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Gifted Education Programming Standard 1:
Learning and Development

Introduction

To be effective in working with leamners with gifts and talents, teachers and other
educators in Prel-12 settings must understand the characteristics and needs
of the population for whom they are planning curriculum, instruction, assess-

ment, programs, and services. These characteristics provide the rationate for
differentiation in programs, grouping, and services for this population and are
franslated into appropriate differentiation choices made at curricuiar and pro-
gram levels in schools and school districts. While cognitive growth is important
in such programs, atlective development is also necessary. Thus many of the
characteristics addressed in this standard emphasize affective development
linked to selft-understanding and social awareness.

STANDARD 1: LEARNING AND DEVELOPMENT

Description: Educalors, recognizing the learning and deveiopmental differences of students with gifts and talents, promole ongoing self-undersianding, awareness
of their needs, and cognitive and alfective growih of these students in school, home, and communily sellings 1o ensure specilic student eulcomes,

STUDENT OUTCOMES

EVIDENCE-BASED PRACTICES

1.1. Selt-Understanding. Students wilh gifts and falents demon-
sirate seli-knowledge with respect te their interests, strengths, iden-
tites, and needs in socio-emolional development and in intellectual,
academic, crealive, leadership, and artistic domains,

1.1.1. Educalors engage students with gifts and talents in identifying interests, strengths, and
gifls.

1.1.2. Educalors assist students wilh gifts and talents in developing identilies supportive of
achievement.

1.2 Seil-Understanding. Students with gifts and lalents possess
a developmentally appropriate understanding of how they learn and
qgrow; lhey recognize the influences of teir beliefs, traditions, and
values on their learning and behavior,

1.2.1. Educators develop activities that match each student's developmental level and culture-
based leaming needs.

1.3. Sell-Understanding. Students with gifls and talents demon-
strate understanding of and respect for similarities and diierences
between themselves and their peer group and others in the general
population.

1.3.1, Educators provide a variety of research-based grouping practices for students with gifts
and talents that allow them to interact with individuals ol variaus gifts, talents, abifities, and
strengths.

1.3.2. Educators model respect for individuals with diverse abilities, strengths, and goals.

1.4. Awareness of Needs. Students wilh gifis and talents access
resources from the cornmunity to support cognitive and affective
needs, including social interactions with others having similar in-
feresls and abilities or experiences, inclirding same-age peers and
mentors or experts.

1.4.1. Educators provide role models {e.q., thraugh menlors, bibliotherapy) for students with
Qilts and lalents that match Iheir abilities and interests.

1.4.2, Educators identify out-of-school leaming opporlunities that match studenls' abilities and
interests.

1.5. Awareness of Needs. Students’ families and communilies
understand similarities and dilferences with respect to the develop-
ment and characteristics of advanced and typical learners and sup-
port sludents with gifts and falents” needs.

1.5.1. Educators collaborate with families in accessing resources lo develop their chitd's talents.

1.6. Cognitive and Affective Growth. Studenls with gifts and tal-
ents benefit from meaningful and challenging leaming activities ad-
diessing heir unigue characteristics and needs.

1.6.1. Educators design interventions for students to develop cognitive and affective growth
that is based on research of effective practices.

1.6.2. Educators develop speciafized intervention services for students with gifts and talents
who are underachieving and are now learning and developing their lalents.

1.7. Cognitive and Affective Growth. Students with gifts and
lalents recognize their preferied approaches to leaming and ex-
pand their repertoire.

1.7.1 Teachers enable students to identify their preferred approaches to learning, accommodate
these preferences, and expand them.

1.8. Cognitive and Affective Growih. Students with gifts and fal-
ents identify future career goals thal match lheir talents and abililies
and resources needed to meet those goals {e.g., higher education
apporiunities, mentors, financiat support).

1.8.1. Educators provide students with college and career guidance that is consistenl with their
strengths.

1.8.2. Teachers and counselors implement a curriculum scope and sequence that containg pey-
senysocial awareness and adjusiment, academic planning, and vocational and career awareness.
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Gifted Education Programming Standard 2: Assessment

Introduction

Knowledge about all forms of assessment is essential for educators of sludents
with gilts and talents. It is integral to identification, assessing each student's
learning progiess, and evaluation of programming. Educators need to establish
a challenging environment and collect multiple types of assessment information
50 that all studenis are able to demongstrate their gifis and falents. Educators’ un-

derstanding of non-biased, technically adequate, and equitable approaches en-
ables them to idenlify sludents who represent diverse backgrounds. They also
differentiale their curriculum and instruction by using pre- and post-, perform-
ance-based, product-based, and out-of-level assessments. As a result of each
educator's use of ongoing assessments, students with gifts and lalents demon-
slrate advanced and complex leaming. Using these student progress data, edu-
cators then evaluale services and make adjustments to one or more of the school’s
prograsmming compenents so that student performance is improved,

STANDARD 2: ASSESSMENT
Description: Assessments provide informaiion about identificalion, fearning progress and oulcomes, and evaluation of programiming for students with gifis and talents in aff domains.

