Statement of Purpose:  9th Grade Interdisciplinary Unit on Propaganda


Propaganda is all around us.  It’s on television, billboards, the Internet, radio, and even in our schools.  Our students are inundated with propaganda, and they will be for the rest of their lives.  Because of this, we must teach them to be aware of the common techniques that propagandists use to try to fool the unsuspecting public.  If they are aware of the techniques, we will have educated consumers in the future, and they will be able to view propaganda with a critical eye.  


Currently the Ohio State Standards indicate that propaganda and research are both topics to be covered in the 9th grade English and Social Studies curriculum.  I have decided to make this unit an interdisciplinary unit between the two subject areas using a problem-based approach.  The purpose of this unit is to teach students the techniques that propagandists use to fool the public.  They will:

· view television commercials to detect propaganda techniques in each
· view political ads and point out the bias and common techniques used in political ads
· view fake web sites and determine the commonalities between them

· view war propaganda and decipher the tools and objectives that are used

· view food advertisements and learn the techniques used to make the food look better than it really is

Providing experiences for students to view the propaganda will allow them to become aware of the propagandists’ techniques so they will not be fooled in the future.  It is important to have an understanding of propaganda because it is all around us, and students will spend the rest of their lives being told how to think, what to wear, what to eat, who to vote for, and what to support by propaganda.  It is relevant to them now, and will be relevant to them in the future.  We cannot have a society filled with people that are easily fooled by the techniques of propagandists.

My project lends itself to a problem-based model.  In a problem-based model, students use information to solve problems and as a result, they will become self-directed learners (Chiarelott, 2006).  According to Chiarelott, one crucial aspect of PBL is that “the problem be of sufficient interest and significance that its solution is worth pursuing personally, socially, and/or academically” (2206).  The unit on propaganda meets these criteria.  They are surrounded by propaganda, so they already have the background knowledge needed to undertake a PBL project.  The topic is worth pursuing because it is something they must learn to decipher for the rest of their lives; it is something they will encounter in the “real” world.  In PBL, “children are constructing knowledge and building on their background knowledge.  Children retain more information when they learn by doing” (Bell, 2010).  In this project they will experience propaganda first-hand when they watch commercials, view wartime propaganda and explore web sites.  I teach them how to view each with a critical mind before they experience the propaganda, then they report back to me what they saw.  

PBL ensures that our students will enter the workforce with the skills needed to thrive.  In the future, “children must enter a workforce in which they will be judged on their performance.  They will be evaluated not only on their outcomes, but also on their collaborative, negotiating, planning, and organizational skills” (Bell, 2010).  In this project there are no right and wrong answers, rather the students are faced with options.  They must use problem-solving skills and then demonstrate what they have learned in a final debriefing paper.  

As I am faced with using PBL in this unit, I must keep in mind that some students are not used to this type of learning, so they may feel that it is too chaotic, or they may feel lost at times because it does not involve memorization or right and wrong answers.  One solution to this problem is for teachers to listen to “student talk” as they negotiate through the problem.  Teachers can “encourage students to be confident that they can work on the problem as they encourage students to move towards creatively discovering new solutions” (Barrett, 2010).  As they are going through the various activities, I need to be available to help students who may feel overwhelmed.  I can assure them that it is ok to feel lost sometimes, and to just keep plugging away!
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