EARLE SCHOOL DISTRICT
AGENDA
April 29, 2019

The Commissioner of Education assumed authority over the Earle School
District on November 6, 2017. The Commissioner of Education acts in lieu of a
local school board until such time that a school board is reinstated.

Reports:
“1l. Superintendent

Il. Fiscal
lll. AdvancED

IV. Arkansas Public School Resource Center

Action Items:

|. Statement of Assurance for FY 20
II. Critical Concepts and Scales Purchase
lll. Vehicle Surplus List



Reports:



"Report:

Superintendent



EARLE SCHOOL DISTRICT

Superintendent’s Report
April, 2019

Advisory Meeting

The Advisory Board met on April 13, 2019 at 5 PM. Agenda is attached and all members
attended. Main topics of discussion centered on declining enrollment, staffing for FY 20, the
release of teachers on Emergency Teacher Permits, the disposition of the Dunbar campus, and
the support to request Level 5 Academit Support.

The Advisory Board has discussed the request for Level 5 Academic Support in February, March,
and April. The Advisory Board understands that this is an unusual request, but they concur that
the district must focus on the student outcomes. They view being under State Authority as an
opportunity to correct finances and to establish a new culture for high student achievement.
The Intent in requesting the Level 5 support Is to gain access to Department expertise for school
improvement planning. The Advisory Board is fully aware and have shared with the community
that this request could extend the time that the District operates under State Authority.

Staffing for SY19-20

At the start of SY 18-19 the district gave notice to staff working under provisional certificates
and emergency teacher permits {ETP) that they would need to have certification by May 1,
2019, in order to be offered a contract for SY 19-20. Further, it was noted that there would
need to be some reduction in personnel due to loss of student enroliment which has further
complicated the Fiscal Distress situation. By giving early notice it was anticipated that staff in
these categories would pursue completion of their certification. Teachers in these categories
were reminded of the need to gain certification in December and again in early March.

Forty percent of the current staff are working under an ETP or provisional certificate. Principals
were asked to develop student schedules for SY 19-20 with 3 less positions at the high school
and 2 less positions at the elementary. Teachers with licenses received tentative assignments
for SY 19-20 In accordance with their current license in mid-April. ETP and provisional staff
(with license that expire in June) were invited to re-apply for Jobs, but all available positions
were posted with the priority intent to recruit fully licensed teachers. Current ETP staff will not
be considered for hire until after a meaningful effort is made to locate licensed staff and not
before late June.

In the development of the student course offering schedule for SY 19-20, five instructional
positions have been eliminated. The schedules were shared with all staff in mid-April so that an
open and transparent discussion could occur related to what positions were available, where



The Alumni Association Cardinal Club had their annual community celebration and recruitment
drive on April 20, The functlion was held at the old Dunbar campus and the event was well

attended. Senior citizens that were unable to come to the event received food plates courtesy
of the Club. Interestingly, there was minimal participation by the Caucasian component of the

community.

The Cardinal Club working through and with the High School Student Government Association
provided recognition certificates for students on the honor roll. The Alumni Association has
offered to partner with the district for academic and athletic development of all youth.

Graduation and More

Graduation will be held on May 18. The ceremony will be held In the gym so there Is limited
seating. Leading up to graduation, the Prom is scheduled for April 27, and this is held in the
high school cafeteria and is the major soclal event for the Juniors and Seniors of Earle. Students
and staff decorate for the event and there is substantial cross grade collaboration to make this
a speclal event for all. The Student Government Association is sponsoring a Sports Banquet in
May to recognize athletes of 2019. The Senior Class and Staff are sponsoring the Senior
Banquet just prior to graduation to recognize accomplishments of those students graduating

this year.



EARLE SCHOOL DISTRICT ADVISORY MEETING APRIL 13,

AGENDA:

NOUAsWwN R

"D oo o

Review of State Board Report

Topics from the Advisory

Staffing update

Evaluation of Staff in FY 20

Appraisal of Dunbar Campus and Next Steps

Old High School

Ms. Knowles will be handling day to day operations

APSRC Finance Support

APSRC Academic Support

Math QuEST

BX3 Grant Application .

How much do you want to know about curriculum and PD plans
Testing update

8. Dr. Wilde will focus on budget, policy, staffing, school improvement plans
9. Ms. Maples et al, Parent/Student/Staff Handbook

10.Safety Meeting: the why and rationale

11.Furniture and Technology to Order

a.

Input

12.Calendar Items in April and May

d.
b.
C.
d.
e.

Bulldog Day

Prom

Parent Input Meeting

ADE Budget Meeting April 18
Graduation

13.Request for Level 5 Academic Support

Work we need to do with community:

Vision of the graduate — what is our goal for graduates?



Report:

Fiscal
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Introduction

The AdvancED Diagnostic Review is carried out by a team of highly qualified evaluators who examine the
institution’s adherence and commitment to the research aligned to AdvancED Standards. The Dlagnostic Review
Process is designed to energize and equip the leadership and stakeholders of an institution to achieve higher levels
of performance and address those areas that may be hindering efforts to reach desired performance levels. The
Diagnostic Review Is a rigorous process that includes the in-depth examination of evidence and relevant
performance data, interviews with stakeholders, and observations of instruction, learning, and operations.

Standards help delineate what matters. They provide a common language through which an education community
can engage In conversations about educational improvement, Institution effectiveness, and achievement. They
serve as a foundation for planning and implementing improvement strategles and actlvities and for measuring
success. AdvancED Standards were developed by a committee composed of educators from the fields of practice,
research and policy. These talented leaders applled professional wisdom, deep knowledge of effective practice,
and the best available research to craft a set of robust standards that define institutional quality and gulde

continuous improvement.

" The Diagnostic Review Team used the AdvancED Standards and related criteria to guide its evaluation, looking not
only for adherence to standards, but also for how the Institution functioned as a whole and embodied the
practices and characteristics of quality. Using the evidence they gathered, the Diagnastic Review Team arrived at a

set of findings contained in this report,

As a part of the Diagnostic Review, stakeholders were interviewed by members of the Diagnostic Review Team
about their perspectives on toplcs relevant to the Institution's learning environment and organizational
effectiveness. The feedback gained through the stakeholder Interviews was considered with other evidence and
data to support the findings of the Diagnostic Revlew. The following table lists the numbers of interviewed

representatives of various stakeholder groups.

Stakeholder Groups Number
District-level Administrators 5
Building-level Administrators 8
Professional Support Staff (e.g., Counselor, Media Specialist, Technology 8
Coordinator)

Certifled Staff 32
Non-certified Staff 13
Students 46
Parents 11
Total 123
© Advance Education, Inc. 3 www.advanc-ed.org
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AdvancED Standards Diégnostic Results

The AdvancED Performance Standards Diagnostic was used by the Diagnostic Review Team to evaluate the
institution’s effectiveness based on the AdvancED's Performance Standards identified as essential for reallzing
growth and sustainable improvement in underperforming schaols. The dlagnostic consists of three components
built around each of the three Domains: Leadership Capacity, Learning Capacity, and Resource Capacity. Point
values are established within the diagnostic, and a percentage of the points earned by the institution for each
Standard Is calculated from the point values for each Standard, Results are reported within four categories: Needs
Improvement, Emerging, Meets Expectations, and Exceeds Expectatlons. The results for the three Domains are
presented in the tables that follow.

Leadership Capacity Domain

The capacity of leadership to ensure an institution’s progress toward Its stated objectives is an essential element of
organizational effectiveness. An Institutlon’s leadership capaclty Includes the fidelity and commitment to its
purpose and directlon, the effectiveness of governance and leadership to enable the institution to realize its stated
objectives, the ability to engage and invaolve stakeholders in meaningful and productive ways, and the capacity to
implement strategies that improve learner and educator performance.

Leadership Capacity Standards Rating

11 The Institution commits to a purpose statement that defines beliefs about teaching | Needs
and learning, Including the expectations for learners. Improvement

13 The institution engages in a continuous improvement process that produces Needs
evidence, including measurable results of improving student learning and Improvement
professional practice.

1.6 Leaders implement staff supervision and evaluation processes to improve Emerging
professional practice and organlzatlonal effectiveness.

1.7 Leaders implement operational process and procedures to ensure organizational Emerging
effectiveness in support of teaching and learning.

1.8 Leaders engage stakeholders to support the achievement of the instltution’s Needs
purpose and direction. Impravement

1.9 The institution provides experiences that cultivate and improve leadership Needs
effectiveness. Improvement

1.10 Leaders collect and analyze a range of feedback data from multiple stakeholder Needs
groups to inform decision-making that results in improvement. Improvement

© Advance Education, Inc. 4 www.advanc-ed.org
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Learning Capacity Domain
The impact of teaching and learning an student achievement and success is the primary expectation of every
Institution. An effective learning culture is characterized by positive and praductive teacher/learner relationships;
high expectations and standards; a challenging and engaging curriculum; quality Instruction and comprehensive
support that enable all learners to be successful; and assessment practices (formative and summative) that
monitor and measure learner progress and achievement. Moreover, a quallty Institution evaluates the impact of its
learning culture, including all programs and support services, and adjusts accordingly.

Diagnostic Review Report

Learning Capacity Standards Rating
2.1 Learners have equitable opportunities to develop skills and achleve the content Needs
and learning priorities established by the Institution. Improvement
2.2 The learning culture promotes creatlvity, Innovation and collaborative problem- Needs
solving. Improvement
2.5 Educators implement a curriculum that is based on high expectations and prepares | Needs
__learners for their next levels. Improvement
27 Instruction is monitored and adjusted to meet individual learners’ needs and the Needs
Institution’s learning expectations. Improvement
29 The Institution implements, evaluates, and monitors processes to identify and Needs
address the specialized social, emotional, developmental, and academic needs of Improvement
students.
2.10 Learning progress Is reliably assessed and consistently and clearly communicated. Needs
Improvement
211 Educators gather, analyze, and use formative and summative data that lead to Needs
demonstrable improvement of student learning. Improvement
212 The institution implements a process to continuously assess its programs and Needs
organizational conditions to improve student learning. Improvement

© Advance Education, Inc. 5
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Resource Capacity Domain

The use and distribution of resources support the stated mission of the institution. Institutions ensure that
resources are distributed and utilized equitably so that the needs of all learners are adequately and effectively
addressed. The utilization of resources includes support for professional learning for all staff. The institution
examines the allocation and use of resources to ensure appropriate levels of funding, sustainabllity, organlzational
effectiveness, and Increased student learning.

Resource Capacity Standards Rating

The Institution plans and delivers professional learning to improve the learning Needs
environment, learner achlevement, and the institution’s effectiveness, Improvement

3.2 The institution’s professional learning structure and expectations promote Needs
collaboration and callegiality to Improve learner performance and organizational Improvement
effectiveness,

3.4 The Institution attracts and retains gualified personnel who suppart the institution’s | Needs
purpose and direction. Improvement

3.7 The Institution demonstrates strategic resource management that Includes long- Needs
range planning and use of resources in support of the Institution’s purpose and Improvement
direction.

3.8 The institution allocates human, material, and fiscal resources in allgnment with the | Needs

: institution’s Identified needs and priorities to Improve student performance and Improvement
organizational effectiveness.

© Advance Education, Inc. 6 www.advanc-ed.org
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Effective Learning Environments Observation Tool® (eleot®)
Results

The eProve™ Effective Learning Environments Observation Tool (eleot) is a learner-centric classroom observation
tool that comprises 28 items organized in seven environments aligned with the AdvancED Standards. The tool
provides useful, relevant, structured, and quantifiable data on the extent to which students are engaged in
activities and demonstrate knowledge, attitudes, and dispositions that are conducive to effective learning.
Classroom observations are conducted for a minimum of 20 minutes.

Every member of the Diagnostic Review Team was eleot certified and passed a certification exam that established
Inter-rater rellabllity. Team members conducted 26 observations during the Diagnostic Review process, including
all core content learning environments. The following charts provide aggregate data across multiple observations
for each of the seven learning environments.

