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Functional Vision Learning Media Assessment (FVLMA) and

Expanded Core Curriculum (ECC)
	Personal Data:
Name:  Jane Student
	Date of Birth:       

	School:       
	Age:       

	Grade:       
	Assessment Date:       

	District:       
	Assessed by:       

	Parent/Guardian:       
	Address:       

	City, State, Zip:       
	Phone:       

	
	


Review of Records and General Information:  
 Jane has been referred for a FVLMA as part of the 3-year reevaluation process. Jane is a 6 year old first grader at Elementary School. She transferred from anther district last year. She has had two years of kindergarten. She remains in the regular classroom with the exception of the times she is receiving specialized instruction from the TVI (30 min 2x week), COMS (30 min 2 x mo.), and OT (30 min 1x week). She currently wears bifocal glasses to address vision issues. Her primary learning media is large print.

The purpose of this evaluation is to determine Jane's current level of visual functioning and what modifications or accommodations might be helpful in relation to any problems she may be experiencing during the school day. 

Jane has been diagnosed with congenital glaucoma.  Her best corrected visual acuity is 20/50 in clinical settings. Her field of vision is severely restricted, however, a formal test has not been completed on her due to her age. Although her condition is considered stable at this time, the eye doctor documented concerns for her field of vision. Her mother also has glaucoma and has very little functional vision. Previously, the ARC made the decision to teach Jane Braille. She has been working on pre-Braille skills and tactile discrimination. She has also been working on orientation and mobility skills with a Certified Orientation and Mobility Specialist and manipulation of classroom tools with an Occupational Therapist.

Parent Interview: Mrs. Student stated that Jane has glaucoma that has caused vision loss in her left eye and has impaired her right eye. She stated that it is unpredictable, but stable for now. Jane takes eye drops twice daily for her condition. She stated that Jane has good listening skills and follows directions well. She feels that Jane has most trouble with black boards (white boards) and materials that are presented at a distance. She said Jane does not have trouble completing her homework and that she is pleased with her educational progress. She explained that Jane has "night blindness" and has difficulty getting around in the dark. She is also sensitive to bright light. Her eyes water and she tries to look away from bright light. It takes her some time to adjust to different lighting. She states that her vision causes her to have difficulty getting around in unfamiliar environments; however she does play outside independently. Mrs. Student indicated that Jane sits about 2 to 6 feet from the television when she is viewing it. She sits about 2 feet from the computer monitor at home. She states that Jane prefers to read large font print and that glare is an issue. Jane usually brings small objects about 6 inches from her eyes to look at them. She has no trouble with food on her plate. She has not noticed that Jane turns her head to look at objects, but indicated that Jane's right eye is better than her left, but she doesn't have much side vision. She states that Jane does experience visual fatigue. She believes that Jane performs daily living activities at a level equal to other children her age. Mrs. Student described Jane as a normal, talkative, and outgoing child. She also explained that Jane has friends and interacts with them appropriately. Jane enjoys singing, dancing, running, playing tag, and playing video games at home. She sometimes avoids riding her bicycle. She likes to listen to music and watch the TV. 
Student Interview: Jane expressed that her favorite thing about school is going on field trips and recess. Her least favorite thing is having to walk at recess because she got in trouble. She said she has a lot of friends. She told me that sometimes she has trouble seeing her television at home and showed me that she gets within about 18" of it to view it, and it's a "big TV." She said she has trouble seeing the colored markers on the board at school sometimes. She has explored the use of a monocular to view distance objects before. She stated that her eyes get tired after she reads for a long time. She said she takes longer to complete work in class than the other students because "I keep talking and I can't control myself." She said she doesn't think her listening skills are very good. She indicated that she has trouble in PE and falls when her shoes are untied. She travels independently at home in the school environment, but she takes a white cane with her most of the time in the hallways at school. When asked about her visual impairment, she said, "My left eye doesn't work. I have glaucoma. It means that you are blind." She said when she grows up, she wants to be a teacher. During her free time, she likes to play school inside, and likes to play tag outside.