STUDENT OUTCOMES

EVIDENCE-BASED PRACTICES

2.1. Idenfificalion. All students
in grades PK-12 have equal ac-
cess to a comprehensive assess-
ment system lhat allows them to
demonstrate diverse characleris-
tics and behaviors that are associ-
ated with giftedness.

2.1.1. Educators develop environments and instruclional activifies thal encourage sludents io express diverse characleristics and behaviors
that are associated with giftedness.
2.1.2. Educators previde parents/guardians with informalion regarding diverse characleristics and behaviors thal are associated with giftedness,

2.2, Identification. Each sludent
reveals his or her exceplionalilies
or polential through assessment
evidence 50 that appropriate in-
structional accommodations and
modilications can be provided.

2.2.1. Educalors establish comyprehensive, cohesive, and ongoing procedures for identifying and serving studenls with gifts and talents,
These provisions include infarmed consent, commitlee review, sludent relention, student reassessment, sludent exiling, and appeals pro-
ceduies for both eniry and exit from gified progiam services.

2.2.2. Educalors select and use muliiple assessmenls that measwe diverse abilities, talents, and strengths that are based on current theories,
models, and research,

2.2.3 Assessments provide qualitative and quanditative information from a variely of sources, including off-level testing, are nonbiased and
equitable, and are technically adequate for the purpose.

2.2 4. Educators have knowledge of student exceptionalities and collect assessment data while adjusting curriculum and instruction to leam
about each student’s developmenlal level and aptitude for tearning.

2.2.5, Educators intespeel multiple assessments in different domains and undersland the uses and limilations of the assessments in identifying
the needs of studenls with gifis and talents,

2.2.6. Educators inform all parents/guardians about the identification pro¢ess. Teachers oblain parentaliguardian permission for assessments,
use cullurally sensilive checklists, and elicit evidence regardiing the child’s interests and potential outside of the classroom setting.

2.3. Identification. Studenis with
identified needs represent diverse
backgrounds and seflect the tolal
sludenl population of the dislrict.

2.3.3. Educalors select and use non-biased and equitatle approaches lor identifying students with gilts and talents, which may include
using locally developed norms or assessment tools in the child's native language of in nonverbal formals.

2.3.2, Educators understand and ismplement district and state policies designed to foster equity in gifled programming and services.
2.3.3. Educalors provide parents/quardians will information in their native language regarding diverse behaviors and characteristics that are
associated with giftedness and with infermalion that explaing the nature and purpose of gified programming options.

2.4, Learning Progress and
Ouicomes. Sludents with gifis
and talents demonstrate advanced
and complex learning as a resull
of using multiple, appropwiale, and
ongoing assessmenis.

2.4.1. Educalors use differentialed pre- and post- perlormance-based assessments to measure the progress of students with gifts and lalents.
2.4.2. Educaiors use differentialed product-based assessments to measwie the progress of students with gifts and lakents.

2.4.3. Educalors use off-level standardized assessments tp measure the progress of sludends with gifis and talents.

2.4.4. Educators use and interpret qualitative and quantitative assessment information to develop a profile of ihe sliengths and weaknessas
of each sludenl wilh gifts and lalents to plan apgropriate intervention.

2.4.5. Educalors communicate and inlerprel assessment information te students with gills and lalents and their parents/guardians,

2.5. Evaluation of Program-
ming. Stwdents idenlilied with
gifis and falenls demonsirate im-
poriant learning progress as a re-
sult of programming and services.

2.5.1, Educators ensure thal the assessments used in the ideniificalion and evaliralion processes are reliable and valid for each instrument's
purpose, allow for above-grade-level performance, and allow for diverse perspectives.

2.5.2. Educators ensuse that he assessment of the progress of students with gifts and Lalents uses multiple indicalors that measure mastery
ol contenl, higher level Ihinking skills, achievement in specific program areas, and affective growth,

2.5.3. Educators assess the quantity, quality, and appopriateness of the programming and sesvices provided for studenls wilh gifis and
lalenls by disaggregaling assessmenl dala and yearly piogress data and making the results public.