Earle Elementary School

Diagnostic Review eleot Ratings

wJA. Equitable Learning =B, High Expectations ®C, Supportive Learning M D. Active Learning
UE. Progress Monltoring ~ ®F. Well-Managed Learning ® G. Digital Learning

21

Environment Averages

© Advance Education, Inc. 7 www.advanc-ed.org
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A, Equitable Learning Envirofimant
” €
T | 2 ]
Indlcators | Average |Description S 2 '5‘ § &
a ED ]
gd | 53| 5| ¢
Learners engage In differentiated |learning opportunities and/or
A Tl activities that meet their needs. % o % s
A2 26 Learners have equal access to classroom discussions, activitles, 0% 50% 36% 14%
resources, technology, and support.
A3 2.7 Learners are treated In a fair, clear, and consistent manner. 7% I6% 36% 21%
Learners demonstrate and/or have opportunities to develop
empathy/respect/appreciation for differences in abilities,
M 18 aptitudes, backgrounds, cultures, and/or other human EAN X = w
characteristics, conditions and dispositions.
Overall rating ori 8 4 ' 21
palnt scala; i
B. High Expectatlons Learning Envirohment
% §
2
Indicators | Average |Descriptlon E 'é = € a
53 | E3 | % §
Z0 s & >
Learners strive to meet or are able to articulate the high
B .
1 L7 expectatlons established by themselves and/or the teacher. o - e o
82 21 Learners engage in actlvities and learning that are challenging 21% 50% 29% 0%
but attainable.
B3 13 Learners demonstrate and/or are able to describe high quality 79% 14% 7% 0%
work.
Learners engage In rigorous coursework, discussions, and/or
B4 17 tasks that require the use of higher order thinking [e.g., 43% 43% 14% 0%
analyzing, applying, evaluating, synthesizing).
85 12 Learners take responsibility for and are self-directed In thelr 20% 21% 0% 0%
learning.
Overall rating ori n 4 1 6
polnt scaler "
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C. Supportive Leatning Ehviraniment
13
3| £ 3
Indicators | Average |Description 2 e £ 2
-3
¥ ] E - ﬁ =
238 & & s
Learners demonstrate a sense of communlty that Is positive,
a 24 coheslve, engaged, and purposeful. 14% % e L
o 25 Learners take risks in learning |without fear of negative 7% 50% 29% 149
feedback).
Learners are supported by the teacher, their peers, and/or
o 23 other resources to understand content and accomplish tasks. il 43% % ™
ca 27 Learners demonstrate a congenial and supportive relatlonship 7% 6% 36% 21%
with their teacher.
|ovarali rating on a 4 2 5
polnt scaler y
D. Active Learnlihg Envirohmeht -
T E g
Indicators | Average |Description H i E E
E g
sd | 53| 3 | §
: Learners' discussions/dial fexct with each other and
D1 2. L = 6% 36% 14%
5 teacher predominate. e 2
i3 13 Learners make connections from content to real-life 3% 20% 1% 7%
experiences.
D3 2.2 Learners are actively engaged in the learning activitles. 14% 57% 21% 7%
Learners collaborate with their peers to accomplish/complete
" 6 14 0%
o3 3 projects, activities, tasks and/or assignments. Ra% » e
Overall rating on a 4 1.9
polnt scale i
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E. Progress Monltoring Learning Environment
£
g 3
Indicators | Average |Description E '|.=': E o
o
5 3 2 2 1
= a o ] >
Learners monitor their own progress or have mechanisms
& A whereby thelr learning progress Is monlitored. L on o o
Learners receive/respond to feedback (from
E2 21 teachers/peers/other resources) to Improve understanding 14% 64% 14% 7%
and/or revise work.
£ 21 Learners demonstrate and/or verbalize understanding of the 1% 71% 7% 7%
lesson/fcontent.
& 48 Learners understand and/or are able to explain how thelr work 86% 7% % 0%
is assessed.
Overall rating on a 4 17
palnt scale! .
F. Well-Managed Learnlng Eiiviranment
-
- e
m
Indlcators | Average |Description § E § g g
2 E
2 o a E E E
F1 3.0 Learners speak and interact respectfutly with teacher(s) and o% 21% 57% 21%
each other,
Learners demonstrate knowledge of and/or follow classroom
7
" ol rules and behavioral expectations and work well with others, o b S L
F 24 Learners transition smoothly and efficlently from one activity to 20% 29% 1% 21%
another.
£4 25 Leamers use class time purposefully with minimal wasted time 14% 6% 6% 14%
or disruptions.
Overall rating on a 4 2.6
[palnt scaler 3
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G, Digital Learning Environment
£
1| E 3
Indicators | Average |Description H ; ‘5‘ o
58|53 2| §
Z g uﬂ'l w g
61 1.4 Learners use diglta! tools/technology to gather, evaluate, Jo% S e i
and/or use information for fearning.
&2 11 Learners use digital tnulsft?chnology to conduct research, solve 93% 7% 0% 0%
1 problems, and/or create original works for learning.
Learners use digital taols/technology to communicate and work
& 1A collaboratively for learning. A e a% o
IOverall rating ona 4
Npulnt staler 1.2
Earle High School
Diagnostic Review eleot Ratings
LIA, Equitable Learning H B. High Expectations & C. Supportlve Learning
8 D. Active Learning LE. Progress Monitoring B F, Well-Managed Learning

B G. Digital Learning

24
19

- SRS APELI

Environment Averages
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A, Equitable Learnihg Environment

o B g
Indicators | Awerage |Description s z E 's' -
o
. o
§8 | 52| 5 | &
Learners engage In differentlated learning opportunities and/or
. A activitles that meet thelr needs. s % H. 0%
A2 a2 Learners have equal access to classroom discussions, activities, 0% 25% 33% 42%
resaurces, technology, and support.
A3 a3 Learners are treated In a falr, clear, and conslstent manner. 0% 17% 33% 50%
L s demonstrate and/or have opportunities ta develop
empathy/respect/appreciation for differences in abilities,
M 18 aptitudes, backgrounds, cultures, and/or other human =5 % o e
characteristics, conditions and dispositions.
Overall ratingon a 4
24
polnt scala;

B. High Expmétloni Lgarnlng Envirohment

g | % £
Indicators | Average |Description 2 z 'é E &
g 3 £ | 3 g
Z0 P @ -
Learners strive to meet or are able to articulate the high
Bl 14 expectations established by themselves and/or the teacher. % a42% 0% 0%
85 23 Learners engage In activities and learning that are challenging a% 0% 42% 0%
but attalnable.
Learners demonstrate and/or are able to describe high quality 750 25% 0% 0%

R ) 3 work.

Learners engage In rigorous coursework, discussions, and/or
B4 14 tasks that require the use of higher order thinking (e.g., 58% 42% 0% 0%
analyzing, applying, evaluating, synthesizing).

Learners take responsibility for and are self-directed in thelr

23
a learning.

17% 50% 17% 17%

Overall rating on a 4

|point scalet 18

© Advance Education, Inc. 12 www.advanc-ed.org



@Ad Va nCED\’ Dlagnostic Review Report

C, Supportive Learhing Environment
- E
2 2
Indicators | Average |Description ; £ ‘é =
2 2 Z
Zz 0 [} "] >
Learners demonstrate a sense of community that Is positive,
2 48 coheslve, engaged, and purposeful. 25% 33% 1% o
learni
a 19 Learners take rlsks in learning (without fear of negative 58% 0% 33% 8%
feedback).
Learners are supported by the teacher, their peers, and/ar
9 2 other resources to understand content and accomplish tasks, o % % =
ca 28 LeamersAdemannmte a congenlal and supportive relationship ax% 33% 3% 25%
with their teacher.
[Overall rating on a4 =
point scalet ' g
D. Active Learning Environmant
g
Indicators | Average [Description E % E £ g
-] T =
$5 | 53| 3 ]
o1 18 Learners' discussions/dialogues/exchanges with each other and 0% 33% 8% 8%
teacher predominate.
D2 11 Learners make connections from content to real-life 92% 8% 0% 0%
experlences.
D3 23 Learners are actively engaged in the learning activitles, 17% 58% B% 17%
; Learners collaborate with their peers to accomplish/complete
. %
o 14 projects, activities, tasks and/or assignments, o % u o
Overall rating ona 4 1.6
polnt scale; ;
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E. Progress Monltoring Learning Environment

T | i
Indlcators | Average |Description Z £ £ z
IR
_g =) h i 2 =
£1 18 Learners monitor thelr own progress or have mechanisms 33% 50% 17% 0%
whereby thelr learning progress Is monltored.
Learners recelve/respond to feedback (from
E2 1.9 teachers/peers/other resources) to improve understanding 42% 25% 33% 0%
and/or revise work.
£3 23 Learners demonstrate and/or verballze undf!rstandins of the 25% 4% 17% 17%
lessan/content.
Le d
E4 14 arners understand and/or are able to explaln how thelr work 67% 2% o 0%
Is assessed.
Overall ratingon a 4 : 19
polnt scale; e

F. Well-Managed Learning Environment

£
[T}
T 3 - 2
Indicators | Average |Description H 'S E E o2
sd | 5§33 | 8
Z D v >
F1 28 Learners speak and interact respectfully with teacher({s) and 8% 25% 42% 25%
each other,
Learners demonstrate knowledge of and/or follow classroom
F2 33 rules and behavloral expectations and work well with others. g Ao _ o
- 18 Learners transition smoothly and efficiently from one activity to 50% 25% 17% 8%
another.
E 2.8 Learners use class time purposefully with minimal wasted time 0% 0% 5% 25%
or disruptions,

Overall ratingon a4
palnt scale

2.?
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G. Digital Learning Environment
]
Indicators | Average |Description E 3 T §
sd 58 3| ¢
] E >
éi 22 Learners use digital toolsfted'lnu‘lugy to gather, evaluate, so% % 17% 25%
and/or use information for learning.
Learners use digital tools/technology to conduct research, salve
o it problems, and/or create original works for learning. 58% 33% i L
Learners use digltal tools/technology to communicate and work
- 2 |collaboratively for learning. "% o% o o
Ovarali rating on a 4 ' ) 16
palnt scale; *

The Earle Diagnostic Review Team conducted 14 classroom observations at Earle Elementary School and 12
classroom observations at Earle High School, which provided ample data about learning environments across 26
classrooms. Both schools scored their highest rating In the Well-Managed Learning Environment, with Earle
Elementary earning an overall average rating of 2.6 on a four-palnt scale and Earle High School earning a rating of
2.7. In contrast, the lowest overall average ratings were earned in the Digital Learning Environment at both
schools, with Earle Elementary earning a 1.2 and Earle High School earning a 1.6.

The Well-Managed Learning Environment at both schools consisted of relative strengths. Instances of students
who “speak and interact respectfully with teacher(s) and each other” (F1) were evident/very evident In 78 percent
of classrooms at Earle Elementary and In 67 percent of classrooms at Earle High Schooal. Also, In 64 percent of
classrooms at Earle Elementary and in 84 percent of the classrooms at Earle High School, it was evident/very
evident that students “demonstrate knowledge of and/or follow classroom rules and behavloral expectations and
work well with others” (F2). Areas for improvement within the Well-Managed Learning Environment were also
identified. For example, Instances In which “Learners transition smoothly and efficiently from one activity to
another” (F3) were evident/very evident In 42 percent of classrooms at Earle Elementary 25 percent of the
classrooms at Earle High School. Also, in 50 percent of classrooms at Earle Elementary and Earle High School, it was
evident/very evident that students “use class time purposefully with minimal wasted time or disruptions” (F4). In
summary, both Earle Elementary and Earle High Schools had relative strengths to use as levers to maximize
instructional time, eliminate disruptive behaviors, and establish routines and procedures for transitioning from
activity to activity or in and out of classrooms.

In addition, at both schools, students were treated fairly, clearly, and in a consistent manner by teachers and one
another. In 83 percent of classrooms at Earle High School and In 57 percent at Earle Elementary, It was
evident/very evident that students were “treated in a falr, clear, and consistent manner” (A3), Also, an essential
strength was found in learners who “demonstrate a congenial and supportive relationship with their teacher” (C4)
as instances of this practice were evident/very evident in 57 percent of classrooms at Earle Elementary and in 58
percent at Earle High School, Again, while these practices were evident in more than 50 percent of classrooms at
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both schaols, they are areas in which continued growth could be Impacted through common commitments for
consistent implementation of school-wide behavioral expectatlons for students and staff.

The classroom observation data revealed students were rarely exposed to differentlated learning opportunities,
high expectations, or rigorous course work. Students had few dIfferentiated learning tasks and ongoing activities to
connect classwork with thelr own and others’ backgrounds and real-life experiences. In most classrooms, varied
instructional practices were seldom observed, and minimal opportunities existed for students to understand how
thelr learning connected to the realities of their lives. Additionally, classroom observation data revealed a lack of
student understanding about how work was assessed. The use of frequent formative assessments for learning and
high quality exemplars to guide student work were uncommon practices In classrooms. The following summary of
classroom observation data includes leverage points for consideration when establishing school Improvement
goals.

The Equitable Learning Environment, which earned an overall rating of 2.1 at Earle Elementary and a rating of 2.4
at Earle High School, focused on students engaged in differentlated learning activitles that differed depending on
thelr prior knowledge, interests, or understanding of concepts. Observation data revealed it was evident/very
evident in 14 percent of Earle Elementary and 17 percent of Earle High School classrooms that students engaged in
“differentlated learning opportunities” (A1). Additionally, it was evident/very evident that students had “equal
access to discussions, activities, resources, technology and support” (A2) in SO percent of classrooms at Earle
Elementary and 75 percent of classrooms at Earle High School. These findings supported the Improvement Priority
related to consistent and dellberate planning and Instructional strategles (e.g., student collaboration, self-
reflection, development of critical thinking skills) to address differentiated learning.

The High Expectations Learning Environment, which earned an overall rating of 1.6 at Earle Elementary and 1.8 at
Earle High School, focused on students engaged in rigorous work with the expectation that they rise to the
challenge and persevere through difficult work. Observation data revealed instances of students who
demonstrated and/described “high quality work” (B3) were evident/very evident in seven percent of Earle
Elementary classrooms and zero percent of Earle High School classrooms. In addition, it was evident/very evident
in 21 percent of Earle Elementary classrooms and zero percent of Earle High School classrooms that learners
strived to meet or were able to articulate “the high expectations established by themselves and/or the teacher”
(B1). It was evident/very evident in 14 percent of Earle Elementary classrooms and In zero percent of the Earle
High School classrooms that students engaged “in rigorous coursework, discussions, and/or tasks that require the
use of higher arder thinking (e.g., analyzing, applying, evaluating, syntheslzing)” (B4). Each item In this Learning
Environment represented a possible leverage point to improve instructional practices through professional
development.

The Active Learning Environment earned an overall average rating on a four-point scale of 1.9 at Earle Elementary
and a 1.6 at Earle High School. This Learning Environment focused on student discussions and connecting content
to real-life and actively engaging in the learning process. At Earle Elementary, instances in which students had
opportunities to “collaborate with their peers to accomplish/complete projects, activities, tasks and/or
assignments” (D4}, were evident/very evident in zero percent of classrooms. At Earle High school, instances in
which learners made “connections from content to real-life experiences” (D2) were evident/very evident in zero
percent of classrooms. These findings illuminated possible areas to leverage to enhance student engagement.

Diagnostic Review team members observed few Instances of progress monitoring at either school. The averall
average rating of the Progress Monitoring Learning Environment was similar at both schaols, as indicated by Earle
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Elementary earning a 1.7 on a four-point scale and Earle High School a 1.9, In seven percent of classrooms at Earle
Elementary and eight percent of classrooms at Earle High School, It was evident/very evident that learners
“understand and/or are able to explain how thelr work is assessed” (E4). Also, simllar results occurred at both
schools regarding instances in which students monitored “their own progress or have mechanisms whereby their
learning progress is monitored.” {E1), as that practice was evident/very evident in zero percent of classrooms at
Earle Elementary and in 17 percent of classrooms at Earle High School.

