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Definition of Engheh Learner (EL)

For the purposes of ESSA, the definition of “English Learners” is found in Title IX. It may be summarized as follows.

When used with respect to an individual, “English Learner” means an individual who meets ALL of the following four requirements:
Who is aged 3 through 21; and
Who is enrolled or preparing to enroll in an elementary school or secondary school; and

Whose difficulties in speaking, reading, writing, or understanding the English language may be sufficient to deny the
individual the ability to meet the state’s “proficient” level of performance or to successfully achieve in the classroom where the

language of instruction is English, or the opportunity to participate fully in society; and

Who meets any ONE of the following three elements:

* Who was not born in the U.S. or whose native language is not English;

* Who is a Native American, Alaska Native, or a native resident of the outlying areas and who comes from an
environment where a language other than English has had a significant impact on the
individual’s level of English proficiency; or

* Who is migratory, whose native language is a language other than English, and who comes from an

environment where a language other than English is dominant.
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Fedeval Law and Eng\leh Learners

Title VI of the Civil Rights Act of 1964 prohibits discrimination against English Learners (ELs) based on language and
national origin. The Equal Education Opportunity Act (EEOA) requires States and districts to take “appropriate action to
overcome language barriers that impede equal participation by students in instructional programs.”

Under Title VI of the Civil Rights Act of 1964 and the EEOA, all States and LEAs must ensure that ELs can participate
meaningfully and equally in educational programs and services. To meet their obligations under Title VI and the EEOA,
LEAs must, for example:

* Identify and assess all potential EL students in a timely, valid, and reliable manner

* Provide EL students with a language assistance program that is educationally sound and proven successful

* Provide sufficiently well prepared and trained staff and support the language assistance programs for EL students

* Ensure that EL students have equal opportunities to meaningfully participate in all curricular and extracurricular
activities

* Avoid unnecessary segregation of EL students
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The instruments we use for identifying EL students are below.

Home Language Survey Referral Form
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Placement, Accommodahom * Provvmhon/ Retention

Any student whose home language is other than English will be administered the English

Language Proficiency Screener (ELPS) for the appropriate age and educational level of
the student.

After determining English language proficiency, students will be offered English

language assistance in the regular classroom.

Length and time of instruction will be determined by the student’s performance on the

proficiency test.
EL students must be provided with accommodations that will foster success.

All support services and activities will be accessible to the EL students.
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Students receiving modifications shall have modifications reviewed as the
students progress.

Retention of an EL student must not be based solely upon the lack of English
proficiency.

All placement, grading, promotion or retention of EL students must comply
with established criteria in the Pupil Progression Plan.

Parents will receive notification of their child’s EL status and have the

opportunity to accept or decline language support.




EL Accommodation Checklist
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To exit the program, a student must score proficient in all tested domains
(Reading, Writing, Speaking, Listening) on the English Language Proficiency Test
(ELPT). This means, the student must score:

All 4’s in each domain
All 5’s in each domain

Combination of 4’s and 5’s in any of the four domains




When teaching a diverse group of students, whether they are English learners or English
speakers but have a different cultural background, it’s important to be mindful of the
cultural differences in students’ behavior. Recognizing and being able to distinguish these
cultural differences allows the teacher to form a safe environment for all students. It’s
important to recognize and understand these differences to be able to implement culturally

responsive teaching in the classroom to ensure the success of every student.

Building a relationship with the student is often the first step into being able to know them

—to understand their behavior in the classroom and how it connects to their learning.
Being mindful of students’ backgrounds and cultural differences tells students that it’s okay
for them to be who they are, while still having the support of their teachers and classmates.




e
MR

Here are some of the cultural differences that you might notice in student behavior:

Eye contact: Some English learners do not make direct eye contact with the teacher. In Western
culture, this may be a sign that the person is not paying attention to the speaker. However, in many
cultures, making a direct eye contact with the teacher (or any other person of authority) is a sign of
disrespect. Many students are taught by their parents and family to not make such eye contact, as it’s
also a sign of someone looking to challenge you.

Asking questions: This can be applied to personality traits, i.e. some shy students do not ask
questions. However, in some cultures students learn that asking the teacher questions might imply
that the teacher did not teach well, and therefore is impolite. Moreover, in some cultures asking
questions can be seen as a way to challenge the teacher, and that is always discouraged and frowned
upon.

The student does not display active listening skills or is inattentive: In some cultures
students are taught using hands on methods through modelling and observation. Therefore, students
might not be familiar with using active listening in the classroom to understand concepts and
instructions.




-3 M AT

WY of

o
DUCATION

As English Learners learn and practice English in the

classroom, they simultaneously interact with grade-level B s g o, eyttt it e

academic contert. The ELP C. higrer for EL by Integ:
duvaicpmant wih appropsiate scaceenic coment by grade. The Connecters ceserisa bow Brguage i
uvetl £3 meat the rigaraus corberd dermends in mach gracs snd bow Els pragres tovward Englsh

academic content. The ELP Connectors describe higher rage sty

expectations for ELs by integrating language development

=peak and write about grade-approprse
complex Aiterary end informational texts

with appropriate academic content by grade. The ' o

e e

wratten clwimy and supEort them with
reszoning and evidence

Connectors describe how language is used to meet the et v

parbcipate in grade-approprats ol and

wian axchanges of information, ideis,

rigorous content demands in each grade and how ELs skl b,

queatiase
coniuct reRRRrEh And waRkate and

progress toward English language proficiency. e ———

£race appenpriats FstEning, reacing, and
viwirg

daturrning the maaning of wards and

phrases in cral pressntatians ard livsrary

and Infrmatians) asy

CrRare cieer ard caherent grade- ‘Standards 9 ana 10 nddress the ingUstic ATUCHzes 0f Engizh
h il A i ruion 1 tha Louislans Studans Smandards

make sccUrate ute of Amncard ENgEnto | for ELA Language damain.

B T e —

and wiiting




—

=3
3 i et

Me’rruchom\ é’rm’rcglce

Speak clearly.

Repeat important words and information

several times.

Extend time periods for responding to
prompts as necessary.

Avoid using idioms, colloquialisms, and

shorthand references unless you're going

to explain them.

Point to what you’re referring to.

Label things in the classroom and hallways.

Provide specific models and hands-on

experiences .
Use visual aids during instruction.
Demonstrate in addition to describing.

Make students feel that they belong and

have a role to play in the classroom.

Use think- alouds to model sequences of
tasks.

Use cooperative learning groups.
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Me’rruchom\ é’rm’rcglce

Find ways to enable new students who may

be tentative about their abilities to
demonstrate their intellectual skills and

maintain dignity.

Give students quick and accurate feedback.

Spend time building background
knowledge.

Stay focused on how students are moving

toward their learning goals— not on how

they’re doing in relation to other students.

Recognize the difference between
controversial and academic language and
understand that students need help with
both.

Take the time to learn about students’

interests and cultures.

Teach new content through a medium or
topics that students already know.

Remember that students are individuals

worth our time and energy.




Please click on the link below to complete the evaluation and answer a few
questions about what you learned. Thanks for your time and attention!



https://forms.office.com/r/GxRLLVZc8y