Teacher Interview: Mr. Spears indicated that Jane's educational strength is reading and that math and behavior are weaknesses. He explained that she has fair listening skills, but that she does not always follow what she is told. He stated that her work was commensurate with her peers, and that her quality and quantity of work was fair to good. He indicated that she was able to complete her work at the same rate as her peers, but that she would sometimes get off task or not complete the task because she wasn't paying attention. The main visual concern of Mr. Spears was her issue with bright lights. She was able to travel within the school environment independently, but had trouble adjusting when coming inside or going outside. He stated that he had also noticed her turning her head to the right to view objects. He indicated that she explored new materials through a combination of ways: visually, tactually, and auditorily.  She used large print materials when reading in the classroom, and he would move the computer monitor a bit closer to her when she was using it.
Assessment Instruments, Materials, and Strategies 

	•
FVLMA checklist

•
WATI Assessment

•
ECC Screening

•
Braille Inventory

•
Checklists

•
Classroom/School Environment Observations


	•
Teacher, Parent and Student Interviews

•
Review of Records

•
Eye Report

•
Natural and Teacher-made Materials


Medical History Information:
	
	Eye Care Specialist

MD – Ophthalmologist OD – Optometrist
	Clinical Low Vision
	Functional Vision

	Name:
	Dr. Eye
	Dr. Low Vision
	Mrs. TBVI

	Date:
	     
	     
	     


2. Visual condition:  

Primary:  Congenital Glaucoma

Secondary:       
3. Age of onset: Birth
4. Stability of visual condition:  FORMCHECKBOX 
Stable

Uncertain
Improving

Deteriorating


5. Acuity (As reported by Dr. Eye and Dr. Low Vision)

	Distance
	Near

	Without Correction
	With Correction
	With Low Vision Device
	Without Correction
	With 

Correction
	With Low 

Vision Device

	OD:  20/100
	OD:  20/50
	OD
	OD:  20/50
	OD:  20/50
	OD:  20/25

	OS:  LPO
	OS:  LPO
	
	OS:  LPO
	OS:  LPO
	OS:       

	OU:       
	OU:       
	OU:       
	OU:       
	OU:       
	OU:       


OD = Right Eye

OS = Left Eye

OU = Both Eyes

6. Visual fields:       
7. Prescription lenses: 

Sph.
  Cyl.

    Axis      










OD

-.050

-200  

090(

       










OS

-.050

-200        090(

  Date prescribed:       
8. Other references to visual functioning:  Only has central field vision in left eye; right eye is restricted- “may possibly be considered legally blind once a reliable visual field test can be obtained.” Suggested no running or jumping and use caution on stairs. Better than average lighting should be used. A dome magnifier was prescribed by the Low Vision Specialist.
9. Medications:  daily eye drops
10. Additional disabilities:       
FUNCTIONAL VISION
A Functional Vision Assessment is an organized plan for observing how students use their vision to perform routine tasks in familiar and unfamiliar environments and to what extent this impacts learning and performance.      
Appearance of Eyes:

Jane's eyes appear larger than normal and are often watery. She was able to follow an object with her eyes. 

Behavioral Abnormalities:

 Jane occasionally will turn her head in order to better see objects with her dominant right eye. She has been observed leaning forward and stepping closer in order to see things that are at a distance. 

Response to Light: 

In response to light, Jane's right eye dilated, but her left eye did not.
Response to Objects:

Jane is able to identify large objects at a normal distance. In the dark, she had to be closer to identify things, except table and chairs. She could identify smaller objects with good contrast, but it was more difficult when there was poor contrast. Jane exhibits difficulty with glare. Items on laminated objects were hard for her to identify when light glared on them. She does better when the window is behind her because bright light is also an issue. 