Finally, the Digital Learning Environment received an overall rating of 1.2 on the four-point scale at Earle
Elementary, which was the lowest rated of the seven learning environments and at Earle High School the rating
was 1.6. Observers noted few Instances in which teachers asked students to use digital tools or technology as
learning tools. Observation data revealed that technology was primarily used to complete Virtual Arkansas
coursework at Earle High School. It was evident/very evident in 14 percent of Earle Elementary classrooms and In
42 percent of Earle High School classrooms that “Learners use digital tools/technology to gather, evaluate, and/or
use information for learning” (G1). It was evident/very evident In zero percent of Earle Elementary classrooms and
In eight percent of Earle High School classraoms that “Learners use digital tools/technology to conduct research,
solve problems, and/or create orlginal works for learning” (G2). Instances of students who used “digital

~ tools/technology to communicate and work collaboratively for learning” (G3) were evident/very evident in zero
percent of classrooms at Earle Elementary and in eight percent at Earle High School. These data suggested the
absence of a systematlc instructional process that engaged students in learning to ensure achievement of
academic expectatlons. Techniology, typically, was used by students to practice skllls, complete virtual coursework,
and take tests. School staff members were not maximizing the existing, robust digital resources to support student
academic success, and differentiate instructional practices,

The Diagnostic Review Team encourages district and school leadership to carefully review items in all seven
learning environments to prioritize and Implement plans to build on existing strengths and to address areas of

concern.

Potentlal leader actlons:

= Develop and implement a common classraom observation tool to gather data about and provide
feedback to teachers to improve Instructional practices.

e Conduct regular collaborative classroom observations with district, school, and teacher leaders to
callbrate discussions around measures of practice and provide consistent feedback around instructional
expectations.

*  Usedistrict and school instructional leaders (i.e., administrators, teachers, instructional coaches) to model
high-leverage instructional practices aligned with the classroom observation tool.
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Findings

Improvement Priorities

Improvement priorities are developed to enhance the capaclty of the institution to reach a higher level of
performance and reflect the areas identified by the Diagnostic Review Team to have the greatest impact on
Improving student performance and organizatlonal effectiveness.

Improvement Prierity #1

Engage stakeholder groups to develop a vision and purpose statement that identifies the portrait of a graduate
and defines beliefs about teaching and learning. Collaboratively develop academic expectations for learners.
Develop and embrace common commitments for all stakeholder groups for collective accountability. (Standard
1.1)

Evidence:

Stakeholder Interview Data:

Interview data collected from district and school leaders suggested a lack of clear vision and purpose. Parents,
teachers, and students reported that the schools had not provided opportunities for Internal and external
stakeholder groups to collaboratively develop a vision or commit to a common purpose statement. District and
school leadership acknowledged the need to Involve stakeholder groups In creating a definition of and
expectations for successful students and for developing and embracing a common vision and purpose to drive all
district and school level decisions about continuous improvement.

Stakeholder Perception/Experience Data:

Survey data revealed that the district and schools lacked a clear purpose and did not engage stakeholders in
building common commitments for student achievement. Eighty-six percent of elementary and 70 percent of
secondary staff members agreed/strongly agreed with the statement, “Our school’s purpose statement is clearly
focused on student success” (C1); however, 56 percent of elementary and 67 percent of secondary parents
agreed/strongly agreed with the same statement. While, 62 percent of elementary and 39 percent of secondary
staff members agreed/strongly agreed with the statement, “Our school's purpose statement is formally reviewed
and revised with invalvement from stakeholders” (C2), 47 percent of elementary and 33 percent of secondary
parents agreed/strongly agreed with the same statement.

Documents and Artifacts:

The Diagnostic Review Team found no artifacts or documents that indicated the district engaged with various
stakeholders to establish the district mission and vision or core belief statements. District leaders had initiated the
development of mission and vision statements based on reading and math assessments, but the team found no
evidence indicating how the mission and vision were used to make decisions related to continuous improvement.
Finally, the team found no evidence that the district or schools communicated, developed, or implemented
consistent instructional expectations,

Potential leader actions:
»  Establish a Parent Teacher Organization (PTO) at both the elementary and high school and meet routinely
to communicate and develop district-wide and individual school instructional expectations.
* Use the Student Government Association (SGA) to truly listen to student concerns and resist offering
adult-based reasons or justifications as to why certain decislons are made.
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s Establish a Student Council at the elementary level to build the leadership capacity of students.

» Create opportunitles for parents and community members to routinely engage with the superintendent
and school leaders at district/school sites and at common community locations (e.g., town hall meetings,
parent district/school meetings, lunch and learn meetings, caffee chats with leaders).

o  Establish district and school Improvement teams consisting of multiple stakeholders (e.g., students,
parents, teachers, support staff}.
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Improvement Priority #2

Establish, implement, communicate, and monitor a documented, systematic continuous improvement process that
provides clear direction for improving conditions that support teaching and learning. Include procedures for
assessing strategles that have been identifled as key drivers for enhancing professional practices and student
learning. Involve stakeholders In developing a data-driven comprehensive improvement plan and identify persons
responsible for Implementing, monitoring, and revising each companent of the plan and also of the continuous
improvement process. (Standard 1.3)

Evidence:

Stakeholder Interview Data:

Intervlew data collected from district and school leaders suggested that continuous Improvement efforts were in
the emerging stage of knowledge bullding this year. Specifically, district and school leaders acknowledged they had
recently worked to identify areas of need for instructional practices and partnered with Crowley's Ridge
Educational Service Cooperative (CRESC) specialists to focus on Reading Initiative for Student Excellence (RISE) and
the Science of Reading to address literacy deficits across all grade levels,

Interview data collected from teachers and school leaders indicated the absence of institutionalized systems to
monitor the regular collection and analysis of data required to support contlnuous impravement in curriculum,
Instructional deslgn, and delivery. While interview data revealed that some efforts had been made to examine
data, there was no evidence that all stakeholders had a deep understanding of how to use data to support
teaching and learning.

Interview data and a review of artifacts showed minimal evidence of formative and summative assessments
systematically used by classroom teachers to modify instruction and revise curriculum. While teachers described
their process for the collection of data, the team found few instances in which teachers could speak to how data
were used to differentiate instruction or drive instructional planning. Similarly, the Diagnostic Review Team found
that while school leaders and some teachers articulated the need to establish systems to collect, analyze, and use
data to drive continuous improvement, they had not addressed known academic and Instructional deficiencles
with a sense of urgency and shared purpose.

Stakeholder Perception/Experience Data:

Survey data indicated that 86 percent of elementary staff members and 69 percent of secondary staff members
agreed/strongly agreed with the statement, “Our school has a continuous improvement process based on data,
goals, actions, and measures of growth” (C5). However, there was an absence of agreement among staff members
as evidenced by 81 percent of elementary and 45 percent of secondary staff members who agreed/strongly agreed
with the statement, “Our school has a systematic process for collecting, analyzing, and using data” (G3).
Additionally, 86 percent of elementary and 70 percent of secondary staff members agreed/strongly agreed that
“Our school leaders monitor data related to school continuous Improvement goals” (G7).

In analyzing the perceptions of parents, 65 percent of elementary and 55 percent of secondary agreed/strongly
agreed with the statement, “Our school has established goals and a plan for improving student learning” (C3). The
team found mixed agreement among parents, as 67 percent of elementary and 44 percent of secondary parents
agreed/strongly agreed that “Our school ensures that all staff members monitor and report the achievement of
school goals” {G1). Also, 56 percent of sixth-grade students and 52 percent of secondary students agreed/strongly
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agreed with the statement, “In my school, the purpose and expectations are clearly explained to me and my
family” (C2).

Collectively, stakeholder perception data suggested that while processes existed to collect data, findings were not
used systematically to support continuous Improvement of teaching and learning.

Documents and Artifacts:

A review of documents and artifacts revealed a lack of processes and procedures for monitoring standards-aligned
curriculum and instructional practices, providing meaningful feedback to teachers, analyzing and using data for
instructlonal decisions or program evaluation towards continuous learner (Le., adult and student) improvement,
and a formal and ongoing professional development plan in support of teaching and learning.

Further, a comprehensive review of the SQF Diagnastic report, the progress report to the State Board of Education,
the School Improvement Presentation, the RISE and the Principal Support documents, and the January
Superintendent report revealed district and school staff were in the emergent stage of developing knowledge and
capacity building processes; therefore, a systematic process for analyzing data to determine verifiable
improvement in student learning emerged as a leverage area for improvement. The Diagnostic Review Team found

- no evidence of a district or school professional development plan at either school; however, the district has
invested in an early release day to conduct job-embedded professional learning activities. In addition, although
teachers meet once a week to discuss academic, attendance, and discipline data, the team found no processes
that formally guided professional learning community (PLC) meetings for continuous improvement.

Potentlal leader actions:

* Involve stakeholders In developing and Implementing improvement strategies with fidelity, adhering to a
set timeline, monitoring implementation and progress, and adjusting strategies, programs, Initiatives, and
procedures in response to current and emerging data.

»  Align all programs, processes, initlatives, and procedures to identify how they interrelate and support ane
another in improving teaching and learning.

¢ Develop a process to monitor and evaluate programmatic effectiveness to ensure verifiable
Improvements in student learning, teacher practices, and organizational capacity.

¢ Use data to drive continuous Improvement decision making. Consistently share findings from data
analysis with stakeholders.

*  Revise or eliminate programs that fall to produce desired results.

¢ Hold everyone accountable for improving instructional practices and student learning — celebrate
together and callectively accept responsibly for consequences from decisions.
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Improvement Priority #3

Develop, Implement, and monitor a formal instructional process that ensures teachers are consistent and
deliberate in planning and using instructional strategles that engage students In rigorous activities and higher
order thinking skills. Develop and implement a pracess that ensures instructional staff members progress monitor
and evaluate the impact of instruction through formative, summative and/or other outcome data. Use data to
identify needed improvements in student learning and adjust instructional practices to meet individual student
academic needs. (Standard 2.7)

Evidence:

Student Performance Data:

The student performance data, as detalled in an addendum to this report, indicated that Increases in student
learning did not occur across all grade levels and content areas. In reviewing the MAP Growth data between the
Fall and Winter adminlstrations, Earle students improve in mean RIT scores in both reading and math. In addition,
students did not meet their projected growth goals for either content area at any grade level by referencing the
School Conditional Growth Index. In alt grades, the percentile ranking in the Winter 2019 administration was lower
or equal to that of the Fall administration, indicating that students were losing ground based on this assessment.

Earle administered two ACT Aspire interim assessments during 2018-2019. The English, science, reading, and math
interim assessments were administered to all students In grades three through 10. Both Interim assessments
revealed low percentages of students on track for scoring Ready or Exceeding on the ACT Aspire summative
assessment. In all grades and subjects, at least 70 percent of students were identified as in need of interventlon in
both reading and math based on the interim assessment data.

Classroom Observatlon Data:

At Earle Elementary School, the classroom observation data, as previously discussed, generally revealed teacher-
centered, whole-group instruction with facus on the needs of individual students. It was evident/very evident, for
instance, In 14 percent of classrooms that students were engaged “in differentiated learning opportunities and/or
activities that meet thelr needs” (A1).

Instruction did not typically meet the level of rigor congruent with the Arkansas Academic Standards, as it was
evident/very evident in 29 percent of classrooms that learners engaged in “activities and learning that are
challenging but attainable” (B2). In 50 percent of classrooms, It was evident/very evident that learners were
supported “by the teacher, thelr peers, and/ar other resources to understand content and accomplish tasks,” (C3),
suggesting that In 50 percent of classrooms, observers could not confirm these practices occurred ar the practices
were only somewhat evident.

In addition, the classroom observatlon data showed that students who “monitor their own learning progress or
have mechanisms whereby thelr learning progress is monitored” (E1) were evident/very evident in zero percent of
classrooms. Simllarly, the team noted that students who “receive/respond to feedback (from teachers/peers/other
resources) to improve understanding and/or revise work” (E2) were evident/very evident in 21 percent of
classrooms. The observation data indicated that learners who “demonstrate and/or verbalize understanding of the
lesson/content” (E3) were evident/very evident in 14 percent of classrooms. Also, students who “understand
and/or are able to explaln how their work Is assessed” (E4) were evident/very evident in seven percent of
classrooms.
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At Earle High School, the classroom observation data, as previously discussed, generally revealed teacher-
centered, whole-group instruction with little attention given to the needs of individual students or differentiated
Instruction; however, differentlation was noted as a scheduled time in the school's master schedule. It was
evident/very evident, for instance, In 17 percent of classrooms that students were engaged “in differentiated
learning opportunities and/or activities that meet thei[ needs” (A1),

Instruction, typically, lacked the level of rigor congruent with the Arkansas Academic Standards, as it was
evident/very evident in 42 percent of classrooms that learners engaged In “activitles and learning that are
challenging but attainable” (B2). In 25 percent of classrooms, it was evident/very evident that learners were -
supported “by the teacher, thelr peers, and/or other resources ta understand content and accomplish tasks,” (C3),
suggesting that observers could not confirm these practices occurred across all content areas or classroom

settings.

In addition, the classroom observation data showed that students who “monitor their own learning progress or
have mechanlsms whereby thelr learning progress is monitored” (E1) were evident/very evident in 17 percent of
classrooms: Simllarly, the team noted that students who “receive/respond to feedback (from teachers/peers/other

" resources) to Improve understanding and/or revise work” {E2} were evidentfvery evident in 33 percent of
classrooms. The observation data Indicated that learners who “demonstrate and/or verbalize understanding of the
lesson/content” {E3) were evident/very evident in 34 percent of classrooms, Also, students wha “understand
and/or are able to explain how their work is assessed” {E4) were evident/very evident In elght percent of
classrooms.

