http://www.louisianaschools.net/topics/gle.html. The Louisiana Transitional Comprehensive Curriculum is designed to assist with the transition from using GLEs to full implementation of the CCSS beginning the school year 2014-15. 

 Organizational Structure

The curriculum is organized into coherent, time-bound units with sample activities and classroom assessments to guide teaching and learning. Unless otherwise indicated, activities in the curriculum are to be taught in 2012-13 and continued through 2013-14.  Activities labeled as 2013-14 align with new CCSS content that are to be implemented in 2013-14 and may be skipped in 2012-13 without interrupting the flow or sequence of the activities within a unit.  New CCSS to be implemented in 2014-15 are not included in activities in this document.
Implementation of Activities in the Classroom

Incorporation of activities into lesson plans is critical to the successful implementation of the Louisiana Transitional Comprehensive Curriculum.  Lesson plans should be designed to introduce students to one or more of the activities, to provide background information and follow-up, and to prepare students for success in mastering the CCSS associated with the activities. Lesson plans should address individual needs of students and should include processes for re-teaching concepts or skills for students who need additional instruction. Appropriate accommodations must be made for students with disabilities.  

Features

Content Area Literacy Strategies are an integral part of approximately one-third of the activities. Strategy names are italicized.  The link (view literacy strategy descriptions) opens a document containing detailed descriptions and examples of the literacy strategies.  This document can also be accessed directly at http://www.louisianaschools.net/lde/uploads/11056.doc. 

Underlined standard numbers on the title line of an activity indicate that the content of the standards is a focus in the activity. Other standards listed are included, but not the primary content emphasis.
A Materials List is provided for each activity and Blackline Masters (BLMs) are provided to assist in the delivery of activities or to assess student learning.  A separate Blackline Master document is provided for the course.  

The Access Guide to the Comprehensive Curriculum is an online database of suggested strategies, accommodations, assistive technology, and assessment options that may provide greater access to the curriculum activities. This guide is currently being updated to align with the CCSS.  Click on the Access Guide icon found on the first page of each unit or access the guide directly at  http://sda.doe.louisiana.gov/AccessGuide.  
Grade 7

English Language Arts

Unit 1:  Content Area Reading/Informational Nonfiction

Time Frame:  Approximately six weeks

Unit Description

This unit focuses on reading and responding to textbooks, essays, speeches, newspapers, magazines, and real-world writing.  Strategies such as QAR, DRTA, SQ3R, PQ4R, split-page notetaking, graphic organizers, and outlining will be addressed using a broad range of materials.  Vocabulary and grammar instruction occurs within the context of the resources.  Opportunities for the student to use graphic organizers and rubrics, as well as organizational features of printed text, the Internet, and other media to locate information; to select and evaluate information; to choose and narrow a research topic; to synthesize information by outlining, paraphrasing, and summarizing relevant information from research; and to write a bibliography in a specified format occur within this unit.

Student Understandings

Nonfiction is a kind of writing that deals with actual events, people, places, things, and ideas.  The essential goal of this unit is for students to apply the reading process to various types of informational texts, including essays, magazines, newspapers, textbooks, such as science and social studies, instruction manuals, consumer and workplace documents, reference materials, and multimedia and electronic resources while working independently and cooperatively.  Word maps, concept maps, or word diagrams will be introduced, and the students will use graphic organizers with new vocabulary. Students will be able to define informational nonfiction, biography, and autobiography. 
Guiding Questions

1. Can students understand and analyze the differences in structure and purpose among various categories of informational materials (textbooks, newspapers, instructional manuals)?

2. Can students locate information by using a variety of consumer, workplace, and public documents?

3. Can students analyze texts that use the sequential, comparison/contrast, and cause/effect organizational patterns?

4. Can students identify and trace the development of an author’s argument, point of view, or perspective in texts? 

5. Can students correctly document sources in a works cited list or bibliography?

6. Can students apply a writing process effectively by writing a report containing information collected from various resources?

Unit 1 Grade-Level Expectations (GLEs) and Common Core State Standards (CCSS)
	Grade-Level Expectations

	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings (ELA-1-M1)

	01b.
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon base words, roots, affixes, and word parts (ELA-1-M1)

	08b.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including nonfiction (e.g., essays, letters) (ELA-6-M3)

	09a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events and steps in a process (ELA-7-M1)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA-7-M1)

	09c.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated or implied main ideas and explaining how details support ideas (ELA-7-M1)

	09e.


	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (ELA-7-M1)

	14a.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, identifying cause-effect relationships (ELA-7-M4)

	14b.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, reasoning inductively and deductively (ELA-7-M4)

	14d.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, generating a theory or hypothesis (ELA-7-M4)

	14e.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, skimming/scanning (ELA-7-M4)

	15a.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with established central idea.

	15b.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)

	15c.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, and/or specific details) (ELA-2-M1)

	15d.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points. (ELA-2-M1)


	15e.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas and details. (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose. (ELA-2-M2)

	17b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone. (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader. (ELA-2-M2)

	17d.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality). (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure. (ELA-2-M2)

	18a.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as selecting topic and form. (ELA-2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as drafting. (ELA-2-M3)

	18d.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as conferencing (e.g., peer and teacher). (ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as revising based on feedback and use of various tools (e.g., LEAP21 Writer’s Checklist, rubrics). (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as proofreading/editing. (ELA-2-M3)

	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as publishing using technology (ELA-2-M3)

	22a.
	Write for various purposes, including letters of complaint supported with complete and accurate information and reasons (ELA-2-M6)

	22d.