Peripheral Fields:

Jane's central vision is best. She has restricted vision especially on the left, but also on the right. It was observed that the size and color of the object made a difference whether she could see it in her peripheral fields. A bright red cell phone case was seen in all fields, but a white pen with orange cap, and a pencil with a red apple topper were not seen in any side, top, or bottom fields. 

Color and Contrast Discrimination:

Jane was able to name all colors and was able to order them from lightest shade to darkest shade.

Light Sensitivity and Preference:

Jane exhibits light sensitivity. Her eyes water and she squints when in bright light. When coming indoors after being outdoors in the sunshine, it took her over a minute to adjust to the indoor lighting. She prefers to have the windows behind her. Her teacher stated that she seemed to prefer when he would turn the overhead fluorescent lights out and turn on a lamp behind her to do her classwork. 

Eye Preference: Jane's dominant eye is her right eye. 

Depth Perception: awareness of the spatial location of objects.

Stereo Butterfly Test- This test is designed for the testing and evaluation of both gross stereopsis and depth perception.- Jane did not pass this test.

Tracking: a systematic use of the eyes to follow an object or print.


DEM Test  (Developmental Eye Movement Test)-  For this test, the student is to read numbers vertically and horizontally. Horizontally, the numbers are spaced randomly apart. Jane was unable to complete this test.  She was able to track the numbers vertically (up and down) but she could not stay on the lines when she was trying to track horizontally (from left to right). This may be due to Jane’s restricted peripheral vision.

Developmental Visual Perception Screening:

The Test of Visual-Perceptual Skills is an assessment instrument designed to measure various aspects of visual-perception in individuals. It was developed to help professionals learn how a child perceives various forms and the way these forms are interpreted.  It is a useful tool to determine visual-perceptual strengths and weaknesses in students.  The TVPS can be a useful instrument in measuring to what extent a subject can identify forms correctly; remember forms individually and in sequence; determine the correct direction of forms; the same form when it varies in size from the stimulus; find a form when it is hidden and determine which parts form a whole.

The TVPS does not measure a student’s cognitive abilities; but a student is required to apply reasoning and judgment in determining the correct response to some items. The TVPS is not a test that measures a student’s sight or vision—only a student’s ability to interpret what he sees; however, a defect in sight or vision could distort what the subject sees which could have some effect on the performance of the TVPS.

Using the Test of Visual-Perceptual Skills (non-motor) Revised, Jane identified pictures as reported in each sub area:

Visual Discrimination- This is the ability to match or determine exact characteristics of two forms when one of the forms is among similar forms (determine differences)- 5 out of 16 pictures; visual perception age-4.1  

Visual Memory- This is the ability to remember for immediate recall (after a few seconds of seeing the form) all of the characteristics of that form, and being able to find that form from an array of similar forms- 12 out of 16 pictures; visual perception age- 8.2

Visual Spatial Relationships- This is the ability to determine, from among five forms of identical configuration, the one single form or part of a single form that is going in a different direction from the other form or from part of forms- 9 out of 16 pictures; visual perception age- 6.1  

Visual Form Constancy- This is the ability to see a form and being able to locate that same form whether it is larger, smaller, rotated, reversed, and/or hidden among other forms- 3 out of 16 pictures; visual perception age- <4.0
Visual Sequential Memory- This is the ability to remember for immediate recall (after a few seconds of exposure) a series of various forms, and being able to find that series of forms from among four separate series of forms-14 out of 16 pictures; visual perception age- >12.11

Visual Figure-Ground- This is the ability to perceive a form visually, and to find this form with other forms hidden in a conglomerated ground of matter- 11 out of 16 pictures; visual perception age- 8.2

Visual Closure- This is the ability to determine, from four unfinished forms, the one that is the same as the stimulus form (the completed form)- 4 out of 16 pictures; visual perception age- 4.5 

Near Acuity and Discrimination:

Using LEA Symbols Eye Chart in an informal screening, Jane was able to see the 20/50 line at 8".