Stakeholder Interview Data:

The Interview data revealed that stakeholders were unable to articulate a system-wlide process for the review and
adjustment of curriculum and instruction. District and school leaders indicated the examination of the curriculum
and development of teacher capacity was important to continuous improvement efforts; however, no formal-
process to monitor the quality and fidelity of Iﬁmplementatlon of the adopted currlculum or instructional
framework was developed. Furthermore, teachers indicated that addressing curriculum and instruction was a
leverage point to improve student learning.

The stakeholder interview data revealed that some teachers engaged in conversations about high-yield
instructional strategies; however, a systematic Instructional process that ensured K-12 alignment with the school's
approved curriculum, standards, and expectations did not exist. Furthermore, stakeholder interviews revealed that
rigorous Instruction and student engagement were identified as challenges for the school. These data were
substantiated by classroom observation data and overall student performance results on state and district
assessments. Stakeholder interviews at Earle Elementary School and Earle High School revealed some student
performance data were reviewed and shared during professional collaboratlon time; however, there was a lack of
consistency around discussions about how data resulted in the adjustment of curriculum and instruction to meet
individual learner needs. Moreover, the Diagnostic Review Team found minimal use and analysis of common
formative and summatlve assessments to measure student progress, evaluate the effectiveness of Instructional
practices, or provide data far potential revisions to the curriculum or instruction.

Teachers Indicated that classroom observations did not consistently result in actionable feedback leading to

improved practice. Furthermore, teachers could not articulate processes used to monitor curriculum and
instruction across the school or speak to whether data were used to evaluate the effectiveness of the curriculum.
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Stakeholder Perception/Experience Data:

The stakeholder survey data revealed mixed agreement about whether instruction met the needs of students.
Parent survey data showed 56 percent of Earle Elementary and 26 percent of Earle High School parents
agreed/strongly agreed that “All of my child's teachers meet his/her learning needs by Individualizing Instruction”
(E4). The data also indicated that 56 percent of elementary and 32 percent of secondary parents agreed/strongly
agreed with the statement, "All of my child's teachers use a variety of teaching strategies and learning activities”
(E3). Elementary student survey data also supported parent data. Eighty-three percent of students in grades three
through five agreed that “My teachers help me learn things | will need In the future,” (E1). However, 31 percent of
sixth-grade students and 39 percent of students in grades seven through twelve agreed/strongly agreed that “All
of my teachers change their teaching to meet my learning needs” (E9).

Conversely, the staff member survey data revealed 71 percent of elementary and 60 percent of secondary staff
members agreed/strongly agreed that “All teachers in our school persenalize instructional strategies and
interventions to address individual learning needs of students” (E2). The classroom observation data supported the
student and parent survey data, as students Infrequently engaged in differentiated learning activities. The survey
data also showed that 76 percent of elementary and 50 percent of secondary staff members agreed/strongly
agreed that “All teachers In our school use multiple types of assessments to modify instructlon and to revise the
curriculum” (E7).

The Diagnostic Review Team found minimal evidence showing the district had established a process to monitor
and adjust curriculum, instruction, and assessment. However, 77 percent of elementary and 55 percent of
secondary staff members agreed/strongly agreed with the statement, “All teachers In our school monitor and
adjust curriculum, Instruction, and assessment based on data from student assessments and an examination of
professional practice” (E1).

Documents and Artifacts:

A review of documents and artifacts (e.g., School Improvement Presentation, Progress Report to the State Board of
Education, Elementary Principals Report, Superintendent’s Report for January) revealed the lack of a process for
data analysis that Informs curriculum, instruction, and assessment decislon-making. There were no common
pacing guides based on state standards, common formative and summative assessments, or a district-wide
assessment calendar. In addition, there was lack of evidence demonstrating the use of quality assurance processes
specific to the ongoing monitaring and adjusting of the district’s educational and operational expectations and
progress towards achieving these expectations. The team found no evidence that outlined a farmalized system to
monitor and adjust curriculum and instruction In response to student learning data or assessments. While
stakeholder interviews revealed the district and schools were collecting data and holding PLCs to review
attendance, discipline, and academic data; the team found no evidence that data were analyzed and findings were
used to monitor, review, or revise curriculum and instruction.

Potential leader actions:
s Establish consistent expectations for rigor, practice, and measurement to increase low student
performance.
=  Create common formative assessments and common teaching strategies.
* lIdentify Instructional interventions to address non-proficient students, as well as extension activities for
students who were beyond the proficiency level.
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® Use the Instructional specialist or Virtual Arkansas teachers to create substitute plans for classroom
facilitators or substitute facilitators for students to access when Virtual Arkansas teachers are absent or
the Internet is not working. .

¢  Establish grade-level and content-specific pacing guides based on the state standards.

s  Adopt high-quality, standards-aligned, and on grade-level curriculum for all core content subjects.

® Use PLC time for teacher-leaders to model evidence-based instructional practices to develop Virtual
Arkansas facilitator's pedagogy and building teacher capacity and efficacy.

¢ Consider using core teachers for foundational core classes and use Virtual Arkansas for Advanced
Placement courses or the more advanced courses.

* Consider human capital alignment to ensure highly qualified teachers are providing direct Instruction to
the students with the greatest need at all grade levels.
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Improvement Priority #4

Implement operational processes and procedures to ensure organizational effectiveness in support of teaching
that leads to verifiable Improvement of student performance (e.g., curriculum alignment, monitoring instructional
practices, data analysis and use, professional learning). Use data ta design, Implement, and evaluate targeted
student interventions, as well as to identify professional learning opportunities that align to student achievement
data and the overall organizational effectiveness. (Standard 3.1)

Evidence:

Student Performance Data:

The student performance data, as detailed in an addendum to this report, indicated that increases in student
learning did not occur across all grade levels and content areas, MAP benchmark data for Fall 2018 and Winter
2019, indicated that 88 percent of K-2 students at Earle Elementary were predicted to need support In reading and
93 percent were predicted to need support In math. In all grades, the percentile ranking on the Winter 2019
administration was lower or equal to that of the Fall adminlstration, indicating that students were losing ground
based on this assessment. ACT Aspire interim assessments 2018-2019 at all grades (three through 10) and subject
areas indicated at least 70 percent of students were in need of intervention in both reading and math.

Stakeholder Interview Data:

Stakeholder interview data revealed that the district and school leadership teams and teachers had weekly, early
release collaboration time to provide educators with time to work in harizontal and vertical teams. The schoal
leadership had developed protocols and expectations to help guide the use of collaboration time. The Reading
Initiative for Student Excellence (RISE) professional development and support was provided as available by
Crowley’s Ridge Educational Service Caoperative (CRESC) and Arkansas Department of Education to guide literacy
and reading instruction to address student reading deficits; however, educatars reported the lack of consistency in
implementing the learned strategles school-wide or with all teachers. With the removal of corparal punishment as
a district discipline tactic, teachers, parents, and students indicated a need for a consistent school-wide behavior
plan. Parents, teachers, students, and leadership stated the need for clear, consistent communication for all
stakeholders. All stakeholder groups expressed frustration with the perceived scattered communication d uring the
district and school re-alignment.

Stakeholder Perception/Experience Data:

Stakeholder survey data indicated that school leadership and staff members could benefit from opportunities to
bulld collective efficacy around curriculum, professional development, and data analysis. Twenty-nine percent of
the elementary staff and 35 percent of the secondary staff reported a formal process Is In place to support new
staff members in their professional practice (E16). Forty percent of secondary staff members reported that “All
teachers in our school have been trained to implement a formal process that promotes discussion about student
learning (e.g., action research, examination of student work, reflection, study teams, and peer coaching)” (E10).
Forty-one percent of secondary students reported that “In my school, teachers work together to improve student
learning” (CS). Farty-five percent of the Earle Elementary students agreed that “In my school, the bullding and
grounds are safe and clean and provide a healthy place for learning” {F1), while only 13 percent of sixth-grade and
24 percent of secondary students agreed/strongly agreed that “In my school the bullding and grounds are safe,
clean, and provide a healthy place for learning” (F1).

Documents and Artifacts:

© Advance Education, Inc. 26 www.advanc-ed.org



wAd V a n C E D‘ Diagnostic Review Report

A review of documents and artifacts (e.g., SQF, RISE program summary, December 2018 Progress Report to the
State) revealed a lack of processes and procedures for monitoring curriculum Implementation and instructional
practices, providing meaningful feedback to teachers, analyzing and using data for instructional decisions, ensuring
organizational effectiveness, and providing a formal and ongolng professional development plan in support of
teaching and learning.

Recommended leader actions:

. Develop a long-range professional development plan driven by student academic needs and the
developmental needs of educators.

. Invalve teachers in the developing and implementing the professional development plan.

. Use a school improvement team to progress monitor district and school goals and report progress

towards goal attalnment routinely to all stakeholder groups (e.g., parents, advisory board, State
Department of Education, staff).
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Insights from the Review

The Diagnostic Review Team engaged in professional discussions and deliberations about the processes, programs,
and practices within the Institution to arrive at the findings of the team. These findings are organized around
themes gulded by the evidence, examples of programs, and practices and provide direction for the institution’s
continuous Improvement efforts. The Insights from the Review narrative should provide contextualized
information from the team deliberations and provide Information about the team’s analysis of the practices,
processes, and programs of the institution within the Levels of Impact of Engagement, Implementation, Results,
Sustainability, and Embeddedness.

Engagement is the level of involvement and frequency with which stakeholders are engaged in the desired
practices, pracesses, or programs within the Institution. Implementation is the degree to which the desired
practices, processes, or programs are monitored and ad)usted for quality and fidelity of implementation. Results
represent the collection, analysls, and use of data and evidence to demonstrate attaining the desired result(s).
Sustainability Is results achieved conslstently ta demonstrate growth and improvement over time (minlmum of
three years). Embeddedness is the degree to which the desired practices, processes, or programs are deeply
ingrained In the culture and operation of the institution.

Strengths:

Stakeholder Interview and survey data indicated that positive relationships existed between and among many
students and staff members. When teachers were asked what the best thing about school was, many made
comments such as “l love my students” and “I want the best for them.” Likewise, students, generally, expressed
appreciation for their teachers. Many teachers shared the desire for every student to succeed and were eager to
collaborate with each other to improve student learning. Additionally, students expressed that most teachers were
approachable and supported them about personal issues. In addition, some students said they appreciated the
district’s willingness to provide opportunities for their voices to be a part of the decislon-making process through
the SGA at Earle High School. Students valued the time they were provided to meet with the superintendent,
district leaders, and both school-level principals.

Additional strengths identlfied by the Diagnostic Review Team Included the recognition by district and school that
they were in the capacity and knowledge-bullding stage of the Improvement process. In addition, district and
school leaders were aware of the need to develop processes, protocols, and systems that lead to verlfiable
Improvement in student learning and overall organizational effectiveness.

Continuous Improvement Process:

Stakeholder Interview data, survey data, and a review of documents and artifacts validated the need for a
comprehenslve improvement continuous process whereby leaders and teachers could reflect, revise, and evaluate
classroom practices to Increase student achievement.

Addressing Instruction and assessment practices was identified as critlcal levers for Improvement. Classroom
observation data revealed a lack of consistency in implementing research-based, rigorous, and standards-aligned
instruction. Furthermore, students engaging in high quality work and teachers providing meaningful feedback were
seldom observed. The Diagnostic Review Team agreed that the schools within the district would benefit from a
focus on actively engaging leaders and teachers in ongoing, structured collaboration related to curriculum
alignment, assessment development, data analysis, differentiated Instruction, and student learning tasks.
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Classroom observation data, stakeholder interview data, and a review of documentation suggested the district and
schoals had not successfully established effective, results-driven continuous Improvement planning processes. The
Dlagnostlc Review Team found little evidence that the district and schaols engaged stakeholders in a systematic
continuous improvement processes. In addition, systems had not been established to monitor and communicate
results from improvement efforts to stakeholders. Further, the Diagnostic Review Team found the district and
schools did not routinely use data to evaluate program effectiveness, monitor the Impact of specific strategies in
instruction, or determine the strategic and intentional path to ensure improvement. These findings Indicated the
district and both schools would benefit from the establishment and commitment to a strategic, comprehensive,
and goal-oriented improvement plan with established performance benchmarks and measures to monitor and
determine its ability to meet current and future improvement goals. The district and schools are building a
foundation for the continued review of data and would benefit from a focus on data analysis, not as a compliance
check, but rather to use of findings to drive decisions.

To contlnue growth toward proficiency and create opportunities for school improvement, leaders and staff at all
levels could benefit from coaching and mentoring to maximize the implementation of high-yield instructional
practices:-Additional support for classroom teachers to effectively differentiate Instruction and create a culture
and ciimate of high expectations couid impact student achievement,

Of particular concern to the Dlagnostic Revlew Team was that systematic improvement in student learning had not
occurred as a result of using Virtual Arkansas and facilitators. The school leadership team and staff should embrace
and consistently use systematic pracesses to ensure the efficacy of implementing Initiatives, monitoring
instruction, evaluating programs, coaching, mentoring, supporting all staff members, and becoming adept at
providing and participating in opportunities to share and bulld on the strengths of the staff.

Next Steps

The results of the Diagnostic Review provide the next step for guiding the improvement journey of the institution
with their efforts to improve the quality of educational opportunities for all learners. The findings are aligned to
research-based criterla designed to improve student learning and organizational effectiveness. The feedback
provided in the Diagnostic Review Report will assist the institution in reflecting on current improvement efforts
and adapting and adjusting thelr plans to continuously strive for improvement.

Upan receiving the Dlagnostic Review Report, the Institution is encouraged to implement the following steps:

e Review and share the findings with stakeholders.

» Develop plans to address the Improvement Priorities identifled by the Diagnostic Review Team.

e Use the findings and data from the report to guide and strengthen the institution’s continuous improvement
efforts.