2.6. Evaluation of Program-
ming. Sludenls identified with
gilts and talents have increased
access and they show significant
leaming progress as a result of im-
proving compaonents of gifted ed-
ucation programming.

2.8.1. Administrators provide the necessary time and resources to implemnent an annual evaluation plan developed by persons with expertise
in program evaluation and gitted education.

2.6.2. The evaluation plan is purposeful and evaluates how student-evel outcomes are influenced by one or more of the following components
ol gifted educalion programming: {a) identification, (b} curriculum, {c) instructional programming and services, (d) orgoing assessment of
student fzaming, (e} counseling and guicance programs, (f) teacher gualifications and professional development, (g) parent/guandian and
community involvernenl, th) programming resources, and {i) programming design, management, and delivery.

2.6.3. Educators disseminate Ihe fesults of the evaluation, arally and in written foim, and explain bow they will use the jesults.
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Gifted Education Programming Standard 3: Curriculum
Planning and Instruction

Intraduction

Assessment is an integral component of the curriculum planning process. The in-
formation obtained from multiple types of assessments informs decisions about cur-
ricutum content, instnuctional stralegies, and resources that witl support the growth
of studens with gilts and lalents. Educators develop and use a comprehensive and
sequenced core cumiculum that is aligned with local, state, and national standards,

then differentiate and expand it. In order lo meel the unique needs of students with
gifts and talents, his curmiculurm must emphasize advanced, conceplually challenging,
in-depth, distinctive, and complex contert within cognilive, aflective, aesthetic, social,
and leadership domains. Educalors must possess a reperltoire of evidence-based
instructional sirategies in delivering the curriculum (a) lo develop ialent, enhance
leaming, and provide students with the knowledge and skills to become independent,
self-aware leamers, and (b} to give students the tools to coniribute to a multicutiurat,
diverse society. The curriculum, instruclional strategies, and materials and resources
must engage a variely of learners using culturally responsive praclices.

STANDARD 3: CURRICULUM PLANNING AND INSTRUCTION

Description: Educatars apply the theory and research-based models of currculum and instruction related to students with gifts and Iglents and respond lo their
needs by planning, selecting, adapling, and creating cullurally refevant curriculum and by using a repertoire of evidence-based instruclional siralegies fo ensure

specific student oulcomes.

STUDENT OUTCOMES

EVIDENCE-BASED PRACTICES

3.1, Corricutum Planning. Studenis with
gifis and talents demonsirake growth commen-
surale with aptitude during the school year.

3.1.1. Educators use Jocal, state, and nafional slandards to align and expand cursicubim and instructional plans.

3.1.2 Educators design and use a comprehensive and continuous scope and sequence lo develop dilferentiated plans for PK-
12 students with gifts and talents,

3.1.3. Educators adapt, modify, or replace the core or standard cumicubum ta meet the needs of students with gifts and talents
and these wilh special needs such as twice-exceptional, highly gified, and English language keamers,

3.1.4, Educators design differentiated curricula that incorporate advanced, conceptually challenging, in-depth, distinctive, and
complex conlent for siudents with gifts and talents.

3.1.5. Educators use a batanced assessment system, including pre-assessment and formalive assessment, lo identily studers’
needs, develop differentialed education plans, and adjust plans based on conlinual progress monitoring.

3.1.6. Educators use pre-assessments and pace instruciion based on the learning rales of students with gifts and talents and
accelerate and compact learning as appropriale.

3.1.7. Educators use information and technologies, including assistive lechnologies, to individualize for students with gifls
and falents, including those who are wice-exceptional.

3.2. Talent Development, Sludents wilh
gifts and falenis become more competent in
multiple 1alent areas and across dimensions of
learning.

3.2.1, Educators design curricula in cognitive, affective, aesthelic, social, and leadership domains that are challenging and
elfective for students with gifis and talenls.
3.2.2. Educators use metacognilive models lo meet the needs of students wilh gifls and talents.

3.3. Talent Develfopment. Sludents with
gifts and talenls develop their abilities in their
domain ol talent and/or area of interest.

3.3.1. Educators select, adapl, and use a repertoire of instructional strategies and malerials hal diffesentiate for students wiih
gilts and talents and that respond lo diversity.