Distant Acuity and Discrimination:

Using LEA Symbols Eye Chart in an informal screening, Jane was able to see the 20/70 line at 5' across multiple school settings- classroom, hallway, cafeteria, library, and computer lab.
Travel/Mobility Skills:  

Jane receives services from a Certified Orientation and Mobility Specialist. She is working on cane skills. She is well oriented to the school building and is able to tell directions (left and right). She goes through the lunch line with or without her cane without much difficulty. She is hesitant on stairs and does not alternate her feet when coming down stairs. She is able to play well on the playground equipment and holds on to handrails where they are available. 

Developmental Vision Skills:

- Colors within the lines: she colors a little out of the lines

- Matches, identifies, and draws shapes: she had some difficulty with ordering size of objects

- Cuts out shapes and pictures: she does not cut directly on the line

- Completes puzzle: yes with large pieces

- Recognizes name: yes

- Traces shapes, letters, and numbers: yes, though slowly and not on the lines or neatly

- Matches and identifies pictures, line drawing, etc.: she was able to copy simple line drawings

- Matches and identifies letters and numbers: yes

- Copies letters and numbers from model: yes

- Writes letters and numbers: yes

- Completes worksheets systematically (top to bottom, left to right): no

LEARNING MEDIA
A Learning Media Assessment encompasses the selection of learning and literacy media for students with visual impairments.  Learning media refers to the types of materials methods or modifications that a student uses in conjunction with the sensory channels (visual, tactile, and auditory) to obtain information and gain meaning.  Literacy media refers to the range of tools for reading and writing in print and Braille. 
Use of Sensory Channels: Based on observations and screenings, Jane uses a combination of vision, tactile and auditory channels to obtain information and gain meaning. 
Indicators of Readiness for a Conventional/Functional Literacy Program:  

Formal Reading and Listening
Current Print Functioning:

Jane currently accesses standard print because it is large print in primary grades. However, if the font is smaller than what is typical, it should be enlarged. Because Jane's visual condition may be progressive, it has been determined by the ARC that she learn Braille as a secondary learning media.

Reading and Listening:

Jane's reading functioning:

STAR Reading- 0.5 at the end of kindergarten year, which is below grade level.

MAP Reading- 160 (80% in Feb. 2013)

Fluency- 6 wpm 

	Reading Rates (wpm) for Students with Normal Vision:
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(Based on the following studies: Guszak, 1985, Carver 1989)

	Silent Reading Speeds for VI students reading large print:

 (Nolan, 1966, in Harley et al., 1987)    Grades 4-6   79         Grades 9-12     95

	Silent Reading Speeds for VI students reading braille: (Nolan & Morris, 1966 in Caton, 1991)  Grades 4-6   52-57     Grades 9-12     66-74

	Michigan Outcome Guide -- Based on 30 Minute Readings

Entering 3rd Grade


Large Print or Grade II Braille

30 wpm

Entering 6th Grade


Large Print or Grade II Braille

60 wpm

Entering 9th Grade     
Large Print or Grade II Braille

90 wpm

Entering 12th Grade

Large Print or Grade II Braille
   100-120 wpm


Based on the reading rate tables attached to this report, it appears that Jane is/ is not reading at levels commensurate with same age peers, but is reading at a significantly slower rate than similar age peers. 

Some researchers have reported results indicating that students with a visual impairment generally read at a slower rate than students without a visual impairment (Packer, 1989, Legge, et. al., 1985, 1989; Wetzel & Knowlton, 2000). Not only does the reading of braille and large print generally require more time than reading regular print, but the time needed to explore and interpret pictorial information presented as tactile or enlarged graphics can be a tedious and time-consuming process. Therefore, extended time seems to be an obvious accommodation for this population. Some suggested time extensions based on classroom experience or research include

*
1.5 to 2 times for students with low vision (Gompel, van Bon, & Schreuder, 2004), 

*
2.5 times for braille and 1.5 times for large print (Morris, 1974), 

*
1.5 times for all students with a visual impairment (Spungin, 2002), 

*
2 times for braille (Kederis, Nolan & Morris, 1967), 

*
more than 2 times for braille and a little less than 2 times for visually impaired readers who read print (Packer, 1989).