* Celebrate the successes noted in the report.
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Team Roster

Diagnostic Review Report

Diagnostic Revlew Teams comprise professlonals with varied backgrounds and professional experlences. All Lead
Evaluators and Diagnostic Review Team members complete AdvancED training and eleot® certification to provide
knowledge and understanding of the AdvancED tools and processes, The following professionals served on the

Diagnostic Review Team:

Team Member Name
Dr. Quentina Timoll

Brief Biography

Dr. Quentina Timoll serves as the Assistant Superintendent of Curriculum and
Instruction in the East Baton Rouge Parish School System; she has more than 20
years of experlence as an educator, She has teaching, school, district, and state
leadership experience at all elementary through post-secondary levels In rural,
suburban, and urban settings; however, fifth-grade students are her favorite
students to teach. She holds a bachelor's degree in elementary education from
Louisiana State University, a master’s degree in curriculum and Instruction from
Southern University, and a doctorate degree in educatlonal leadership from the
University of Louisiana.

Dr. Maria Sells

Dr. Maria Sells is Vice President of Diagnostic Services for AdvancED/Measured
Progress. In this role, she leads, manages, monitors, supports, and ensures the
quality of intensive support and Improvement services. Dr. Sells has more than 20
years of experience focused on assisting schools and districts to achleve excellence
through the development and implementation of successful turnaround
initlatives, bullding leadership capacity, targeted professional development, data
driven decislon making, and curriculum; instruction; and assessment allgnment.
Her experiences as a superintendent, assistant superintendent, principal, and
director of speclal education span elementary, middle, and high school levels in
both rural and urban settings. Her administrative experiences also include leading
programs in general, adult, correctlonal, vocational, and special education. Dr.
Sells has extensive experience as a mentor for beginning administrators through
the Indiana Department of Education and for practicing administrators through
the Indiana Principal Leadershlip Institute. In addition, Dr. Sells has experience as
an adjunct professor in the School of Education Leadership at Indlana Wesleyan
University where she teaches courses covering curriculum development, action
research, school culture, resource management, and princlpal preparatlon
internships.

Mr. Bill Tietz

William (Bill) Tietz has 25 years of experience as a teacher and administrator. He is
currently the Asslistant Superintendent for Curriculum, Instruction, and Facilities
for the Watson Chapel School District in Pine Bluff Arkansas. Mr, Tletz holds a
master’s degree from the University of Arkansas at Little Rock in educational
administration and supervision. Mr. Tietz received his bachelor's degree at the
University of Arkansas at Pine Bluff In physical education/coaching and elementary
education. Mr. Tietz has attended the Master Principal's Institute and Individual
Institute at the Arkansas Leadershlp Academy through the Unlversity of Arkansas
at Fayetteville. He has also served on the Arkansas Elementary Principal's
Association Board of Directors and Is currently the Vice-President for the Arkansas
Association of School Plant Managers.
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Team Member Name
Dr. Carol Overton

Diagnostic Review Report

Brief Biography

Carol Overton has over 20 years of experience as a teacher and administrator in
high poverty schoals. She Is currently an assistant principal for Hall High Schoal in
the Little Rock School District in Little Rock, Arkansas, In that position, she
coordinates the on-site Alternative Learning Environment, leads the School of
Innovation initiative, and she serves as an Instructional leader for ninth- and tenth-
grade academies. Dr. Overton holds a doctorate degree in educational
administration and leadership and a master’s degree in business administration
from the University of Arkansas at Little Rock. She also has a bachelor's degree
from Hendrix College. Dr. Overton is a National Board Certified Career and
Technlcal Education (CTE) Educator for the past 13 years. She also has experience
as a career and technical education teacher, a sclence teacher, an alternative
education teacher, and a graduation coach in the Little Rock School District.

Ms. Denise McMillan

Denlse McMillan currently serves as a Speclalist with the AdvancED/Measured
Progress Improvement Services team. She has 30 years of experlence and
background knowledge in the areas of early childhood, elementary, special
education and educational leadership/administration. Prior to working with
AdvancED/ivieasured Progress, Denise served as the Early Childhood Supervisor
for Wiison County Schooils in Lebanon, Tennessee. Duiing her ténuie, the Eaily
Childhood and Extended Schools programs was awarded the first Tennessee
Governor's Award for Excellence in Early Foundations In March 2016. Over the
past fifteen years, through the AdvancED organization, Ms. McMillan has
participated as a lead evaluator and team member for school, district, early
learning, and STEM reviews as well as professional development presenter. Ms.
McMillan holds a bachelor’s degree In elementary and special education from the
University of Tennessee Knoxville; a master's degree in curriculum from
Cumberland University Lebanon, TN; and an doctorate degree In administration
from Middle Tennessee University Murfreesboro, TN.
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Addenda

Student Performance Data Provided by the District

Assessment Program
The Earle School District chose to administer the Northwest Evaluatlon Association (NWEA) Reading and Math as

thefr state required K-2 assessment. This assessment is required to be administered to all students in
kindergarten through second grade (K-2) three times per year. Kindergarten students will start by taking
Measures of Academic Progress (MAP®) Growth K-2 Reading and Math. When a student becomes an
independent reader (typically around second grade), the student transitions to the MAP Growth 2-5 Reading and
Math assessment. Earle School District is administering MAP Growth assessments as outlined In Table 1.

MAP Growth Subject Test Grades
Math K-2
Reading K-2
Language Usage 2
Table 1
Assessment Data

NWEA provides districts with two pleces of data from thelr assessments: 1) norms for achievement and 2) growth
over time. The scale score is given as a RIT score and is used for a basis for reporting and comparison.

MAP Growth Reading

In the Earle School District, 68 students (68.6 percent) took MAP Growth K-2 and 31 students (31.4 percent) took
MAP Grawth 2-5. The table below shows the number of tests administered by grade. The data shown in the table
below Indicate that Earle may not be transitioning studants to the next level of assessment appraopriately. Some of
thelr students in 2nd grade may stlll need to be on MAP Growth Reading K-2.

Between the Fall and Winter administrations of NWEA MAP Growth, Earle students did show improvements in

mean RIT score. However, they did not meet their projected growth in any grade level as shown in Table 3 by
referencing the School

Conditional Growth Index. The chart shows the predicted growth based on NWEA's norming group versus Earle’s
observed growth during the winter administration. In all grades, the percentile ranking in the Winter 2019
administration was lower or equal to that of the Fall administration, indicating that students are losing ground
based on this assessment.

Table 3
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1 2
Grade

NWEA provides a report indicating the percentage of students who are on track to be in each reporting categary (In Need of
Support, Close, Ready and Exceeding) for ACT Aspire for students in grade 3-8. Since Earle did not administer the NWEA
assessments above grade 2 thls information is not avallable or grades 3-8. For grades K-2, by utilizing the linking study
provided by NWEA, the figures in Table 4 represent the number of students who have a high or low probability of scoring
Ready on the ACT Aspire summative assessment in the spring of third grade. Of the students tested in the Earle Schoal
District over 88 percent are predicted to score in the In Need of Support and Close categories on ACT Asplre Math as shown
in the chart below.

MAP Growth Math
In the Earle School District, 67 students (68.4%) took MAP Growth K-2 Math and 31 students (31.6%) took MAP Growth 2-5

Math. Table 2 shows the administration by grade.

Between the Fall and Winter administrations of MAP Growth, Earle students did show improvements in mean RIT score,
However, they did not meet their projected growth In any grade level as shown in Table 3 by referencing the School
Conditional Growth Index. The chart shows the predicted growth based on NWEA's norming group versus Earle’s observed
growth during the winter administration. In all grades, the percentile ranking in the Winter 2019 administration was lower
than that of the Fall administration, indicating that students are losing ground based on this assessment.

NWEA provides a report Indicating the percentage of students who are on track to be in each reporting category (In Need of
Support, Close, Ready and Exceeding) for ACT Aspire for students in grade 3-8. Of the students tested in the Earle School
District over 93 percent are predicted to score in the In Need of Support and Close categorles on ACT Aspire Math as shown
in the chart below. It is important to note that NWEA updated their linking study In June 2017 for reporting these

comparisons.

ACT Aspire

Earle has given two interim assessments during the 2018-2019 school year. It appears they are administering the English,
science, reading, and math Interims to all of their students. The results from the reading and math Interims are summarized
in the chart below. A student meeting benchmark indicates they are on track to be

Ready or Exceeding on the end-of-year assessment.
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Grade Reading Interim Math Interim
Number | % Meeting Number % Meeting
Tested | Benchmark Tested Benchmark

3 35 6% a5 26%

4 50 20% 50 2%

6 38 8% 38 29%

6 37 0% 7 16%

7 31 8% k| 13%

B 28 21% 28 14%

8 44 2% 44 5%

10 42 5% 43 0%
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Comparison
Both assessments are showing a low percentage of students who are on track to scoring Ready or

Exceeding on the ACT Aspire Summative assessment. In all grades and subjects at least 70 percent of
students are in need of intervention in both reading and math.
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Diagnostic Review Report
Schedule: Earle
Date: Sunday, March 10, 2019
3:30 p.m. Brief Team Meeting Hotel Diagnastic
Conference Revilew Team
Room Members
4:00 p.m.~ Principal/Superintendent Presentation of Current Reality Hotel Diagnostic
4:45 p.m. Conference Review Team
Room Members
5:00 p.m.- Team Work Session #1 Hotel Diagnostic
5:00 p.m. Conference Review Team
Room Members
Date: Monday, March 11, 2019
Time Event Where Who
7:15 am. Team arrives at school School office Diagnostic
Review Team
Members
7:40 a.m.- Interviews / Classroom Observations / Stakeholder Interviews / Artifact | School Diagnostic
4:00 p.m. Review Review Team
Members
4:00 p.m.— | Team returns to hotel
4:30 p.m.
5:00 p.m.—~ | Team Work Sessian #2 Hotel Diagnostlc
9:00 p.m. conference Review Team
room Members
Date: Tuesday, March 12, 2019
Time Event Where Who
7:30a.m. Team arrives at school School Dlagnostic
Review Team
Members
7:45a.m, - Interviews / Classroom Observations / Stakeholder Interviews / Artifact | School Dlagnostic
3:30 p.m. Review Revlew Team
Members
3:30 p.m.— | Team returns to hotel
4:00 p.m.
4:30 pm.— | Team Work Session #3 Hotel Dlagnostic
8:00 pm. Conference Review Team
Room Members

Date: Wednesday, March 13, 2109

8:00 a.m. -
10:30 a.m.

Final Team Work Sesslon and Leadership Team Discussion

School

Diagnostic
Review Team
Members
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professionals in the world, Founded on more than 100 years of wark In cantinuous Impravement,

AdvancED combines the knowledge and expertise of a research institute, the skills of 2 management
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Pre-K-12 schools and school systems to ensure that all learners realize their full potential,
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Q\I/AP SRC Earle Public Schools

Arkansas Publc School Resourco Conter

April 8, 2019

April 10, 2019
April 17, 2019
April 24, 2019

Prior to beginning our professional development, we spent the day walking through every
classroom in the district. This gave us the opportunity meet the teachers and see what Is
occurring in the classrooms. Following the walkthroughs, we debriefed with Dr. Wild, Mrs.
Knowles, Ms. Willlams, Ms. Bohannon, and the high school counselor.

We've worked with about 40 K-12 teachers each week to focus on the AR Literacy Standards in
Reading, Writing, Speaking & Listening, and Language. We've worked to unpack the standards
to clarify any misconceptions and to focus on grade-level expectations in literacy across all
content areas. Open Educational Resources (OERs) have been provided in each of the areas

along with samples of actual classroom practice.

To anchor this work we've used note-booking as a model instructional practice so teachers have
a tool to refer back to in the future. Providing this guided tool has been well received by
teachers across the district and participation in the presentations has been highly engaged.
Following the work with the standards, we have worked with Instructional Practices to help

with student engagement and participation.

You may access all powerpolnts, notebook pleces, and classroom samples via:

http://bit.ly/EarleAR




%PSRC What does literacy need to look like in Earle?
Question asked to Earle teachers April 10, 2019

: : Compiled from written teacher reflection & feedback
Arkansas Public School Resource Centar v

Literacy needs to look like: students eager to pick up a book and read, Jook toward
books instead of phones as an enjoyable form of entertainment. A place where students
read books like they breathe. Students with a thirst for knowledge/learning.
PA/phonics, fluency, comprehension, understanding, vocabulary.

Avid readers. AVID = enjoy it; high interest, Reader = recreational, academic and
comprehension, Life long learners. In my opinion, this would create a productive person
with a perspective on life and things around them.

Goal of literacy: literacy should be of so much importance until students enjoy reading
to the point where they are literally begging for all types of literature just because they
want to do it, not for a test or because they are required. Becoming life long readers
who conceive children that are lifelong readers is the ideal goal.

I feel that literacy should include more present-day life skills components, topics or
materials. These life skills topics or materials should be something that the students
should be able to relate to. | feel this would engage the students learning in the lesson
being taught.

I would want literacy to focus on all students being able to reach fluently. Students
being able to comprehend what they have read and being able to transfer the
knowledge to other subjects,

My main focus on literacy at ESD Is to have all students reading on their grade level and
all other components of literacy will all fine up.

Developing proficient and fluent readers who read with an understanding.

Fluent readers. Students love for books. Curriculum developed for us (curriculum put
tagether with variety of lessons). Comprehension and higher vacabulary.

Literacy to me needs to have all the components. Students need to have all necessary
materials needed for them to comprehend. Students need leveled books, materfals that
meet the child at their level. Low achievers need materials on their level, not downsizing
upper level materials. | would really prefer a basal that also includes language
components. More phonics/phonemic awareness materials to promote total
comprehension.

Students do not fear an unknown text. They feel confident getting a text inany
classroom (or In life) and do not fear it.

We need literacy to show improvement every year. More focus should be shown on
reading and writing. Mechanical and technical materials should be readily available. we
should see things on the walls showing encouragement towards reading. These should
be reading competitions, festivals, showing interest in literacy.

Arkansas Public School Resource Center | Above & Beyand the Core 1



Literacy needs to include things that are interesting and relevant to the students.
Articles about television shows they watch, music artists they like and sports teams
should be included in teaching skills.

I would love for us to be able to go back to a basal series. When | started 17 years ago
the basal included all components. It was Interactive and my students absolutely loved
reading. Comprehension was Included in each sub series. My 1% graders truly learned
and loved what they were doing.

