2012-13 and 2013-14 Transitional Comprehensive Curriculum


Grade 5

English Language Arts

Unit 6:  Novels
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Time Frame:  Approximately seven weeks

Unit Description

This unit requires student application of active reading and comprehension strategies.  Reading a range of novels will provide opportunities for students to describe the distinguishing characteristics, to demonstrate understanding of the elements of plot, character, and theme development, and to sequence events.  To clarify their understanding of an author’s underlying idea, students will summarize, paraphrase, and draw logical conclusions about the relationship of the setting to the story events.  Use of analysis and synthesis skills will help students apply knowledge of familiar literary elements to longer works of fiction.  Vocabulary instruction occurs through use of contextual analysis.

Student Understandings

The essential goals of this unit are to read, comprehend, and interpret novels as a dominant literary form.  Additionally, students will be able to describe relationships between major and minor characters in a story setting and analyze character development and change as a novel progresses.  By recognizing the growth of characters through personal struggles, students may be better able to recognize how literary elements contribute to thematic development. 

Guiding Questions

1. Can students identify the elements of a novel?

2. Can students apply a variety of thinking strategies (e.g., predict, make inferences, question) for reading novels?

3. Can students explain how a character’s thoughts, words, and actions reveal his or her growth through conflict?

4. Can students identify with a character or situation and convey real-life experiences and relationships that reflect the connection?

5. Can students make critical comparisons across texts?

Grade-Level Expectations (GLEs) and Common Core State Standards (CCSS)
	GLE #
	GLE Text and Benchmarks

	01a.
	Identify word meanings using a variety of strategies, including using context clues (e.g., definition, restatement, example, contrast) (ELA-1-M1)

	03.
	Identify the meanings of idioms and analogies (ELA-1-M1)

	04.
	Develop specific vocabulary (e.g., for reading scientific, geographical, historical, and mathematical texts, as well as news and current events) for various purposes (ELA-1-M1)

	05a.
	Identify and explain story elements, including theme development (ELA-1-M2)

	05b.
	Identify and explain story elements, including character development (ELA-1-M2)

	05d.
	Identify and explain story elements, including plot sequence (ELA-1-M2)

	06a.
	
Identify and explain literary devices in grade-appropriate texts, including: 
word choice and images appeal to the senses and suggest mood, tone, and style

	10.
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres in oral and written responses.

	12a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events and steps in a process 
(ELA-7-M1)

	12b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information 
(ELA-7-M1) 

	12c.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated and implied main ideas and supporting details for each (ELA-7-M1)

	12d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1)

	12e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making simple inferences and drawing conclusions (ELA-7-M1) 

	12f.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including predicting the outcome of a story or situation with reasonable justification (ELA-7-M1)

	12g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1)

	17a. 
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including identifying cause-effect relationships (ELA-7-M4)

	17b.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions (ELA-7-M4)

	17c.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including thinking inductively and deductively (ELA-7-M4)

	17f. 
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4)

	19.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	20a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)

	20b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2) 

	20c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	22.
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition) (ELA-2-M4)

	24.
	Develop writing/compositions using a variety of literary and sound devices, including similes, metaphors, and onomatopoeia (ELA‑2‑M5)

	26b.
	Use standard English punctuation, including: commas to set off appositives and introductory phrases (ELA-3-M2)

	28a.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures (e.g., simple, compound) and types (e.g., declarative, interrogative, imperative, exclamatory) (ELA-3-M3)

	29b.
	Apply knowledge of parts of speech in writing, including selecting and using specific nouns, pronouns, and verbs for clarity (ELA-3-M4)

	30.
	Spell high-frequency, commonly confused, frequently misspelled words correctly (ELA-3-M5)

	31.
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)

	ELA CCSS

	CCSS#
	CCSS Text

	Reading Standards for Literature

	RL.5.1
	Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.

	RL.5.2
	Determine a theme of a story, drama, or poem from details in the text, including how the characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.

	RL.5.3
	Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters interact).

	RL.5.4
	Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes.

	RL.5.5
	Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.

	RL.5.6
	Describe how a narrator’s or a speaker’s point of view influences how events are described.

	RL.5.7
	Analyze how visual and multimedia elements contribute to the meaning, tone, and beauty of a text (e.g. graphic novel, multimedia presentation of fiction, folktale, myth, poem).

	RL.5.9
	Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar themes and topics.

	RL.5.10
	By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4-5 text complexity band independently and proficiently.