Because Jane is reading at a significantly slower rate than her peers, she should receive double-time extended time for all assignments and assessments.

Listening Comprehension:  

Given the Jerry Johns Listening Form, Jane’s independent listening level is primer (kindergarten). 1st grade was frustration level.

	Reading Level
	Comprehension

	K
	Independent/Instruction

	1
	Frustration

	
	

	
	


Based on assessments of Listening Comprehension, it appears that Jane’s listening comprehension levels are not commensurate with same age peers.

Functional Reading and Writing Skills

Handwriting Skills: 

Jane's print is large, off the lines, and less than neat. Even with bold line paper, she has difficulty forming letters appropriately.
Braille and Tactual Skills Inventory:

(Braille Assessment- TSBVI Assessment Kit)

Jane has mastered most pre-Braille skills. However, her posture is not always appropriate (facing forward with both feet flat on the floor). She is able to use both hands to identify tactile representations of shapes and match them. She has learned the parts and functions of a Braillewriter, and has practiced using her fingers individually and in unison on the Braillewriter. She has completed the shape and symbol lessons in the Mangold Developmental Program of Tactile Perception and Braille Letter Recognition. She is ready to begin learning Braille letter recognition.

Expanded Core Curriculum Needs Assessment
The expanded core curriculum addresses the unique educational needs that goes beyond the academic skill areas and emphasizes an expanded learning base necessary for students with visual impairments.  The ECC areas include assessment observations in the skill areas of:

1. Assistive Technology/Technology- 
Jane has explored the use of a monocular in the school environment. She has been prescribed a dome magnifier. She has not mastered the use of the magnifier.

2. Career Education, including transition

Jane is in the 1st grade and she has discussed possible jobs she might like to do in the future.

3. Compensatory or Access Skills, including Braille and communication Concepts: 

Basic Concepts: Jane has good understanding of most basic concepts.

Organization: Jane demonstrates age appropriate organizational skills.

Auditory Readiness/Listening: Jane's listening level is at grade level although she does tend to lose focus at times.

Study Skills: Jane appears to be functioning appropriately at this time in the classroom.

Reference Skills: Jane appears to be functioning appropriately at this time.

Tactual Readiness: Jane has proficient tactual readiness skills.

Braille Code: Jane has not begun to learn Braille code.

Use of Braille Writer: Jane knows how to operate the Perkins Braillewriter. She is able to load the paper independently.

   Nemeth Code: Jane has not begun to learn Nemeth Code.

4. Independent Living

Jane appears to be functioning appropriately for her age at this time in all age-appropriate areas of independent living skills.
5. Orientation & Mobility 

Cane Skills: (See COMS report)

Independent/Safe Travel: Jane travels independently with a white cane in the school environment. When in darkened areas, she is less confident, and she tends to hesitate on stairs. She does not alternate feet when coming down stairs. 

6. Recreation & Leisure

Jane appears to be functioning appropriately for her age at this time in all age-appropriate areas of recreation and leisure.

7. Self-Determination

Knowledge of Disability and Needs: Jane's mother and father are both visually impaired. She has much experience and exposure to visual impairments. She is able to tell what her visual condition is and describe what her vision is like. She often tells the teacher when she cannot see something.

Self Advocacy for Needs: Jane will often let the teacher know when she cannot see something well.

8. Sensory Efficiency

Jane has good tactual skills. She is able to interpret and match most tactile representations of basic shapes. 

9.  Social Interaction 
Self-Concept: Jane appears to have a good self-concept.

Posture: Jane has a good posture most of the time. 