3.3.2. Educalors use school and community resowces ihal support diflerentialion.

3.3.3. Educaters provide opporiunities for students wilk gifts and talenls io explore, develop, or reseaich their areas of interest
and/or falent.

3.4. Instructional Strategies. Sludents with
pifts and talents become independent investi-
galors.

3.4.1. Educalors use crilical-thinking slralegies to meel the needs of sludents with gilts and talenls,

3.4.2. Educaiors use crealive-thinking stralegies 1o meet the needs of studenls with gifts and talents.

3.4.3. Educaiors use problem-solving model sirategies to meel (he needs ol sludems with gifis and lalents.
3.4.4. Educalors use induiry models to meet the needs of students with gilts and talenis.

3.5. Cudturally Relevant Curriculpm, Stu-
dents with gitts and talenis develop knowledge
and skills for living and being productive in a
muliiculturat, diverse, and global society.

3.5.1. Educators develop and use challenging, cullurally responsive curriculum to engage all studenis wilh gifis and talents.
3.5.2. Educalors inlegrale career exphoralion experiences into leaming opportunities lor studenls with gifts and talents, e.g.
biography study or speakers.

3.5.3. Educators use curriculurn for deep explorations of culiures, languages, and secial issues related to diversity.

3.6. Resources. Sludents with gifts and tal-
ents benelil from gifted education program-
ming Ihal provides a variely of high quality
resources and materials.

3.6.1. Teachers and administrators demansirate familiarity with sources for high quality resources and malerials that are ap-
propriate for learners with gifts and talents.
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Gifted Education Programming Standard 4: Learning
Environments

Introduction

Effective educators of siudenls with gifts and talenls create sale learning envi-
ronments Ihat foster emotional well-being, positive social interaclion, leadership
for social change, and cultural understanding for success in a diverse society.
Knowledge of the impact of giftedness and diversity on social-emotional devel-

STANDARD 4: LEARNING ENVIRONMENTS

opment enables educators of students wilh gifts and talents to design environ-
ments that encourage independence, motivation, and self-efficacy of individuals
from all backgrounds. They understand the role of language and communication
in talent development and e ways in which culture alfects communication and
behavior. They use relevant strategies and technologies to enhance oral, written,
and arlistic communication of leamers whose needs vary based on exception-
ality, language proficiency, and cultural and linguistic diferences. They recognize
the value of multilingualism in today's global communily.

Description: Learning environments foster personal and social responsibifity, muflicultural competence, and interpersonal and fechnical communication skifls for
leadership in the 215t century 1o ensure specific student outcomes.

STUDENT OUTCOMES

EVIDENCE-BASED PRACTICES

4.1. Personal Competence. Students with gifts
and talents demansirate growth in personal compe-
tence and dispositions for exceplional academic and
creative produclivity. These include sell-awareness,
self-advocacy, seli-efficacy, confidence, motivation,
resilience, indepeadence, curiosity, and risk taking.

4.1.1. Educators maintain high expeciations for all sludents wilh gills and talenls as evidenced in mean-
ingful and challenging activities.

4.1.2. Educators provide opportunities for self-exploration, development and pursuit of interests, and de-
velopment of identities supportive of achievement, ¢.q., through mentors and role models.

4.1.3. Educators creale environments that support trust among diverse leamers.

4.1.4. Educators provide feedback that focuses on effort, on evidence of polential to meet high standards,
and on mistakes as learning opportunities,

4.1.5. Educators provide examples of positive coping skills and epportunities to apply them.

4.2, Social Competence. Students with gifts and
talents develop social competence manitested in
posilive peer relationships and social interactions.

4.2.1. Educalors understand the needs of students wilh gifts and talents for bath solitude and social in-
teraction.

4.2.2. Educators provide opporlunities for interaction with intelleclual and artistic/crealive peers as well
as with chronological-age peers.

4.2.3. Educators assess and provide instruction on social skills needed for school, community, and the
world of work.

4.3. Leadership. Students with gilts and talents
demonstrale personat and sacial responsibility and
leadership skills.

4.3.1. Educators establish a safe and welcoming climate for addressing social issues and developing per-
sonal responsibilily,

4.3.2. Educalors provide envirenmenls lor developing many forms of leadership and leadership skills.
4.3.3. Educalors promote apportunities for leadership in community seftings to effect positive change.

4.4. Cultural Competence. Studenis with gilts and
lalents value their own and olhers’ language, heritage,
and circumstance. They possess skills in communi-
cating, teaming, and ¢ollaboraling with diverse indi-
viduals and across diverse groups'. They use positive
strategies to address social issues, including dis-
crimination and stereotyping.