	Reading Standards: Foundational Skills

	RF.5.3a
	a. Know and apply grade-level phonics and word analysis skills in decoding words. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.

	Writing Standards

	W.5.9
	Draw evidence from literary or informational texts to support analysis, reflection, and research.

	W.5.10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.


Sample Activities

The notations [R] for Reading and [E] for English (writing) are used to indicate the focus and intent of each activity. Please note that Bulletin 741 currently states that the minimum required number of minutes of English Language Arts instruction per week for Grade 5 is 600 minutes. Ongoing activities should be a part of daily instruction.  It is strongly recommended that a teacher preview websites before students access them.

Although selected novels are used as examples throughout this unit, novels may be chosen to fit the needs of the activity and common core standards based upon teacher discretion, school supply availability, and student interest.  
Activity 1: Independent Reading (Ongoing) (GLEs: 12a, 12b, 12c, 12e, 12f, 12g)
Materials List: reading material covering a wide range of topics and readability levels, learning logs

Sustained Silent Reading (SSR) occurs when students are reading texts at their independent reading level for an uninterrupted period of time.  Across genre studies, students should read silently each day while selecting their own books or reading materials; selections should require neither testing for comprehension nor book reports.  Titles read will be recorded in learning logs (view literacy strategy descriptions), beside which students will record new understandings, predictions, confirmation of predictions, explanations, and reflections upon each text.  Use of strategies, such as author studies, book talks, peer reading partners, and thematic study groups may promote student questioning of the intricate themes and characterization found within novels.        
Activity 2:  Vocabulary Study (Ongoing) (GLEs: 01a, 03, 04, 20a, 20b, 20c, 31) 
Materials List: dictionaries, thesauruses, student writing samples

Students may encounter more complex or content specific vocabulary when reading novels.  Student will use context clues to attempt to identify word meanings.  To aid in analysis of meaning, students will consult electronic and print dictionaries and thesauruses to establish definitions.  During discussion of text with peer partners or the teacher, students will identify passages of text where author selection of vocabulary seems to clearly convey his/her intention to the reader.  In activities that require students to write about novels, instruct them to select and spell words accurately when composing appropriate analogies, similes, and metaphors. (See Unit 5, Activity 3 for phonics and decoding practice.)  
Such identification of passages will provide examples for students to use when creating compositions.  Students, while writing, will check for use of appropriate diction to engage the intended audience.

2013 – 2014

Activity 3:  Phonics and Decoding (Ongoing): (GLE: 30; CCSS: RF.5.3a) 

Materials List:  weekly spelling lists that include grade-level appropriate words (with focus on a specific phonetic rule and/or pattern), 20 Ways to Practice Spelling BLM (see Unit 1, Activity 3 BLM)

Provide students with explicit instruction, as well as ample opportunities to practice spelling and recognition of grade-appropriate words with common syllabication patterns, phonetic patterns, and roots and affixes.  This ongoing study should encourage grade-level phonetic and word decoding skills.  Students can practice spelling patterns in a variety of ways through the use of the 20 Ways to Practice Spelling BLM.  Particular activities may be assigned each week, or students may be given the freedom to choose one activity from each level. 

Activity 4: Writing Craft Mini-Lessons (Ongoing) (GLEs: 26b, 28a) 
Materials List: transparency and markers or projector, learning logs, student writing samples
In editing and proofreading written work created throughout the unit, students will pay particular attention to correcting punctuation in introductory phrases within simple sentence structures.  
Mini-Lesson

In preparation for the guided-practice activity, list a minimum of 10 sentences on a transparency or in a PowerPoint® presentation; each sentence will contain an introductory phrase but no internal punctuation.  An illustration of a sentence might be “Before brave Sir Henry there were no knights worthy of admiration.”  Other examples may be found in the district-adopted textbook.  

Just prior to the activity, divide the class into two teams, and direct everyone to stand.  Show a sentence and call on a member of team one to identify what type of punctuation, if any, is needed and where it would be placed within the sentence.  If a student answers incorrectly, he/she is eliminated and sits down.  If a student answers correctly, he/she remains standing.  The student may ask the assistance of one other team member; those chosen to assist may not be called upon again and will either sit or remain standing according to the correctness of the collaborative answer.  Make the corrections to the sample sentence to provide visual reinforcement.  Then the opposing team takes a turn and follows the same procedures.  After all sentences have been read and corrected, the team with the most members still standing is declared the frontrunner.