African American literature of figures that are their age. Decodable text for a phonics set
in its entirety. | want them to more independently be able to put their thoughts and
opinions into words.

Proficlent readers. Grade level learners. Ready/eager learners. Enjoy reading.

Students reading on grade level. Students thinking on high levels, Teachers asking high
quality questions. Students appreciating literature. Students comprehending what they
read,

Fluency and comprehension. Vocabulary. Drama acting/plays. Bringing literacy to life
(themes) songs and fairytales, Being able to write their own books with technology.
Content standards. Large set letters for reading comprehension. Spelling. Center games.
Sing, spell, read and write. Leap Frogs. Solid set of basal readers (guided lessons). Large

classroom library by genre.

Arkansas Public School Resource Center | Above & Beyond the Core



& V/ What would you like to have or do you think you need
2 AP SRC in order to teach reading?

. Question asked to Earle teachers April 10, 2019
)'Il'kllﬂ!ﬂi FUH": Sthoul Resourco Conler Complled from written teacher reflection & feedback

Kindergarten:
Teacher #1;
®  More decodable bools
* Chromebook for each student
* Promethean board
* Cassette player/CD player
* More levelized text
Teacher #2;
* More decodable books (classroom books)
2-3 computers for student use or classraom set of Chromebooks
Promethean board/smart boards
Cassette player/CD player
Science materlals
Classroom set of levellzed readers
Colored capies/colored printer
Multiple dry erase markers
Individual blend charts

1" Grade:

Teacher #1
@ New phonics curriculum with full set {supposed to be on its way)
¢ Decodable text (whole set)
*  Promethean
® jPads/tablets
* headsets for Chromebooks that work

Teacher #2:
*  Smart board
® Anyand everything

2nd Grade:

Teacher #1:
* Up to date reading materlal
® Document camera

Teacher #2:
® Updated workbooks and books
®  Reading cards
® Videos

Arkansas Public School Resource Center ] Above & Beyond the Core



3" Grade:

Teacher #1:
¢ Up todate technology
® Uptodate grammar books
* Uptodate readers

Teacher #2;
® Upto date reading bools
®  Class library with diverse genre of haoks

4 Grade;
Teacher #1:
®  Color document cameras
®  One-to-one Google classroom technology
®  Quick reads
* Updated basal books
*  More resources
®  Flexible seating
5%/6™ Grade;
Teacher #1:
®  Promethean board/smart board
® Science lab

* Resources for integration of knowledge and ideas

* Software to do coding to write a book/bring thelr story to life
Teacher #2;

* Book with examples (manual)

® Manipulatives

K-3 Literacy Interventionist:
s ¥left blank*

K-6 Library/GT:
@ Document camera
® Maker space items to promote reading
= Color printer
® More computers for book searches

Lab Intervention:
®  New computers

Arkansas Public School Resource Center | Above & Beyand the Core



Special Ed:

7-12 Special Ed:

7-12:
.

Classroom library
Document camera (Elmo)
Promethean
Quick read books
Resources for ACT Aspire ELA/RDG
Basal books
Not reading related
o Love seat
o Color printer
o Flexible seating for small groups

Projector
Smart beard
Phanic awareness/phonics

Smart board to have students on the Same page vision wise and audibly
Textbooks and multiple books so class can read together

7'-8" Grade Science:

® ® & o 8 @

Classroom set of books

Document camera

XL with Science

Curriculum with worksheet

More media equipiment (camera)
Hands on supplies for labs/experiments
Classroom library

7"-8" Grade Sodlal Studies:

Document cameras

Arkansas Public School Resource Center | Above & Beyond the Core



Grades 9-12;

HS Math/CS

Router that works
Google Docs (knowledge to use resources effactively)

Laptops

Reliable internet access

9"-10" Grade Blology:

Moare help with learning how to assess reading at a secondary level
Help learning how to make the most out of the materlals that | do have
More websites that students can use on their Chromebaoks
Technology based reading tools

11"-12" Grade English:

NA Grade:
»

7-12 Library:

Software
© Turnitin
O Essay writing programs
Classroam Whrary (student interesij
Promethean board
Supply of Ink In classroom printer
E-readers with classroom license and subscriptlon to designated taxts that students
need to read throughout the year
Audlo/visual equipment for student use

Books on tapes

To know what is effective

How to use what | have

Good support systems and structure

A real curriculum/|

Make space for items that promote reading

Arkansas Public Schaol Resource Center | Above & Beyond the Core
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Agenda Item #1

Background Information:

Attachment(s) _l/_’ Yes___ No

Superintendent’s Recommendation:

Commissioner’s Decision:
Approve Recommendation v

Deny Recommendation

Return item for more information

Recommendation to approve and the
Superintendent to sign such assurances
for FY 2020 Arkansas Department

of Education statement of Assurance of
Programs under the Elementary and
Secondary Act of 1965.

The Elementary and Secondary Act of
1965 as amended by the Every Child
Succeed Act, requires all districts that
request federal funds for covered
federal programs to comply with
federal Programs Assurances. The
superintendent must provide an
orlginal signature attesting to
compliance to each program
submitted. In addition to the
superintendent, the Board Chair
signature is required in order to
substantiate. The advisory committee
is also aware of the expectations for
use of public funds.

Arkansas Department of Education
Statement of Assurance

It is recommended that the
Commissioner approves the Federal
Program Assurances and
Superintendent to sign as presented.

5}0./;‘?

Signature QL?Q'—'% K
U o
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DISTRICT NAME LEA NUMBER

SOA -2018-19

ARKANSAS DEPARTMENT OF EDUCATION STATEMENT
OF ASSURANCES FOR PROGRAMS UNDER
THE ELEMENTARY AND SECONDARY EDUCATION ACT OF 1965,
AS AMENDED BY THE EVERY STUDENT SUCCEEDS ACT

The Federal Programs Assurances are for local education agency (LEA) use in requesting district funds for
covered programs under the Elfementary and Secandary Education Act. To assure the LEA’s eligibllity for
funds Included in ACSIP, the Superintendent must provide an original signature attesting to compllance
with all assurances applicable to each program for which the plan is submitted.

Please read and consider each item carefully as the LEA will be held accountable,

Each sectlon of assurances must be checked or initialed as applicable to the LEA, Please note that for

each Section not checked/initlaled, funding will not be allocated.

CERTIFICATIONS

_Iél, the undersigned Superintendent for the above named LEA, hereby, assure the Arkansas
Department of Education that:

A. The information provided in this application to support the following assurances Is correct, so faras

am able to determine.
B. The LEA will abide by the provisions of the approved plan/application for Elementary and Secondary

Education Act (ESEA} funds.,

C. Asthe prospective lower tier participant nelther it nor its princlpals are presently debarred,
suspended, proposed for debarment, declared ineligible, or voluntarily excluded fram participation in
this transaction by and Federal department or agency. Where the prospective lower tler participant Is
unable to certify to any of the statements in this certification, such prospective participant shall
attach an explanatlon to this proposal. (Executive Order 12549, 34 CFR Part 85, Section 85.510)

D. No federal appropriated funds have been pald or will be paid, by or on behalf of the undersigned, to
any person for influencing or attempting to Influence an officer or employee of any agency, a member
of Congress in cannection with the making of any Federal grant, the entering into of any cooperative
agreement, and the extension, continuation, renewal, amendment, or modification of any Federal
grant ar cooperative agreement.

E. Ifany funds other than Federal appropriated funds have been pald or will be paid to any person for
influencing or attempting to influence an officer or employee of a member of Congress in connection
with this Federal grant or cooperative agreement, the undersigned shall complete and submit
Standard form - LLL, “Disclosure Form to Report Lobbying,” in accerdance with its Instructions.

https://view.officeapps.live.com/op/view.aspx?sre=https%3A%2 F%2Fwww2.ed.gov%2 Ffund%2Ferant
%2Fapply?2Fappforms%2Fsfill.doc

F. The undersigned shall require that the language of this certification be Included in the award
documents for all subawards at all tiers {including subgrants, contracts under grants and cooperative
agreements, and subcontracts) and that all sub-recipients shall certify and disclose accordingly.
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GENERAL ASSURANCES

, the undersigned Superintendent for the above named LEA, hereby, assure the Arkansas

Department of Education that:

A,

B.

F.

Each such program will be administered in accordance with all applicable statutes, regulations,
program plans, and applications.

The LEA will comply with all applicable supplement not supplant and maintenance of effort
requirements under Section 9521 - 1V.B.1:

1. The contral of funds provided under each program and title to property acquired with
program funds will be in a public agency, a non-profit private agency, Institution, organization,
or Indlan tribe, If the law authorizing the program provides for assistance to those entities
and;

2. The public agency, non-profit private agency, institution ar organization, or Indian tribe will
administer the funds and property to the extent required by the authorizing law.

The LEA will adopt and use proper methods of administering each such program, including:

1. The enforcement of any obligations Imposed by law on agencies, Institutions, organizations,
and other recipients respansible for carrying out each program and;

2. The correction of deficiencies in program operations that are identified thraugh audits,
monitoring, ar evaluation.

The LEA will cooperate In carrying aut any evaluation of each such program conducted by, or for, the
State Educational Agency, (SEA}, the Secretary, ar Federal officials.

The LEA will use such fiscal control and fund accounting procedures as will ensure proper
disbursement of, and accounting for, Federal funds pald to the LEA under each such program.

The LEA will;

1. Submit such reports to the SEA (which shall make the reports available to the Governor) and
the Secretary as the SEA and Secretary may require to enable the SEA and Secretary to
perform their duties under each such program; and

2. Maintain such records, provide such information, and afford such access to the records as the
SEA (after cansultation with the Governor) or the Secretary may reasonably require to carry
out the SEA’s or the Secretary duties.

The LEA has consulted with teachers, school administratars, parents, and others in the development
af the local consolidated application/LEA Plan.

Before the application was submitted, the LEA afforded a reasonable opportunity for public comment
on the application and considered such comment,

TITLE I, PART A — Improving Basic Programs Operated by LEAs

_ié.!, the undersigned Superintendent for the above nomed LEA, hereby, assure the Arkansas
Department of Education thot:

A,

Ensure that migratory children and formerly migratory children who are eligible to receive services
under this part are selected to recelve such services on the same basis as other children who are

selected to recelve services under this part;
Provide services to eligible children attending private elementary schools and secondary schools in

accordance with section 1117, and timely and meaningful consultation with private school officlals
regarding such services;



SOA -2018-19

C. Participate, If selected, in the National Assessment of Educational Progress in reading and

E.

mathematics in grades 4 and 8 carried out under section 303(b}(3) of the National Assessment of

Educational Progress Authorization Act (20 U.S.C. 9622(b)(3));

Coordinate and integrate services provided under this part with other educational services at the local

educational agency or individual school level, such as services far English learners, children with

disabilities, migratory children, American Indian, Alaska Native, and Native Hawaiian children, and
homeless children and youths, in order to increase program effectiveness, eliminate duplication, and
reduce fragmentation of the instructional program;

Collaborate with the State or local child welfare agency to:

1. Designate a point of contact if the corresponding child welfare agency notifies the local
educational agency, In writing, that the agency has deslgnated an employee to serve as a point of
contact for the local educational agency; and

2. By not later than one year after the date of enactment of the Every Student Succeeds Act,
develop and implement clear written procedures governing how transportation to maintain
children in foster care In their school of origin when in thelr best interest will be provided,
arrange, and funded for the duration of the time in foster care, which procedures shall—

a. Ensure that children in foster care needing transportation to the school of origin will
promipuy redelve transportation in 5 cost<fiective manner and I aocordance with
section 475(4)(A) of the Social Security Act (42 U.5.C, 675{4){A)); and

b. Ensure that, if there are additional costs incurred In providing transportation to maintain
children In foster care in thelr schools of origin, the local educational agency will provide
transportation to the school of origin if—

I. The lacal child welfare agency agrees to reimburse the local educational agency

for the cost of such transportation;
li. The local educational agency agrees to pay for the cost of such transportation; or
iii. The local educational agency and the lacal child welfare agency agree to share the
cost of such transpartation; and
3. Ensure that all teachers and paraprofessionals working in a program supported with funds under
this part meet applicable state certification and licensure requirements, Including any
requirements for certification obtained through alternative routes to certification; and
4. In the case of a local educational agency that chooses to use funds under this part to provide early
childhood education services to low-income children below the age of compulsory school
attendance, ensure that such services comply with the perfarmance standards established under
section 641A(a) of the Head Start Act {42 U.5.C. 9836a(a)).

TITLE |, PART D — Children of Youth who are Naglected, Delinguent or At-Risk

(Applicable to those LEAs that have projects funded under this part)

|, the undersigned Superintendent for the nbove named LEA, kereby, assure the Arkansas

Department of Education that:

A,

The local educational agency developed and will implement the local flexibility demonstration
agreement in consultation with teachers, principals, other schaal leaders (including charter school
leaders in a |ocal educational agency that has charter schools), administrators of federal programs
impacted by the agreement, parents, community leaders, and other relevant stakeholders;

The local educational agency will use fiscal contral and sound accounting procedures S. 1177—107
that ensure proper disbursement of, and accounting for, eligible federal funds consolidated and used

under such system;
The local educational agency will continue to meet the requirements of sections 1117, 1118, and

8501; and
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D. The local educational agency will meet the requirements of all applicable federal civil rights laws in
carrying out the agreement and in consolidating and using funds under the agreement.

TITLE Il, PART A — Preparing, Training and Recruiting High Quality Teachers and Principals

\/ 1, the undersigned Superintendent for the above named LEA, hereby, assure the Arkansas
Department of Education that:

A. The local educational agency will comply with section 8501 [regarding participation by private schoal

children and teachers);
B. The local educational agency will coordinate professional development activities authorized under
this part with professional development activities provided through other federal, state, and local
" programs; and
€. The local educational agency will prioritize funds to schools served by the agency that are
implementing comprehensive support and improvement activities and targeted support and
Improvement activities under section 1111(d) and have the highest percentage of children counted

under section 1124(c).