	Write for various purposes, including applications, such as memberships and library cards (ELA-2-M6)

	23a.
	Use standard English punctuation, including commas to set off direct quotations, nouns of direct address, and after introductory words or phrases (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage including varied sentence structures including complex sentences (ELA-3-M2)


	24b.
	Write paragraphs and compositions following standard English structure and usage, including antecedents that agree with pronouns in number, person, and gender.(ELA-3-M3)

	24c.
	Write paragraphs and compositions following standards English structure and usage including sentences without double negatives. (ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing including infinitives and participles. (ELA-3-M4)

	25b.    
	Apply knowledge of parts of speech in writing including superlative and comparative degrees of adjectives. (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing including adverbs. (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots, affixes) correctly (ELA-3-M5)

	39a.
	Locate and select information using organizational features of grade- appropriate resources, including complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends prefaces, appendices) (ELA-5-M1)

	39b.
	Locate and select information using organizational features of grade- appropriate resources, including electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)

	39c.
	Locate and select information using organizational features of grade- appropriate resources, including frequently accessed and bookmarked Web addresses (ELA-5-M1)

	39d.
	Locate and select information using organizational features of grade- appropriate resources, including, features of electronic texts (e.g., hyperlinks, cross-referencing, Web resources, including online sources and remote sites) (ELA-5-M1)

	40a.
	Locate and integrate information from a variety of grade-appropriate resources, including, multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias) (ELA-5-M2)

	40b.
	Locate and integrate information from a variety of grade-appropriate resources, including, electronic sources (e.g., websites, databases) (ELA-5-M2)

	41.
	Explain the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, coverage) (ELA-5-M2)

	43a.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including visual representations of data/information (ELA-5-M3)

	43b.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)

	43c.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including works cited lists and/or bibliographies (ELA-5-M3)

	44.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including reports and research documents (ELA-5-M4)


	45a.
	Give credit for borrowed information following acceptable use policy, including integrating quotations and citations (ELA-5- M5)

	45b.
	Give credit for borrowed information following acceptable use policy, including using end notes (ELA-5-M5)

	45c.
	Give credit for borrowed information following acceptable use policy, including creating bibliographies and/or works cited lists (ELA-5-M5)


	ELA CCSS

	CCSS#
	CCSS Text

	Reading Standards for Literature

	RL.7.1
	Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	RL.7.4
	Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of rhymes and other repetitions of sounds (e.g., alliteration) on a specific verse or stanza of a poem or section of a story or drama.

	Reading Standards for Informational Text

	RI.7.1
	Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	RI.7.3
	Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).

	RI.7.4
	Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the impact of specific word choice on meaning and tone.

	RI.7.5
	Analyze the interactions between individuals, events, and ideas in a text (e.g., how ideas influence individuals or events, or how individuals influence ideas or events).

	Writing Standards

	W.7.2a,b,c,d,e,f
	Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information using strategies such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas and concepts.
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.

e. Establish and maintain a formal style.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented.

	W.7.6
	Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources. 

	W.7.7
	Conduct short research projects to answer a question, drawing on several sources and generating additional related, focused questions for further research and investigation.

	W.7.9 a,b
	Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 7 Reading standards to literature.

b. Apply grade 7 Reading standards to literary nonfiction. 

	W.7.10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

	Language Standards

	L.7.4a,c,d
	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 7 reading and content, choosing flexibly from a range of strategies.

a. Use context clues (e.g., the overall meaning of a sentence or paragraph, a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.

d. Verify the preliminary definition of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary

	L.7.5b
	Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
b.  Use the relationship between particular words (e.g., synonym/antonym, analogy) to better understand each of the words.

	L.7.6
	Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.


Sample Activities

Activity 1: Independent Reading (Ongoing): (GLEs: 08b, 14b, 14c, CCSS: RL.7.1, RI.7.1)  
Materials List: reading material covering a wide range of topics and readability levels, Reading Response Learning Log BLM, Reading Diary Prompts BLM
Each day, students and teachers should read silently for an uninterrupted period of time. Students will select their own books or reading materials which require neither testing for comprehension nor book reports.  Students will keep a reading response learning log (view literacy strategy descriptions) of materials read.  An example of a reading log is as follows and found in Reading Response Learning Log BLM:
	Reading Response Log                                         Student Name___________________

	Selection Title and Genre
	Date
	Pages read
	Comments about what I’ve read:

	
	
	
	

	
	
	
	


Other examples of reading logs can be found at http://www.readwritethink.org/lesson_images/lesson141/log.pdf  
Remind students to think about how particular elements of a story or drama interact. Have the students respond in reading diaries to prompts [e.g., If the setting of this took place (here) instead of (there), the main character would have responded (this way instead of the way he/her did.) What surprised me was_____; This text’s central theme is_____.] Reading Diary Prompts BLM contains other prompts. Student response also may be through a variety of other strategies (e.g. writing prompts, response logs, book talks, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.dowlingcentral.com/MrsD/area/literature/ssr.html or at http://www.education-world.com/a_curr/curr038.shtml 
Activity 2:  Content Area Vocabulary (Ongoing): (GLEs:  01a, 01b, 26, CCSS: RL.7.4, RI.7.4, L.7.4c, L.7.4d, L.7.5b, L.7.6) 

Materials List: dictionaries, thesauruses, index cards or sentence strips, Vocabulary Card BLM