To culminate the activity, direct students to write the corrected sentences in their learning logs (view literacy strategy descriptions). Next, have students respond to the reflective prompt I can recognize a phrase because… in a two to three paragraph response. To apply the training to their personal writings, students will review ongoing work to identify patterns of errors and make corrections.  Students will also monitor continuing work for use of varied sentence structures.

2013-2014

Activity 5:  My Writing Inventory (Ongoing) (CCSS:  W.5.10)

Materials List:  My Writing Inventory BLM (see Unit 1, Activity 5)

As an extension to Activity 4, have students record their writing progress on the My Writing Inventory BLM. Students should include all their daily writing activities from Activity 4 as well as all of their significant writing assignments from the remaining activities. Facilitate a discussion to determine the difference between these two terms: “short time frame piece” and an “extended time frame piece.” Then direct students to identify and record each assignment as a “short time frame piece” or an “extended time frame piece.” Have them also identify and record the purpose for each writing assignment and the stages of the writing process that were completed. Writing purposes may include, but are not limited to, narration, description, explanation/information, opinion, persuasion, reflection, or analysis. 

Over the course of the year, impress upon students that it is not necessary that each composition go through all stages of the writing process. For example, explain to students that reflection may only require drafting. Not every piece of writing is intended for publishing. 

Activity 6: Grammar/Usage Mini-Lessons (Ongoing) (GLE: 29b) 
Materials List:  chart paper, markers, student-selected novels, learning logs

Explain to students that pronouns can be subjects or objects in sentences.   Write the following sentences on chart paper to provide a ready reference for students:

I entered the song-writing contest.



It was I who wrote the winning song.



Dollie chose me to be her duet partner.



At the last moment she handed me the mike.  

Conduct a class discussion about correct usage of the pronouns by having students identify the pronouns used as subjects and pronouns used as objects in the sample sentences. Then direct students to identify selected novel reading passages that exemplify the same patterns of pronoun use and record and label them in their learning logs (view literacy strategy descriptions). Encourage students to refer to the selected examples for clarification while developing compositions. Periodically examine student writings to assess whether learners need practice in using subjective and nominative case pronouns correctly. Provide reviews as needed.
Activity 7:  Pre-reading Activity: The Novel Approach to Reading (GLEs: 05a, 05b, 05d; CCSS: RL.5.5) 
Materials List: board, board marker, a variety of novels selected by the teacher and students (See resource list at the end of the unit.)
To encourage students who may feel intimidated by the length of novels, point out that they are already familiar with many components.  Engage students in a brainstorm (view literacy strategy descriptions) to capture prior knowledge of elements of fiction they are already familiar with, and list their responses on the board.  As needed, remind students that a novel is a prose work that uses the same basic elements of plot, character, setting, point of view, and theme as does a short story.  Additionally, facilitate a discussion to discover the reasons an author might want to take longer to tell a story, such as his/her increased use of detail in description to make the reader feel closer to the main character or his/her use of sub-plots to make a character’s actions more understandable. Through analysis of an author’s intentions, help students distinguish the important differences between a novel and a short story.  

Students will read a variety of teacher-chosen and self-selected novels (See resources for suggested titles.) and respond to each in the form of a summary or review in their learning logs (view literacy strategy descriptions).
Activity 8: Pre-reading Activity: My First Impression (GLEs: 12b, 19)
Materials List: teacher-selected novel, learning logs
Present a text-specific list of words to students to begin a lesson impression (view literacy strategy descriptions). Lesson impressions gain student interest by elevating curiosity and activating prior knowledge. In this instance, the lesson impression strategy will pique student interest in vocabulary related to the teacher-selected novel and guide a written impression that will be discussed before reading the word and revisited during and after reading.  Lesson impression words for this activity should be relevant to the story and be repeated as students read through the text. An example of a lesson impression using Where the Mountain Meets the Moon, by Grace Lin, follows:

Impression Words: Minli (a poor girl), Chinese village, tales, journey, magic, fortune, 



happiness, determination, successful
Predictive Summary:

Minli (a poor girl) lives in a Chinese village. She hears tales of magic and fortune. She is sad because she is a poor girl. She goes on a journey to find happiness. Her determination to find happiness on her journey makes her successful.
Explain to students that they are to use the words to develop a single paragraph composition, which will be a prediction of the text based on significant vocabulary. Have students write in their learning logs (view literacy strategy descriptions) a first-draft composition—a predictive summary of the text—that includes an introduction, a fully developed middle, and a conclusion. 
When students have completed their first drafts, invite volunteers to read their writing aloud to the class. 