4.4.1. Educators model appreciation for and sensitivity lo students’ diverse backgrounds and languages.
4.4.2, Educators censure disctiminatory language and behavior and model appropriale strategies.
4.4.3. Educalers provide struclured opporlunilies o collaborate with diverse peers on a comman goal.

4.5. Communication Compelance. Students with
gifts and lalenis develop competence in interpersonal
and technical communication skills. They demon-
strale advanced ora and wrilten skills, balanced bilit-
eracy or mulliliteracy, and crealive expression. They
display fluency with technologies that support effec-
tive communication.

4.51. Educators provide apportunities for advanced development and maintenance of first and second
language(s).

4.5.2. Educators provide resources to enhance oral, written, and artistic lorms of communication,
recognizing students’ cultural contexl,

4.5.3. Educators ensure access 10 advanced communication tools, including assistive technologies, and
use of these tools for expressing higher-level thinking and creative productivily,

! Diferences among groups of peaple and individuals based on ethnicly, race, socioeconomyic slalus, gender, exceplionaliies, language, refigion, Sexual orientation, and geographical area
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Gifted Education Programming Standard 5: Programming

Introduction

The term prograrming refers to a continuum of services that address students with
gifts and lalenis” needs in all settings. Educators develop policies and procadures
o quide and sustain all components of comprehensive and aligned programming
and services for Prel-12 studenis wilh gifts and 1alents. Educalors use a variety of
programming options such as acceleration and enrichment in varied grouping
arrangements (cluster grouping, resource rooms, special ¢lasses, special schools)
and within individualized leaming options (independent study, mentorships, online

courses, internships} lo enhance students™ perfarmance in cognitive and affective
areas and to assist hem in identifying fulure career goals, They augmeent and inte-
grate current technologies within these leaming opporiunities \o increase access
to high level programming such as distance learning courses and i increase con-
nections to resources outside of the school walls. In implementing services, edu-
cators in gified, general, special education programs, and related professional
services collaborate with one another and parents/guardians and community mem-
bess ko ensure thal siudents’ diverse leaming needs are met. Administrators demon-
strate their support of these programming options by allocating sulficient resources
so Ihat all students within gifts and lalenls receive appropriate educational services.

STANDARD 5: PROGRAMMING

Description: Educafors are aware of empirical evidence regarding (3) the cognitive, crealive, and affective development of learners with gifls and talents, and (b)
programming that meels their concomitan! needs. Educators use this expertise syslematically and coliaboratively lo develop, implement, and effectively manage
comprehensive services for students with a variely of gifts and ialenls to ensure specific student oulcomes.

STUDENT OUTCOMES

EVIDENCE-BASED PRACTICES

8.1, Varlely of Programming. Stwdents with gifts and talents
parficipate in a variety of evidence-based programming options
that enhance performance in cognitive and affective areas.

5.1.1, Educalors regularly use multiple alternative approaches to accelerate leaining.

5.1.2. Educators regularly use enrichmeni aptions to extend and deepen learning opportunities within and outside
of the schoal setting.

5.1.3. Educators regularty use multipie forms of grouping, including cluslers, resowce rooms, special classes,
or special schools.

§.1.4, Educators regularly use individualized leaming options such as mentorships, internships, onling courses,
and independent sludy.

5.1.5. Educators regufarly use current lechnologies, including online leaming oplions and assistive technofogies
lo enhance access to high-level programming.

5.1.6. Administralors demonstrate Support for gified programs Ihrough equitable allocalion of resources and
demnonsiraled willingness 10 ensure thal learners with gifts and talents receive appropriale educational services.

5.2. Coordinated Services. Sludents with gifts and talents
demonglirate progress as a resull of the shared commilment
and coordinated services of gifted educalion, general educalion,
special education, and related prolessional services, such as
school counselors, schoal psychologists, and social workers.

5.2.1. Educalors in gified, general, and special education programs, as well as fhose in specialized areas, col-
taboratively plan, develap, and implement services for learners with gilts and tafents.

5.3 Collaboralion. Students with gifts and talenls’ leaming
is enhanced by regular collaboration among families, commu-
nity, and {he schoal.

5.3.1. Educaters regularly engage families and community members for planning, programming, evaluating,
and advocating.

§.4. Resources. Students wilh gifis and lakents participale in
gilted educalion programming that is adequalely funded to
imeet studleni needs and program goals.