Have students use and expand words learned in content areas by maintaining a vocabulary notebook. These words listed in the notebook will be learned using different strategies throughout the curriculum.  To develop students’ knowledge of key vocabulary in this unit, have them create vocabulary cards (view literacy strategy descriptions) for terms related to non-fiction genre.  Distribute a 3”x 5” or 5”x 7” index card to each student and ask them to follow directions in creating a sample card.  Students can draw two cards on a sheet of paper, if no index cards are available.  On the board, place a targeted word in the middle of the card, as in the example below. Have students focus on the spelling of the vocabulary and point out to them to pay attention to roots and affixes which are frequently misspelled. The students will look in the dictionary or ask others for help in spelling these words correctly.  Assess vocabulary cards often to monitor. Ask students to provide a definition.  It is best if the sample word can be defined in students’ own words. Then, have them verify meanings of words or phrases (e.g., by checking the inferred meaning in context or in a dictionary). Write a definition provided by students in the appropriate space on the model card.  Have students list the word parts or characteristics of the word and write that information in the appropriate space.  Next, ask for examples of the term, and include one or two of the best ones in the designated area on the model card.  Finally, create a simple illustration or a sentence with the term used in context in the last area of the card. Students will follow this model to create cards for the vocabulary words used in texts that are assigned in their ELA classes and in any of the other classes. These cards may be used as a study guide or as a handy personal dictionary.
Vocabulary Card 

[image: image1]
An alternative way to create vocabulary cards is to have students choose unfamiliar words, write each word on the front of an index card, make sure the word is spelled correctly by using a variety of sources such as the dictionary, thesaurus, glossary, or spell check on a computer, and put the other four parts of the card on the back of the index card.  The students could then use these as flash cards for review.  Teachers and students may also go to http://www.quizlet.com to create flashcards and/or to take quizzes on vocabulary. 

Display collections of non-fiction vocabulary words on a Word Wall. These will serve as a reminder to students of vocabulary words being studied in this nonfiction unit.
2013-2014
In 2013-2014, to satisfy CCSS: SL.7.4 students are to add specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, as the references students use for building their vocabulary.  Have students find the pronunciation of a word, determine or clarify its precise meaning, and list its part of speech.  
Have students determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings, and analyze the impact of specific word choice on meaning and tone.  In order to meet this, when students find words or phrases that they are unfamiliar with in a text, they are to create a vocabulary card or put in their vocabulary notebook the word, the sentence, and if helpful, other sentences in the text that may help determine the meaning with context clues, whether figurative language is used, and if the word choice has any impact on the tone of the text.

To meet the expectation of CCSS: L.7.5, modify the vocabulary cards by using the model card below. Have students provide a definition, an antonym, a synonym, and a sentence.  They can also create another sentence that uses the synonym or the antonym to show understanding of the meaning of the word.
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Activity 3:  Writing Craft (Ongoing) (GLEs: 17a, 17b, 17c, 17d, 17e, CCSS: W.7.10)
Materials List: a variety of picture books, overhead projector, transparencies, or chart paper, or computer with projector, student-writing notebooks

Begin preparing the students to be good writers.  Each writing workshop should begin with a mini-lesson.  Examples could include word choice, usage, or conventions; techniques for organizing; kinds of writings for students to try; writing as a process; pieces of writing that demonstrate different techniques.  Teach or review the traits for effective writing.  The following Internet sites provide access to the traits and definitions of effective writing:

http://www.north-scott.k12.ia.us/writetraits/writetraits.html#top 

http://www.englishcompanion.com/pdfDocs/sixtraitssummary.pdf 

Read a variety of simple books, such as Patricia Mac Lachlan’s, What You Know First or Jane Yolen’s, Owl Moon, Sleeping Ugly, and I Crocodile, that focus on voice, ideas, and organization of the writing craft. Point out how these books are organized.  Using these books as reference, have students discuss how authors develop their ideas, use voice, use effective words, create sentence fluency, and use the conventions of writing as tools of their craft. Quote several sentences that support these elements in each of the books. Then, write teacher/student made sentences that demonstrate these elements on chart paper, the board, an overhead, or a computer with a projected screen. Have students then participate within groups by identifying several sentences showing use of voice, use of effective words, use of conventions of writing, etc.  Allow students to practice the skills discussed in each mini-lesson in independent writing in a bound composition writing notebook. Remind students this is an ongoing activity, and all work done will be reviewed throughout the year.  
For the 2013-2014 CCSS, W.7.10 calls for routine writing over extended time frames and shorter time frames for a range of tasks, purposes, and audiences. This variety allows students to practice and refine their writing skills. Allotted writing time should vary according to the topic assigned, type of writing, and elements being assessed. Quick responses, log entries, and short summaries usually require less writing time than multi-paragraph essays, original works, and research assignments. Having students keep a record of their writing over the course of the year documents the time frames and writing products produced.  For example, when writing in their logs, students may note focused mini lesson assignments as short periods of writings that apply the skills addressed in the mini-lesson (e.g., word choice).
Activity 4:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23a, 24a, 24b, 25a, 25b, 25c)
Materials List: writing samples, sentence strips, Velcro or sticky tack, learning logs
Use the daily oral language strategy with target skills (provide the students with a sentence or a group of sentences in need of editing to give students consistent practice in correcting grammatical errors).  Identify target skills (e.g., varied sentence structure and patterns, phrases and clauses; punctuation; infinitives; participles; superlative and comparative degrees of adjectives; adverbs; pronouns and antecedents; sentences without double negatives; spelling).  Have students discuss the common errors in student writing samples.  