As students begin to read the novel, tell them to compare their impression writings with the characteristics of the text. Students may write notes on their first draft as they read further and revise and edit as necessary.  

After reading the novel, students will meet in small groups to revise and peer edit their summaries for clarity. As a technology option, students may produce a word-processed multi-paragraph composition as their final draft.

Activity 9: Pre-reading: Introducing New Vocabulary (CCSS: RL.5.4)
Materials: teacher-selected novel, learning logs, Vocabulary Self-Awareness Chart BLM, Vocabulary Card BLM
To identify target vocabulary, students will maintain a vocabulary self-awareness (view literacy strategy descriptions) chart.  The vocabulary self-awareness chart will offer insight into vocabulary that students are familiar and unfamiliar with before reading the text. Assessing student vocabulary knowledge before instruction in order  to distinguish between what students know and what they need to know to understand what they are reading.  In this instance, the vocabulary self-awareness chart will be a tool to aid students in identifying unfamiliar vocabulary they will encounter throughout the novel. This activity may be used before reading the entire novel, as well as before reading individual chapters or sections. 
Provide a list of words to students, and have them complete a self-assessment of their knowledge of the words using a vocabulary self-awareness chart like the following: 
Where the Mountain Meets the Moon, Chapter 1
	Word
	+
	√
	-
	Example
	Definition

	Jagged
	
	
	
	
	

	Coax
	
	
	
	
	

	Impulsive
	
	
	
	
	

	Meager
	
	
	
	
	

	Grief
	
	
	
	
	

	Dishonor
	
	
	
	
	


Students will rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “—” (don’t know).  Encourage students to include an example and definition of each word at this stage. Have students return often to the chart over the course of readings to revise and add new information to it.  As understanding of key terms grows, students will replace all the check marks and minus signs with a plus sign and refined definitions.  Be sure to check students’ charts for accuracy and completeness after the study of vocabulary words.
Read the corresponding text with the class as it relates to the vocabulary self-awareness chart.  In this instance, the class would read Where the Mountain Meets the Moon Chapter 1. Guide students in a class discussion about the vocabulary as it relates to the story. Remind students to identify unfamiliar word meanings using a variety of strategies, such as context clues, structural analysis, and referencing dictionaries, thesauruses, and glossaries. Have students take notes on the discussion of vocabulary in their learning logs (view literacy strategy descriptions). Students will revisit their vocabulary self-awareness charts to record new information. As each new novel, or section of a novel is read, this process should be repeated. This strategy should also be used to assess student knowledge of figurative language as it appears in text.
As student vocabulary builds throughout the reading of a novel, it is important to review and reinforce previously-learned vocabulary. To facilitate this, have students create vocabulary cards (view literacy strategy descriptions), which are useful tools to assist students in learning content-specific and academic vocabulary.  By expanding vocabulary knowledge, students become more successful readers and learners, thus gaining greater comprehension of text. 

Direct students to follow the provided sample on the Vocabulary Card BLM. Begin by having students place the targeted word in the middle of a 3”x5” index card then provide a definition.  Next, have students list characteristics or a description of the word in the appropriate space.  Students will then suggest examples for the term and select one or two of the best ones to place in the designated area on the card.  Finally, students will create a simple illustration of the term in the last area of the card.  Direct students to repeat the procedure to make a word card for the next term. Vocabulary cards can also be used to reinforce learning of figurative language terms (see Unit 5, Activity 10).  Allow time for students to study the cards and quiz each other with the cards in preparation for other class activities and tests. Vocabulary cards should be used as a reference during novel reading, as well as a study tool for novel assessments. The following is a sample completed vocabulary card.
Sample Vocabulary Card
 SHAPE  \* MERGEFORMAT 



Activity 10: During reading: Identifying Figurative Language in Novels (GLEs: 1a, 3, 6a, 12d, 17b, 17c, 24; CCSS: RL.5.1, RL.5.2, RL.5.4, RL.5.7, RL.5.10, W.5.9)

Materials List: class novel, teacher-selected excerpt from the novel for read aloud, selected excerpt from the novel for guided practice, and overhead projector or computer and projection system, board, board marker, learning logs, Figurative Language in Novels BLM (one per student)

Choose a passage from the class novel to read aloud to students.  Before reading the text, inform students that this activity will help them determine the meaning of words and phrases, including figurative language, used in novels. Review with students some examples of figurative language encountered throughout the poetry unit. 