5.4.1. Adminislrators track expendilures at the school level to verify appropriale and sufficient funding for gifted
programming and services.

6.5. Comprehensiveness. Students with gifis and talents de-
velop Iheir polential through comprehensive, aligned program-
ming and services.

5.5.1. Educators develop thoughtful, mutti-year program plans in relevant student tafent areas, PK-12.

5.6. Pofivies and Procedures. Siudents with gilis and lalenls
participate in reqular and gifted education programs that afe
quided by clear policies and procedures that provide for their
advanced learning needs (e.g., early entrance, acceleration,
credit i lieu of enroliment).

5.6.1. Educators create palicies and procedures to guide and sustain all components of the program, including
assessment, igentilicalion, accelesation practices, and grouping praclices, 1hat is built on an evidence-based
foundation in gifted education.

5.7. Carger Palhways. Students with gifts and talents identify
future career goals and the talent development pathways to
ieach those goals.

5.7.1. Educalors provide professional guidance and counseling for individual student strengths, interests, and
values,

5.7.2. Educators facililate mentorships, intesnships, and vocational programming experiences that match studen
interests and apfitudes.
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Gifted Education Programming Standard 6: Professional
Development

Introduction

Professional development is essential for all educators involved in the development
and implementalion of gilted programs and services. Professional development
is the intentional develapment of professional expertise as outlined by the NAGC-
CEC teacher preparation standards and is an angoing part of gifted educators” pro-
fessipnat and ethical practice. Professional development may take many forms
ranging lrom district-spansored workshops and courses, university Courses, pro-
fessional conferences, independent studies, and presentations by exlemnal con-
sultants and should be based on systematic needs assessments and professional

teflection. Students participating in gitted education programs and services are
{aught by leachers with developed expertise in gified education. Gifted educalion
program services are devetoped and supported by adminisirators, coordinators,
curriculum specialists, general educalion, special education, and gifted education
teachers who have developed expertise in gifled educalion. Since students with
qifts and kalents spend much of their time within general educalion classreoms,
general education teachers need to receive prolessional developiment in gified ed-
ucation that enables them lo recognize the characteristics of giftedness in diverse
populations, understand the school or district referral and idenlilication process,
and possess an array of high quality, research-based differentiation strategies thal
challenge students. Services lor sludents with gifis and talents are enhanced by
guidance and counseling professionals wilh expertise in gifted education.

STANDARD 6: PROFESSIONAL DEVELOPMENT

Description: Af educalors (administrators, feachers, counselors, and other instructional support staff) buitd their knowledge and skills using the NAGC-CEC Teacher
Standards for Gilted and Talented Education and the Nalional Stalf Development Standards. They lormally assess professional developrment needs refaled to the stan-
dards, deveiop and monilor plans, systemalically engage in raining lo meel the identified needs, and demonsirale masiery of standard. They access resources {o
provide for refease fime, funding for conlinuing education, and substitule support, These praclices are fudged through the assessment of relevani student oulcomes.

STUDENT OUTCOMES

EVIDENGE-BASED PRACTICES

6.1. Talent Development. Studenls de-
velop their Ralents and gifts as a result of in-
teracting with educators who meet the
national teacher preparation standards in
gifted education.

6.1.1. Educators systematically participate in ongoeing, research-supported professional development that ad-
dresses the loundations of gilted education, characteristics of students with gifts and talents, assessment, cur-
riculum planning and instruction, leaming environments, and programming.

6.1.2. The school dislrict provides piofessional development for teachers that models how ta develop environ-
ments and instructional activilies that encourage studens o express diverse characteristics and behaviors that
are associated with giftedness.

6.1.3. Educators parlicipate in ongoing professional development addressing key issues such as anti-intellac-
tualism and trends in gifted educalion such as equity and access.

6.1.4. Administratoss provide human and material resources needed for professional development in gifted ed-
ucation {e.g. release time, funding for continuing education, substilute support, webinars, or mentors).

6.1.5. Educators use their awareness of organizations and publications refevant to gifted education lo promote
learning for sludents with gifts and talents.

6.2. Socie-emolional Development.
Studenis with gilts and talents develop so-
cially and emotionally 23 a result of educalors
who have participated in professional devel-
opment aligned with national standards in
gifted education and National Staff Develop-
ment Standards.

6.2.1. Educators parficipate in ongoing professional development to supporl the social and emotional needs ol
students with gifts and talents.

6.3. Lifelong Learners. Students develop
their gills and lalents as a result of educalors
who aie life-long learners, parlicipaling in on-
going professional development and cantin-
uing education oppartunities.