For example, a mini-lesson can focus on how to use commas.  The lesson emphasizes the use of commas to set off nouns of direct address, commas used after introductory words or phrases, and use of commas to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,]green shirt.)   Have students practice using commas by placing the comma in the correct place on sentence strips. Sentence strips without commas included can be placed around the room.  Commas can be put on a smaller strip with sticky tack or Velcro stuck to it.  Have students pick a comma and put it in the correct position.  

Next, have students write sentences that include commas that set off nouns of direct address, introductory words or phrases, and commas to separate coordinate adjectives in their learning logs.  Students’ writings should include correct usage of commas to set off nouns of direct address, commas used after introductory words or phrases, and commas to separate coordinate adjectives as a piece of the rubric.  Through the writing process, students should use peer editing to work with the mechanics.  Grammar instruction should occur within the context of students’ reading and writing.  Lessons for grammar instruction may be found at the following site: http://www.education-world.com/a_lesson/lesson/lesson334.shtml 

Activity 5:  Strategic Reading: Skimming, Scanning, Connecting to Text (Ongoing) (GLEs: 14e, CCSS: RI.7.3)
Materials List: science or social studies textbook, chart paper

Conduct mini-lessons throughout the unit on connecting text with other texts or with what students already know.  Model questions such as these:  What do I know about the topic?  Have I read other books like this?  What connections am I making now to myself, other texts, and the world around me?  Remind students to ask themselves these questions when reading social studies or science texts, encyclopedias, or other nonfiction texts to better understand text.

In this nonfiction unit, conduct a mini-lesson on reading a chart.  Have students look at a chart in a social studies book, and discuss how the columns in the chart lead their eyes from left to right, enabling them to connect information. Next have students work in groups to analyze a chart on either a teacher-given topic or one they have chosen themselves from social studies, science, or other non-fiction text. Then, model skimming (reading quickly to get the main idea of the text) to find overall content of text and scanning (rapidly viewing the text in search of key terms, phrases, or information) to find specific information. Tell students that skimming refers to the process of reading only main ideas within a passage to get an overall impression of the content. Choose a chapter, read the title orally, read the introduction or first paragraph, then read the first sentence of every other paragraph. Read headings and subheadings, point out charts, graphs or pictures.  Point out italicized or boldfaced words.  Lastly, read the last paragraph.  Project an image of the text on the board if appropriate. 
For independent work, have students choose a chapter that is being studied in social studies or science to skim.  Have the students then turn to their shoulder partner and discuss what they have skimmed and give a reason why knowing how to skim is beneficial when they are reading or studying or gaining information from texts.. 

Next, model scanning.  Tell students that scanning requires having a question in mind prior to reading text.  Because the purpose of scanning is only to answer a specific question, unrelated information should be ignored.  To model scanning for the students, state a specific question.  Try to anticipate how the answer will appear in the text and what clues could be used to answer the question. For example, when looking for a specific date, quickly read the text looking only for numbers.  Use headings, subheadings, charts, or pictures as clues to information that answers the guiding question. Selectively read and skip through passages until the answer is found.  Have a couple of questions for the students to practice scanning for information. Have students record information in a learning log to use later as a study guide. Check to see if all students have found the correct answers.
Activity 6:  Parts of a Book/Text Structure (GLEs: 08b, 09e, 14a, 14b, 14c, 14d, 14e, CCSS: RI. 7.1, RI.7.3) 

Materials List: science, social studies, or other textbook; chart paper; student’s portfolio or notebook
Divide the class into pairs.  Have students skim and scan a non-fiction textbook, such as their social studies or science text, to identify parts of a book and text structure.  Have them scan the cover and title of the book and discuss what they expect to find in that book.  Then, have them examine the various features such as the table of contents, glossary, index, and bibliography.  Have students respond to teacher-generated questions, relating to the title page, copyright page, table of contents, body, appendix (if applicable), glossary, bibliography, and index. Have them cite several pieces of text that support their analysis of what the text addresses explicitly as well as text that leads them to infer what is covered in the text. This preliminary examination leads to predictions about the text before reading.  
Next, model how to fill out the KWL chart graphic organizer (view literacy strategy descriptions) by asking students what they know about a particular subject selected from a science or social studies book.  As the students answer what they know about the subject, fill out the K box in the KWL chart.  Have students then complete the “What I want to know” box on their own charts.  After they have read the chapter, have the students complete the “What I learned” box again citing several pieces of text to support what they learned. 
Have students then select a chapter, complete a textbook analysis or a preview checklist, and use a KWL chart graphic organizer to set a purpose for reading.  Have students write a paragraph in their portfolios responding to the usefulness of the various parts of the books (e.g., Why would a table of contents be useful when trying to select a book to use for a specific topic? How can an index or glossary help make predictions about the text?).

Activity 7:  Reading for Information and Note-Taking (GLEs: 09a, 09b, 09c, 09e, 14a, 14b, 14e, CCSS: RL.7.1, RI.7.1, RI.7.5 W.7.9a, b)
Materials List: articles, informational or expository texts

Conduct mini-lessons on SQPL – Student Questions for Purposeful Learning (view literacy strategy descriptions). Review the material to be read. Generate a statement related to the material that causes the students to wonder, challenge, and question. Make sure that the statement provokes interest. 
Sample SQPL
Topic: “Watching Wonders” READ Vol.55 No.16, April 16, 2006, p 22-25. 