Select a novel excerpt (one paragraph) to read aloud to the class.  During reading, use the think aloud strategy to point out examples of figurative language. For example, read aloud the passage below. 

Excerpt from Maniac Magee, by Jerry Spinelli 

[image: image2]
Explain to students that the metaphor comparing Finsterwald’s backyard to a graveyard provides the reader with a visual image of the yard as an unwelcoming place.

Next, as a guided practice activity, walk students through identifying examples of figurative language in a selected novel passage.  Have students identify at least five examples of figurative language using a graphic organizer (view literacy strategy descriptions).  Students will show how the literary devices, word choice, and visual elements affect the mood and suggest sensory appeal and tone (See Figurative Language in Novels BLM.).  Place students in their authors’ groups to share their work, and check whether they have identified examples correctly. Then have them record on the same graphic organizer any feedback that would help with correct identification of figurative language. An example is as follows:
	Figurative Language
	Example from Novel
	Impact on Tone, Mood, and Style
	Feedback

	Simile
	
	
	

	Metaphor
	
	
	

	Personification
	
	
	

	Hyperbole
	
	
	

	Idioms
	
	
	


Follow the guided activity with a class discussion of the significance of figurative language in novels. 
Provide students with another novel passage that includes figurative language. Inform students that they will write a paragraph that analyzes the figurative language used in the passage. Encourage students to use their Figurative Language in Novels BLM as an outline for writing. Require that the example of figurative language from the novel be including in quotation marks.  Students may work with author’s groups to peer edit their work.  Monitor for accuracy and comprehension.

Activity 11:  During reading: Summarizing the Text (GLEs:  12b, 12e, 12f, 17b; CCSS: RL.5.2, RL.5.10) 
Materials List: class novel, teacher-selected excerpt from the novel for read aloud, selected excerpt from the novel for guided practice, and overhead projector or computer and projection system, board, board marker, learning logs

Choose another passage from the class novel to read aloud to students.  Before reading the text, inform students that this activity will help them understand how to paraphrase and summarize essential information. 

Model and guide students through the GISTing strategy (view literacy strategy descriptions).  The purpose of GISTing is to locate and synthesize important information within a text.  The GISTing strategy can be applied to a short text selection, as little as one paragraph, or a larger text selection of several paragraphs.  In this instance, GISTing will enable students to summarize important ideas from the class novel. 
Read the selected novel excerpt (one paragraph) aloud to the class.  Inform students that they will practice GISTing to determine the main idea and summarize the text. Establish that the gist should be no more than 20 words. Read the first sentence of the paragraph, and use only the spaces provided to capture the essential information in the sentence. Read the second sentence of the paragraph aloud. Guide students to use information from the first and second sentences to rewrite the gist.  The gist should remain at no more than 20 words. Use this same process to read and GIST through the remainder of the paragraph. 

An example of GISTing follows:

Excerpt from The Birchbark House, by Louise Erdrich
1. Running over to a bark-lined pit in the ground, she jumped in and began treading rice with a frantic pace that made everyone around her laugh.  2.  It was the sight of the impatient Two Strike Girl dancing the rice that Omakayas would remember long after, in the deep winter of the year.  3.  Her face was flushed and thrilled with effort. 4.  She was tireless. 5.  All day, and the next, Two Strike’s legs moved up and down, her feet, in clean new makazins, crushed the tough hulls. (98)
Class gist statements for each sentence of paragraph
1. She   ran   to   pit   in   the   ground,   jumped  in,   and   began   treading   rice   quickly.    ____    ____   ____   _____   _____   _____   
2. Two  Strike  Girl   tread   rice   quickly   as   Omakayas   watched.   ____  ____  ____  ____  ____  ____  ____  ____  ____  ____   ____
3. Two   Strike   Girl   tread   rice   quickly    and   with   energy   as      Omakayas   watched.   ___   ____  ____  ____  ____  ____  ____  ___
4. Two   Strike   Girl   tread  rice   quickly, tirelessly, and  with  energy  as  Omakayas  watched.  ____  ____  ____  ____  ____  ____  ____  
5. For  two  days, Two   Strike   Girl   crushed  hulls  quickly, tirelessly, and  with  energy  as  Omakayas  watched.   ____  ____  ____  ____
Next, have students independently use GISTing to summarize and paraphrase using the selected novel excerpt. Provide guidance as needed. Students will write their GISTs in learning logs.  When GISTs are complete, direct students to participate in small group discussions to review key ideas and draw conclusions about the text. 
Once students have completed the guided practice, they will demonstrate skills in identifying the most important information in a paragraph by using the GISTing strategy independently while reading selected novels.  To help students become proficient at mentally identifying the most important information, monitor student reading. Have students use the GISTing strategy to predict outcomes, make inferences, and raise questions about text. Remind them to date and record new understandings in learning logs (view literacy strategy descriptions) to self-monitor comprehension connections.
Activity 12: Post-reading: Responding to Novels (GLEs: 12b, 17b, 17c, 17f; CCSS:  RL.5.6, W.5.9) 