TITLE I, PART A — Language Acquisition and Language Enhancement

[Appli::able to those LEAs that have projects funded under this part)

, the undersigned Superintendent for the above named LEA, hereh y, assure the Arkansas
Department of Educatian that:

A. Each local educational agency that Is included in the eligible entity Is complylng with section 1112(e)
prior to, and throughout, each school year as of the date of application;

B. The elligible entity Is not in violation of any state law, including state constitutional law, regarding the
education of English learners, conslstent with sections 3125 and 3126;

C. The eligible entity consulted with teachers, researchers, school administrators, parents and family
members, community members, public or private entities, and institutions of higher education, In
developing and implementing such plan; and

D. The ellgible entity will, If applicable, coordinate activities and share relevant data under the plan with
local Head Start and Early Head Start agencies, including migrant and seasonal Head Start agencies,

and ather early childhood education providers,

TITLE IV, PART A —~ STUDENT SUPPORT AND ACADEMIC ENRICHMENT

_A, the undersigned Superintendent for the above named LEA, hereby, assure the Arkansas
Department of Education that:

A. The LEA or consortium will prioritize the distribution of funds to schools served by the lacal
educational agency, or consortium of such agencies, that:
1. Are among the schools with the greatest needs, as determined by such local educational
agency, or consortium;
Have the highest percentages or numbers of children counted under section 1124{c);
Are Identified for comprehenslve support and Improvement under section 1111{c){4)D)Ni);
Are implementing targeted support and Improvement plans as described in section 111(d)(2); or
Are identified as a persistently dangerous public elementary school or secondary school under

section8532,

oW
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_A, the undersigned Superintendent for the above named LEA, hereby, assure the Arkansas

SOA -2018-19

The LEA or consortlum will comply with section 8501 (regarding equitable participation by private
school children and teachers);

The LEA or consortium will use not less than 20 percent of funds recelved under this subpart to
support one or more of the activities authorized under section 4107;

The LEA or consortium will use not less than 20 percent of funds received under this subpart to
support one or more activities authorized under section 4108;

The LEA or consortium will use a portlon of funds recelved under this subpart to support one or more
actlvitles authorized under section 4109(a), Including an assurance that the local educational agency,
or consortium of local educational agencles, will comply with section 4109(b); and

The LEA or consartium will annually report to the State for inclusion in the report described In section
4104(a) (2) how funds are being used under this subpart to meet the requirements of subparagraphs
(C) through (E).

SPECIAL RULE.—Any local educatlonal agency recelving an allocation under sectlon 4105(a}(1) In an
amount less than $30,000 shall be required to provide only one of the assurances deseribed In
subparagraphs (C), (D), and (E) of subsection (e)(2).

cKinney-Vento Homeless Education Program (42 U.S.C. 11431 et seq.)

Department of Educatlon that:

A.

The local educational agency will adopt policles and practices to ensure that homeless children and
youths are not stigmatized or segregated on the basis of thelr status as homeless.

The local educational agency will designate an appropriate staff person, wha may also be a
coordinator for other Federal programs, as a local educational agency llaison for homeless children
and youths, ta carry out the dutles described In McKinney-Vento.

The local educational agency will adopt policies and practices to ensure that transportatlon Is
provided, at the request of the parent or guardian (or In the case of an unaccompanied youth, the
liaison}, to and from the school of origln, as determined in accordance with the following, as

applicable:

1. If the homeless child or youth continues to live in the area served by the local educational

agency In which the school of origin Is located, the child's or youth's transportation to and
from the school of orlgin shall be provided or arranged by the local educational agency in
which the school of origin Is located.

2. [If the homeless child's or youth's living arrangements in the area served by the local
educatlonal agency of origin terminate and the child or youth, though continuing his or
her education in the school of origin, begins living In an area served by another local
educational agency, the local educational agency of origln and the lacal educatlonal
agency in which the hameless child or youth is living shall agree upon a method to
apportion the responsibility and costs for providing the chlid with transportation to and
fram the school of origin. If the local educational agencies are unable to agree upon such
method, the responslbility and costs for transportation shall be shared equally.
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BOARD APPROVAL AND SUPERINTENDENTS SIGNATURE

The School Board of __/~* at’ / e School District approved and recorded in its
minutes the ' set of assurances

authorized the Superintendent to sign such assurances as required by Section 9306 and to
submit a budget to the Arkansas Department of Education as required.

Please sign and date:
M ; Zé
‘ SUPERINTENDENT SIGNATURE DATE

[Kicherd o/ 4l

PRINT OR TYPE SUPERINTENDENT NAME

NOTE: Make sure that each program section mentioned in this document has been checked or
initialed that is applicable to the district. Once SOA has been signed and school board meeting
listed, upload this document into the 2018-2019 Folder in the Indistar software.
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c. does not attempt to distribute, sell, or otherwise profit from the originel works and any
derivative materials,

4.4 Termination: Marzano Research may terminate this Agreement if Marzano Research has not
received a purchase order within 30 days of the effective date of this Agreement,

4.5 Force Majeure: If events beyond the parties control make it impossible to perform under this
Agreement, the party unable to perform shall not have any liability to the other party for the
prevented performance. All obligations unaffected by such an event remain in place.

4.6 Entive Agreement: This Agreement and any exhibits attached hereto constitute the entire
agreement of the parties and supersede any prior or contemporaneous written or oral
understanding or agreement. No waiver or modification of any of the terms of the Agreement
shall be effective unless made in writing and signed by both parties, and the unenforceability,
invalidity, or illegality of any provision of this Agreement shall not render the other provisions
unenforceable, invalid, or illegal. Any waiver by either party of any default or breach hereunder
shall not constitute a waiver or any provision of this Agresment or of any subsequent default of
breach of the same or a different kind,

4.7 Offer Valid: The pricing set forth in this Agreement shall be valid 90 days from the effective
date listed above.

accepted by Customer and Marzano Research:

wﬁly / ;é ;{
te Megan Schutz, Professional Date

“"Richard Wilde
Development Department Manager

Superintendent
Earle School District Marzano Research, L1.C

Critical Concepts and Scales for Additional Content Areas ?mbnsmg Agreement Page 3 of 4
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Please fax or email this agreement to:

Megan Schutz: 1-866-868-5478 (fax) or me, a

Please provide the following information in both sections:
l Who will be the contact person for the work?

Contact: ~{ 'y < | Kh peoles .
Title: Su.-?e,r; hterdent 202
Phone: Y36 - 92 -3430b
Emil: _+knowles @ esdbulldoas.arg
Fax ¥30 - 493 -§$9% - o

Ij?ho will récelve and pay the invaices? ]

catect: FYWSINQ leStee Beand
Tite: Qccoy S Pauable,

Phone: 10 -192- RUPLo

Email: O\\esteyr@eSdbul\does . o

Fox @10-792-9@97 °

Shipping Information (required for resource delivery)

Shipping Contact: A lls I’I.O\ L‘&q{g_r EQMGQ
Shipping Address: - 1401t T hed St

City, State, Zip: ?J&T’ lé‘- A Qo 3 9..3.3‘

P 7 :

hone M-F belosn 30 + 33130
Delivery Date:

Delivery Times:

X3ID -~ 3130

Critical Cancepts and Scales for Additional Content Areas Purchasing Agreement Page 4 of 4



Action ltem 2:

Backaround:

Fiscal Impact:

Attachment:

Superintendent Recommendation:

Commissioner's Action: -

Request for approved to purchase
Critical concepts and scales

The districts Is in the process of developing Instructional
staff to understand standards based instruction. Part of this
development process Is to provide Professional
Development in Proficiency Scales. Marzano Research
has developed ELA and Math Proficiency Scales K-12.
The District seek, to purchase the scales in conjunction
with our school improvement plans. The cost of purchasing
the scales is $12,478.32. District policy requires the
superintendent to attain approval for purchases exceeding

_ $10,000.

Yes — Debt Request

It is recommended that the Commissioner approve the
purchase of the Marzano Research products ELA and
Math Crlitical Concepts and Scales.

Approve Recommendation v~

Deny Recommendation

Return for more information

Date: !_/QI/[‘?

g d

Signature éa»—-—. K
L
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Critical Concepts and Scales for Additional Content Areas Purchasing Agreement
Effective April 22, 2019, Marzano Research, LLC (“Marzano Research”) located at 12577 East Caley
Avenue, Centennial, CO 80111 and Arkansas Department of Education, Earle School District
(“Customer”) located at 4 Capitol Mall, Little Rock, AR 72201, agree as follows:

1. Product Summary

L.1. Products: Customer shall purchase the following Marzano Research products and services
(“Products™). Any additional Products may be added to this Agreement by & written Addendum

signed by both parties.
Sunjet Avea Grades Numiber of Leveis | Frice Fer Level ﬁ;::tﬁrea
ELA K-12 (110f11) 11 x $477.00 $5,247.00
Math K-12 (13 of 13) 13 x $477.00 $6,201.00
Taxes $1,030.32
Grand Total (state and local taxes may apply)' |  $12,478.32

2. Critical Concepts and Scales for Additional Content Areas:

2.1. Description: The complete sets of the Critical Concepts and Scales for Additional Content
Areas proficiency scales includes scales for the content areas and grade levels designated below.

Critical Concepts:
ELA-K,1,2,3,4,5,6,7,8, 9/10 (one level), 11/12 (one lovel)

Math-K, 1,2, 3,4, 5, 6, 7, 8, HS (includes four levels)

Sclence ~K, 1,2, 3, 4, 5, MS (includes three levels), HS (includes four levels)

Social Studies ~ K-2 (includes three levels), 3-5 (includes three levels), MS Civics, MS
Economics, MS Geography, HS Civics, HS Economics, HS Geography, 6-12 History (includes

four levels)

Scales for Additional Content Areas;

Metacognitive Skills ~ K-2 (one level), 3-5 (one level), 6-8 (one level), 9-12 (one level)
Cognitive Analysis Skills ~ K-2 (one level), 3-5 (one level), 6-8 (one level), 9-12 (one level)
Knowledge Application Skills - 3-5 (one level), 6-8 (one level), 9-12 (one level)

Life Skills — K-2 (one level), 3—5 (one level), 6-8 (one level), 9-12 (one level)
Technology — K-2 (one level), 3-5 (one level), 6-8 (one level), 9-12 (ono level)

Upon receipt of a signed purchasing agreement and a PO, purchased scales (as designated in
section 1.1) will be delivered as Word documents, The Critical Concepts proficiency scales are

* Taxes apply In these states: AK, AR, CA, CO, FL, IL, IN, ME, MI, MO, NE, OH, OK, PA, SC, TX, WA, and WV. Please
call 800-733-6786 to ensure we recelve a copy of exemption certificate.

Critical Concepts and Scales for Additional Content Areas Purchasing Agreement Page 1 of4
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designed as menus that schools and districts customize for their unique needs and situations;
customers should plan to spend time aligning, reviewing, and revising the scales for their
particular school/district. Marzano Research retains the rights to all intellectual property in the
Critical Concepts and Scales for Additional Content Arcas (see section 4 below).

3. Payment Terms:

3.1. Invoicing and Purchase Orders: Upon execution of this Agreement, CUSTOMER WILL
PROVIDE MARZANO RESEARCH WITH A PURCHASE ORDER FOR THE FULL
AMOUNT DUE UNDER THIS AGREEMENT. Marzano Research will invoice Customer off
of this purchase order. State and local taxes may apply.

3.2. All payment terms are net 30 days from the actual dato of invoice. All late payments are subject
to a finance charge of 1.5% monthly. Please make purchase order(s) out to: Marzano Research,
12577 East Caley Avenue, Centennial, CO 80111

4. General Terms:

4.1. Intellectual Property: Because the Scope of Work to be produced pursuant to the performance

of this contract will substantially incorporate Pre-existing Intellectual Property developed,
copyrighted and owned by Marzano Research, LLC, such Pre-existing Intellectual property shall
NOT be considered work-for-hire and shall NOT become the property of the Customer. '

4.2. Such Pre-existing Intellectual Property includes, but is not limited to,

8. Items found in any and all of Marzano Research’s copyrighted materials, including, but not
limited to, Critical Concepts, Scales for Additional Content Areas, Formative Assessment and
Standards-Based Grading book and associated materials; the Marzano High Reliability
Schools framework, model, and approach, and associated materials; the Reinventing Schools
framework and approach, and associated materials; and any other copyrighted pre-existing
materials;

b. Other Marzano Research knowledge, skills, methodologies, evaluations, routines, processes,
analyses, theories, models, publications, and research; and

¢. Any and all derivative works based on the content contemplated by subparagraphs a and b
above,

4.3. Pursuant to the Scope of Work, Marzano Research grants the Customer the right to refine, adapt,
and modify tools and materials presented to the Customer in trainings and as deliverables, unless
otherwise noted on said tools and materials, so long as the Customer

8. provides appropriate credit to Marzano Research for the original works from which derivatives
were created;

b. uses the derivative materials solely within the School/District; and

Critical Concepts and Scales for Additional Content Areas Purchasing Agreement Page 2 of 4
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Action Item 3:

Background:

Fiscal Impact:

Attachment:

Superintendent Recommendation:

Commissioner's Action:

Request to surplus vehicles

The districts has reviewed with insurance the process to
eliminate non-working and/or aged vehicles. The district
must remove the vehicles from Inventory. Then the list of
vehicles will be removed from insurance and sold,
maintained for parts, or sent to salvage. The vehicles must
not be driven by district employees following removal from
inventory,

List of vehicles and reason for surplus Is attached.

Recommended that the Commissioner approve the
surplus of the attached vehicles.