SQPL Statement: Water bugs have a difficult time getting their dinner.
Present the statement to the students by writing the statement on the board or projecting it for the students to record in their notebook.  Have students pair up and generate 2 or 3 questions related to the statement.  Ask a student from each team to share the questions. As students are stating the questions, write them on the board.  Star or highlight those questions that are similar.  Review the list; if students failed to ask any question which relates to important information, add it to the list.  At this point, students should be prepared to use appropriate sources to seek answers to their questions.  Remind them to focus on information that answers the questions they generated. Students will use evidence from texts to support the answers by applying grade 7 Reading standards to literature or to literary nonfiction.
Model the literacy strategy split-page note taking (view literacy strategy descriptions) by placing on board, overhead, or PowerPoint® slide sample split-page notes from a teacher-selected chapter of a text or article.  The value of taking notes in this format is to logically organize information and ideas, separate big ideas from supporting details, promote active reading and listening, and allow inductive and deductive prompting for remembering information.  Instruct students to draw a line from top to bottom approximately 2 to 3 inches from the left edge on a sheet of paper.  The goal is to split the page into two parts:  one-third width and two-thirds width.  Big ideas, key dates, names, etc. should be listed in the left column, and supporting details should be entered in the right column.  Have students paraphrase and abbreviate as much as possible. For example: 

 “Watching Wonders” READ Vol.55 No.16, April 16, 2006, p 22-25.

	Prey

Predator

Giant Water bug’s M.O.
	Small green frog

Giant water bug

Seizes victim with hooked forelegs and grasps tightly

Paralyzes victim with bite 

Shoots poison that dissolves muscles, organs and bones, but not skin

Sucks out the victim’s body


After teacher modeling, have students read various informational and expository selections and take split-page notes.  Note: Articles from Read, Weekly Reader, Time for Kids, or any other student magazine can be used.  Allow students to work in groups to take notes by paraphrasing information from nonfiction text.

Have each group select a chapter from one of their textbooks, such as science or social studies, and use SQPL – Student Questions for Purposeful Learning and the split-page notetaking strategy to compile their notes.  Then, instruct students to compare their notes with other groups that took notes on the same text. 
Next, conduct a mini-lesson on outlining and finding main idea and details. Choose a chapter from a text. Remind students how to skim.  Tell students that by skimming the textbook chapter for a few minutes, they will have an idea of the chapter content.  Skim through the chapter orally. Show students that many textbook chapters have introductory paragraphs. Science and social studies chapters typically are divided into “Main Idea” sections. Within those sections, details are embedded in the paragraphs, charts, or pictures. Reread the chapter looking for the main idea and important details. Begin the outline of that chapter on chart paper.  Tell students that outlines typically have several different levels. Put three main headings on chart paper. Follow with the subheadings and then the important details. See example below using a chapter from a science text:
Energy Sources (title of chapter)

I. Natural Resources (section 1 title)

a. Renewable Resources (subheadings; main idea of that paragraph)
1. fresh water (important detail)
2. trees (important detail)
b. Nonrenewable Resources (subheadings; main idea of that paragraph)

1. Coal (important detail)
2. natural gas (important detail)
II. Fossil Fuels (section 2 title)

a. Petroleum

b. Natural Gas

c. Coal

III. Alternate Resources (section 3 title)
a. Splitting the Atom

b. Combining the Atom

c. Sun

1. Solar Cells

2. Solar Heating

3. Large-Scale Solar Power

d. Wind Power

e. Hydroelectric Energy

f. Powerful Plants

1. Biomass

2. Gasohol

g. Geothermal Energy 

Remind students to use strategies such as sequencing events and arranging steps in a process to outline a text.  Again, have students select a chapter from their social studies or other textbook and outline the selections to identify main idea and supporting details.  

Activity 8:  Text Structure (GLEs: 14a, 14b, 14c, CCSS: RI.7.3, RI.7.5)
Materials List: textbook, nonfiction magazine article, a variety of expository texts, student-learning logs

Conduct a mini-lesson on writing structure. After the students have read a science textbook chapter or magazine article, have them identify the writing structure (e.g., cause-effect, classification, problem-solution).

Before students begin their reading assignment, explain that it helps to ask questions while they read. Go over the three levels of questions they should ask: 
· Literal questions:  those questions in which the answers are directly stated in the text. (What is the main character's name? What happened in the story on page___?)
· Inferential questions: those questions are implied, not directly stated. (Why did the main character cry? What do you think will happen next?)
· Evaluative questions: those questions require information outside of the text. (How are you similar to the main character? Why did the author write this book?)
Tell students they will be expected to support their answers. For literal questions, students show where the information is located. For inferential questions, students can explain their reasoning and show the part of the story that supports their idea. For evaluative questions, students can explain their ideas and identify the other sources of information.
Next, assign independent reading of a variety of expository texts including essays, newspapers, and magazine articles from a content area.   Have students generate literal, interpretative, and evaluative questions about the texts. Remind them to focus on the interaction of ideas, events, and individuals and the influences each has on the other. Have students apply these skills by reading an unfamiliar textbook selection or informational article, taking notes (using the split-page note taking (view literacy strategy descriptions) strategy), and paraphrasing the selection.  Have them keep notes on these strategies in a learning log (view literacy strategy descriptions that will be assessed at the end of the unit by a teacher-created completion list.

Activity 9:  Interpreting Information from a Graphic Organizer (GLEs: 09b, 15a, 15b, 15c, 15d, 15e, 18b, 39a, 39b, 43a, 43b, CCSS: W.7.7) 
Materials List: note cards, various tables, charts, timelines, diagrams, maps from textbooks, newspapers, expository, or technical text, computer software such as Inspiration or Kidspiration (optional), Paragraph Formula BLM
Insure that tables, graphs, timelines, charts, schedules, diagrams, and maps from several sources including, textbooks, newspapers, and expository or technical text are readily available to students.  Lead a discussion on the significance of using charts, timelines, diagrams and other graphics.  Assign students to groups to work collaboratively on drawing conclusions and explaining the information conveyed in the charts, tables, etc.  