Materials List: learning logs, teacher-selected novel

Students will participate in RAFT writing (view literacy strategy descriptions) to respond to a novel. RAFT writing allows students to take on a specific role and respond to content from a different point of view.  In this instance, RAFT writing will be used for students to creatively and informatively respond to an important event in a novel. 

Display the RAFT acronym for students, explaining what each letter stands for:

R—Role
A—Audience
F—Form
T—Topic

Give students a RAFTed assignment based upon the novel being read. An example of a RAFT assignment based upon The Birchbark House, by Louise Erdrich follows:

R—Deydey (Omakaya’s father)

A—Omakaya (the main character)

F—letter

T—traveling and being away from the family while fur trading
Direct each student to record their RAFTs in their learning logs (view literacy strategy descriptions). A sample student response might read as follows:

Dear Omakaya,


I miss you and your siblings terribly while I am away. Please understand that I go on these journeys to provide the best for my family. While I am trading, I have many wonderful and scary experiences. I meet many friends along the way and gain valuable riches for our family. Last night, I encountered a bear who tried to take my men’s food. I scared it away by beating on the canoe. This is dangerous travel and I miss you, but I promise to always take care of you, your siblings, and your mama.








Love, 










Deydey 

When finished, students will share their RAFT with the class. Remind listeners to listen for accuracy and logic as classmates read aloud their RAFTs.  Guide students in a discussion on how the author’s point of view influences the way events are described.   Have students peer edit RAFT writings using the iLEAP rubric. Remind students to keep RAFT writings to be used as a reference for comparing and contrasting characters in a later activity. 
Activity 13:  Post-reading: The Power of the Pen (GLEs:  22; CCSS: RL.5.7)
Materials List: teacher-selected novel, board, board marker, learning logs, index cards and crayons/various pictures/graphics (see Activity 13 specific assessment)

As students finish reading a novel, they will complete a SPAWN writing (view literacy strategy descriptions) to analyze how the visual elements of the novel, specifically the cover art, contribute to the meaning and tone of the text.  Write on the board a prompt, to represent the S category of SPAWN that requires students to assume special powers.  An example of a prompt is provided below.    


S—Special Powers

You have the power to change the cover art of the novel you just read.  Redesign and create an illustration that shows the new cover art. Describe what it is you changed, why you changed it, and how the changes might affect the reader’s initial perception of the novel.

Have students copy and date the prompt in their learning logs (view literacy strategy descriptions). Students will then share their responses with a peer partner.    
Activity 14: Post-reading:  Compare and Contrast Two or More Characters in a Novel (CCSS: RL.5.1, RL.5.2, RL.5.3, RL.5.5, RL.5.6, RL.5.10) 
Materials List: teacher-selected novel, board, board marker, learning logs
To reinforce the understanding of theme and build understanding of novel structure, students must recognize that characterization is often a strong indicator of the guiding idea behind the text. Facilitate a class discussion of the importance of character development throughout the novel, noting that the reader comes to know the characters through the indirect methods of (1) physical description; (2) characterization through thoughts, feelings, words, and actions; and (3) examination of the comments and reactions of others in the story. Point out that the reader gains additional knowledge through a direct method of the author’s stated opinion about the character. Also discuss how character development and conflict are linked in the novel: the main character is presented with a situation, a problem or conflict, which he must resolve. Encourage students to recognize and value the positive inner qualities that they and other people possess by considering the qualities of characters with whom they became acquainted through reading of novels.  