Approve Recommendation v

Deny Recommendation

Return for more information

Signature%ﬁ-—\ K Date: S ’ q! 19
g O



. 8
Sufs3 peg, 2/v yum (128uassed 1/)
Wis|qoud peay 2jq|ssod, - 8|qe|leaeun 900z £
sdng 101afu) paay, ssapafu] paan, dwng ang paay, SNE100HIS NOISIA ayig 3nTg
000°ZZ$ Palewis3 1507 Jieday /¥ Yum (138usssed 17)
aujsu3 peg, WO SNg 100HIS NOISIAQuig 3n1g | 5P0¢| 9
Wwia|qodd 1004 3y JO asnelag SNg papunols ojoadsu) ajels, /¥ yum (JaB8uassed LL)
Bupeiday paayy Joopy, 38ewe( Apog apisu| sey, pooY suny, PR SNE NVOIHINY 1TV auig 3n1a e
padejday xog Jeap supiasig e /v yum (1a3usssed g7)
PS3N. Ppadejday sueq pu3 juosy pasy, Palted Aj3iajdwio) waisAs Suusals,|  vorgs SNET00HIS L1ING SYWOHL BeET| ¥
uoReYiodsuBL| JUSPAIS 104 9je5 JoN, Sujjosen [anJ (1aBuassed gg)
Bulssi sueg Apog SBH . Wwa|qoid [#n4 seH yng suny, 66€0sT SMN4g ayig 3n1g s B
Jieday 1ofepy pasy uoisuadsng,
3PISING puy spjsu| paseweq Apog, JMOM Bussuz Jofeyy paay, 08601T€ NVA OSE3 4dNS NODVYM 8N1D QY04 2661 [4
diysia(eaq Iv 000'SS 5| Jieday 104 350D
palewnsy padejday ssawsey o) M\ P33N puy pauing sasm 3|qejieaeun dNAJId 00STD OAVYIATIS AATHD S00Z| T
Uoia[ag pue jeroway io04 uosesy afen 1apo/aNeln Jeay) uno)
00°Z6¥S 00'0€ZS 00'29z5 | 00°000'6Y T6VEETISTHNIONVET S8.8:Z0-8T SNd qyig In1a|sooz| £
00°Z6rs 00°0€zZs$ 002925 00°000°68 TYTIZZ4SYHNIDMNVET 6648:20-8T SN QW19 ani8|sooz| o
00°Z6rs 00°0£ZS 00'29Z5 | 00°000°€9 TOSS604TXHAONEVET | 96/8:20-8T Sne aylg angjoooz| s
00°Z6tS 00°0gZs 002925 |00°000%€9 VZ69.0TADZaYYBSLT ETSST:Z0-8T SNE L1INg SYWOHL|666T| +
00°Z6vS 00°0EZS 00°29Z$ | 00°000’s9 £8YBOSII9dTLLIAOT | Z6/8:20-81 SN QY18 IN19|966T| ¢
00'0¥ss 00°0$ 000¥SS | D00006T OL9S9UHASSTESTEAT | €8/8:Z0-81 NVA 0S€3 ¥dNS NOSYM SN0 O¥04|Z65T [4
00°€995 00'€8Zs 00'08eS 00'00S'E | 8EL0ZZZSEXETIIOOT 0BLB:TO-BT dMXid 00STD OAVY3ATIS ASHD|S00Z | T
Wnsid [eusy  wnywesg |oy/dwoy winjwaag Apgert 350D epgyap Jequiny g 3pfyep *ON al PPoOW/ae  seap  umop

AONVHNSNI u_“M_O JIAOW3Y ONI3ZF SNG/ITDIHIA




Action Jtem 3: Leasing contract for Old High School Building.

Background: The Earle School District’s (ESD) building called the Old High School has been
placed on the national registry but has not been utilized for approximately
twenty years. A non-profit has requested to use the building. It proposes to
repair the building for use of it. A timeline has been established for repairs and
operations. The non-profit proposes to provide community based programs that
will enhance the quality of life mentally, spiritually, physically and of course
academically for our students.

- Fiscal Impact: ————— N/A- —- — '

S

Attachment; Contract.

Yes_x_ .

No \
The Superintendent reci @)\W j ar.t

for the leasing of the Oid \y :

Recommendation:

Commissioner’s Action

__I/Abprove U% K Date: ‘/ / z3 / A

Jd Jd

Deny Date:

Return for addltional information



Dr. Richard Wilde AT le SChOOl DiStIiCt @

1401 3™ Street | P.O. Box 637 | Earle, AR 72331

Superintendent
(870) 792-8486 | Fax (870) 792-8897

LEASE AGREEMENT

2019, i

TI-IIS_LEASE_AGREEMENT_(f‘Agreemmt?’) is entered into this ___ day of
by and between Earle School District (“Lessor”) and CHIPGANG lnc, (“Lessee”).
RECITALS

(8  WHEREAS, Lessor and Lessee have agreed that Lessee may lease the former Earle
High School (“Building™), located at 1425 Second Street, Earle, Arkansas 72331, which is owned
by Lessor; and

(b)  WHEREAS, Lessor and Lessee desire to enter into this Agreement for purposes of
improving, renovating and maintaining the Building owned by Lessor, which will also be used for
community events.

NOW, THEREFORE, the parties hereto hereby agree as follows:

Property. Lessor agrees to lease to Lessee the followiﬁg described property in Earle,

Arkansas: former Earle High School (“Building™).

COMMISSIONER APPOINTED ADVISORS
ERICCOX SARAH JOHNSON ARTHUR BERRY CHARLIECOX APRIL WEATHERSPOON
PRESIDENT VICE PRESIDENT SECRETARY MEMBER MEMBER




Term. The term of this Agreement shall be for a period of one (1) year beginning

on the date hereof, at a total annual rental fee of One Dollar (81.00) per year to be paid at the
inception of this Agreement and on the same date of each succeeding year thereafter during the
term. The lease may be terminated by Lessor upon Lessee’s non-compliance with the terms of
this Agreement. The lease will be renewed or extended by agent of Lessor and Lessee, and renewal
is contingent on Lessee making improvements, as described in Paragraph 3.

Improvements. Lessee agrees to make reasonable improvements to the Building to
improve it and maintain its status on the Arkansas Historical Register. All improvements to the
leased property shall be made at the sole cost and expense of stcle and must be approved by
Lessor before the improvements are made. Annually the lessee and the lessor will outline in writing
the improvements necessary for renewal of the contract.

Expenses. All expenses incidental to Lessee’s use of the leased property shall be borne by

Lessee.

Condition of Premises. Lessee accepts said premises in its current condition as of the

beginning of the lease and agrees to take good care of the premises and keep same in a good, clean
condition; to refrain from loud or unnecessary noise or other disturbances such as may disturb
others; to commit no waste thereon; to obey all laws and ordinances affecting said premises; not
to use the premises in violation of any laws; and to repay the Lessor the cost of all damage to the
premises caused by Lessee, its employees or guests.

Lease Purpose. The leased premises will be used by Lessee to benefit the community,

including community programs and lessor.



Prohibited Use. Lessee will not do or permit anything to be done, in, upon or about the

leased premises which increases the fire hazard beyond that which exists by reason of the ordinary
use or occupancy of the premises for the purpose described hereinabove. Lessee will not do or
permit to be done anything in, about or upon the leased premises that interferes with the rights or
tends to annoy Lessor, or that conflicts with state or local laws, or the regulations of the local fire
department or state board of health, which creates a nuisance or that is dangerous to persons or

property. Lessee will not use the Building for a school that educates children in grades

kindergarten through twelfth grade.

Assignment. This lease shall not be assigned, or any part of the leased premises sublet,
without the prior written consent of the Lessor. If Lessor consents to an assignment or subletting,
Lessee shall remain liable for the due performance of all of the agreements and conditions herein.

Maintenance. Lessee agrees to maintain the property in good repair, ordinary wear and
tear excepted, and not to perﬁﬁt any nuisance to be maintained thereon.

Liability of Lessor. Lessee agrees that Lessor shall not be liable for injury or damage to
person or property of Lessee, its guests, employees or invitees, occurring in, on or about the leased
premises or occurring anywhere in or on the building in which the leased premises are located or
in or upon the grounds in which t-he building is located or in any building or structure on said
grounds, howsoever caused or arising. The lessee must provide proof of insurance with the name
Earle School District as co-insured.

Utilities. Lessee will pay direct to the utility companies all statements and deposits for
utility services rendered or charged to the Building during the term of this lease, and will pay any

tax assessment by any improvement districts made against the property during the term of this

lease.



Taxes; Insurance. Lessee will pay any taxes assessed against the real property and the

improvements thereon. Lessee shall maintain insurance coverage on the premises.

Destruction of Premises. In case of partial destruction or injury to said premises by fire,

windstorm, lightning, the elements, or any other casualty of a type insurable by usual fire and
extended coverage insurance, the lease shall not terminate, except as hereafter provided, and the
Lessee shall repair the same with reasonable dispatch after notice to Lessor of such destruction or
injury. Lessee shall bear responsibility for the payment of any insurance deductible in the event
_ ofloss. In the event said premises are rendered totally untenantable by fire, windstarm, lightning,
the elements or such other casualty, or in the event the building of which the demised premises are
a part (though the demised premises may not be affected) be so injured or damages so that the then
cost of restoration or repair shall exceed $200,000.00, the lease shall terminate at the sole option
of Lessor, to be exercised within sixty (60) days after such damage or destruction, and the rent
shall be paid up to the date of such injury or damage. In the event Lessor elects not to terminate
the lease and to rebuild for the use of Lessee, Lessor shall restore or rebuild the same within a
reasonable time, and the lease shall continue. During repair or restoration of the premises and
building, the rent shall abate in proportion to loss of use of the premises.

Right of Re-Entry. Lessor may enfer said premises at any time with pass key or oﬂmrwisé

to examine same.

Indemnification. Lessee will hold Lessor harmless from liability by reason of any activities
or conditions created or carried out by said Lessee upon or from said premises.
Surrender. Lessee further covenants and agrees that upon the expiration of said term, or

upon the termination of the lease for any cause, it will at once peacefully surrender and deliver up



the whole of the above described premises together with all improvements thereon to the Lessor,

its agents and assigns.

Holdover Tenant. Lessee covenants that its occupancy of the said premises beyond the

term of this lease shall not be deemed as a renewal of this lease for the whole term or any part
thereof; but that the acceptance by the Lessor of rent accruing after the expiration of this lease shall

be considered as a renewal of this lease for one month only and for successive periods of one

month only.

Right of Cancellation. If it should become necessary for Lessor to utilize said property for
school purposes, it shall have the right to cancel this Lease Agreement at any time for such purpose
upon fhirly (30) days prior written notice.

Governing Law. This Agreement shall be govemed by, construed, and enforced in
accordance with the laws of the State of Arkansas.

No Waiver. The failure of either party to this agreement to insist on the performance of
any of its terms and conditions, or the waiver of any breach of any of the terms and conditions of
this agreement, shall not be construed as thereafter waiving any s!xch terms and conditions.

Effect of Partial Invalidity. The invalidity of any part of this agreement will not and shall
not be‘ deemed to affect the validity of any other part. In the event that any provision of this
agreement is held to be invalid, the parties agree that the remaining provisions shall be deemed to
be in full force and effect as if they had been executed by both parties subsequent to the
expungement of the invalid provision.

Entire Agreement. This agreement shall constitute the entire agreement between the
parties. Any prior understanding or representation of any kind preceding the date of this agreement

shall not be binding on either party except to the extent incorporated in this agreement.



Modification of Agreement. Any modification of this agreement or additional obligation

assumed by either party in connection with this agreement shall be binding only if evidenced in
writing signed by each party or an authorized representative of each party.
Board Approval. This Agreement is subject to the approval of and ratification by the

Lessor’s Board of Education.

IN WITNESS WHEREOF, the parties hereto have executed this Lease Agreement on this

day of » 2019.

LESSOR:
EARLE SCHOOL DISTRICT
By:

Name: Dr. Richard Wilde
Title: Superintendent

LESSEE:
CHIPGANG Inc.
By:

Name: Ramonda Henderson
Title: CEO




STATE OF ARKANSAS )
)ss. ACKNOWLEDGMENT

COUNTY OF )

On this day of » 2019, before me, the undersigned, a Notary Public,
duly commissioned, qualified and acting, within and for said County and State, appeared in person
the within named Dr. Richard Wilde, to me personally well known, who stated that he is the
Superintendent of the Earle School District, and is duly authorized in that capacity to execute the
foregoing instrument for and in the name and behalf of the Barle School District, and further stated
and acknowledged that he had so signed, executed and delivered the foregoing instrument for the
consideration, uses and purposes therein mentioned and set forth.

IN TESTIMONY WHEREQF, 1 have hereunto set my hand and official seal this
day of ,2019. :

Notary Public

My commission expires:
(SEAL)

STATE OF ARKANSAS )
)ss. ACKNOWLEDGMENT

COUNTY OF )

On this day of 2019, before me, the undersigned, a Notary Public,
duly commissioned, qualified and acting, within and for said County and State, appeared in person
the within named Ramonda Henderson, known to me (or satisfactorily proven) to be the CEO of
CHIPGANG Inc., and who stated and acknowledged that he/she had so signed, executed and
delivered said foregoing instrument for the consideration, uses and purposes therein mentioned

and set forth.

IN TESTIMONY WHEREOF, I have hereunto set my hand and official seal this
day of , 2019.

Notary Public

My commission expires:
(SEAL)




Action Ttem 3: Leasing contract for Old High School Building

Background:

The Earle School District’s (ESD) buiiding called the Old High School has been
placed on the national registry but has not been utilized for approximately
twenty years. A non-profit has requested to use the bullding. It proposes to

repair the building for use of it. A timeline has been established for repairs and

operations. The non-profit proposes to provide community based programs that

will enhance the quality of life mentally, spiritually, physically and of course
academically for our students.

Fiscal Impact: N/A ':1
’ i
[p- A\
- A sl |
Attachment: Contract. ; (_ﬂ 4 !
Yes_ x 3
No
Recommendation: ~ The Superintendent reci @;\W j ';tct
for the leasing of the Old :
i
\y i
Commissioner’s Action

_l_/.A’IIJpruve % lL/\ Date: ‘f/ Z3 / /S
g o
Deny

Return for addltional Information