Have students choose a topic to investigate.  For example, the topic may be “Animals near or on the endangered list” or “Which exercise is the most effective for good health?” Have students gather information from texts, interview others, or conduct a survey on a topic in which they are interested. Then, have them develop a table, graph, chart, or diagram to represent the information.  Allow students to use software such as Inspiration® if available to generate a visual.

Model how to write a paragraph, focusing on writing topic sentences, using relevant details with the topic sentences, elaborating on the topic, using transitional words and phrases, and writing concluding sentences.  Use a Paragraph Formula BLM to introduce students to writing a paragraph that has a topic sentence, two or more supporting concrete ideas, an elaborating sentence, and concluding sentence.  The BLM shows students how they might begin each of the sentences in the paragraphs.  Students may then use this as a checklist when peer or self-editing paragraphs.
Next, have students brainstorm (view literacy strategy descriptions) a topic sentence from one of the graphs or charts collected earlier.  Write the topic sentence on the board, chart paper, or overhead.  Explain that the topic sentence introduces the paragraph.  Also explain that good paragraphs have supporting details and an elaboration or commentary sentence that explains the topic.  On the board, chart paper, or overhead, write supporting detail sentences and a commentary sentence. Have students brainstorm a concluding sentence that restates the topic sentence. Post that concluding sentence to finish the paragraph.  
Using their information, students will then write a multi-paragraph summary of data generated from surveys.  Students will use peer editing and then revise their paragraphs.  Student work will be assessed through a checklist or group participation rubric.  Rubrics and checklists can be found at www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation or http://rubistar.4teachers.org/index.php 

Activity 10:  Research Skills/ Narrowing a Topic (GLEs: 14b, 18a, 18b)
Materials List: overhead projector, transparency “Narrowing a Topic” BLM

Conduct a lesson on how to choose and narrow a topic.  Use a brainstorming (view literacy strategy descriptions) strategy using a Web graphic organizer (view literacy strategy descriptions), or walk the students through the process shown on the overhead.  The example in the Narrowing a Topic BLM focuses on language.  Discuss why the student in the example decided the topic needed narrowing at each point in the process, and how he/she went about finding sub-topics as well as the kinds of questions the student most likely asked himself.

As a class, have students brainstorm using Narrowing a Topic BLM or using a web, which narrows down a broad topic (e.g., from dogs to Yorkshire Terriers).  Have students generate a list of narrowed topics from teacher/self-selected general categories.  The categories should come from a topic being studied in social studies or science class.  Have students select a topic from the list, narrow it as needed, and apply a pre-writing process such as brainstorming for their own research.  Have them develop questions they will answer in their reports (e.g., Would a Yorkie make a good pet?  What is the temperament of a Yorkie?  Where did Yorkies first show up?).

Activity 11:  Writing Business Letters (GLEs: 08b, 15a, 15b, 15e, 17a, 17b, 17c, 17d, 17e, 18b, 18c, 18d, 18e, 18f, 18g, 22a, 22d, 24a, 24b, 24c, 25a, 25c, 26, CCSS: W.7.6, W.7.10)
Materials List: samples of applications or order forms, samples of business letters, BLM Sample Business Letter, BLM Business Letter Rubric

Have students read examples and models of business letters. (See Sample Business Letter BLM.)  Students, if permitted, may bring copies of business letters from home.  Have students label each part (e.g., heading, inside address, salutation, body, complimentary closing, two-line signature) of various business letters.

Review and model the format of a letter of request, an order letter, and a letter of complaint or adjustment.  Also, model how to fill out an application requesting something (e.g., to win a new bike or ordering a magazine subscription).  Gather blank applications from magazine inserts or sales catalogues for students to practice completing.  After completing this task, have them brainstorm (view literacy strategy descriptions) a list of things people can request, order, or complain about to write drafts of each type of letter previously modeled.  Students can go to the following site to view an example of a business letter:  http://www.readwritethink.org/materials/letter_generator/
Next, have students write a letter of request for information to a state or federal agency on the topic chosen from the previous task. Emphasize that the information requested will be used in their research topics in later activities in this unit. Put students in a pair/share group and have them read letters aloud to their partner. Remind students to listen for clear and sufficient details, sentence variety to signal differing relationships among ideas, usage of pronouns and antecedents, absence of double negatives, and the correct tone for the audience. A check list can be created to aid the student. The list should include what is being assessed.  

Example Checklist:
Name____________________                               Peer Editor______________________

	Audience
	
	

	
	
	

	Topic
	
	

	
	
	

	Details
	Example:
	Example:

	
	
	

	
	
	

	
	
	

	Sentence Variety
	Example: 
	Example:

	
	
	

	
	
	

	Usage of Pronouns/antecedents
	Example:
	Example:

	
	
	

	
	
	

	Tone
	Example:
	Example:

	
	
	

	
	
	