Instruct students to draw a graphic organizer (view literacy strategy descriptions), such as a Venn diagram, in their learning logs to compare and contrast characterization of two characters in the novel. Graphic organizers are used to organize information visually and logically. Direct students to note the three points of characterization stated in the previous paragraph.  The graphic organizer will make comparing and contrasting characterization more comprehensible and efficient.  Have students take notes in their learning logs (view literacy strategy descriptions) about how the author’s portrayal of two characters is similar and different.  Remind students to keep these notes to structure a comparison/contrast essay in a later activity.
Activity 15: Post-reading: Compare and Contrast the Settings and Events within a Novel (CCSS: RL.5.2, RL.5.3, RL.5.5, RL.5.10)
Materials List: teacher-selected novel, chart paper or board, board marker, Comparing and Contrasting Settings and Events BLM, learning logs

To continue building toward an understanding of theme and novel structure, instruct students to compare and contrast the settings and events in the class-read novel.  Facilitate a class discussion of the importance of setting and the change of setting within a novel, noting that the reader gains a better understanding of text through the following: (1) knowing where the story is taking place; (2) identifying the needs of characters and available resources in the current setting;  (3) examining the setting to determine how it will affect a character’s decision-making throughout the story; and (4) recognizing that the reader additionally gains knowledge through specific excerpts that describe how the setting is affecting the overall outcome of the story. Guide students in a discussion of how setting and events are linked in a novel and how the setting of a novel influences both character decision-making and events that take place throughout the text.

Next, instruct students to use the Comparing and Contrasting Settings and Events BLM to compare and contrast the settings and events of the novel. The BLM will make comparing and contrasting settings and events easier to develop and understand.  Instruct students to make notes in their learning logs (view literacy strategy descriptions) to summarize how the setting and events change throughout the story.  Facilitate a discussion to make the connection between specific details of the setting and specific events influenced by the setting.  Explain to students that character development and sequence of events are often dependent upon where the story takes place. Remind students to keep these notes to structure a comparison/contrast essay in a later activity.
Activity 16: Post-reading: Writing a Comparison/Contrast Composition of Elements within a Novel (CCSS: RL.5.1, RL.5.2, RL.5.3, RL.5.5, RL.5.10)
Materials List: teacher-selected novel, Comparing and Contrasting Elements of a Novel BLM, learning logs
Direct students to gather all the graphic organizers (view literacy strategy descriptions) and notes written in learning logs (view literacy strategy descriptions) from prior activities in this unit in preparation for writing a multi-paragraph essay that compares and contrasts the characters, settings, and events in a novel. Guide students in using the Comparing and Contrasting Elements of a Novel BLM to summarize the characters, settings, and events. Next, instruct students to generate an outline for a comparison/contrast essay that includes the following sections:  an introduction, ways that the two main characters are alike and different, how the setting is similar and different throughout the novel, how the variation of settings and events within the novel contribute to the meaning of the story, and a conclusion or summary.    

Remind students to check that their outlines include all the important points listed in their graphic organizers and notes completed in Activities 15 and 17. Provide time and assistance for students to independently work through all stages of the writing process to produce essays. Monitor and schedule conferences as needed.  

Activity 17: Post-reading: Comparing and Contrasting Two Novels in the Same Genre (GLEs: 10, 12b, 12d, 12f, 17a; CCSS: RL.5.2, RL.5.9) 

Materials List: teacher selected novels , board, board marker, learning logs
Guide students in a discussion to reinforce theme as the controlling idea about what is important in life and the implied belief about what is unimportant. Lead students to understand how theme, which is the basic meaning of a novel, is developed through character interaction, setting variation, and plot advancement. Also, explain that theme often evolves through conflicts experienced by the main character. 
Next, assign students to pairs and instruct them to create a text chain (view literacy strategy descriptions) that develops the theme of a class read novel. Text chains allow students to demonstrate their understanding of new material and provide a form of assessment. 

Model the text chain process using Where the Mountain Meets the Moon, by Grace Lin. Provide the first line of the paragraph and write it on the board or on a piece of chart paper. Elicit student responses to complete the paragraph, which should include sentences used to develop the theme of the novel. Emphasize that the last student in the group should provide a logical concluding sentence. Read aloud the text chain and direct the entire class to check for accuracy and content related to theme of Where the Mountain Meets the Moon. An example of a text chain follows.

Student 1: Where the Mountain Meets the Moon is a story about courage and 
                 perseverance.