6.3.1. Educaters assess their instructional practices and continue their education in school district stafl devel-
opment, professional erganizations, and higher educalion seltings based on these assessments.

6.3.2. Educators participaie in professional developmenl that is suslained over lime, that includes regular fol-
low-up, and thal seeks evidence of impact on teacher practice and on student learning.

6.3.3. Educators use mulliple modes of professional devetopment delivery including online courses, onling and
elecironic communities, face-to-lace workshops, professional leaming communities, and book talks,

6.3.4. Educators identily and address areas for personal growth for teaching students with gifts and talents in
ihelr professional development plans.

§.4. Ethics. Students develop their gifts and
talents as a resull of educators who are ethical
in their praclices,

6.4.1. Educators respond to cultural and personal frames of reference when teaching students with giits
and talents.
6.4.2. Educators comply with rules, policies, and standards of ethical practice,
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An abridged version of the glossary used in the NAGC Pre-K-Grade 12 Gifted Programming Siandards

{Note: a lull glossary is available at www.nagc.org)

Ability. Capacily to develop competence in an area of human endeavor; also
referred lo as “potential’. Abilities can be developed Ihrough appropriale for-
mal and informal education experiences and typically are assessed by meas-
ures such as intelligence tests, though environmental lactors such as
schooling, sell-concepl, and trust can lead to inaccurate results.

Aptitude. Ability to learn material at advanced rates and levels of under-
standing in a specilic area {e.g., humanilies, mathematics, science). Meas-
ured by lests of knowledge, speed and accuracy in reasoning, and
information refrieval in the content area (Reis & Housand, 2008).

Assessment. Process of gathering data or using instruments for this pur-
pose, lypically 1o determine an individual's status with respecl to a character-
istic or behavior, Strictly speaking, assessment refers to the data that are
collected or the collection process, while evaluation refers to making a judg-
ment of some kind based en ihe assessmenl data.

Cognitive and affective growth. Cognitive growth refers to the develop-
men of concepts and thinking skills, while alfective growth refates to the
development of social-emotional needs.

Collaboration. Stakeholders purposefully working logeiher and sharing re-
sponsibility for achieving a common geal; reaching out to engage others in
responding lo needs (e.gq., educators responsible for G/T and bilingual edu-
cation together planning instruction for English language leamers with gilts
and talents).

Coordinated services. Instruction and resources within and outside of pro-
gramming specilically for students with gifts and ialents (e.g., general, spe-
cial, bilingual, or arls education) fhal are intentionally connecled and
articulated with each other to eflectively supporl tearners with gifts and tal-
enis.

Cullural competence. Skills and dispositions for establishing and main-
taining posilive relalionships and working elfectively with individuals and
cemmunities from diverse backgrounds. Ingludes an open mind, willingness
to accept alternative perspectives, critical salf-examination, and acquisition
and use of infermation (Shaunessy & Matthews, 2009).

Culturally relevant, Describes elemenis (e.g., currigulum, materials} within
culturally responsive classrooms that are rigorous and multicultural, engage
culturally different students and have meaning for them, and enable them to
connecl new learning with their interests (Ford, 2010).

Differentiated assessment. The practice of varying assessment in such a
way thal it reflects differentiation in the curriculum and/or the instruction. Dif-
ferentialed assessment implies thal as students experience dilferences in
their learning, they should experience diflerences in their assessment. For
example, students with gifls and falents may require off level/above grade-
level lests to accuralely assess their level of abilily or achievement,
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Differentiated curriculvm. Adapialion of contenl, process, and concepts to
meet a higher level ol expectation appropriate for advanced learners. Curricu-
lum can be dilierentiated through acceleration, complexity, depth, challenge,
and creativity (VanTassel-Baska & Wood, 2008).

Differentiated instruction. Multipte ways to struclure a fesson so that each
student is challenged at an appropriate level. Differentiated instruction may
include such features as learner centeredness; planned assignments and les-
sons based on pre-assessment; and flexible grouping, materials, resources,
and pacing {Tomlinson & Hockett, 2008).

Diversily. Differences among groups of people and individuals based on
ethnicity, race, socioeconomic status, gender, exceplionalities, language, re-
ligian, sexual arientalion, and geagraphical area (Matthews & Shaunessy,
2008; NCATE, 2010).