Students are to peer- or self-edit, focusing on commas used to set off nouns of direct address and commas used after introductory words or phrases; have them proof their work for correct spelling.  Encourage students to use a variety of resources such as dictionaries or thesaurus to correct their drafts.  Then, have them revise their letters and produce a final draft. If available, have students use word processing and/or other technology to draft the final copy.  
To extend this activity in 2013-2014 for W.7.10, focus on the time frame allowed for writing tasks. The letter-writing task can be refined by varying the time allotted for the various steps, giving more time to those steps that are more detailed. For example, writing the model letters is less time-intensive than writing the letter of request for information that will actually be mailed.  Having students maintain writing logs over the course of the year serves as evidence of varying time frames based on the purpose for the writing tasks. Also, have students maintain a portfolio of their work products to document the types of writing assignments completed.  Use an iLEAP writer’s checklist to provide feedback to students on their writing assignments (http://www.louisianaschools.net/lde/uploads/2071.pdf) or www.louisianaschools.net/lde/uploads/3743.pdf ) and/or the BLM Business Letter Rubric.)
In 2013-2014, CCSS W.7.6 requires students to use technology for research, information gathering, and documentation. Require that students use word processing to publish their work, including their business letters. 
Teacher Note: An important part of this lesson is to mail out the letters in order to receive responses.  If students cannot bring stamps from home, check with the school administration or a business to donate the cost of the stamps.

Activity 12:  Using Basic Reference Books (GLEs: 39a, 39b, 39c, 39d, 40a, 40b) 

Materials List: checklist, various reference books from library, list of topics

Have students go to the library to locate reference books.  Have them make a chart or checklist of questions they can use for researching a particular topic.  Checklist items should include but are not be limited to these: 

· Is the topic in a general encyclopedia? 

· What does the encyclopedia index tell me? 

· Where can I find more information about this topic? 

· What articles can I find in a periodical index? 

· Is there information in the almanac for my topic?  

Have each student create a reference book scavenger hunt using questions that require using various reference books (e.g., encyclopedias, encyclopedia index, atlases, almanacs, periodical indexes, Reader’s Guide, biographies, electronic software, electronic data bases, book marked websites, other online sources) to solve.  To complete the scavenger hunt, have students exchange their scavenger hunt list with a partner. Have the students search for the best source that provides the answer to each of the questions on the list their partner gave them.  Remind them to write the name of the source along with the answers. Sample questions include: Who hit the most homeruns in 2002 in the National League? (Sports Almanac) What is the highest elevation in Louisiana? (Atlas)  Have the students evaluate the scavenger hunt, using a student/teacher-created checklist.

Activity 13:  Research Skills/Using Resources (GLEs: 9b, 39a, 39b, 39c, 40a, 40b, 41, 45c, CCSS: RL.7.1, RI.7.1) 
Materials List: various resources to generate a research topic, Models of Bibliography Entries BLM 
Have students generate a list of narrowed topics from general categories.  Encourage students to choose topics from social studies or science topics being studied, or have been studied this school year to research for a report. Review the organization and use of various resources (e.g., nonfiction book, encyclopedias, Reader’s Guide, an electronic periodical index, Internet sites, search engines).  Model how to write bibliographic entries (see Models of Bibliography Entries BLM); how to compile the Works Cited page; and how to determine validity of sources.  Require students to use various sources to research and determine the usefulness and validity of those sources.  A site that can be utilized is http://www.readwritethink.org/materials/hints-on-print/index.html.  This site helps students determine relevance and helpfulness of a book. Have students summarize and paraphrase information from these sources using split-page notetaking (view literacy strategy descriptions) for their reports. Have students cite specific text to document relevant information and support substance of their report. Have them write bibliographical entries to use for the works cited page for their reports in Activity 15.

Activity 14:  Research Skills/Creating a Project (GLEs: 09b, 09e, 14c, 14d, 14e, CCSS: RL.7.1, RI.7.1, W.7.7, W.7.9) 
Materials List: overhead or board, paragraph(s) from a science or social studies text or from a section in an encyclopedia, computers with PowerPoint®, posters, or any other medium the student chooses for the projects

Have students take notes from their sources—paraphrasing, making inferences, and drawing conclusions from the information by using the GISTing strategy (view literacy strategy descriptions). GISTing is a summary writing process.  Begin by reminding students of the fundamental characteristics of a summary or gist by placing these statements on the board or overhead: 

· It is shorter than the original text.

· It is a paraphrase of the author’s words and descriptions.

· It focuses on the main points or events.

Model the GIST strategy by using a section of a science or social studies book or an encyclopedia article.  Introduce the section by building on prior knowledge, discussing key vocabulary and other important ideas and information.  Read aloud each sentence and with the students’ help generate a GIST of each one, combining the sentence gists with one another until all the lines in the section are summarized.  Discuss with students the important details and ideas, and write them on the board.  Help students formulate important information and ideas into a single sentence and write that on the board.  Continue this process until you have finished a short section of the chapter or section from an encyclopedia and have written 4-5 section gist statements on the board.  Students may also go to the following site that has an interactive explanation on finding facts in texts. http://www.readwritethink.org/materials/factfrenzy/opening.html 

Then, the students will GIST from their sources to take notes for their short research projects drawing on several sources and to generate additional focused questions for further research for their topics. Have them analyze the text by reasoning—inductively or deductively—generating a theory; have them use skimming/scanning strategies to locate facts and supportive evidence. They will draw evidence from informational texts to support analysis, reflection and research and apply grade 7 Reading standards to literary nonfiction. Have them create a project (e.g., poster, PowerPoint® presentation, or some other visual representation) that includes graphic organizers they generated from information gathered through their research.