Nonverbal Communication:  Jane doesn’t exhibit inappropriate nonverbal communication. It is uncertain whether she is able to see/understand other's nonverbal communication.

Face and Eye Contact: Jane is good about facing people who are talking.

Social Interactions with Peers: Jane has friends and enjoys talking and playing with them. 

Social Interactions with Adults: Jane exhibits appropriate social interaction with adults.

Accepts and Declines Assistance: Jane doesn't seem to have difficulties asking for assistance when she needs it. She will also let you know if she doesn't need help.

Other Observations to Note:

Setting: lunch in the cafeteria. Jane pushed her cane on the way to the cafeteria, instead of sweeping. She went through the lunch line holding her cane under her arm while she pushed the tray across the serving table. At each food option, the ladies would ask what she wanted. They helped put the bowl of soup on her tray. She got her own milk and carried the tray to her table while holding her can under her arm. She sat at the end seat. She put her cane under her seat. She opened her own milk and plastic spook wrapper. She dunked her sandwich in her soup to eat. It dripped on her lap several times, but she didn't seem to notice or care. She used her fingers to push noodles onto her spoon a few times. She lowered her mouth to the bowl and scooped it into her mouth twice. She needed help opening a candy she had with her. She lined up and dumped her trash successfully. 

Setting: Kindergarten Classroom. Jane was working at the computer, listening with headphones, on the Raz Kids program. Her computer monitor was moved farther forward and closer to her than her neighbors in the same center. She sat on the edge of her seat and sometimes leaned forward, toward the monitor. She rubbed her eyes. She remained on task for longer periods of time than her peers. She was observant of me being in the room and turned to wave at me several times. She moved the mouse to different icons on the computer to click on them. Her eyes moved from left to right across the computer screen as words on the page were highlighted in red. Her headphones pushed the right arm of her glasses up, so that they were not resting at all on her nose, but she did not correct this. She chose another story and followed visually as the line of text was highlighted in yellow and each word was highlighted in green. She clicked on the icon to advance the page after the last word on the line was highlighted. She cheered (silently) when she finished a book. Jane was on task less than her peer during the second half of the observation. She appeared to be dancing to music, while watching the story be read on the computer.

Setting: Whole school environment including outdoors and playground. Jane used her white cane while she went on an orientation and mobility lesson with her COMS. She walked through the halls sometimes pushing and sometimes sweeping her cane. On the stairs, she alternated feet going up, but not down and was very unsteady. In a dark, unfamiliar room, she had to get very close to smaller objects (6-10") in order to identify them. Outside it was overcast at first, and she was able to travel easily to the playground. She held on to the handrails as she climbed and moved cautiously. When the sun was out fully, her eyes became more watery and she squinted, even when she was not facing the direction of the sun. In the bathroom, she was able to wash and dry her hands independently. 

SUMMARY OF MAJOR FINDINGS
Jane is a 6 year old, about to turn 7, in the first grade at Elementary School. She is an average student with some listening issues, who is learning Braille due to the progressive nature of her visual condition that is currently stable. She is currently receiving services from a teacher of the visually impaired, a certified orientation and mobility specialist, and an occupational therapist. Her goals related to her vision were pre-Braille skills and cane skills for safe travel.

Jane did demonstrate significant visual difficulties when observed completing activities involving her near and distance vision. She appears to have difficulties with visual skills related to tracking. Her left peripheral field of vision is severely compromised. Objects should be presented straight on or slightly in her right field of vision. Jane also demonstrated significant weaknesses in areas of visual perception: visual discrimination (visual perception age of 4.1), visual form-constancy (visual perception age of <4.0), and visual closure (visual perception age of 4.5). Possible affects of this: 

Visual Discrimination is the ability to identify similarities and differences in shapes.  Students who have poor visual discrimination skills have difficulty with spelling, and reading for extended periods of time.  They may also confuse the letters “b” and “d” or reverse letters. 