Identification. A needs assessment whose primary purpose is the place-
ment of students inlo educalional programs designed to develop their intel-
leciual, emotional, and social potential (Richert, 2003). The identification
process moves Irom screening te placement {Matihews & Shaunessy. 2010}
and involves use of mulliple measures lo assess high-level ability, aptitude,
achievemenl, or olher constructs of interest in one or more areas ol learning
{Johnsen, 2008).

Individual learning options, Specific and unique academic plans devel-
oped lor a student to include a range of possibilities such as grade accelers-
lion, advanced study of a particular academic area, off-campus instruclion,
of resource programs, Individualized leaming oplions may be called IEPs in
some stales; hey generally include goals, oulcomes, and assessments for
each student with gifts and talents and are reviewed and revised annually.

Off-level/above-grade level. Tests normed for students at a higher grade
level than the students who are being tested. Widely used in talent search
lesting (Malthews, 2008) lo provide an accurate picture of the relative ability
level of students whase abilities exceed ihose thal can be measured using
on-grade level instruments. Individually adminislered assessments such as
IQ tests often can also provide this information.

Programs/pragramming. Formally structured, regularly scheduled, ongo-
ing services provided to students wilh gifts and talents in school or commu-
nity setiings (e.g., museum, laboratory, or univarsity). Programming includes
goals, student outcomes, strategies to accomplish them, and procedures for
assessing and evalualing these over time. The Committee prefers the lerm
“programming” because il indicates the ongoing nature of these services,
while “program™ could refer to a one-time event.

Qualitative instruments. Measures thal use primarily words rather than
numbers 1o describe or invesligate student, teacher, parent, or other stake-
holders’ reaclions 1o or perceplions of strengths or weaknesses of gilted pro-
gramming and related phenomena. Interviews and portiolios (Johnsen,
2008) are two commaonly used types of qualitative inslruments,



Quantitalive instruments. Measures that use numerical data (Johnsen,
2008) lo describe performance in refalion fo others {e.g., norm referenced
intetligence tests) or in relation 1o a slandard of performance (e.g., criterion
referenced achievement tests).

Services/servicing. Educalional and related interventions that are provided
to students in or gulside of the regular school setting. A given service may
be one-time-only, annual, or ongoing, and may be provided even in the ab-
sence of formal gifted programming. Examples may include counseling, tu-
toring, and menioring.

Social compelence. The ability to interacl effectively with others. Compo-
nent skills include creating and mainlaining posilive interpersonal relation-
ships, communicaling, listening, and feeling empathy. Related disposilions
include appreciation of human diversity, commitment ko social justice, and
tolding high elhical standards {Moon, 2008).

Secio-emotional development. Those factors from a psychological per-
spective that assert an affective inflvence on an individual's self-image, be-
havior, and motivation; issues such as but not limited to peer relationships,
emotional adjustment, stress management, perfectionism, and sensitivily
(Moon, 2003).

Special Educator. in a handlul of states, gifted education is included within
special education {NAGC, 2009) and teachers of students with gilts and tal-
ents in hese states are special educators. In other locations, state law does
not consider gilted education to be a part of special education and teachers
of students with gifts and talenis are not considered special education stafi,
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Students with gifts and talents, This phrasing is currently preferred over
"gifted and talented sludenis” because it emphasizes the person rather than
ihe exceptionality and is consistenl with usage in the field of special educa-
tion. It includes those students whose abilities are lalenl as well as students
whose abilities already are manifest, Individuals with gifts and talents also in-
cludes ‘gifled and talented students,’ ‘high-ability students,' ‘acadernically
atvanced students,’ ‘gifted students with polential,’ and so on.

Technical adequacy. This term refers to the psychometric properties of an
assessmenl instrumend. Instruments with fechnical adequacy demonsirale
validity for the identified purpose, reliabilily in providing consistent results,
and minimal bias, and have been normed on a population malching the cen-
sus data (Johnsen, 2008},

Twice exceptional. A learner who evidences high perlormance or polential
in a gift, talent, or abilily area combined with one or more disabilities that
may affect achievement {e.g., learning disabilily, atlention deficil hyperactive
disorder, Asperger’s syndrome, or a physical or sensory disability).

Underachigving. This lerm refers to students who demonstrate a discrep-
ancy between ability and performance (Reis & Housand, 2008}, Under-
achieving students exhibit a severe discrepancy belween expected
achievement as measured by standardized assessments and actual achigve-
menl as measured by ¢lass giades or teacher evaluations (McCoach &
Siegle, 2003). The discrepancy must persisl over time and must not be the
direct result ol a diagnosed tearning disability,
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