Activity 15:  Research Skills/Writing a Report (GLEs: 15a, 15c, 15e, 18c, 18d, 18e, 18f, 18g, 43c, 44, 45a, 45b, 45c,  CCSS:W.7.2a,b,c,d,e,f , W.7.6, W.7.10)
Materials List: notes from research, LEAP 21 Writer’s Checklist, LEAP 21/GEE Writing Rubric Student Copy BLM, LEAP 21/GEE Writing Rubric Teacher Copy BLM, Research Process Rubric BLM

Give students the LEAP 21 Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf)  and go over it with the students.  Have students draft a written report from notes previously taken in Activities 13 and 14 by using word processing technology that goes with their visual representation.  Have students organize their reports to include the following:

· an established main idea
· elaboration (e.g., facts, specific details)
· transitional words that unify ideas
· quotations and citations 
The overall structure must include an introduction, body, and conclusion that summarize important details and ideas.  Have students include a Works Cited page with their report.  Have students use the revision component of a writing process, using peer- or self-evaluation to edit or evaluate for ideas and organization; proofread for correct usage, mechanics, and spelling; revise based on feedback; and publish a written report using word processing technology. Assess student work with the LEAP 21 Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf) or (www.louisianaschools.net/lde/uploads/3743.pdf) and/or LEAP 21 Writing Rubric (www.louisianaschools.net/lde/uploads/9842.pdf The entire research process can also be assessed using the Research Process Rubric BLM.(optional)
2013-2014

To extend this activity for 2013-2014 and satisfy CCSS W.7.2, and W.7.6, have students introduce their topic clearly, previewing what is to follow. Students will include headings and graphics such as charts and tables when useful to aid in comprehension.  Specific vocabulary, precise language and transition words to clarify relationships among ideas and concepts are to be used.  Students will also be encouraged to use technology including Internet to produce and publish writing and link to and cite sources.  

CCSS W.7.10 calls for routine writing over extended time frames and shorter time frames for a range of tasks, purposes, and audiences. This variety allows students to practice and refine their writing skills. Allotted writing time should vary according to the topic assigned, type of writing, and elements being assessed. Quick responses, log entries, and short summaries usually require less writing time than multi-paragraph essays, original works, and research assignments. This writing will take place over an extended time.  Have students note in their writing log this research project and the time they took to write this piece. Having students keep a record of their writing over the course of the year documents the time frames and writing products produced.  
Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content.  Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students.  The following are samples of assessments that could be used for this unit:

General Assessments

· The teacher will provide students with a checklist for collecting and documenting new vocabulary words.  Students will keep the vocabulary in a portfolio to be turned in at the end of the unit for assessment.  Students may be assessed on the completion and correctness of the activity.

· Students will use information learned to complete KWL charts.  Charts will be kept in unit portfolio.  Teacher may assess charts on completeness and accuracy.

· Students may use a trait rubric (i.e., ideas, organization, voice, word choice, sentence fluency, conventions) to self-assess their written work. Six Trait Rubric is available at www.nwrel.org/assessment/pdfRubrics/6plus1traits.pdf. 

· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf) or www.louisianaschools.net/lde/uploads/3743.pdf for self/peer evaluation.

· Students will take notes and find main idea and supporting details from a textbook, magazine, or other non-fiction source.  A summary will be required.  Assessment may include:

· Title of chapter and subtopics

· Main idea with supporting facts from text

· Correct sequential order

· Students will keep a learning log throughout the course of this unit.  The teacher will check the log, looking for content, correctness, and accuracy.  A teacher or class-made checklist may be developed.

Activity-Specific Assessments

· Activity #11:  Students will complete letters and be assessed on the following criteria: (See Business Letter Rubric BLM)

· Letter form maintained

· Necessary information presented

· Ideas well-organized 

· Ideas communicated clearly and concisely

· Command of sentence structure

· Excellent letter language

· Correct usage

· Correct capitalization, punctuation, and spelling
· Activity #15:  After completing Activity 15, the students will be assessed for at least two items (e.g., visual/oral presentation and research report).  (See BLM LEAP/GEE  Assessment) for the research writing that should include the following criteria:
· The writing:

Focuses on one aspect of a specific subject

Includes a thesis statement

Includes details which effectively support thesis

Informs a reader completely

Gives credit for ideas from other sources

· Organization:

Includes beginning, middle, and ending clearly developed

 
      Contains one main idea in each paragraph

Contains details that support main idea

· Voice:

Shows the writer is interested in the subject

Speaks sincerely and knowledgeably

· Word Choice:

Explains or defines unfamiliar terms

Uses appropriate level of language

Creates sentences which flow smoothly from one idea to the next

· Mechanics and Usage:
Applies the rules of grammar, spelling, and punctuation

Follows appropriate format for research (including correct documentation)

· Activity #15:  The following model is designed to focus on the process and skills necessary to locate, choose, and utilize information.  This assessment is to be used on the final product. (See Research Process Rubric BLM)The criteria used are as follows:
· Title Page:  Title, name, layout (e.g., neatly finished without errors)

· Rough Draft:  Evidence of revision (e.g., changing, deleting, adding)

· Final Copy:  Introduction, body, conclusion (e.g., well-developed, follows a sequential order)

· Works Cited Page:  Three or more different sources, correct format (e.g., book, magazine, encyclopedia, websites)

· Visual Product:  Evidence of research reflection, neatly done







Grade 7


English Language Arts





Definition:


History of a person's life written by that person





Examples:


The Autobiography of Benjamin Franklin;


Out of Africa Isak Dinesen 





Word Parts:


Auto = Self


Bio = Life


Graphy = Written





Sentence in context


My grandmother is writing an autobiography by using her diaries that detail events in her life.








Autobiography





Definition





Courteous or mannerly





Synonym


 


Considerate or Polite





Antonym





Condescending or Rude





Sentence in context





Joey was respectful of the rights of others.








RESPECTFUL