Student 2: Minli goes on a journey to find the Old Man of the Moon so she can 
                 bring good luck to her family. 
Student 3: She learns many things on her journey. 
Student 4: The story teaches us to go after our dreams and work hard in life. 
Explain to students that now they will create text chains to help define the theme of a novel.  Assign each pair of students a class read novel. Direct students to work with their partners to create text chains that trace the development of the theme of the novel. Students should take turns providing alternating sentences until they have developed a cohesive paragraph. 
Join two pairs of students, who were assigned different novels, to form a group of four. Instruct students to use their text chains to develop a graphic organizer (view literacy strategy descriptions), such as a Venn diagram, to compare and contrast the themes of their novels. 
Direct students to copy the completed graphic organizer in their learning logs and add any notes below it to summarize how themes are similar and different. As part of the summary notes, instruct students to identify the point in the story at which a reader is able to make a prediction of outcome. 

To culminate the activity, instruct groups to develop a multi-paragraph composition comparing and contrasting the two stories on their approaches to themes and topics. Provide time for each group to read aloud their writings to the class. 


Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments

· The teacher will monitor Sustained Silent Reading to assess students’ adequate progress in reading novels.  Monitoring of pace will ensure that each student reads more than one selection in the genre.   
· Students will self-monitor for use of comprehension strategies, such as questioning, making inferences, and predicting as indicated by recording of new understandings in learning logs (view literacy strategy descriptions). 
· Students will check for use of complete sentences and standard use of grammar and diction when presenting orally.
Activity-Specific Assessments

· Activity 13:  Students will evaluate the impact of the imagined element change by creating cards to show the shift in mood that would occur.  In a teacher-guided discussion, students will recognize that any change to an element will result in a change of mood within the novel, but will also explain that the shift in mood may be subtle or obvious.  After thoughtful consideration of the created change, students will select two symbolic colors; one will represent the mood of the story as written by the author, while the other one will represent the mood of the story if it were written differently.  They will choose either to use crayons to color a spot on index cards or to locate, cut, and paste selected, color-related graphics onto an index card (i.e., if the student decides that the mood is best represented by the color yellow and chooses to represent that with a graphic, then the student might locate a picture of a yellow sun, lemon, or canary to paste onto a card).  If students share responses orally, they will describe the change in mood while showing the cards.  The teacher will observe the activity and may verbally guide comprehension of elements as needed by discussing color or pictorial representations.

· Activity 14:  Students will examine what it means to feel good about self by responding to the following reflective prompt in their learning logs (view literacy strategy descriptions): Do you ever compare yourself with other people?  Is that a good idea?  Why or why not?   

Resources

See Common Core State Standards Appendix B for additional suggested texts.
· Babbitt, Natalie.  The Eyes of the Amaryllis.

· Babbitt, Natalie.   Tuck Everlasting.

· Creech, Sharon.  Walk Two Moons.

· Curtis, Christopher P.  Bud, Not Buddy.

· Dahl, Roald.  Charlie and the Chocolate Factory.  

· Fleischman, Sid.  Bandit’s Moon.  
· Hobbs, Will.  River Thunder. 
· Hobbs, Will.  Wild Man Island. 
· Lewis, C.S.  The Lion, the Witch, and the Wardrobe (The Chronicles of Narnia).

· Lowrey, Lois.  Gathering Blue.   

· Lowrey, Lois.  The Giver.
· Lowrey, Lois.  Number the Stars.

· Maclaughlin, Patricia.  Sarah Plain and Tall.  
· O’Dell, Scott.  Island of the Blue Dolphin.  
· Paterson, Katherine.  Bridge to Terabithia.

· Paulsen, Gary.  Brian’s Winter.  
· Paulsen, Gary.  Canyons.  
· Paulsen, Gary.  Captive!
· Paulsen, Gary.  Hatchet.

· Paulsen, Gary.  The Crossing.
· Paulsen, Gary.  The River.
· Paulsen, Gary.  Tracker.

· Sachar, Louis.  Holes.
· Spears, Elizabeth G.  Sign of the Beaver.
· Spinelli, Jerry.  Maniac Magee.
· Taylor, Mildred D.  The Gold Cadillac.

Definition





Having a sharp or uneven edge.





Characteristics





Two-syllables


Adjective


Synonym—uneven surface


Antonym—smooth surface





Examples





Mountains


Knife


Alligator’s teeth





Illustration


�





jagged





Finsterwald’s backyard was a graveyard of tennis balls and baseballs and footballs and Frisbees and model airplanes and one-way boomerangs. That’s why his front steps were the only un-sat-on front steps in town. And why no paper kid would ever deliver there. And why no kid on a snow day would ever shovel that sidewalk, not for a zillion dollars. – Chapter 5
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