Visual Form-Constancy is defined as the accurate recognition and interpretation of an object in spite of its being seen in various orientations (rotated, flipped, etc.).  A child with poorly developed visual form constancy may experience difficulties in learning.  Although the child may learn to recognize letter, words, and symbols in a particular context, he may not be able to recognize the same symbol when it is presented in a different manner.  Learning to read or work with symbols can be very difficult for a child with a weakness in visual form constancy.

Visual Closure is required for sustained reading and visual focusing.  Students who have poor visual closure skills may be clumsy, may trip, draw on the outline of figures, fall asleep while reading and writing, or avoid close work tasks.   An individual with poor visual closure has difficulty mentally “filling in” partially complete visual information, for example, visualizing the missing parts of a poorly photocopied page of print of pictures, or recognizing an object when it is partially hidden by other objects in front of it. 

According to her most recent eye report, Jane has light perception only in the left eye, and sees 20/50 in her right eye with best correction. This means at 20 feet from an object she can see what a person with "normal" 20/20 vision would see at 50 feet away. She has a restricted field of vision, and is to use caution when participating in high speed activities. Her vision is documented as stable, however the acuity in her right eye has changed from 20/30 to 20/50 since her previous exam in July. Jane wears bifocals to address her vision difficulties. At a low vision evaluation, she was prescribed a dome magnifier. This would be beneficial when standard print is smaller than 18 pt font. She may benefit from exploration of monocular use due to the progressive nature of her visual condition. 

Jane suffers from light sensitivity. Bright lights should be avoided. She would benefit from wearing a visor or cap when she goes outside in bright sunlight. Jane also has some difficulty in dark areas and could benefit from a peer-buddy when in dark or unfamiliar settings. Jane also exhibits issues with glare, particularly with laminated posters and reflective surfaces.

Jane's listening skills are fair, but she has some difficulty focusing on the task at hand and following directions.
Jane reads at a significantly slower rate than similar age peers. Her writing is larger and less neat than that of similar peers, and she has difficulty staying on the lines when writing.

Based on the evaluation information collected across multiple settings and sources, Jane appears to have visual functioning that adversely affects her educational performance as summarized above.  It is recommended that Jane be considered by the Admissions and Release Committee to be eligible for services as a student with a visual impairment. 
RECOMMENDATIONS

The following recommendations, based on compiled assessment information, may be beneficial to the student’s educational program.
· Follow-up with all recommendations from eye doctor and eye specialists.

· All materials should be presented in LP (18 pt font).
· Use of dome magnifier if LP is not available.
· High contrast markers should be used when presenting materials (black on white).
· Dark lead pencils (#1) will be beneficial with writing.
· Boldline paper may help her stay on lines when writing.
· A cap or visor should be worn when she goes outdoors in bright sunlight.
· Jane should use her long white cane especially on stairs and in unfamiliar or dark places.

· A peer buddy or adult should be with her in unfamiliar or dark areas.
· Demonstrations, photographs, and images should be described orally.

· Jane would benefit from having preferential seating around the classroom to access information.

· Jane may need more time to complete assignments.

· Jane may experience visual fatigue and may need to take periodic breaks to rest her eyes to avoid visual strain. Her vision may also fluctuate due to her Glaucoma.

· Jane may benefit from use of manipulatives and hands-on exploration to enhance instruction.

· Considerations should be made to avoid glare on materials. (Ivory paper may be best.)

· Jane may benefit from lessons improving listening skills including following directions.

· Jane should track with her finger while reading, or use a reading guide to help her stay on track.
· Registration with KIMRC is suggested so she can receive appropriate materials to use across school settings.

· KSB Short Term opportunities should be considered.
If there are any questions or concerns about this assessment, please feel free to contact me.  Thank you for allowing me to take part in Jane’s functional vision/learning media assessment.

___________________________

Evaluator’s Signature

 TBVI

School District
School District


TBVI, Any Town, KY











